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Inclusive leadership in early years settings involves creating environments where every child, family, professional, and community member feels valued and supported. This reflective portfolio will explore a specific situation from my practice that highlights the role of an inclusive leader. The scenario focuses on working with children, families, professionals, and communities, critically evaluating the experience, and identifying opportunities and barriers to inclusive leadership (Rodd, 2013; MacNaughton, 2005). This approach aligns with the principles of inclusive education, which emphasize the importance of equity, participation, and belonging for all stakeholders (Senge et al., 2012). By critically reflecting on this scenario, I aim to deepen my understanding of the complexities of inclusive leadership and identify strategies for fostering more inclusive practices in early years settings (Moss, 2019).
In my practice, I encountered a situation where a child with special educational needs (SEN) joined our early years setting. The child, Alex, required additional support to participate fully in activities. Alex's family, unfamiliar with the educational system, expressed concerns about whether the setting could meet Alex's needs. The situation necessitated collaboration with SEN professionals, the child's family, and the wider community to ensure an inclusive environment.
[bookmark: _Int_8MUSxMCr]As an inclusive leader, my primary focus was on addressing Alex's needs. Implementing inclusive practices involved adapting activities and providing additional resources. For instance, we introduced visual aids and sensory toys to help Alex engage more effectively. Regular observations and assessments were conducted to monitor progress and adjust strategies as needed. There were significant opportunities in this approach. Tailoring activities to meet Alex's needs highlighted the importance of personalized learning plans, as emphasized by Siraj and Hallet (2016). By encouraging Alex's participation, we fostered a sense of belonging and boosted his confidence, aligning with the principles of inclusive leadership outlined by Ferdman, Prime, and Riggio (2021). However, there were barriers as well. Limited access to specialized resources initially hindered our ability to provide comprehensive support. Additionally, some staff members lacked training in SEN, affecting their ability to implement inclusive strategies effectively (Lindon, 2011). Engaging with Alex's family was crucial in understanding their concerns and expectations. Regular meetings were held to discuss Alex's progress and involve the family in decision-making processes. This collaborative approach helped build trust and ensured that the family's insights were incorporated into the support plan. The opportunities in this aspect included building trust through open communication and active listening, fostering a strong partnership with Alex's family. Collaborating with the family ensured that support strategies aligned with Alex's needs both at home and in the setting, as noted by Cottle and Alexander (2014). However, there were challenges such as language barriers and differing cultural expectations, which sometimes led to misunderstandings. The family's initial lack of confidence in the setting's ability to support Alex required significant effort to address.
Collaboration with SEN professionals, including speech therapists and educational psychologists, was essential in developing an effective support plan for Alex. Regular interdisciplinary meetings were held to discuss strategies and share insights, ensuring a comprehensive approach to Alex's development.
The benefits of this collaboration included the sharing of expertise, which enhanced the quality of support provided to Alex (Siraj and Hallet, 2016). Staff members also benefited from training and advice from SEN professionals, improving their ability to support Alex effectively (Nutbrown, Clough, and Atherton, 2013). However, coordination challenges such as scheduling conflicts and differing professional perspectives occasionally hindered effective collaboration. Additionally, limited availability of external professionals sometimes delayed the implementation of recommended strategies (Rix et al., 2013).
Engaging the local community, including organizing awareness campaigns and inclusive events, helped foster a supportive environment for Alex and other children with similar needs. Community involvement played a crucial role in promoting inclusivity beyond the setting. Opportunities in this area included increased awareness and involvement from the community, providing additional resources and support networks. Community events promoted understanding and acceptance of diversity, contributing to a more inclusive culture (Cottle and Alexander, 2014). However, initial lack of awareness about SEN and inclusivity within the community required significant educational efforts (Bruder, 2010). Additionally, some community members were hesitant to engage with initiatives promoting inclusivity, presenting another barrier to overcome (Nutbrown and Clough, 2013). 
The experience of leading inclusively in this scenario highlighted several key aspects. Reflective practice was crucial; regularly reflecting on the effectiveness of implemented strategies allowed for continuous improvement (Schon, 1983). Collaborative leadership, involving strong partnerships with families, professionals, and the community, was essential. Effective communication, mutual respect, and shared goals facilitated successful collaboration (Bruder, 2010). Professional development emerged as a vital component, emphasizing the need to invest in staff training to equip them with the skills and knowledge needed to support inclusive practices (Parker-Rees et al., 2010). Efficient resource management was also necessary to provide comprehensive support, highlighting the importance of advocating for inclusivity at all levels—from individual settings to the wider community (Katz and Galbraith, 2006).
A detailed case analysis provided deeper insights. For instance, adapting a group activity to include Alex required a nuanced approach. Initially, the team designed activities that could be enjoyed by everyone without singling out Alex. During storytelling sessions, sensory props were included to cater to different learning styles and needs. This adjustment allowed Alex to participate more fully and benefited other children, enhancing their sensory experiences and engagement (Goodley, 2001).
