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Description automatically generated]How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base: Involving parents within the teaching of ‘Relationships and Sexuality Education’ (RSE Code).


Introduction (290 words)
Involving parents in the teaching of Relationships and Sexuality Education (RSE code) is a method in which Hwb (P.3, 2023) suggests aids in the parents understanding and provides clarity of the topics and subjects due to be covered. Whilst referring to the school development plan (SDP), the reasoning behind the involvement must first be identified. The Welsh Government (2022) alludes to the possible upset that the teachings of RSE have caused but enforces the importance of engagement and relationships with external members to allow collaborative whole school approach. 
The RSE code scheme shall be critically studied through data that has been accumulated through the SDP of a mixed sex 3 -11 school that is located within the Merthyr Tydfil borough. Estyn (P.9, 2015) states the highlighted school takes great care in partnerships that help enrich the learning and well-being of all pupils including strong bonds with parents through consultation meetings and regular updates. Using the information gathered, the school recognises the importance of relationships with parents and encourages the involvement in order to benefit student well-being and learning. This information aligns with the frequent involvement of parents within the SDP and especially in the teaching of RSE.
Contained in this essay shall be literature surrounding implementation of an SDP as well as literature focused on the involvement of parents when teaching ‘Relationships and Sexuality Education’ which is key when discussing the school’s actions in order to develop the areas within the SDP. Moreover, this academic paper will aim to discuss and reflect on the previous topics mentioned while also voicing a critical opinion on the structure and ideology of an SDP. To conclude, there will be an opportunity to discuss all information gathered to present a clear overview of findings.

Literature review (686 words)
The SDP is categorised by The Welsh Government (P3. 2014) as a short or long-term plan for improvement. The SDP should be a reflective document that includes the school’s context, evidence and a bespoke reflection and action plan fitting to the school that has had direct links with local authorities and regional consortia (The Welsh Government,2022). Although, Montecinos, C. et al. (2022) raises argument that the senior leadership team (SLT) are the ones who hold main leaderships within departments and school improvement. They build on this by stating that the SLT are devising theorises of action that will drive their “decision making” in terms of school improvement (p.2). whilst making a direct reference to the ‘Involvement of Parents within the teaching of RSE’, The Department of Education (2021) designed a case study that explored the involvement of parent participation within RSE which was designed by senior members of the school. Although, the action plan was devised by senior members of the school its findings represent a small fraction and should not be generalised (p.11, 2021). Leading to question that an SDP and its action plan of the RSE code should be a personalised school approach that caters to the schools’ independent needs.
Literature provided by The Department for Education (2019) acknowledges discomfort and myths that surround the teaching of RSE and have since then required communication from the school by providing a curriculum overview to ease any tensions (p.4,2019). Even with these efforts there has been perhaps a dismay into the teaching of RSE and leads to question its role within education. Furthermore, The UK Government and Parliament (2019) were forced to acknowledge an accumulating Government petition that gives parents the right to opt their children from the teaching of RSE, exceeding its goal of 100,000 signatures (p.1, 2019). Literature such as Hallahan, G. (2020) explains that many parents hold a ‘historic’ mind set and have received misinformation from media that could potentially harm the outlook on RSE (p1). Wareham, R.J. (2022) notes that there can be many reasons for parents to become opposed to the involvement and teaching of RSE, these can be reasons such as religious beliefs and age. HWB (2021) argues that the RSE curriculum is in fact “developmentally appropriate” (p.2) which is catered for the pupils current age and development, which should give parents the relief that the students learning shall be personalised rather than general. It is beneficial for the parents to be involved within the pupils learning as it shows unison with the school to improve the learner’s mental wellbeing – which can be approached in various ways such as meetings and parent insets (Metuchen, 2012). BERA (2021), expands on this by advising methods such as contact with governors, communities and with parents in order to have a shared vision. They elaborate on this by suggesting methods to reach out such as ‘Parent Pop ins’ and creating newsletters and questionnaires in order to help parents collaborate on learning (p.20). Which have all been included within the leading school’s current SDP as well as time expectations.
There seems to be minor academic literature surrounding ‘The Involvement of Parents in the Teaching of RSE’ which has not been provided by the government or from local authorities. This could potentially be seen as a gap within literature and could even interpreted as bias material due to all literature sourcing from those who design the curriculum (Welsh Government, 2023). Estyn (2018) note that parent involvement is crucial and expresses that parenting is modernising and so must schools’ approach in its ability to communicate. They discovered that the dissatisfied parents are usually the ones who do not feel a part of the school which is something that must be kept in mind (p.1, 2018). Referring back to The Department of Education (2021), who was able to devise a method that was successful is only a small minority and a generalisation must not be made. It is assumed that a school must create an action plan that suits their ethos rather than one based off of majority, so that the action plan is indeed personalised to that school and morale’s. 

