A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience (4000 words)

Abstract 
Throughout all lessons, Assessment for Learning (AfL) strategies are used along with several strategies that provide the opportunity for progression in all areas of learning. Throughout this assignment, examples will be provided that demonstrate how AfL can be implemented into a series of learning sessions to aid pupil progression.  
 
Introduction  
In Wales, to become a teacher, you must be able to show that you can carry out assessment, ‘the range of purposes and practices for assessment is understood and articulated’ (Welsh Government, 2019). It is also explained in the induction descriptor that assessment is used to ‘pinpoint learning needs for all learners.’ Assessment is ‘the act of judging or deciding the amount, value, quality, or importance of something, or the judgment or decision that is made’ (Cambridge Dictionary, 2019). Assessment is an activity that presents information for a teacher to use to inform further decisions, using assessment allows progression to be made, pupils can use information from their assessments to further develop their learning, and progression. There are two main types of assessment, formative assessment which occurs during the learning process this is often referred to as AfL. The second being summative assessment which occurs at the end of the learning process, this is often referred to as Assessment of Learning (AoL). 
‘To make good decisions, students need continuous information about their learning, information that describes what they are succeeding at, where they should pitch their efforts to make improvements in their current level of performance, and what strategies they may need to consider in moving their learning forward’ (Berry, 2008, pp. 1-4). To make this happen, AfL needs to be carried out.  
AfL is a tool that has underpinned learning for the last several years, AfL ‘is the assessment that is completed to inform the planning of future learning and teaching. This involves the teacher and child in a process of continual review about progress’ (Briggs and Al, 2008). To carry out successful AfL, there are several strategies that can be implemented to support the different elements that come under the bracket of AfL. It is suggested that AfL can support teachers to identify where teachers need to spend more time, and where it can be saved within a lesson (Welsh Government, 2010). Pupils can benefit from AfL as it provides immediate feedback that can allow immediate progression. 
 
I have planned a series of three lessons, all centred around the theme of Australia. I chose this theme as I remember this theme from when I was in school. This lesson series will be aimed at year 3. To ensure that these lessons are purposeful to the students I have looked upon Areas of Learning and Experience (AoLE), and their descriptors of learning. I have also ensured that the principles of progression have been considered, by using progression steps that are most suitable to the overall class and their needs. The general guidance for year 3 is to use progression step 2, which I have looked upon throughout my planning.  
The three lessons cover the theme from start to finish. Therefore, they are scattered across a term of work, one lesson at the beginning of the theme, middle and end. I decided to do this when approaching this planning because I wanted to see how I could develop pupil progression across a theme. To start the topic off a lesson with a focus on the Humanities AoLE where pupils will be discovering where Australia is, and what type of weather Australia has at various times of the year. The second of the three lessons is a focus on Language, Literacy and Communication AoLE. This will be a lesson about fact finding to answer questions the pupils have about tourist attractions in Australia. The third of these lessons will have a focus on the Expressive Arts AoLE. This is where pupils will be reflecting on what they have learnt about Aboriginal art and will be starting to create their own piece of Aboriginal art.
The class I have in mind when planning this series of lessons is one, I have experience with. The class was a small class with 15 students. Among these pupils, one is receiving one-to-one support for SEND needs but is academically of middle ability. This class has 4 high-ability students who are very independent and can get on with work when given. Also, there are 3 students with low ability in the class who require high levels of support. 

Literature review 
According to Education Scotland (2017) ‘assessment is carried out to see what children and young people know, understand and are able to do’. Assessment supports educators to see what needs are within the class, and how they can support progression in their classrooms. Despite summative assessment being ‘the most visible assessment’ (Centre for Educational Research and Innovation) it does not give teachers the immediate information they need to progress within a lesson. Summative assessment is assessment that is carried out at the end of the learning process. This often occurs at the end of the week, term, or year. Whereas, and more importantly AfL is assessment that happens throughout the learning process, ‘the process of using assessment as a means of informing learning, usually carried out during the learning process’ (Aubrey and Riley, 2018, pp.243–259). Formative assessment was first recorded by Paul J Black and Dylan William, in 1998, from a theory called Inside the black box. Some ‘suggested that it would be better to use the phrase assessment for learning, which had first been used by Harry Black’ in 1986 (William, 2011a, pp. 37-39). William also explains ‘if formative assessment is about more frequent, assessment FOR learning is about continuous. If formative assessment is about providing teachers with evidence, assessment FOR learning is about informing students themselves. If Formative assessment tells users who is and who is not meeting the state standards, assessment FOR learning tells them what progress each student is making towards meeting each standard while the learning is happening – when there’s still time to be helpful.’ This shows that there is a difference in the two approaches to assessment, despite how similar they are in their definitions. Gotwals defines AfL as a ‘part of everyday practice by students, teachers and peers that seeks, reflects upon and responds to information from dialogue, demonstration and observation in ways that enhance ongoing learning’ (Gotwals, 2017). Gotwals definition of AfL highlights that both students, and teachers use AfL, and that it allows both parties to reflect to see where they have been successful, or unsuccessful throughout the learning process, which in turn allows pupil progress on the unsuccessful points of the learning session.
 
