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Section 1

A catalyst is viewed as something or someone that is capable of causing a change to take place (Collins, 2023). In scientific terms a Catalyst is known to cause a reaction, this does also apply to a catalytic person, where they stimulate a change in action of others. This stimulation may aid in changes within practice in a workplace, a new idea, product or have a generic effect in others (Byham and Wellins, 2015).
Byham and Wellins (2015), recognise catalysts as being those that represent the gold standard, being leaders that are energetic, supportive, and forward-thinking, in which ignite action in others around them. Such catalytic leadership, has been identified as being founded by a person in which is committed to their role and maintains a professional party when carrying out duties, this can aid in their professional development of fostering a leaders capacity, where they encourage change (McDowell Clark and Murray, 2012). Toomer et al (2018) illustrate, that a catalytic leader accelerates progress towards reaching a common goal, where they encourage greater levels of performances with those involved in reaching that goal. Toomer et al (2018) further identify four cornerstones of behaviours, in which a catalyst will display in order to encourage a shift in practice. The cornerstones understood, are, building credibility; creating cohesion; generating momentum and amplifying impact. The behaviours of a catalyst are imbedded into the cornerstones. Such behaviours include, acting with integrity and inspiring trust, a clear communicator, energizes others and connects emotionally (Toomer et al, 2018). 

Historical research put the definition of leadership within early years, the very same as its understanding of leadership within a business and educational context, which is evidently different to the environment of early years (Nicholson et al 2020). Because of this, more recent gatherings, have recognised how leadership within the provision have broadened its’ understanding, due to the provision of early years being a majority female dominated, and relationship-based field (Hard, 2008). The traditional idea of leadership being a directorship does not fit the field of work, as the idea excludes the gender orientation that is found in the provision and further excludes the sociocultural diversity in the field (Ebbeck and Waniganayake, 2003). The more recent idea of leadership in early years, recognises leadership in the workforce as being relevant to each profession that work in the field. Leadership involves a process of influencing oneself as well as others around them, towards change (Northouse, 2015). Leithwood and Riehl (2005) identify leadership within an educational setting, as one’s work to influence others to understand and achieve the school’s shared intentions and goals. Ebbeck and Waninganayake (2003) illustrate an understanding of how leaders may each have individual expertise and experience, but these ensure activities are implemented where they are able to share such knowledge with others. This strongly links with the idea of catalytic leadership, being defined as encouraging change in others around them.  Research claims that leadership within the provision of early years is a socially constructed phenomenon that is made of an individual’s experience (McDowell Clark and Murray, 2012; Rodd, 2013). This highlights the understanding of how there are a number of definitions and theories of leadership within the field of work 
(McDowell Clark and Murray, 2012).  

