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Part B (i)
As part of the preparation for my first teaching placement, I was given the opportunity of producing a microteach lesson to gain an understanding of preparing and delivering a lesson in a school environment. To ensure best teaching practice, I began researching many theories and accumulating information to support my teaching methods and to ensure a successful lesson. Before I started creating my lesson, it was important to consider a scheme of work. A scheme of work (SOW) supports the content of each forthcoming lesson which helps to reach the lesson objectives (Petty, 2004). The SOW that was created for my microteach lesson entailed of six lessons that focused on the topic of food and drink. The main aim of the SOW was to expand on the students’ vocabulary, since vocabulary is essential to a language learner (Coady & Huckin, 1997). 
The SOW lessons were intended to be taught to a class of year 8 students with a range of abilities. This would consider the differentiation of learning. Differentiation in a classroom is an acceptation that every learner is different. According to Carol Ann Tomlinson (2014), teachers should acknowledge the abilities of the students and not solely rely on a curriculum guide. Additionally, teachers should ‘engage students in instruction through different learning modalities’ (Smith & Conti, 2016, pg153). This was exemplified in my microteach lesson. The activity was to complete a worksheet on the content that was learnt in the lesson. Each exercise on the worksheet showed differentiation by increasing in difficulty from beginning to end, which showed different ability from every learner. The worksheet was created with reference to ‘growth mindset’, a term constructed by Carol Dweck. Growth mindset is a belief that, ‘basic abilities can be developed through hard work, good strategies and good mentoring’ (Dweck, 2015, p.10). This implies that every learner can reach the same potential through sufficient practice. Even though, I produced the worksheet with regards to the term growth mindset, I thought it was still important to challenge the more able and talented students (MAT). Therefore, I created an extension task which would challenge the MAT learners, which considered Steve Smith’s teaching tips of ensuring there is accessible additional work for the quick learners (Smith, 2018).
Returning to the topic of differentiation and learning, it was important to consider the facilitating of learning to the students. I applied this through my microteach lesson and SOW through the support of learning mats. The use of the learning mats in my microteach lesson gave encouragement and a guidance to the students to speak in the target language. It enabled them to be actively involved in a task through extra support. The creation of the learning mats was influenced by Bruner’s theory of scaffolding (Bruner, 1976). Scaffolding is used in a classroom by providing support to the learner by a more knowledgeable other. Bruner supposed that students learnt new concepts by guidance from teachers in ‘a form of active support’ (Wheeler, 2017), but with the principal aim that eventually the given support would not be needed. Therefore, with providing learning mats to the students for extra guidance, it provided them with the support that they needed but with the objective in mind that these would not be necessary once appropriate cognitive skills were developed. In relation to Bruner’s theory of scaffolding, Vygotsky’s theory of the zone of proximal development (ZPD) was also considered during the creation of the learning mats and other resources throughout the SOW. Vygotsky believed that if a student can perform a task with the support of a more knowledgeable other, then ‘he can do alone tomorrow’ (Vygotsky & Kozulin, 2012, p.199). Thus, supporting the fact that learners are actively involved in their learning process and not passive. 
Even though differentiation was an important aspect of my SOW, it was also necessary to include a cultural element to my lessons. In order to do this, I considered the use of Y Cwricwlwm Cymreig (YCC). YCC is a national curriculum for Wales which demonstrates ‘the culture, environment, economy and history of Wales, and the influences which have shaped the country of today’ (Welsh Government, 2013).  It helps students gain knowledge of their own cultural background and to be proud of their nationality. YCC principal aim is to encourage ‘global citizenship and concern for sustainable development’ (Welsh Government, 2003, p.2) which is an important element to any language classroom. In my microteach lesson, I made sure I included aspects of YCC. I greeted the class in Welsh alongside the target language of Spanish in order to promote multilingualism in my lesson. To further comment upon YCC, I had also mentioned a linguistic comparison between the Welsh and the Spanish language in my lesson, suggesting through the teaching of some vocabulary that it had similar structure to each language (Welsh Government, 2003). For example, the word for ‘tea’ in Spanish is ‘té’ and in Welsh ‘te’, this would support the way the learners would interpret the word and the use of the Welsh language. This small element of my lesson, instantly portrayed YCC and supports the fact that by hearing Welsh in a classroom, will encourage the learners to speak the language with more confidence (Estyn, 2017). This introduces the idea that bilingualism in a lesson is a positive way to endorse the learning of more than one language.   