The true impact of AfL is shown through the four different elements, which include sharing criteria, use and quality of feedback, quality of questions and peer/self-assessment all this show what strands an AfL strategy can show. Sharing criteria with pupils is vital in ensuring that ‘learners understand what they are meant to be doing’ (William, 2011a, pp. 51-70). Sharing criteria with pupils means ensuring that pupils are aware of ‘the objectives and success criteria for their learning are clear’ (Stobie, 2020), this will support students in their progression, as they have clarity on what they are working towards. Use and quality of feedback, is another element of AfL, ‘effective feedback to children provides information to support self-assessment and suggests steps that will lead to progress’ (Cremin and Burnett, 2018, pp. 275–303). When providing pupils with feedback it is beneficial to provide them with descriptive or proactive feedback, which allows them to act upon the feedback in a timely manner, and ‘inspires the learner to think more deeply and engage further’ (Cremin and Burnett, 2018, pp. 275–303). This is commonly done through live marking where the teacher walks around the classroom while pupils are doing work and gives pupils verbal or written feedback to support them in their work immediately. The questioning element of AfL ‘serves the purpose of finding out where a learner is at with their learning’ (Aubrey and Riley, 2018, pp.243–259). Using questions and dialogue promotes elaboration and connected, flexible thinking among learners (Stobie, 2020). However, Black suggests that wait time is the most important thing when using questioning, a young learner typically has only 0.9 seconds to consider the question and formulate an answer. However, increasing wait time to 3 seconds can increase student engagement as there is now enough time to formulate an answer (Aubrey and Riley, 2016, pp.243–259). The last element is self/peer assessment. Peer assessment ‘provides a structured learning process for students to critique and provide feedback to each other on their work. It helps students develop lifelong skills in assessing and providing feedback to others, and also equips them with skills to self-assess and improve their own work’ (Cornell University, 2019). Using self/peer assessment within lessons, encourage pupils to act upon feedback as they are, engaging in marking and the feedback process in their own work, or in a friend's work which ultimately ‘encourage them to take responsibility for their own learning’ (Orsmond, Merry and Reilinf, 2002).  
 
Thompson and Wolstencroft (2018, pp.93-107) say that a lesson plan is something which provides structure and support, within a lesson, and it will usually have a section for links to assessment. This section is where assessment is noted, which approaches are going to be used, and when during the lesson they are going to be used. 
 
According to Donaldson (2019), recognising the vital role of assessment in children and young people’s learning is key in Wales. Assessment arrangements in Wales changed when the new curriculum was discussed, and come to practice becoming more with the time, the new arrangements include aligning assessment with the purpose for learning, promoting a wide range of techniques for assessment and engaging students in their own assessment, along with other arrangements as well. Assessment arrangements ensure that all important learning intentions and progression in relation to the four curriculum purposes are covered by relevant and proportionate assessment. Also, the progression steps, form a basis for AfL within the Curriculum for Wales. For the last several years assessment has been pivotal in Wales. A wide range of assessment techniques should be selected on ‘fit-for-purpose’ criteria and should be used to reflect the breadth of the curriculum purposes, in addition to being based upon the intentions set out in the Achievement Outcomes at each Progression Step within each AoLE. Where the results of assessment are to be used for purposes of comparison, issues of reliability in teacher assessment should be addressed through effective moderation; where the prime purpose of assessment is AfL (Donaldson, 2019). 

