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[bookmark: _GoBack]Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp framework and how you might develop these to the next level and demonstrate progression

“Creativity is the process of having original ideas that have value.” (Robinson, K. Aronica, L. 2015:118) In schools, teachers need to be creative and innovative with their ideas so the children are learning through new and exciting experiences, and are always engaged. “Creative children need creative teachers” (Fisher, R. Williams, M. 2004:1), so as teachers, we need to be developing these skills to ensure progression in the students and ourselves. We need to be inspiring and show them that education can be fun. I like to think that I am creative; I enjoy making things and drawing, but I don’t think that this aspect of myself has spread through my lessons quite yet. I have found that a lot of my lessons use some aspects of creativity, but I seem to be holding myself back because I worry that the children will not be learning anything of value if the lesson is purely based on creativity. I need to use my creative skills to help children develop their own, and to make more exciting lessons. I love creative work, I just need to show more of this in my lessons. Donaldson has said that all children need to be able to “connect and apply their knowledge and skills to create ideas and products” (Donaldson, G. 2015:29), and Kirsty Williams stated that children need to “evolve into enterprising, creative and critical thinkers” (Williams, K. 2017:17), but this will not be possible if I don’t start using my skills to inspire.
Enterprise is the desire to make or do something new. Much like innovation, to be enterprising, we need to be imaginative and creative. Enterprise “is about a can-do and positive attitude.” (Gov.uk. 2014:4), and about perseverance, and risk-taking to help get to the main goal. As teachers, we need to be resilient and determined because some lessons may be difficult, but we cannot give up on them. I have found, from personal experience, that it is sometimes important to step out of the lesson and assess what can be changed about it so that it can continue. All teachers should be developing their enterprise skills so that they can create new concepts and exciting lessons for their students, and can grow into strong confident professionals who never give up. If something hasn’t gone to plan, you cannot just give up and hide under the desk; you need to persevere and continue. If a child sees that a teacher has pushed on through a difficult situation, they will learn to be persistent, which will be a vital skill for them in the future. I believe that I can be innovative with my lesson ideas and resources when I try to create them myself, and come up with new concepts to old lessons. I also use resources that I find online that are suitable to my lessons, which, although is helpful, is not very innovative. Innovation may seem like a lot of effort to some teachers, but to me it is very important to show the children I am able to use my initiative and create something wonderful for them. If teachers did not use their enterprise skills, every child would be taught the same lessons, which is not inspiring. Using enterprise skills to create new lesson ideas may take some time, but seeing how happy and excited the children become is worth it.
Dispositions are the inherent qualities that a person has. In education, these dispositions are the values the teacher has that influence the students. A common disposition found amongst education professionals may be caring, because as teachers we need to care for our students. Enterprising dispositions may be things such as adaptability and initiative, and creative dispositions are about being inquisitive and willing to explore new methods. 
Teaching using enterprise and creative skills means that the children are more focused and engaged in the lessons because they will not know what is coming next. For us as teachers, it is important that we are creative and enterprising, not only for the children, but for ourselves. We need to teach lessons that everyone finds exciting as otherwise they will become tedious. Lessons need to be memorable, otherwise the knowledge will not be retained, so it is important that we use and develop our creative and enterprising skills to develop fun lessons. The Learning Pyramid, created in the 1960s, shows how much information is retained for different methods of learning. On the pyramid, it states that we retain only 10% of the information when we read, whereas 75% of the information is retained when we practice what we learn. Creative teaching allows for more active and engaging lessons where more knowledge is retained, and further progression can be made. “Creativity will be the 3rd most important work skill by 2020” (www.ideatovalue.com, 2016); up 7 spaces from 2015. It is evident that creativity is fast becoming one of the most sought-after skills for employees, so teachers and students need to be developing these skills now. 