I also used YCC in other aspects of my SOW, such as in activities that gave comparison to Welsh and Spanish culture. In the third lesson in my SOW, my plan was to introduce different foods from around the world to show the difference between various countries and their culture. One element of this activity was to focus on the foods in Wales compared to that of Spain. According to the Welsh Government, the main development of the use of YCC in a language classroom is to introduce and identify similarities between the Welsh culture and the target language’s culture. It creates opportunities to develop a variety of activities that oblige students to acknowledge a relevant comparison between their own country’s culture and that of their target language (Welsh Government, 2003). Whilst considering YCC with the aspect of differences between cultures, it is also an importance to mention an element of Donaldson’s Successful Futures (2015). Successful Futures is a report created by Professor Graham Donaldson, based upon the new curriculum which will be applied throughout Wales by 2022, it will aspire learners to develop new skills in an everchanging world. During the development of my SOW I studied Donaldson’s Successful Futures and took into consideration the four purposes of the new curriculum. One purpose that I focused upon was ‘ethical, informed citizens’ (Donaldson, 2015, p.30). This includes, being knowledgeable about the learner’s own culture and the world that surrounds them (Donaldson, 2015). This was applied throughout my SOW, taking into consideration how to develop this knowledge through the lessons and the resources. Donaldson Successful Futures works well with YCC as both portray an understanding to a learner’s own cultural knowledge. 
With regard to the development my SOW, I considered the use of the Digital Competence Framework (DCF). DCF is a term that is defined by the use of digital skills developed by a learner during an activity or lesson that uses technology. Professor Donaldson’s report on Successful Futures proposes that the new curriculum should have ‘six areas of learning and experience’ (Donaldson, 2015), in these areas of learning there should be a focus on ‘three cross curriculum responsibilities’ (Donaldson, 2015), these include; digital competence, literacy and numeracy. The Welsh Government describes DCF as a skill that enables innovative use of technology (Welsh Government, 2016). In my SOW and microteach lesson, I used elements of DCF to support the learning of new technological skills. In my microteach lesson I had planned to use mobile devices to play a game of Kahoot. The use of Kahoot in my lesson enabled the learners to test their knowledge of the vocabulary learnt in the lesson in a fun and interactive way. According to a study, the use of technology for educational purposes grants ‘a set of generic skills suitable for all situations, both personal and professional’ (Instefjord & Munthe, 2017, p.37). This signifies the principal use of DCF throughout my microteach lesson and SOW, as it develops skills for the learners which will be needed in their future. 
I have applied the use of DCF throughout my SOW through various activities, such as research for tasks, quizzes and online videos. I have chosen to do this because technology has always proven to be important in a language class. For example, tape recorders for audiolingual purposes (Smith & Conti, 2016). However, now with advances in technology more can be applied to the methodologies of the teaching of languages. The SOW for my lessons has considered these advances and the Welsh Government’s approach to the DCF, which shows elements of the future of education.  
Overall, my SOW and my microteach lesson have both considered aspects of the educational requirements created by the Welsh Government. I have mainly focused on Donaldson’s Successful Futures (Donaldson, 2015) with regards to the creation of my SOW as I want it to be relevant to the new curriculum. I have also been influenced by theory’s new and old when considering resources for my lessons, such as scaffolding (Bruner, 1976) for differentiation purposes. In conclusion, my SOW shows my creativity as a teacher and concludes the suggestion that ‘education as an act of creation’ (Biesta, 2013, p.11).       