 
Developing an action point (794 words)
The school is currently within its first year of the implementation of the school development plan and will be assessed at the end of summer term 2023. Meaning, the ideas, actions and outcomes that shall be discussed will be based within the year 2022-2023.
The school development plan that featured the need for enhanced provision within Health and Well Being: RSE was due to be examined in light of updates from the Welsh Government (2022). Thus, leading the school to examine action points that would become crucial steps when aiming for a goal. An action point that was highlighted within the SDP was ‘Parent consultations/feedback sessions to provide further information on the RSE code’. The school discussed the use of communication, presentations and questionnaires being the main assets in developing relationships and understanding with parents when dealing with the RSE code. The Department for Education’s Governance Handbook (2020) elaborates insisting parents are to be given a platform and voice in regard to key points within a child’s learning. Ofsted (2022), the school’s inspectorate agrees with previous comments insisting that parent questionnaires such as their own (parent view) encourages collaboration and grants parents a voice to discuss matters at the pupil’s school.
The SDP states, regarding the questionnaires a critical analysis of the data shall be held at the end of the school year which shall then drive a response. The questionnaire within the SDP has a disclosed format; however, it leads to speculation that perhaps a qualitive questionnaire may have more benefits due to its ability to grant the parent a voice in terms of discussing involvement in the teachings of RSE (Chandler, R., Anstey, E., & Ross, H.2015). With specific reference to National Foundation for Educational Research (2005) who express the benefits of using a questionnaire within a school in order to gain qualitive data to assess and build upon. Although, state that data collection and analysis is time consuming and fails to allow individuality to support more complex needs (p.5, 2005). Gov UK (2011) suggests combatting issues with time focus groups or sampling of parents within various years allows a rounded approach which is also less time consuming (p.4, 2011).



However, throughout the SDP it holds no reference to how data from the questionnaires shall be assessed as well as if a ‘whole school approach’ is taken how are the school ensuring there is a hundred percent engagement response to the questionnaire. The Welsh Government, (2021) suggests that if there is a lack of involvement from the majority there should at be invitations towards governors’ meetings as well as parents among the governing table as a representative for the mass(ch.5.p2).However, making direct reference to the SDP this approach is currently being implemented within the school by its governing body having members who currently have children residing within the school. Hwb (p.1, 2021), voices the importance of holding relationships with all school stakeholders (governors, school staff, pupils, and parents) as it illuminates good practice in ways such as providing a safe and supportive community for all parties. 
‘Stakeholders’ are mentioned within the SDP as ‘Leads’ and an assigned stakeholder will be the direct contact for each particular action plan, this usually consists of a staff member and member of the governing board. Perhaps exampling the shared responsibilities and ties within the school and its curriculum. 
Research and surrounding literature of data analysis within an SDP is wide yet it shares solidarity in its meaning, it is used as a reflective device that provides the school with a self-evaluation report in order to build a strategic plan of action (Bennett, M.C.2000). Moreover, in recent literature such Hirsh, Å. and Segolsson, M. (2019) who agree with the synopsis add that the workload and expectations of time delegation from all staff members to create a ‘whole school approach’ is “impossible” (Ch.6) and voices that the roles should be assigned to SLT or individuals who are specifically delegated to that department. Reflecting on the school’s SDP the language used is ‘whole staff’ which would indicate the school wishes to continue with their ‘whole school approach’, but referring to previous literature could possibly cause an overload in work and time management for staff who already have other obligations. 
Expanding on issues related to staff, within the RSE code training is required to all staff members of the school in terms of the curriculum and wider scope. Within the SDP the school has noted that training for staff is estimated to cost around one hundred and eighty pounds due to leave of absence and staff cover cost. Evan so, guidance provided by the Government has expressed the importance of training and regular updates of the curriculum in order for practitioners to “exhibit excellent teaching within the classroom” (p.1, 2022) 
Reflection and evaluation (444 words)