Discussion of Lesson plan decisions 
I have planned a series of three lessons, all centred around the theme of Australia. I chose this theme as I remember this theme from when I was in school. I believe that learning about a country has life-long benefits for every pupil in the class. Having an awareness of a different country enables a student to acknowledge that there are different languages, cultures, and traditions, which enables pupils to sympathise and empathise with others and become more aware of social cues. In summary, learning about a country allows individuals to become more knowledgeable and well rounded (Lambert, 2022).
The layout of the class, and the seating plan is set in a way that benefits the students. The high ability students are sat on one end of a long table, and the lower ability students are sat on the opposite end of the table, this allows the students to work together in their ability groups, in addition to the higher ability students to support the lower ability students. This is done with a school based AfL approach called SNOT. This approach is where students ask for support the order of Self, Neighbour, Other, Teacher. The middle ability children are normally sat at one table, with the child with a one-to-one sitting in the middle so that the TA can be sat with him allowing her to support other pupils with work if required. The child with SEND can be easily triggered with movement within the classroom, this often puts a limit onto what activities we can do in class. Another thing this child struggles with is transitions in a lesson, therefore when I set tasks, I will have to ensure extensions are explained as well, in addition to plenary activities. If I need to stop the class for a pit-stop, I will need to communicate with my TA to make the child aware that we will be pausing the work to discuss a few things, and then he will be able to return to his work, by doing this the child is less likely to have a meltdown, therefore will prevent distraction to other students within the class. The other obstacle that this causes is that I can’t plan for the TA to work with a group of pupils other than the middle ability group where the child is normally sat, because the child can be very unpredictable. 
 
Lesson 1 (see appendix 1) 
This first lesson entails pupils researching the average temperature each month in Australia and Wales, which they will then use to compare which country is warmer. The students will do this through making bar graphs to show the temperatures. Having students to find and interpret data allows pupils to become ethical, informed citizens of the world, by finding and evaluating data to form their own views. This also allows students to become ambitious, capable learners who can learn a skill that they can connect and apply in different contexts, in addition to understanding how to interpret data and apply mathematical concepts. This lesson is based on the Humanities AoLE, with a concentration on ‘our world is diverse and dynamic, influenced by processes and human actions,’ more closely on describing how and where some places and environments are similar, and others are different. This lesson also has a focus on enquiry, exploration, and investigation inspiring curiosity about the world, its past, present, and future.  
I have decided to start off with looking at seasons, to see if pupils can recognise the weather types that commonly appear in the different months, for example it is common to be sunny in spring and in summer, then temperatures related to the weather type. This will originally start off with Wales, afterwards, we will look at Australia and how the seasons differ from the Wales. The main task within the lesson will be to find the average temperature for each month, in Wales and Australia, this will then allow pupils to create bar graphs using the information. To conclude the lesson pupils will be participating in Kahoot quiz.  
Throughout this lesson AfL strategies have been implemented including hands down, heads up, traffic cones, think pair share, and basketball not ping pong. Having the hands down, heads up AfL strategy implemented allows the class to ‘move away from the normal ‘question and answer’ routine where the teacher asks a question and any pupil who knows the answer shoots their hand up immediately’ to answer the question (Spendlove, 2015). This strategy encourages a random selection tool to get a range of pupils to answer questions not the same students, for me this will be using lolly-pop sticks. Using this AfL strategy pupils will know to be paying attention as their names could come out of the pot at any time to answer a question. Another AfL strategy used within this lesson is Coloured cups. This strategy means that each student has a red, yellow, and green cup, which represent how the student is feeling with their work. A red cup showing means the student does not understand what they need to do, and needs help, a yellow cup showing means the student is finding the work a little tricky, finally, the green cup showing means that the student does not need support and can carry on independently. In the Classroom Experiment, carried out by Professor Dylan William (Doc Zoo, 2012), the students express that they enjoy using coloured cups to show their understanding of the work, and how they can get help from their teachers without holding their hands up. Another, suggestion made by a student was that if several students had a yellow or red cup showing to pull them into a small group, pause the class to explain what the students are confused with, I like this idea and will carry this out in this lesson, so if many pupils are requiring support, I’ll pull them into a small group to provide support.  
 