Part B (ii)
As discussed above, I have evaluated the development of my SOW and explained the reasoning behind the decisions with the support of many theories. Now, I will discuss the feedback of my microteach lesson, reflecting upon the comments which I had received from peers and my university tutor. Furthermore, in relation to my microteach feedback, I will consider the classroom observations which I have witnessed so far during my first teaching placement and acknowledge the comments made by my mentor from my placement school of my teaching. This will help me critically evaluate my personal targets for improvement. 
In this essay, I will focus upon two targets of improvement that were suggested in my microteach feedback. These were; the use of target language (TL) and the control of behaviour management in the classroom. I have chosen these targets to evaluate upon as they have been recurring personal objectives throughout my teaching practice, which will be valuable to improving my own teaching. 
Firstly, I will evaluate upon the use of TL in the classroom. TL is portrayed in a language classroom as a crucial element of a student’s learning of a foreign language. In order for the TL to be absorbed in the minds of a learner, it is a necessity for the learner to hear it often (Smith & Conti, 2016). Therefore, the TL has an important role to how a student portrays and learns the foreign language. However, it is argued that the use of TL in a modern foreign languages’ classroom is dependent on how it is used and how much TL is needed to apply suitable amounts of language intake (Smith & Conti, 2016). 
In my microteach feedback, it was stated that to improve upon my teaching practice, it would be useful to extend my use of TL throughout the lesson. This could be done by using key vocabulary whilst instructing the class or for explaining class activities. According to linguist, Stephen Krashen, the use of TL in the classroom is an effective way in which learners are ‘exposed to lot of comprehensible input in contexts of real communication’ (Littlewood et Yu et Krashen, 2009, p.66). This portrays Krashen’s theory of Second Language Acquisition (Krashen, 1987). Krashen believes that language acquisition is achieved by natural communication and not by complex grammatical contribution (Krashen, 1987). This suggests that learners of the foreign language should be able to acquire understanding by listening to oral input given by the teacher rather than intense grammar knowledge. The theory of Second Language Acquisition was put into practice during my first teaching placement. Since receiving my feedback from my microteach, I have ensured that I have been using the TL as often as I can. Throughout my lessons it has been seen on resources and I have used the TL in spoken instructions and explaining classroom activities. 
It is a requirement in the Qualified Teaching Status (QTS) standards (Welsh Government, 2009) in section S2.1 that trainees must ‘have a secure knowledge and understanding of the subject(s) they are trained to teach’ (Welsh Government, 2009). In order to be able to use the TL when appropriate, I had to ensure that I had great knowledge and understanding of the vocabulary that I was going to use. It is important to consider that subject knowledge is a principal aspect of using the TL. An element of subject knowledge which is essential when knowing when to use the TL is ‘procedural knowledge’ (Smith, 2018). Procedural knowledge is a concept that providing effective TL to learners makes a better teacher (Smith, 2018). To further support the use of TL in the classroom, it is argued that if a teacher does not practice the TL to communicate instructions or explanations to the students then it conveys a representation of the teacher’s perspective on the importance of speaking in the TL (Crichton, 2009). This argument is crucial when considering using the TL throughout a lesson, as a teacher wants their students to communicate and participate in the TL as much as possible to improve on their language ability. 
On the other hand, in light of my first teaching placement, I worked upon my feedback from my microteach and used as much of the TL as possible, so that my students were able to hear and comprehend information at first hand. I have received a lot of positive feedback with regards to the use of the TL in my lessons but have also contradicted myself by making pronunciation and grammatical errors. It is argued that once a modern foreign languages teacher has been given the principle focus of delivering the TL accordingly, other aspects of the TL are forgotten, such as; addressing vocabulary and grammatical terminology. According to language expert Gianfranco Conti, for a student to gain fluidity in a foreign language it is essential for them to be informed in grammar, this will enable the student from going from the conscious stage to the automatic stage (Conti, 2015) when communicating in the TL. This suggests that with thorough grammatical explanation, a student can go from timid to confident when speaking in the TL. This relates to QTS standard S2.4 which states that a trainee teacher must ‘understand how learners’ physical, intellectual, linguistic, social, cultural and emotional development can affect their learning (Welsh Government, 2009). Once a student has gained confidence in themselves with regards to linguistic and intellectual development, it is then the students can identify with the TL. My personal target by the end of my first teaching placement is to work towards my grammar skills to ensure that precise TL is put into place.
On the contrary, with much use of the TL in the classroom will help a student’s pronunciation skills, which is a key skill to obtain as a language learner. A report explains that to hear the TL from a professional such as a teacher, will help improve pronunciation and intonation alongside becoming aware of the language that is being taught (Crichton, 2009). This is important when encouraging the students to use the TL as it will guide development in the principal language skills which is essential for future assessments and exams. Overall, the use of TL in the classroom is an importance for influencing the foreign language upon the students, to initiate speaking in the TL and understanding pronunciation of certain vocabulary. It is necessary to any modern foreign language classroom to encourage use of the TL to fully comprehend the language that is being studied. 
