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Norodahl and Johannesson (2013) suggest that in Iceland and other countries like that, people think it’s important for children to play outdoors during their childhood. Some people wrote to the Government papers saying that outdoor life is good for children. In the curriculum guidelines, there is a big emphasis on outside play as a learning environment. This helps children think about the natural world as a good place, especially for taking part in exercising and living a healthy lifestyle.
In Iceland the emphasis on outdoor play for children aged between one and six has been happening for a long time. Every day during school, the children get a chance to play outside. The children aged six to sixteen only get the chance to play outside with their friends during playtime. (Oladottir, 2008) suggests that there is not enough understanding about what teachers are planning for their activities and lessons to help with outdoor learning, but think’s it is probably going to be very different depending on the teacher and school. There are signs in Iceland that teachers are using their outdoor area more than they used to. In the capital Reyjkavik 70% of schools say the they use outdoor education most of the time.
Adapted from:
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Part 2
 Forest School “it is an inspirational process that offers children, young people and adult’s regular opportunities to achieve and develop confidence and self-esteem through hands on experiences in a woodland environment”. This is a definition made by the Forest School Network. Murray and O’Brien (2006) think that some people are a bit worried that children in school today, do not get a chance to go to the woodlands and green places like their parents did. This is because they are concerned that something will happen to the children and they believe that most things we do outside can be achieved indoors.  Ward Thompson, Aspinall, Bell, Findlay, Wherrett and Travlou (2004) research tells us that if children do not go outside to experience this environment when they are young, then when they become adult’s they will not involve themselves with this outdoor life either.  By not having these experiences it will impact on their physical and emotional benefits of access to nature.  To support outdoor learning, The Welsh Government are encouraging teachers, especially in the foundation phase to provide forest school within their own schools, as learning outdoors is very different to learning in a classroom environment. This will also help the adults of the future to gain knowledge and understanding of the outside environment.
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Part 2b
1. Plagiarism. It is important that students avoid this because it is a serious academic offence and is treated accordingly by the university.
2. False. You need to reference any quotations that you use in your work, long and short.  When you paraphrase your work you must reference it. You also need to reference any specific resources that you use such as books, newspaper articles, the internet, reports and any pictures or diagrams.
3. I believe this statement is false.  This is because Wikipedia is not a reliable source. It has been said that Wikipedia can be edited by anyone at any time.  Wikipedia cannot monitor these edits therefore the information could be wrong and not true.
4.   How to present a long quotation: - enter as a separate paragraph
                                                                    - indent the paragraph
                                                                    - do not use quotation marks
                                                                    - use the exact words of the source
                                                                    - follow with the in-text citation.
5. I would begin to conduct my research for an academic assignment by first reading the question carefully and understanding what is expected from me. Secondly I would research to find information using books, internet and articles. Thirdly I would make notes and list references. Next I would use my notes to make my draft. I then  would check my work to make sure I have answered the question properly, that my essay is structured correctly, there is a link to my paragraphs and I I have referenced my quotes and resources.

Part 3
Suzanne Mackenzie article “Teaching Assistants” Experiences of inclusive education looks at the roles of teaching assistants working with children with special educational needs. This research focuses on the experiences of TAs and how their backgrounds will impact their roles within the classroom setting and how their life experiences will influence their work within inclusive education.
Two of the TAs interviewed in this research both have family members who have got a special educational need, therefore their points of view are more on the caring side. Jill who has a step brother with global development delay and a brother with ADHD believes that expectations of what children with special educational needs could achieve were unrealistic she said:
“I think some teachers are unrealistic about expectations. I mean the child I was talking about before (who has Down’s syndrome) their LSA has been told that they are not allowed to hold hands and I’m thinking “why, why?”....They are not allowed to sit on her their lap and I think it’s a bit sad , because she is not of the maturity yet to understand”.
Also Angela who has a son who attends a special school and has a brother who has ADHD felt that it is hard not to get emotional, particularly when children were ill. She says
“It is hard not to get emotionally involved especially when you have worked 
with the same child for a long time. You’ve got that bond with them, and then when they do get ill, it is quite hard”.
Their experiences of family life have made a big impact on their decision to work with children with special educational needs.  They want to look after the emotional side of their children in their class and nurture them.  According to O’Brein and Garner (2001. P.4) TAs very often have a strong commitment to their work and an emotional connection to the people they work with. They have a ‘strong and principled’ view on the work that they do and can give valuable input into how inclusion can work.
 One of the main findings of this article is the TAs understandings of inclusion.  Suzanne Mackenzie looks at five different studies which all give a new or alternative insight into experiences of inclusion. Moria one of the TAs that was interviewed was not convinced that inclusion was working. She said:
“I don’t think that mainstream school actually provide enough help for the children There is not enough resources, enough help for them for the children especially”.                
Jill believed that the pressures on teachers to meet Government targets were leading to bad practice within the classroom.  Often she would hear teachers say “I haven’t got time to deal with the SEN children” This would then lead to TAs ‘propping up’ inclusion. How teachers understand inclusive education often depends on their level of knowledge and skills. According to Lawson, H., Parker , M. and Sikes, P. (2006) P55-68 the translation of policy into practice is shaped by the way individuals understanding of inclusive education. This can be supported by Clandinin (1995) P175-185 it stresses the need for teachers to acquire skills in the translation of theory on good teaching into practice. Teachers need both practical tools for managing classroom situations and a theoretical view on education. 
 To develop competence of inclusive education it is argued by Darling – Hammond (2016) building teachers understanding is significant for successfully implementing reforms in schools and improving practice.  A quote by Brookes publishing supports this by saying “inclusion requires the teacher to believe that all students have something important to offer in the classroom and that we really are better off learning together”
Another claim made in this article suggests that communication is a big problem within education and schools. Jane thought this as she felt that TAs were not being invited to meetings and not being paid if they did attend. She said:
“I never get lesson plans. You’ve got to think on your feet, you’ve got to adapt material when you don’t even know what they’re doing. You have to listen to what the teacher is teaching the class so that you understand everything. But at the same time you are meant to be out of the class changing all the materials. You don’t get any time to change or adapt things”.
 She felt that lack of communication was the major concern with how inclusion was working in mainstream school, because of this Jane found it difficult to work with teachers. By not having communication, building relationships with members of staff were difficult. This was also felt by Angela. She found her role isolating, especially as she was moving from school to school. Angela had experienced difficult situations with SENcos. She saw some SENcos using the role to hide from the classroom and they were frequently unavailable ‘you can never get hold of her’
To argue this point Devecchi and Rouse (2010) found positive examples of good relationships between teachers and TAs. This study looked at how team members created opportunities and established collaborative practices aimed at including each other in the task of providing support for children who are described as having difficulties in learning. 
In conclusion, I feel that the points made in this article about teachers understanding of inclusive education is true. I disagree with Devecchi and Rouse (2010). Teachers in mainstream need to develop their skills to engage and provide an alternative way of learning within their classroom especially for children with special educational needs and not just let the TAs to their own devices. Teachers need to communicate with their TAs to help support the children to make education inclusive for all. 
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