In 2015, Barnes stated that “Most schools quickly settled into a routine of English and Maths every morning, and the other subjects distributed across the week” (Barnes, J. 2015:53) At his Ted talk in 2006, Sir Ken Robinson said that “creativity now is as important in education as Literacy, and we should treat it with the same status.” In response to what Barnes has said, Robinson believes that creative lessons need to have the same amount of lesson time as Literacy because they are just as important. Currently, schools “are educating people out of their creative capacities” (Robinson, K. 2006) because we focus so much on the subjects that we believe are the most important for the future of children. When we do this, we forget about the subjects that really matter for the future; the arts. Children have extraordinary capacities for innovation, so we need to be pushing the use of creativity and enterprising skills through schools so that children can access this.
The EntreComp framework is used to show entrepreneurial competence. It allows people to level themselves based on their entrepreneurial and creative skills, which then gives them an idea on how they can improve. Although many people may see it as a business based framework, it can also be used in the education sector to help assess the enterprise and creative skills of the pupils, and of the teachers. After reading through each element of the framework, I believe that I am at level 3; I am building my independence, and am working towards level 4 where I will be “taking and sharing some responsibilities.” (Bacigalupo, M et al. 2016:23) I have marked myself at level 3 as I believe that I need to continue to improve my skills so that I can increase my levels of understanding, and move up the EntreComp framework into a more creative and enterprising teacher. In 2013, the OECD published a document in which they created a model which helps to assess pupils’ creativity in schools. The model is called “The Five Creative Dispositions Model”, and it focuses on the key dispositions of the creative mind, which are; inquisitive, persistent, imaginative, collaborative and disciplined, and their 15 sub-dispositions. The Model tracks based on strength, breadth and depth, and I believe that using this Model with the EntreComp framework with make the judgements on myself more accurate.
The EntreComp framework consists of fifteen competencies; each of these is a skill or quality that usually applies to entrepreneurial or educational professionals. One of these competencies is “Motivation and Perseverance” which I have had a lot of experience with. During PTE2, I failed my teaching practice. (see appendix 1) After this happened I was planning on giving up, but I thought about my motivation of becoming a teacher, and was then determined to try again. My resilience and determination is what saw me through my failures, and into my successes; this is what we need to be showing children. On the OECD Model, one of the competencies in persistence is “strong with difficulty”, which I would say is a strength for me because I was able to persevere independently. At level 3 resilience on the EntreComp, “I can overcome simple adverse circumstances”, which can be seen from my failure, and from a lesson that I taught in the same Year 5/6 class. I was teaching a lesson that, looking back at the arc now (see appendix 2), was a very uncreative lesson in which the children were reading a story about a Victorian child from the board.
The next step on the EntreComp framework is to “judge when it is not worth continuing with an idea”, which is what I should have done with the lesson above. One of Costa’s Habits of Mind is “persisting”, in which he states that you should “continue the task, especially when the outcome is not clear” (Costa, A. Kallick, B. 2009:8). This Habit of Mind is one of the most important ones because it teaches people to never give up, however, it goes against the idea presented in the EntreComp framework. We are taught to never give up, and we pass this wisdom down to our children and students, so it would be unacceptable for me to give up a lesson because it hasn’t gone to plan. Instead, to help me progress to level 4, I will begin taking a step back from my lessons, and assess what could be changed to fix the problem. To remind me of this, I will be placing the image from the persisting Habit of Mind in my future classroom. I will also be leaving myself motivational notes, so that I think of my main goal, and persevere through. These notes will remind me to take a step back and assess what can be changed, which will help me to judge when I will need to change my ideas.
Creativity is another competence shown on the EntreComp framework. In his Hierarchy of Needs, Maslow has put creativity at the top of the pyramid, meaning that all of the other needs will be met before reaching it. In my opinion, creativity could have been put into the ‘esteem needs’ section as it can give a sense of accomplishment, and it is a very important part of learning. Montessori says that creativity “is part of helping children discover or even create themselves since it is a means of self-expression” (http://www.dailymontessori.com, 2014), therefore, Maslow was correct in his placement of creativity on the pyramid; in the self-actualization section.