Having defined what is meant by the use of TL in language lessons, I will now discuss the role of behaviour management in a classroom environment. In my microteach feedback, my university mentor criticised my ability to show irritation towards the class when they initiated bad behaviour. Therefore, behaviour management has become one of my principal targets for development throughout my teaching practice. 
Behaviour management is the concept of encouraging positive behaviour in the classroom to motivate learning and positive rapport between students and teachers. It is important to consider behaviour management in a classroom to ensure the content of the lesson is understood and objectives are met. In my microteach lesson, during explanations of activities, some students would show signs of poor behaviour by speaking to other peers. Instead of dealing with the problem, I decided to ignore the behaviour and continue with the lesson. A study founded by the University of Exeter Medical School suggested that, disregarding students who show poor behaviour in the classroom are more likely to accomplish a positive outcome (Busby, 2018). Nonetheless, during my observations in my placement school I have seen more effective approaches to dealing with disobedient behaviour in the classroom. The methods I have seen relate to the fact that to teach means attaining ‘90% crowd control’ (Smith & Conti, 2016, p.235) which suggests that to manage behaviour inside a classroom a teacher must be in total control of the students at all times.
Throughout observations at my placement school, I noticed that the majority of the teachers use positive reinforcement as a way of controlling behaviour management. Reinforcements such as; praising good behaviour and rewarding the students who are achieving well in class. This portrayal of classroom management relates to the theory of ‘growth mindset’ (Dweck, 2012), which suggests that students who are praised by receiving rewards and good praise are ‘more likely to develop a positive growth mindset’ (Smith & Conti et Dweck, 2016, p,240). The idea of a positive growth mindset (Dweck, 2012) would encourage and motivate students to participate in class activities. This associates with psychologist Skinner’s theory of ‘operant conditioning’ (Skinner, 1938) which suggests that through positive reinforcement children are more likely to repeat the action to receive the reward again. This is a learnt response. By applying this theory to my lessons would help reinforce positive behaviour and control of the class. 
On the other hand, positive reinforcement can be seen as a negative issue in some circumstances. Positive reinforcement is a behaviourist teaching approach which initiates learning through external consequences other than a desire to learn (Cooze, 2018). It assumes that a learner is passive and reacts to surrounding incentives (Watson, 2013). This would contradict the significance of positive reinforcement. However, I believe that using positive reinforcement in the classroom is a good formation to encourage and motivate the students to listen attentively in a classroom environment. 
Furthermore, with regards to behaviour management, I have applied skills and suggested approaches to my lessons which were made by my school-based mentor. One suggestion that I took on board and found quite helpful with controlling poor behaviour was the approach of the ‘fussometer’. This suggestion entailed of drawing a box on the board and fill it with lines every time the students were fussy. The idea behind this approach was to explain to the students that once the box was full there would be a punishment e.g. loosing time from their break or being given extra homework. This relates to the QTS (Welsh Government, 2009) standard S3.3.9 a trainee teacher must ‘set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively, and promote self-control and independence’ (Welsh Government, 2009). Taking this QTS standard into consideration and the advice from my school-based mentor, if I had the opportunity to teach my microteach lesson again, I would establish a fair method of discipline to the students whom show negative behaviour. This would portray the fact that the teacher is in control and the students must always listen to gain full understanding of the lesson. 
[bookmark: _GoBack]In addition to appropriate behavioural approaches, my school-based mentor suggested classroom environment has a huge impact on a student’s behaviour. According to OFSTED, the quality of a student’s learning environment has an effect with the way a student behaves (Hart et al, 2010). With regards to this statement, I think it is important to consider an approachable learning environment in future classes to establish positive behaviour in the classroom. If I was to apply this method to my microteach, I would make sure the seating plan was appropriate to each student’s behaviour expectations. It is suggested that ‘some teachers identify seating of students in assigned places….to optimal learning’ (Hart et al, 2010, p.356), which implies that positive behaviour comes from arranged seating which is a form of good classroom management. 
Overall, I have reflected upon the areas of improvement which I felt were the most important to me. Whilst critically analysing and evaluating my microteach lesson with regards to these targets, I have been able to acknowledge the need for improvement and how to apply them to my teaching practice. In addition to evaluating these targets, I have taken into light the comments from my school-based mentor upon these same objectives to work towards my best teaching practice and to achieve my QTS. To improve upon these targets, I have created an action plan which entails the actions I need to take to ensure these targets have been reached successfully to achieve the required QTS standards.   
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OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
To use more target language in my lessons. (QTS.S2.1)
	· Introduce key vocabulary in the target language when giving instructions (escuchad, escribid, levantaos).  
· Use vocabulary in the target language during classroom tasks. (equipo, boli, libros)
· In classroom observations, I will take notes on how the teachers are using the target language. Paying close attention to instructions to the class and how it is used throughout the lesson. 
· I will study additional vocabulary and grammar in my free time to fully understand when to use the target language. 
· In my classroom resources, I will make sure that the target language will be displayed. This will help the students identify new vocabulary.  