McDowell Clark (2012) illustrates, a catalytic leader within the early years provision does not have to be of a higher role title. If they inspire change in others and influence those around them, regardless of their title, they can be known as catalytic leaders. Leithwood and Riehl (2005) also recognise leadership as being an influential process where those empower others. Having a successful leader in which can influence others in the setting to change, create a space that is safe and effective in aiding children’s learning and make improvements (Nicholson et al 2018), can aid in providing a quality setting where in provision, workers within the setting are able to fully understand the reasoning behind everything they do and where and how they are able to improve areas of work in order to achieve greater quality outcomes (O’Sullivan, 2015). Where greater leadership is promoted and in action within Early Years Settings, greater outcomes are achieved (McMahon and Dyer, 2017). In order to achieve and improve outcomes in early years settings, practitioners must be highly trained in order to inspire, mentor, model and teach one another (Sims et al, 2014). The leadership of the setting must ensure that this provision is provided in order to achieve a high-quality service. Where practitioners are responsible for the care and wellbeing of the children in the setting, leadership must ensure that they provide training for staff members to be equipped and empowered, for not only corresponding with the child, but also the parents and carers (Kivunja, 2015). The importance of training is placed due to having such a diverse group of people within the setting. Coming from a range of different backgrounds, socially, culturally, economically, politically and morally (Kivunja, 2015). Having such diversity in the setting, means that each individual have different norms, personal beliefs, values and assumptions (Schein, 2004) in which can impact on a child within and Early Years Setting.
When considering issues that may affect children during their time in an early years setting, socio-logical factors are those that arise. Early Years settings are no longer only required to provide educating for children, but to also provide support to children and families in order to make changes in their lives (Waniganayake,2014), including sociological issues. Negative experiences that children go through have an impact on their health and development. Sociological impacts that are known to affect children tremendously are Adverse Childhood Experiences. These experiences can include issues such as abuse, neglect (Shonkoff, 2016) which stem from surrounding sociological issues such as poverty. Children who experience such trauma through- out their earlier years and beyond, are less likely to achieve in education and further in employment (Gilbert et al 2015; Meltzer, Merrick, Klevens Ports and Ford, 2017) When dealing with such factors, being a catalyst as a practitioner will enable them to deal with such issues effectively. By being a catalytic leader and having such a surge to make change, it allows for motivation in staff for them to make change and further see how such changes can improve their children’s and families’ lives. Where everyone is able to feel comfortable when working closely with one another in order to see great improvements in sociological issues and where the lives of those they work with, are being benefited (Welsh Government, 2015a). The catalytic leaders in the setting must ensure they continuously reflect and assess on the impact in leadership they have in practice, in order to reflect on their own actions and how they are able improve and change will aid in their support to children and families in regards to sociological matters (Nicholson et al ,2018). The skills and traits that are obtained by catalytic leaders can be greatly beneficial to them when dealing with issues within the setting. Practitioners must be able to enable change, prompt and explore, be attentive and active listeners when corresponding not only with their work peers but also the children and families (Davis and Meltzer, 2007). Collaborative working is often required when dealing with sociological issues, on occasions, Early Years Practitioners will be required to work closely with parents, guardians and other services (Robb, 2023).  
When working closely others in the field, ones’ competence and professionalism may influence others around them as well as the others returning the same influence. (Moyles, Adams and Musgrove, 2002). Being a catalytic leader within an Early Years setting may be challenge especially where others seek support, leadership and encouragement. Although Rodd (2006) understands that this can be beneficial, where having a sociable and understanding team will provide leaders with support through stressful situations that arise within the early years provision. Working closely as a team whilst using a catalytic approach can evidently have the biggest impact on a child’s emotional development (Hay, 2008) Relationships formed within practice, aid in the creation of catalytic leaders Toomer et al (2018.) Where relationships are formed and each person within a team feels valued and understood regardless of their job title, the changes that catalysts may wish to implement together, in order to improve provision, are more likely to take place and be implemented (Siraj-Blatchford and Hallet, 2014). When encouraging staff within and early years setting to become catalytic leaders in practice, they must be provided with the relevant training, especially when faced with issues and events with children and families (Hadfield, Jopling and Needham, 2015) 
Although there is difficulty in providing staff with adequate training opportunities, due to lack of funding and time provided, there for the opportunity for practitioners to attend training that is non-essential is decreasing (Croner-I, 2020)  Where catalytic leaders aim to encourage change and raise standards, training opportunities can affect such provision. 

To conclude, all of which work within a setting can become catalytic leaders through working closely with on another in order to encourage change together in practice. Working in such partnership can enable practitioners to deal with issues such as those of a sociological nature, effectively. Each job title can reciprocate their knowledge and expertise to one another in order to improve quality in the setting and deal with issues effectively. Having a catalytic approach in early years comes with behaviours and skills such as collaborative work, that must be implemented, all of which aid in the creation of quality service for young children and their families. Staff when working closely to one another are able to feel comfortable and respected by all members in the setting, regardless of job titles, where relationships are formed where each member feel eager to improve their provision. Catalytic leaders in early years do not need to be of a higher- arched title in the practice in order to create change. 

Section 2

The role of a children’s commissioner in history, was developed from recommendations by Lord Laming within The Victoria Climbié Inquiry (Lord Laming, 2023). The role in which was developed under the Children Act 2004, put responsibility onto the commissioner to promote and encourage the understanding of children’s individual views and interests (Children’s Commissioner, 2023). This includes their role of understanding how children feel and view aspects around them that involves their lives and further encourage those that make decisions on their behalf, to consider these views and consider their best interest. Following the creation of the role, it was further strengthened under The Children and Families Act 2014 where the independence and power of the commissioner would enable the specific responsibility of handling the rights of children within the care service, whether that being within or leaving, children who are living away from their home, and those who are under the recipient of social care services (Children’s Commissioner, 2023). 