The collaboration with Alex’s family was also multifaceted. Understanding their concerns about the new setting required patience and empathy. A home visit was arranged to discuss Alex's needs in a familiar environment. This visit revealed valuable insights into Alex's routine and preferences, which were then incorporated into the daily activities at the setting. Additionally, providing the family with visual schedules and regular updates via a communication book helped bridge the gap between home and the early years setting (Cottle and Alexander, 2014). Interdisciplinary meetings with SEN professionals proved to be both challenging and rewarding. Differences in professional opinions occasionally led to delays in decision-making. However, establishing a clear communication protocol and regular updates helped streamline the process. Professional development sessions, including workshops on SEN strategies, were pivotal. These sessions not only enhanced the staff's skills but also fostered a culture of continuous learning and adaptability (Rix et al., 2009). Community engagement required a proactive approach. Organizing an inclusive fair, where local businesses and community members were invited, helped raise awareness about SEN. The fair included interactive sessions on understanding and supporting children with diverse needs. This event not only educated the community but also built a network of support for families with SEN children (Pugh and Duffy, 2010). 
Inclusive leadership in early years settings is supported by various policies and professional guidance. In Wales, the "Additional Learning Needs and Education Tribunal (Wales) Act 2018" and the "Welsh Government's Framework for Equity, Inclusion, and Diversity in Education" are two key documents that claim to enable inclusive leadership (Welsh Government, 2018a; Welsh Government, 2018b) The "Additional Learning Needs and Education Tribunal (Wales) Act 2018" aims to transform the educational landscape by ensuring that all learners with additional learning needs (ALN) receive the support they need to succeed. The Act emphasizes a person-centered approach, ensuring that the views of children, young people, and their families are central to decision-making processes (Welsh Government, 2018).
Key provisions of the Act include Individual Development Plans (IDPs) for every learner with ALN, the inclusion of families in developing and reviewing IDPs, and promoting collaboration between education, health, and social services to provide holistic support (Great Britain, 2018).Strengths of the Act include its emphasis on personalization, ensuring support is individualized and addressing specific needs (Gillard et al., 2019). The involvement of families in the decision-making process fosters a collaborative approach, ensuring that support strategies align with the child's home environment (Hodge & Runswick-Cole, 2013). Additionally, promoting collaboration between different services helps create a comprehensive support network (Norwich, 2013).
However, the Act also presents limitations. Ensuring consistent and effective implementation of IDPs across different settings can be challenging. Adequate resources, including trained professionals and funding, are essential for the successful implementation of the Act. Regular monitoring and evaluation are necessary to ensure the Act's provisions are effectively implemented and to identify areas for improvement (Ferlaino & Bordoni, 2019). The "Framework for Equity, Inclusion, and Diversity in Education" aims to promote an inclusive educational environment where all learners feel valued and supported. The framework provides guidance on creating inclusive policies and practices, addressing issues such as discrimination, diversity, and equity (Welsh Government, 2020).Key provisions of the framework include the development of inclusive policies that promote equity and diversity, the importance of training and professional development for educators to equip them with the skills to support inclusivity, and the encouragement of engagement with families and the wider community to promote an inclusive culture (Department for Education, 2020).Strengths of the framework include emphasizing the creation of inclusive policies, which helps ensure that inclusivity is embedded in the educational system (Norwich, 2013). Providing training and professional development for educators enhances their ability to implement inclusive practices (Ainscow, 2020). Engaging families and the community fosters a supportive environment for learners (Booth & Ainscow, 2016). However, the framework also has limitations. The effectiveness of the framework depends on how well it is implemented across different settings. Ensuring the sustainability of inclusive practices requires ongoing support and resources (Gillard et al., 2019). Regular assessment of the framework's impact is necessary to ensure its effectiveness and to make necessary adjustments (Dyson, Howes, & Roberts, 2002). 
Comparing these policies reveals a complementary approach to promoting inclusive leadership. The ALN Act's focus on individualized support through IDPs provides a structured approach to inclusivity, ensuring that each child's specific needs are addressed (Welsh Government, 2018). This is complemented by the Framework for Equity, Inclusion, and Diversity, which advocates for systemic changes and continuous professional development (Welsh Government, 2020). Together, these policies create a robust support system, although their success heavily relies on effective implementation and resource allocation (Lindon, 2011).Case studies illustrate the practical application of these policies. In a case where the ALN Act was implemented, a child with significant learning disabilities received tailored support through an IDP (Individual Development Plan). The involvement of the child's family in developing the plan ensured that the strategies were realistic and achievable (Cottle & Alexander, 2014). Regular reviews and adjustments to the IDP based on the child's progress and feedback from the family and professionals involved led to significant improvements in the child's engagement and learning outcomes (Norwich, 2013). Conversely, a setting that effectively used the Framework for Equity, Inclusion, and Diversity saw a transformation in staff attitudes and practices. Training sessions focused on cultural competence and differentiation strategies equipped the staff to handle diverse needs more effectively (Ainscow, 2020). This led to a more inclusive environment where all children felt valued, and incidences of exclusionary practices decreased (Booth & Ainscow, 2016). For the ALN Act to realize its full potential, there needs to be a focus on enhancing resource allocation and professional training. Ensuring that all settings have access to trained professionals and necessary resources will mitigate the challenges related to implementation (SEN Policy Research Forum, 2019). Additionally, developing a robust monitoring system will help track the effectiveness of IDPs and make prompt adjustments (Rose, Shevlin, & Twomey, 2020). The Framework for Equity, Inclusion, and Diversity could benefit from a more structured approach to implementation. Providing clear guidelines and support for settings to develop and sustain inclusive practices will enhance its impact (UNESCO, 2021). Furthermore, regular evaluations and updates to the framework based on emerging needs and feedback from practitioners will ensure its continued relevance and effectiveness (Bennett, 2018).