One of the most creative lessons I have planned was a lesson for my Reception class during PTE2. This lesson was a treasure hunt based on the book for the term; “Monkey Puzzle” (see appendix 3). I created a news story about the monkey’s going missing, and the children had to help find her. The children were working as detectives; using magnifying glasses to solve the clues that were left behind. I thoroughly enjoyed this lesson, and I could see that the children did too. Using all the props and resources that I created helped the children to become submerged in the lesson, and made them feel as though they were real detectives; this made it more fun and exciting for them, and for me.
One of the craft based lessons I taught was during PTE1, in a reception class. The children painted their hands brown, printed them onto a piece of paper, and then I cut them out. This was a mistake because, although it can be dangerous, children should at least attempt to cut things out to give them more involvement. The step that the children were doing was putting the eyes and the red nose onto the thumb of the hand to make the face of a reindeer, and then they had free rein on the rest of the decorations. At the time, this lesson seemed very creative to me because the children were creating something, but looking back at the pictures of the finished products (see appendix 4), I can see that the children that the reindeers all looked very similar because they all followed the same steps. This lesson could have been made more exciting for them if they were able to do all of the steps themselves, and make the reindeer however they wanted to. The end products will then have shown more creative skills. In terms of the EntreComp framework, at level 3, “I can experiment with my skills and competences in situations that are new to me”, which occurred with both lessons because I had not planned these types of lessons before, so I was developing creative and enterprising skills with the children. To progress to level 4, I need to “actively search for new solutions that meet my needs”, which will help me with any problems that I may come across. To help avoid these problems all together, I would like to start thinking of where the problems could occur before I teach the lessons, which will then help me to solve the problems quickly and efficiently.
A third competency from the EntreComp is “learning through experience”. Experience is a very important part of education, for both teachers and pupils. Kolb’s “Experiential Learning Cycle” details the four-stage learning cycle which includes; concrete experience, reflective observation, abstract conceptualisation, and active experimentation. (Kolb, D. 1984) The cycle revolves around children learning through doing, which I believe is an important aspect of education. Dewey and Piaget were also strong experiential learning theorists in their time; believing that the only way a young child can learn is “through trial and error.” Webb concluded that all four modes of Kolb’s experiential learning are not required for learning to take place, and that there is no cycle needed. (www.reviewing.co.uk) Kolb’s cycle helps educational professionals to see the different ways that a child can learn by doing, which is a reminder that it is important.
This is one of my weakest competencies as I have not taught many lessons where the children were learning through experience. During my time in KS2 on PTE1, the children were testing the strengths of different magnets using paperclips as the measurement. (see appendix 5) One of the magnets was so strong that the children ran out of paperclips to attract to it, which then meant that they missed out on part of the experience as they never found out how many paperclips the magnet could hold. Level 3 of learning through experience is reflecting on failures, identifying the causes, and learning from them. Looking back at this lesson now I can see that the lesson could have been more exciting and hands on for the children, and I have learnt to always have extra resources than I may need so that the lesson can be completed. To progress into level 4, I need to “judge if and how I have achieved my goals, so that I can evaluate my performance and learn from it”. On the OECD Model, “exploring and Investigating” is part of the inquisitive section. For this, I would mark myself at Breadth as I was exercising my own creative dispositions in a new context for the children. Learning through experience is not just important for children; everybody needs to make mistakes so that they can learn from them, and I am no exception to that. I will set myself goals for my lessons which I can then evaluate and assess any problems that have occurred. I will then be able to find solutions to the problems and learn from them.
The EntreComp framework, although it’s very detailed, is more focused on Enterprising skills in the business sector, so it can be difficult to assess people based purely on it. I also feel the EntreComp does not entirely reflect what creativity is to a teacher; allowing children to be themselves without fear of being judged, so in this sense, the framework is not completely helpful. Assessing myself using both Models helped to me further my understanding of what I need to do to further progress in my teaching dispositions, and in each of the competencies that I reviewed. I found that the OECD Model was more based around children, but I was able to adapt it slightly so that I could analyse my own dispositions further. 
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                 MARKING CRITERIA AND STUDENT FEEDBACK