The current Children’s Commissioner for Wales is in her second year running and will continue with the post for the next 5 years. Rocio Cifuentes has served on the Wales Committee for the equality and Human Rights Commission (Children’s Commissioner for Wales, 2023), in which provides advice for the Welsh Government and Senedd, shares ideas and information and carries out research in equality and human rights in Wales, which works to make a fairer country (Equality and Human Rights Commission, 2023). She has also served as a Chief Executive for the Ethnic Minorities and Youth Support Team (EYST) Wales charity, in which was set up in order to provide black minority ethnic people in Wales between age 11 and 25 years, a targeted cultural sensitive ad holistic support and services that meet their needs. It ensures this provision through a range of services including health, education and family support (Ethnic Minorities & Youth Support Team Wales, 2023)  Rocio herself understands such challenges being of a refugee, since she herself has been in that situation, and her understanding has been able to aid in her supporting others, through work in charities, teaching in college and working with homeless youths (Children’s Commissioner for Wales, 2023) Each of her experiences and knowledge has enabled her to promote and protect the rights of children in Wales, as the Children’s Commissioner (Children’s Commissioner for Wales, 2023). 

In order for the commissioner to carry out her duties effectively, she provides children and young people with support in order for them to understand their rights under the United Nations Convention on the Rights of the Child (UNCRC) (United Nations Children’s Fund, 2023). She gains an understanding of children and what is important to them by listening and advising them on whether they are being treated unfairly, by also providing advice to those who care for the children (Children’s Commissioner for Wales, 2023b). In order to understand the issues that children face within Wales, she will speak to them and further influence the government and other organisations on their decision making on how they are able to create an impact and difference to children’s lives in order to make sure their word of assurance to the young people and children are being kept to (Children’s Commissioner for Wales, 2023b) The overall aim of the Children’s Commissioner in Wales is, to safeguard and promote the welfare and rights of children, and this is the core principle behind each duty and work that is carried out. During her work, she must refer to the United Nations Convention on the Rights of the Child, which state the minimum standards for children and young people (Children’s Commissioner for Wales, 2023c). The Commissioner’s role is vital to protecting children in Wales with the issue its facing in regards to the increase in poverty (Children’s Commissioner for Wales, 2019). The number of children living in poverty in Wales is increasing, around 185,000 children were living in poverty during a 2018 briefing (Barnard, 2018), children living in poverty within the country, claim to receive poor quality of life and well-being (Children’s Commissioner for Wales, 2019).  from not having their basic needs met under the UNCRC (United Nations Children’s Fund, 2023a). These children speak of lack of food through their day, miss out of educational curricular experiences and the opportunities to socialise and undertake activities. Children that live in poverty in Wales are not having their basic human rights of having shelter, health and food sources met (Children’s Commissioner for Wales, 2019). 

In order for children to understand how their basic needs are not being met, and how to seek support and help from services that can ensure the welfare and wellbeing of children are protected, the Commissioner for Children in Wales developed the children’s human rights approach in education. The approach is developed for educators in Wales to enable human rights education for children in their setting (Children’s Commissioner for Wales, 2023d) The Human rights education is implemented, as a cross-cutting theme within the new curriculum in Wales. The Welsh Government (2020a) claims that children, when learning about, through and for human rights, should encourage them to inquire, analyse, challenge arguments, make decisions, cooperate, evaluate and develop behaviours that are informed by values. The opportunity for children to learn about their human rights can be practiced across each area of learning and experience, but primarily can be provisioned within the learning areas of Humanities and Health and Well-being within the learning curriculum in Wales (Welsh Government, 2020a) Schools and educators are to not only provide learning opportunities for human rights but also inform and encourage children to participate in decisions about their learning and school experience. The Welsh Government are encouraging learners to meet the four purposes of their learning curriculum, by enabling learners to feel empowered as their own right holders upon human rights education. One purpose of the curriculum is to support learners to become ethically-informed citizens of Wales and the world (Welsh Government, 2020b), which the human rights education can ensure. Upon learning, children can be capable of examining their own behaviours and attitudes in life, as a result, developing the right skills to be ethically informed citizens of Wales and the world, where they are advocates of their own rights but also the rights of others around them (Welsh Government, 2020a) 

The Welsh Government have greatly understood the importance of children understanding their human rights and created effective curriculums and policies as promotion, however where policies, curriculums and procedures in education do not, this can have a negative impact on the future of each member within society, where children and their have not been considered (United Nations Children’s Fund, 2023b). The framework has been published in order to provide education settings with the support needed in order to ensure they meet the statutory duties and to embed the principles of human rights in to practice (Children’s Commissioner for Wales, 2023d). The Right Way approach has been made up of its 5 core principles, which are embedding; equality and non-discrimination; empowering children and young people; participation and accountability (Children’s Commissioner for Wales, 2021).Research identifies how implementing a children’s rights approach to the learning curriculum can be effective and beneficial to its learners. The work of Covell and Howe, recognise the many benefits. The school settings that had adopted the rights-based approach within education found that children’s engagement in their learning had improved, greater relationships between pupils and educators were found, a reduction in bullying, children developed a clearer understanding of ethical behaviours and further, teachers motivation and satisfaction within their job had improved (Covell, 2010; Covell and Howe, 2011).  