	I will know when these actions have been successful when: 
· I am using more target language during my lessons. 
· The students are able to identify and understand instructions in the target language quicker. 
· Students are using the target language more frequently. 
· The classroom resources have more target language written upon them. 

	
I will aim to achieve this target as soon as possible, with the objective of using more of the target language by the end of teaching placement 1.  

	To be able to provide guidance to the learners, when checking answers. (QTS.S3.2.2)












	
· Providing a template when checking answers to tasks being set. This will enable the students to independently check their answers. 
· Display answers on the board to show students the correct answer visually. 
· Include images of the worksheet on the board in order to show students what answer I am discussing. This will provide extra support.  
	
I will know when these actions have been successful when: 
· Students are able to mark their work independently. 
· Students are able to follow the corrections of activities without getting confused. 
· Students are able showing improvement of their performance and evaluating on their mistakes. 
	
I will aim to complete this target as soon as possible, with the main aim for the target to be met by the first week of teaching. 

	To be able to build on pupils’ progress when given spoken answers. Involving all types of learners, including the more able and talented (MAT) and those with additional needs (ALN). (QTS.S3.3.4)


	
· To support the students with learning mats to provide guidance when speaking. This will enable them to give extended answers.
· To give oral prompts to the students when needed to provide support when asking for answers in the target language. 
· Developing my questioning further by challenging the pupils to give an extended answer. 
· Ask the same question a number of times to enable the students to hear how the question can be answered, this will give a model approach. 
	
I will know when these actions have been successful when: 
· Students are able to give extended answers without being given guidance. 
· Students are able to recognise the patterns by listening to other students when giving answers orally. 
· Students are able to use the learning mats effectively. Recognising sentence structures and certain vocabulary.  

	
I will aim to meet this target by the end of my first school placement. 

	

To be able to control the classroom, using affective behaviour management techniques. (QTS.S3.3.9)

















	
· To be able to use affective behaviour management techniques to ensure the class is quiet when teacher is speaking. 
· To use affective behaviour techniques when students are misbehaving. E.g. drawing a sad face on the board with names or giving time out at break/lunch time. 
· Ensuring all students are on task by monitoring the classroom affectively.  
	
I will know when these actions have been successful when: 
· Students are behaving appropriately during tasks and are listening attentively. 
· All students are quiet during explanation of tasks and are able to understand when the teacher is speaking there is no speaking. 
· All students are on task without being encouraged to do so.   
	
I will aim to meet this target by the end of my first school placement as the students would have built a good rapport with me by then. 
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