Lesson 2 (See appendix 2) 
When I was thinking about this second lesson, I knew I wanted the lesson to be an English lesson, where pupils will be reading a text and then using information from the text and online to answer questions, they set themselves. Through doing this pupils can become ethical, informed citizens through forming views based on evidence and become knowledgeable about the world. In addition, ambitious, capable learners who can apply skills in different contexts, are questioning and can solve problems and can explain ideas and concepts they are learning about. Therefore, this lesson focusses on the Language, Literacy and Communication AoLE. The skills pupils will be learning in this lesson include understanding that language is key to understanding the world, expressing ourselves through language is key to communication, and that literature fires imagination and inspires creativity.  
This lesson starts with students using the iPads, will use an online platform called Mentimeter where pupils will have the opportunity to write questions, they have about tourist attractions. This will then lead into pupils reading a piece of text about Australia, this will progress to students answering the questions they asked in the starter, pupils will be encouraged to use the text to answer as many of the questions they asked, however can use the iPads to research as well. This lesson will be differentiated by having the lower ability students to focus on three questions, which will encapsulate the aims of the lesson in a simpler form, suitable for their ability. 
During this lesson, I have planned to use several AfL strategies including hands down, heads up, basketball, not ping pong, exploring pupil questions and exit cards. Two AfL strategies that are crucial to this lesson include sharing criteria, and think, pair, share. Using the AfL strategy of sharing criteria, will be highly effective in this lesson, because of the task transitions that are happening. Sharing criteria, means pupils being aware of what they need to do during the learning session, this means a clear learning objective and success criteria being shared with pupils. The benefits of sharing criteria with pupils, is that it encourages them to take control of their own learning, students will know why they are being asked to certain tasks, and it will give students the opportunity to connect it with previous learning (RSC Education, n.d). Think, pair, share ‘engages the whole class in thinking, speaking and listening by getting pupils to share and clarify their thinking with partners’ (Spendlove, 2015). The technique begins by posing a question, which is followed by a little pause to give students time to think about their own response. After that, instruct students to collaborate on a response by talking about the subject with a partner. As names are drawn from a hat, extract the joint response responses from the pairs. This method enables less self-assured kids to collaborate with more self-assured students, thereby supporting the two students socially. This technique will be of great significance in this lesson because pupils will be able use their partner for support while reading a piece of text.  

Lesson 3 (see appendix 3) 
The third lesson within the series of lessons is one focussed on the Expressive arts AoLE, focussing on gaining the skills to respond and reflect on both artists and audience, is a fundamental part of learning in the expressive arts, and the skill to start creating, by combining skills and knowledge, drawing on the senses, inspiration and imagination. This lesson will allow pupils to be enterprising, creative contributors who can express ideas and emotions through different media. Giving pupils the opportunity to have an art lesson, ‘encourages self-expression and creativity and can build confidence as well as a sense of individual identity,’ in conjunction with creativity being able to ‘help with wellbeing and improving health and happiness’ (Tate, 2019). 
This lesson will entail pupils starting a piece of Aboriginal inspired artwork. To start the lesson, I will recap the previous art lesson, which would have been experimenting with different types of Aboriginal art, in addition to recapping the different Aboriginal symbols. Starting the lesson off with this will allow pupils to work independently in creating their own pieces of Aboriginal inspired art.  
AfL still happens in art lessons, within this lesson I have decided to use poker face, hands down, heads up and traffic cones. More specifically in this lesson, pose – pause – pounce – bounce, and two stars and a wish. Pose – pause – ponce – bounce is a technique where a question is posed to the class, pupils will then have some thinking time, before the teacher will pounce the question around the class to give around 4-5 pupils an opportunity to answer, this technique closes with a final student being bounced on to summarise the answers given by the other pupils. This strategy improves pupil participation, engagement and understanding. This strategy needs to be used regularly as a part of the classroom routine, so pupils expect what is going to happen and are prepared to answer. This AfL strategy can be paired with think, pair, share which can allow more feedback, as pupils would have combined ideas with their partners (Sherrington and Stafford, n.d.). The AfL strategy, two stars and a wish is strategy which I find highly effective, in personal practice I have seen it be used both as a peer feedback tool and as a teacher feedback tool. Within this lesson I have decided to use two starts and a wish as a peer assessment tool, this is because making when making art it is common to be ‘prone to self-doubt' (Thurston, n.d.), therefore, I think that having pupils give peer feedback, the pupil receiving the feedback will feel a little better about their work. Two stars and a wish entail giving a piece of work two positive feedback comments, and a wish where they give a comment on how the work could be improved, these comments are to relate to the success criteria, and the lesson objective.  