Although the implementation of the Children’s rights approach, within the new curriculum in Wales comes with effective and great impact. Settings when implementing the provision must have great understanding to ensure the equity of learners across Wales (Welsh Government, 2020c). Working in cluster with other networks and schools can support each setting and provide, through sharing knowledge and ideas to create a curriculum design in which has been developed by shared approaches, through co-working (Welsh Government, 2020c) Cluster working can encourage catalytic leadership, Toomer et al (2018) has an understanding of catalytic leadership, this being where a person is able to influence and encourage progress towards a common goal and encourage greater performances in other parties that are involved in the achievement of the goal. 
Although, cluster and co-working is known to be beneficial in terms of quality improvement, where teachers and practitioners can share resources, ideas and experiences (Feye Demissie, 2019) Working within clusters can be challenging, as recognised within an international study. Unfortunately, some members of a cluster may have difficulty in developing positive attitudes towards a change in practice, due to lack of confidence and sense of belonging and do not feel motivated to produce adequate learning materials to input to the gathering of findings (Feye Demissie, 2019). Co-working is known to encourage catalytic leaders due to its forming of potential relationships between its members (Toomer et al, 2018). Having strong relationships within a group can make the goal more achievable, by catalysts who feel valued and understood within a cluster are more likely to implement the shared goal within practice (Siraj-Blatchford and Hallet, 2014) 

Relationships formed within practice, aid in the creation of catalytic leaders Toomer et al (2018.) Where relationships are formed and each person within a team feels valued and understood regardless of their job title, the changes that catalysts may wish to implement together, in order to improve provision, are more likely to take place and be implemented (Siraj-Blatchford and Hallet, 2014).When implementing ‘The Right Way: a children’s human rights approach in education in Wales’, education settings must be prepared to draw together their elements of provision into a practical approach based from the United Nations Convention on the Rights of the Child (UNCRC) (United Nations Children’s Fund, 2023a) and the United Nations Convention on the Rights of Persons with Disibilaties (UNCRPD) (United Nations, 2023) When implementing a curriculum which emphasises and highlights children’s human rights, practitioners must receive the adequate training in order to gain clear understanding before the approach can become successful (Jerome and Starkey, 2021) Providing educators with valid training on children’s rights will benefit their approach within practice. Evidence suggests that studies have found that educators had positive attitudes towards implementing human rights into their curriculum, although they themselves had little knowledge on human rights (Jerome and Starkey, 2021).  Where the relevant training is provided, positive outcomes from the approach can be achieved. A study identified that the teacher training has a direct effect on the learning of their pupils and their experience (Gaynor, 2007). 

In conclusion, the Commissioner for Children has developed and evolved into ensuring all children in Wales are protected as a whole, within each aspect of their lives. The Commissioners duties are all caried out into practice across Wales with a range of ambitions of children understanding their rights. Not only does the Welsh Government support the rights of children by the provision from the Children’s Commissioner, but it has also implemented a new area of learning and experience into its curriculum of learning, that dedicates the rights of children within Wales in order for them to develop from the learning of such a topic. It is clear the benefits that come with children knowing their rights, and the impact it can only have on them and their lives, but the lives of others around them. 
































Section 3

Childhood is the most vulnerable period in one’s life, due to the social and material disadvantages that may occur within this time are known to have the greatest impact on their health and development. Poverty within the period of time for a child can cause detrimental effects (Underdown, 2007)
Child poverty is identified as, where a child is living and being raised with little or no access to the essential resources they need in order to live well and survive. Their basic needs do not always get met and issues of poverty include children lacking in sufficient source of food, hygiene, healthcare and the education they need in order to thrive in life (World Vision, 2023) Four million children living in UK between 2021 and 2021, were living in poverty (University College London, 2020; Child Poverty Action Group, 2023). Poverty within the context of the United Kingdom, is defined as a child is living in poverty where their household income is below 60% of the average income for that year (Action for Children, 2022).