	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	





	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	





	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	





	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	






	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement
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	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them.

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	X
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	-My background reading
-Use of theorists and theories
	-Critically analyzing myself
-Understanding the EntreComp and OECD Models



	Student’s Name
	Kirsten Amor
	Date
	15/12/17

	Student’s Signature
	



image1.png
Formative

PIRBREE & Sccure | hitps/ v swwcte.

53.3: Teaching: Teaching and Class Management

Unsatisfactory

« Comments and Evidence
« Targets for improvement and suggested ways forward

You had taken on board some of the suggestions made by your mentor and tutor and attempted to use some of these in your delivery of the lesson.
However, your lack of confidence in the role impeded your ability to lead the children through the tasks, and the lack of challenge/focus in the activities also
had a negative effect on the lesson. There were several concerns relating to classroom management and teaching skills:  the ICT room was being used but
you hadn't checked that room was available 5o sent children to work there (which meant that they were disrupted before setting off on their task) - you sent
the children to work in another room without going with them - this should be avoided to ensure safety and good behaviour - you found it challenging to
getthe children back to their places - you ran out of time to tidy up Overall comment: you showed some improvement in some aspects of this standard, but

overall you demonstrated that you are still not ready to pass in relation to BA2 expectations,

Part 2: Progress Review

a) Comment on progress in relation to previously set targets (including lesson evaluations and end of week reviews)
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Session Plan - Key Stage 2
Name of trainee: Kirsten Amor Session ref: 7/03+8/03 (sessions 1 and 2)
Personal target(s) in relation to QTS:
Year group: 3/ 4 No. of leamners: 10 ALN: 0
Additional adults: 1
Learning obijective(s): | can test magnets. ‘Success criteria: From the three magnets the
children are given, the children should be able to
determine which is the strongest. and wh
Links to previous learning: Micro-lesson was about magnets and what is attracted to them.
Curriculum coverage (range, skills)
Science: describing how they have learned and identifying the ways that worked the best
Literacy(LNF) ‘Numeracy (LNF)
Y. 3-Explain information and ideas using relevant vocabulary Y 3+4-Select appropriate mathematics and techniques to use.
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Key vocabulary (English/Weish): Magnet, magnetic, paperclips, strong, support, atfract, daisy chain.
Time | Session activities, organisation and management Key questions & Assessment for
Learning opportunities
Introduction
‘Who can remember how
«  Recap what the students know about magnets. magnets work? What material
«  Askthem what materials get attracted to magnets. | usually gets attracted to them?
10 e Tell them what the experiment will be and show v
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Time | Session activities, organisation and management Key questions & Assessment for [4]
Learning opportunities
Introduction
Who can remember how
+  Recap what the students know about magnets. magnets work? What material
o Askthem what materials get attracted to magnets. | usually gets attracted to them?
10 + Tellthem what the experiment will be and show
example. Which of these three magnets
*  Talk about how this could be a fair test. (circle, horseshoe, and bar) do
« Tellthem how they will be recording the data. you think is going to be the
strongest? How many paperclips
Main activities do you think the magnet will be

able to attract and hold?
In pairs, the pupils will be carrying out an experiment to test
out which, of the three different magnets they are given, is
40 | the strongest. The children must use a ‘daisy chain’ of
paperclips to find this out. By using a ‘daisy chain’ method
instead of a ‘clumping’ method, the children will know
exactly how many paperclips the magnet can hold, rather

AFL: Think, pair, share! As the
children will be in pairs when
doing the experiment, they will
be thinking of ideas, discussing
their ideas in pairs, and then

than just having them all thrown onto it and having their | Sharing the ideas with the whole
own magnet attraction. They will record the results in a group. Think will allow the
table. children to develop on each
Plenary other’s thinking, which will

expand on their overall learning

10 the results have been gathered, the children will | development.
mple bar graph to show these results in a more

sophisticated way.
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