Conclusion
Including AfL strategies in planning is something I have found practical both in theory and practice, I believe that I have been more inclined to use AfL within my lessons. 
When I approach planning a lesson, I start with a mind-map of my ideas of where I would like the lesson to go, once my general ideas are noted I add key questions and AfL strategies that I can use throughout the lesson. Therefore, this mind-map is what I go off in the lessons I teach, I find that having the questions I want to ask ready, allows me to automatically carry out the AfL strategy that I plan to use. I find that implementing this is highly beneficial, to me and my students, for me personally, having the mind-map with the key information ready gives me the confidence I need to teach a lesson to the best of my ability, which I find has a positive impact on my students. However, I feel that having this personal planning style does have limitations, I feel that it sometimes can force the AfL strategy without a beneficial outcome.
Planning AfL within lessons is a concept which is fairly new to me, however after trialling it in teaching practice I found that I had mixed opinions about the outcomes. I think that planning AfL does work in certain AoLE’s including Mathematics and Numeracy and Language, Literacy, and Communication where I knew the class well enough to know whether pupils will grasp a concept, allowing time for AfL to be carried out properly. On the other hand, I personally think that having a bank of possible AfL strategies listed is more beneficial for the other AoLE’s, Humanities, Expressive Arts, Health and Wellbeing and Science and technology. I believe this because these are the subjects which have less of a priority, due to the academic needs of pupils due to the COVID-19 pandemic, because of this, goals of a lesson are not always achieved due to the lack of input pupils have had in these areas. Therefore, I believe having a bank of AfL strategies listed on a plan would be more beneficial than having the strategies planned at certain points throughout the lesson, which allows the teacher to be more flexible with a choice, as some AfL strategies can support the learning in the class such is pose, pause, pounce, bounce.
Despite seeing the benefits of planning for AfL, I do believe that it could have a negative impact on some teacher's well-being, this is due to feeling guilty that they have not covered everything in their planning. Personally, I enjoy the way I plan my lessons, and find it beneficial to have ideas down on paper of what strategies to use during a lesson, nonetheless, I also find that the AfL strategies I use are repetitive. Therefore, I can see how planning for AfL can limit the selection of strategies a teacher uses. 
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Appendix

	Student-teacher:
	
	Class / Group:
	Year 3

	AoLE or Subject:
	Humanities
	Date:
	7th September 

	Meaningful links to Curriculum 
	Enquiry, exploration, and investigation inspire curiosity about the world, it’s past, present and future. 
· I can present what I have discovered in a variety of ways and draw simple conclusions.
· I can recognise the difference between facts and beliefs.
· I can collect and record information and data from given sources. I can sort and group my findings using different criteria.
Our natural world is diverse and dynamic, influenced by processes and human actions.
· I can describe how and where some places and environments are similar, and others are different.

	Four Purpose driver: 

	Ethical, informed citizens who, 
· Find, evaluate and use evidence in forming views
· Are knowledgeable about their culture, community, society, and world, now and in the past. 
Ambitious, capable learners who, 
· Are building up a body of knowledge and have skills to connect and apply that knowledge in different contexts. 
· Understand how to interpret data and apply mathematical contexts. 

	Meaningful links across the curriculum 
	Mathematics and numeracy
· Use of qualitative data as evidence for enquiries.
· Representing data in graphical borders. 
· Spotting trends and anomalies.
Languages, Literacy and Communication
· Cultural empathy and sensitivity 
Numeracy Framework 
· I can present work as a bar chart. 
Digital competency Framework 
· I can collect data, enter, organise and analyse data into different groups or formats.

	Learning Objectives 

	By the end of this lesson, I will be able to identify the different weather patterns in Australia and Wales. 

	Success Criteria 

	· Clearly labelled graphs, with titles.
· Explanations of the graphs.
· Full sentences when writing.

	Planning for misconceptions:

	Misconception: Australia has summer all year long. 
· To address this misconception I will play a video at the start of the lesson that explains the weather in Australia, throughout the video I will pause at points to ask comparison questions, and ask for the same thing but from a Wales lens. (https://www.youtube.com/watch?v=tBe79N-4zm4)
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	SEQUENCE OF TEACHING & LEARNING

	
Timing:

	
Role of the teacher & support staff:
	
Pupil’s learning:
	
Inclusive Strategies (including differentiation):
	
Checking what pupils know, understand, and can do:

	5 minutes
	In this starter, I will be using the whiteboard to discuss seasons – which they should have learnt about before this point. The students will answer different questions relating to seasons – this will be based on Wales.
· What are the seasons?
· Which months are in which seasons?
· What weathers are present in the seasons?
· What temperatures are likely with the different weather types?
To check understanding I will use the no hands up method when choosing pupils to answer questions. 

This builds on previous knowledge and expertise to engage interest.

	The students will be recapping previous knowledge, this will help them with the weather identification, and therefore support them with their main task. 
	I will be using the basketball questioning strategy, so that all students have a chance to answer – and will have a chance to give different answers.

The reason that this is important for students to recap is because weather relates closely to seasons.

Differentiation 
· Ask appropriate questions based on ability of the child I’m asking to answer 
	Do different weather types correspond with certain seasons? 
· Key question to ask before moving onto next part of the lesson

AFL strategies
· Hands down, heads up
· Think, pair, share
· Pose, pause, pounce, bounce 

	5 minutes 
	Start this part of the lesson with question
· Do you think Australia has the same seasons as Wales?