Research suggests, that due to the connection between poverty and childhood adversities and the link of negative outcomes for those children in adulthood, it could indicate that poverty itself could be identified as an Adverse Childhood Experience (Hughes and Tucker, 2018).Adverse Childhood Experiences are stressful experiences that occur during a child’s earlier years in life, that directly cause harm to a child or affect them within the environment they live in. The exposure to the trauma of ACE’s can not only lead to harmful behaviours and lifestyles in later life, but also poor educational achievement (Addis, S et al (2021) Poverty has strong links with Adverse Childhood Experiences (ACE’s), children reported a number of aces that were associated with living in poverty. Such aces include; sexual abuse, separation between parents, parent’s mental health, drug and alcohol use (University College London, 2020). The link between poverty and ACE’s is recognised as being due to the physiological mechanisms which is associated with stress related to economic deprivation. Poverty and its negative impact and link to children and ill-health, is highlighted as being an environment issue, which is part of the ecological system created into its theory by Bronfenbrenner (El Zaatari and Maalouf, 2022). Bronfenbrenner’s theory, understand how the environment surrounding a child can have a great impact on their development and health and wellbeing. Poverty has been recognised to compromise a child’s health and well-being due its strong impact it can have (Underdown, 2007).

The quality of a child’s life can be detrimentally effected by poverty, where its impact can take effect on social, emotional, physical and spiritual health and well-being which can extend into adulthood (Attree, 2004).
Shaefer et al (2018) identify that ACE’s that take place in low income housing during childhood, had a negative impact during childhood, leading to poor health outcomes in adulthood. Smoking, heart disease, lung disease, and obesity were of those negative outcomes. Lee et al (2021) claims that, in comparison to other ACE’s, the stress and trauma of poverty can encourage an earlier outcome, of poor health disadvantages in adults. Children who have lived in home environments in which are experiencing poverty within their first 7 years of life, have achieved scores of cognitive development in which are 20 per cent lower than their peers who have been lucky to not experience poverty (Child Poverty Action Group, 2023b), and research claims that the reason of this may be down to Children in poverty not having the same opportunities as other children their own age (The Children’s Society, 2023).

In order to tackle poverty in children, the Welsh Government implemented a mission to ensure no child is living in poverty by 2020. They understood that children in poverty meant that they had not enough finances to afford food, clothing and a safe place to live. The Child Poverty Strategy for Wales (Welsh Government, 2015b), was created in order to solve the issue of poverty in children and set 5 goals. The one goal was to reduce the number of families where no one works. Services that will help tackle this issue can include Childcare so families are able to work, Youth Engagement and Progression framework which will rude the number of young people that do not attend education, employment or training, and provide apprenticeships for young people to get the relevant skills for suitable jobs (Welsh Government, 2015b) Although in terms of providing childcare for struggling families. Stewart and Reader (2023), recognise evidence which suggests that Parents where they are supported in getting work experience, will feel enabled to adopt new skills and further the confidence to get a job. Another goal which interlinks with the reducing numbers of families that do not work is increasing the skills of parents and young people. The government claims to ensure so by providing volunteering courses, community-based learning (Welsh Government, 2015b) All of which can act as an early intervention in tackling poverty in children. Where early interventions are placed for tackling poverty, children’s developmental impact of which, is reduced (Early Intervention Foundation, 2019). Save the Children (2017) identifies, how the benefits of interventions can have on improving poverty statistics and the development in young children, the research does not identify the complexity of funding in providing such services to family. Stewart and Reader (2023) illustrate, how the investment into early childhood services indicated for disadvantages were cut between years 2018 and 2019. In particularly, Sure Start children’s centres, local hubs which provide health advice, parent supports and opportunities for play and learning had been cut by 70% in that time. Flying Start is the equivalent service to Sure Start for families in Wales (Welsh Government, 2023). The service provides support to families in which are living within disadvantaged areas in Wales with children under the age of 4. The service provides families with part-time childcare, enhanced service from the health visitor, the access to parenting programmes and support for children to communicate and talk.  The service aims to mitigate poverty in Wales (Welsh Government, 2017). 

In Conclusion, poverty is proving to be a great challenge for the Government to tackle. The services in which they implement, are to improve the number of children in Wales that live in poverty. Due to its long term impact in which it has on not only a child during their development in early years, but leading them through their path of life. Poverty has its strong link to Ace’s, and has a dominoes effect on those in the community. Meaning those that live in poverty are more likely to experience ACE’s, and likewise. The impact of poverty on young children is detrimental and is the drive behind the Welsh Government’s aim to tackle, although when providing services to those in need, it can come some difficulties. 
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