The school’s execution of the involvement of parents within the teaching of RSE and the outcomes from some of the action points mentioned have yet to be delivered due to it being too premature within its launch. The project has not yet had chance to be run and monitored for a single academic year which could interfere with data. With reference to the Welsh Government (2016) they build upon the SDP and voice that the first year of implementation should be used to assess targets, create actions, and reflect on data gathered ready to make adequate changes for years two and three (ch.28. p.1). Understandably, with reference to the SDP the school began their action plan with clear methods in which to involve stakeholders within learning. Estyn (2018) builds on the importance on stakeholder relationships by commenting “It is generally recognised that parents who have the confidence to support their children’s learning have a significant impact on pupils’ achievement” (p.1). Schools have had support and guidance with regards to modern and diverse families in order to provide sufficient care towards the wider communities (The British Council, 2010.p10). 
It’s important to note that in relation to previous literature mentioned on the parents’ involvement and mindset its vital to discuss a child’s psychology. In literature provided by child psychologist Bronfenbrenner (1979) he highlights that parents and caregivers reside in the children’s microsystems meaning they play one of the closest and deepest connections within a child’s mind (p.210). This again strengthens the correlation between a parent’s role in the eyes of the child and how a disruption can cause a domino effect in the everyday situations within a child’s life. 
However, even given the detail and clarity supplied by the SDP there is a severely limited amount of data consisting of the results or accumulation of results regarding the monitoring of the project. This could possibly be due to its position which is currently in its planning and test phase rather than its data presentation and reflection. 
Furthermore, it’s important to note that the phased RSE code within Wales is currently in its first year of implementation as a legal requirement within academics. With the RSE code now included into the curriculum by law (Hwb,2023) one could assume that there is unrest due to the incorporation of a ‘taboo’ subject that is in its first stages of implementation. Recent literature such as O’Carroll (2023), agrees with the anxiety from stakeholders about the delivery and reciprocation regarding RSE, however insists that the bigger issue at hand is the pupils who are apart of various communities were not previously receiving adequate knowledge about their individual wellbeing and communities (p.1). 


Conclusion (375 words)

To conclude the academic paper, relating to the SDP which is in early stages of execution featuring ‘The Involvement of Parents in the Teaching of Relationships and Sexuality Education’ which featured diverse planning and self-reflection on the actions needed to improve relationships and involvement with parents regarding the new RSE code (Hwb. 2023). The SDP was constructed by members of the SLT board whilst having a lead within the school who was also a member of the SLT as well as a supporting governor link. The school involves a large stakeholder group who are involved within the discussions, planning and execution of the project, which even features whole staff meetings and identification methods. These meetings and requirements including staff participation are deliberated by the current residing headteacher (Gov,2013). However, through research have been gaps within literature surrounding Involvement from parents within teachings of RSE which includes a parent’s perspective and more diverse reasoning such as religious beliefs. Furthermore, there is also gaps within the data analysis of the SDP which leaves to question ways in which the data shall be exhibited. As mentioned, this is only the first year of the SDP which has been stated as the planning and action stage, so data regarding the results would not feature within this SDP and a revision would need to take place in order to effectively assess the data and its presentation.
The school’s implementation of ‘the involvement of parents within the teaching of RSE’ has expressed its methods of monitoring through conferences, presentations, and questionnaires each aiming to increase relationships and communications with parents so that parents feel informed and mutual trust is built in order to gain a better understanding of RSE and its stance in the curriculum. As mentioned, it is too premature within the plan to officially calculate data and will need to be revisited.
In future professional practice, the requirement of parental engagement and involvement with the school and its pupils shall be deemed as crucial. From the research conducted it is clear that the relationship between schools and parents is a bridge and must be supported from both ends in order to reach a mutual agreement. Which will not only benefit the school prosper but the pupil’s well-being and learning.
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