On the whiteboard there will be some information about weather and seasons in Australia. 
· This information will relate to the information that we learnt about Wales.
· Questions will be similar as well.
Students will be encouraged to think about similarities and differences between Wales and Australia. 
	In this part of the lesson students will be thinking about the differences between Australia and Wales. 


	I will be using the basketball questioning strategy, so that all students have a chance to answer – and will have a chance to give different answers.

Differentiation 
· Ask appropriate questions based on ability of the child I’m asking to answer
	Key question to ask before moving onto next part of the lesson
· Do different weather types correspond with certain seasons? 
· What’s the same between Wales and Australia?
· What’s different between Wales and Australia?

AFL strategies
· Hands down, heads up
· Think, pair, share
· Pose, pause, pounce, bounce

	40 minutes
	Main task of the lesson – first 3-4 minutes will be explaining task, then pupils will be doing the task. 

Students will be asked to look at their worksheet that they will be completing throughout the lesson – while I explain what they must do. 
· Before I let them start on the sheet, I will ask 2-3 students to explain the task to me – this allows me to see if the students know what they are doing.

I will be going around the to support students with their work and will be live marking. 
· Will be asking questions about where pupils found the information 
· If pupils are getting confused and misunderstand what the task is I will be stopping the pupils and we’ll go through it together again, then I will allow students to carry on. 
· 

	What is the task? 
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	The pupils will be working in pairs so students will be able to work together when completing their work. 

There are also extension tasks for students who finish early (see below box).

LA 
· I will sit on the table with the LA students to support them in their work, however I will also be walking around at times to observe what the other pupils are doing. 
	AFL 
· Asking pupils what questions they have about the task 
· High expectations set during explanation of task – low volume of noise – share computers – ask friends to help before you ask the teacher. 
· Sequencing – on the whiteboard there will be a ‘mini checklist’ with what tasks they need to do throughout the lesson. – this will support students in knowing what do next in addition to me to see which students have been listening. 

	EXTENTION TASK
	EXTENTION TASK 
· Once I have seen the pupil’s work, they will be asked to work on the extension task. This will be explained to them in the explanation of main task. 
	There is three parts of the extension task
1. Research what the warmest day in Australia and Wales in 2021? 
· Write a sentence with this information. 
· Compare the temperature – what is the difference?
2. Research what the coldest day in Australia and Wales in 2021?
· Write a sentence with this information. 
· Compare the temperature – what is the difference?
3. Where would you like to travel in the world? What’s the weather like there? Is it more like Australia or Wales?
	Pupils will be encouraged to complete these tasks as independently as possible – as I will be working with pupils who have not completed the main task – however, if they require support they can ask a friend to help before they ask myself. 


	AFL 
· Sequencing (see above)

	10 minutes
	Concluding the lesson 
As pupils have laptops out and already logged in they will be doing a Kahoot quiz which I’ve made to go along with the lesson.


As students leave the room they need to give me one thing they now know about weather and temperature. (exit card)
	Pupils will be consolidating their knowledge and applying it into real life contexts within the quiz. 
· The quiz will have some scenario based questions i.e. Ben wants to go to Australia in the summer what month should he go in? – students should now know that Australia’s summer is in November, December, and January. 

Exit card 
· Pupils need to tell me one thing they have learnt throughout the lesson 
	Students will be working in pairs. 
	AFL
· Exit cards 
· Think, pair, click (modified think pair share)






Appendix 2
	Student-teacher:
	
	Class / Group:
	Year 3

	AoLE or Subject:
	Language, Literacy and Communication

	Date:
	24th September 

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	Understanding languages is key to understanding the world around us. 
· I can use grapheme-phoneme correspondences when reading. 
· I can use a range of strategies to read with increasing fluency.
· I can read different texts using a range of strategies to make meaning.
· I can find and use information from the different materials that I read. 

Expressing ourselves through languages is key to communication.
· I can communicate using an increasingly varied and precise vocabulary.
· I can use single and multi-clause sentences.
· I can vary the types of sentences I use in my spoken language. 
· I can review my work and am beginning to use a range of familiar strategies and tools to improve my speaking and writing.
· I can ask and answer questions and exchange ideas and information.
· I can write legibly.
· I can spell common irregular words correctly. 
· I can use my knowledge of letter sounds and patterns accurately in my spelling.
· I can attempt to spell more difficult words plausibly using a range of strategies.
· I can use familiar punctuation. 
· I can organise my writing into a logical sequence.

Literature fires imagination and inspires creativity.
· I can use my imagination to respond to and adapt literature to create my own work.
· I can respond to what I hear, read, and view, asking questions and showing my understanding.


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Ethical, informed citizens who, 
· Find, evaluate and use evidence in forming views
· Are knowledgeable about their culture, community, society, and world, now and in the past. 
Ambitious, capable learners who, 
· Are building up a body of knowledge and have skills to connect and apply that knowledge in different contexts. 
· Are questioning and enjoy solving problems.
· Can explain the ideas and concepts they are learning about. 


	Learning Objectives

	By the end of this lesson, I will be able to recall facts about tourists’ attractions in Australia. 


	Success Criteria 

	· Write in full sentences
· Read clearly 
· Legible handwriting 


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	· A possible misconception could be students not knowing or interpreting the phrase ‘tourist attraction’ incorrectly. Therefore this will be a starting question – what is a tourist attraction?





[image: Text

Description automatically generated][image: ]


	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
	Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	10 minutes 
	Key questions 
· What is a tourist attraction?
· What tourists’ attractions are in Australia? (Should have some prior knowledge of some attractions)



	For the start of the lesson students will be answering questions on ‘Mentimeter’, on iPads. The answers will be presented in a word cloud. 
· After each question we will have a discussion or will reflect on the answers. 

After this the pupils will be asked what questions do you have about these places?
· Will be written on the board ready to reflect on at the end of the lesson.
	Differentiation 
· Pupils will be working in partners 
	AFL 
· No hands up 
· Poker face 
· Pounce, Bounce, answering method. 
· Pupils asking questions

	5 minutes 
	After giving students instructions, I will be walking around the classroom listening to pupils read and collecting the iPads in. 


	Pupils will have a reading comprehension piece of text which they will read aloud with their partners, 
· Pupils will be asked to number themselves 1 or 2 and will alternate reading the text when I ask them to swap readers. 
· Any words the pupils are unfamiliar with or find difficult to pronounce – they are to highlight (will go over when discussing the text)

[image: Calendar

Description automatically generated with medium confidence]
	Reading in partners – so if pupil 1 is struggling with a word pupil 2 will be able to support pronunciation. 


	AFL 
· Think, pair, share 

	10 minutes 
	I will be asking pupils questions about the text that they have just read.
· What tourist attractions are in Australia? 
· What do you know about x attraction?  
· Asking questions using 5 W’s
During this I will write the questions I ask pupils onto the whiteboard.  
	Pupils will be answering and discussing the questions and referring to their texts to answer. 
	Differentiation
· When choosing pupils to answer questions – I will ensure that the child I choose is likely to know the answer but will give the option to phone a friend if not. 
	AFL 
· Learners set questions
· Think, pair, share 
· 5 W’s and H (Most likely to)
· No hands up 

	25 minutes 
	To start this part of the lesson off I will explain the task to pupils; which is to write the answers the questions on the whiteboard in their book’s. 

Will be walking around the room while live marking – ensuring success criteria is met and ensure pupils understand the task. 
	Pupils will be using their knowledge of the text and the actual text to answer the questions we discussed, in their books.
	Extension task for pupils who finish the task. 

· I will work with LA students, and will walk around the class to live mark work
	AFL
· Live marking 
· Success Criteria 


	EXTENTION TASK 
	EXTENTION TASK 
· On iPads find one tourist attraction in Australia and write some information about it in your books.
	
	
	AFL 
· Live marking 

	5 minutes 
	Clearing desks ensuring classroom is tidy. 

Exit card announcement – stating what the exit card is.
	Putting books away, ensuring desks are clear ready for their next lesson. 

Exit cards
· Exit card will be pupils telling me one tourist attraction in Australia.
	
	AFL 
· Exit cards









Appendix 3 

	Student-teacher:
	
	Class / Group:
	Year 3 

	AoLE or Subject:
	Expressive Arts 
	Date:
	12th October

	Meaningful links to Curriculum (
	Responding and reflecting, both as artist and audience, is a fundamental part of learning in the expressive arts. 
· I can consider, with guidance, how moods, emotions and ideas are communicated both in my own creative work and in the creative work of others. 
Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
· I am beginning to apply techniques in my creative work with guidance and direction.
· I can create my own designs and work collaboratively with others to develop creative ideas. 
· I am beginning to demonstrate resilience and flexibility in approaching creative challenges.
· I can use creative materials safely and with some control under supervision. 

	Four Purpose driver:  

	Enterprising, creative contributors who
· Express ideas and emotions through different media.

	Meaningful links across the curriculum 
	Humanities 
· Exploring and responding to creative works from our own and other cultures.
· Create different art forms representative different times, cultures and societies. 
Science and technology 
· Developing fine-motor skills in using tools
· Design thinking and design process. 

	Learning Objectives 

	By the end of this lesson, I will have started my Aboriginal Art, inspired dot painting.  


	Success Criteria

	· Include symbols that we have learnt about 
· To use bright colours 
· To use a variety of dot sizes 
· Use a variety of materials to make dots 

	Planning for misconceptions:	
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	SEQUENCE OF TEACHING & LEARNING

	Timing:
	Role of the teacher & support staff:
	Pupil’s learning:
	Inclusive Strategies (including differentiation):
	Checking what pupils know, understand, and can do:

	
10 minutes
	Go through Aboriginal art symbols, that we learnt about in last lesson.
· Will draw a symbol on whiteboard, and then ask students what the symbol is using poker face, and pounce, bounce, punce AFL 
· Go through around 10 – 15 symbols 

Then put-up image of a piece of aboriginal and pupils will try to identify symbols within the piece of art. – go over how the symbols can be hidden within a piece or be the main concept of a piece of Aboriginal Art.
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	Engaging in activity on the whiteboard
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· Students will be asked to ask questions about the different pieces of Art 
	Pounce, bounce 
· Will ask pupils who I know will struggle  answering on the 3rd or 4th bounce, so they can either give me a new answer or copy an answer from another pupil. 
	AFL 
· Poker face
· Pounce Bounce 
· No hands up 
· Student made questions 

	
35 minutes 

	Main Activity of session 
· Students will have a piece of cotton fabric, and will be making their piece of Aboriginal Art inspired painting. 

The TA and I will be walking around the classroom supporting students to do their art, and topping up paint etc, if appropriate. 


	Using a variety of tools, and paint students will be making a painting inspired from Aboriginal art. 
· Pupils will be expected to include symbols that we have learnt about.

If pupils require inspiration for their piece of art they will have the opportunity to walk around the classroom to see what other pupils are doing on their work, and ask they questions such as, 
· Why have you done x?
· Why have you used this colour to do x?
	All students will be able to do this task equally. 
	AFL
· Coloured cups  

	
15 
minutes 

	5 minutes to do two starts and a wish with partners work. 

Packing up the lesson

	Firstly, two stars and a wish on partners work based on success criteria.

Students will put their artwork onto drying racks. Then pupils will help clean the classroom, ensuring, 
· Desks are clean (no paint)
· Paint pots are clean and empty
· Chairs/floors don’t have any paint 

	All pupils will be able to help clean the classroom 
	AFL 
· Two stars and a wish







image4.png
What are the differences in weather between Australia and

Wales?

I think that the weather in Australia i going to

be than the weather in Wales.

If the weather is sunny, the temperature is

goingto be

If the weather is rainy, the temperature is I

tobe

Use these words il

nth

e blanks
Better
Worse
The same
Warmer
Colder

Can you find what the average temperatures was for each month in

20217

Australia

Wales

January

aC

February

March

April

May

June.

July

August

September

October

November

December





image5.png
Visit Australia
Are you dreaming of the perfoct adventure?
Do you one the s, un and send? Then
Ausbata s th pacefor . Tou wil maver be
Skt o Something to do i s plac of omplte
natural bty

ke o it the st cly o Sty

Atrlia has semething o ever
rptersti airaay ol
il o vt o wal n -
e
ety

i

Are you bt of o dare deul? Take o it o the
rensmeas sdar sanchasry wher o san s
oo s Tl

O il rip to Ausralia
& my favounte thing we have ever
e togther, Thire i us 39
[mih s Tl el
T the et clear et

~all

2 for)1 adult meal + kids eat
freelat/Brucie’s/Burger/Bar;





image6.jpeg




image7.gif
@

a@p

D)




image8.png
0e e e
ORie
o0 e e
S S0 e
00 0
®0 0 e
(L JLIEN





image1.jpeg
Prifysgol Cymru
Y Drindod Dewi Sant
University of Wales
Trinity Saint David





image2.png
Yr Athrofa

Centre for Education

Addysg i Gymru | Education for Wales

% Prifysgol Cymru
Y Drindod Dewi Sant
L)/ University of Wales

Trinity Saint David





image3.png
APLP
7 N7
PDPA

Partneriaeth Dysgu Proffesiynol Yr Athrofa
Yr Athrofa Professional Learning Partnership