Both the "Additional Learning Needs and Education Tribunal (Wales) Act 2018" and the "Welsh Government's Framework for Equity, Inclusion, and Diversity in Education" provide a robust foundation for promoting inclusive leadership in early years settings. While there are challenges in implementation, the policies' focus on personalization, collaboration, and community engagement are significant strengths. Ongoing evaluation and resource allocation are essential to ensure the successful realization of these policies' goals. The case studies and comprehensive analysis underscore the importance of a multifaceted approach to inclusivity, integrating both individualized support and systemic change. By addressing the identified limitations and using the strengths of these policies, early years settings can create environments where all children can thrive. The ALN Act's emphasis on Individual Development Plans (IDPs) ensures that each learner's unique needs are addressed comprehensively. These plans are created collaboratively, involving educators, families, and health professionals, which enhances their relevance and effectiveness. For instance, an IDP might include specific strategies for a child with autism to manage sensory overload, thus allowing them to take part more fully in classroom activities. Regular reviews and adjustments to the IDPs ensure that the support stays relevant as the child progresses. On the other hand, the Framework for Equity, Inclusion, and Diversity provides a broader context by advocating for systemic changes within educational settings. This framework encourages the development of inclusive policies and practices that go beyond individual plans to address institutional barriers to inclusivity. It promotes a culture of continuous professional development, ensuring that educators are well-equipped with the latest strategies and knowledge to support all learners effectively. Training sessions on cultural competence and differentiation strategies, for example, help educators recognize and address the diverse needs of their students. Moreover, the Framework's emphasis on engaging families and the wider community fosters a supportive environment that extends beyond the classroom. Community events, workshops, and information sessions raise awareness and build networks of support, making inclusivity a community-wide effort. This comprehensive approach ensures that children with additional learning needs are supported not just within the school but in their broader social environment as well. To overcome the challenges of implementation, it is crucial to invest in continuous professional development and adequate resource allocation. This includes funding for specialized training, hiring additional support staff, and providing necessary materials and tools. Regular monitoring and evaluation mechanisms are essential to assess the effectiveness of these initiatives and make necessary adjustments. This could involve feedback loops where educators, families, and students share their experiences and suggestions for improvement. The integration of individualized support through the ALN Act and systemic changes through the Framework creates a comprehensive approach to inclusivity. This dual strategy ensures that while each child's specific needs are met, the overall educational environment is also evolving to be more inclusive and supportive. By maintaining a balance between personalization and systemic change, early years settings can foster environments where all children, regardless of their backgrounds or abilities, can thrive and achieve their full potential.
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Inclusive leadership in early years settings is essential for creating environments where every child, regardless of their background or abilities, can thrive. In Wales, two significant policies aim to foster inclusive leadership in early years provision: the "Additional Learning Needs and Education Tribunal (Wales) Act 2018" (ALN Act) and the "Welsh Government's Framework for Equity, Inclusion, and Diversity in Education." This essay critically evaluates these policies, examining their effectiveness, implementation challenges, and overall impact on fostering inclusive leadership. 
[bookmark: _Int_Dh9NCSXC]The ALN Act aims to transform the educational landscape by ensuring that all learners with additional learning needs (ALN) receive the support they need to succeed. It emphasizes a person-centered approach, ensuring that the views of children, young people, and their families are central to decision-making processes (Welsh Government, 2018a). The ALN Act mandates Individual Development Plans (IDPs) for every learner with ALN, ensuring tailored support that addresses specific needs. This personalized approach aligns with best practices in inclusive education, which highlight the importance of individualized learning plans to cater to diverse learner needs (Siraj and Hallet, 2016; Great Britain, 2018). The Act's emphasis on involving families in the development and review of IDPs promotes a collaborative approach, fostering a stronger partnership between families and educational settings (Cottle and Alexander, 2014). Furthermore, by promoting collaboration between education, health, and social services, the Act ensures a holistic support system for children with ALN (Rix et al., 2013). Despite its strengths, the ALN Act faces several implementation challenges. Ensuring consistent and effective implementation of IDPs across different settings can be difficult due to variations in resources and expertise (Ferdman, Prime, and Riggio, 2021). As Lindon (2011) notes, adequate training for staff is crucial for the successful implementation of inclusive practices. However, limited access to specialized training and resources can hinder the effectiveness of the Act. 
[bookmark: _Int_8p631ejK]Additionally, regular monitoring and evaluation are necessary to ensure the Act's provisions are being followed and to identify areas for improvement (Nutbrown and Clough, 2013). The ALN Act's impact on inclusive leadership is significant, as it provides a structured framework for addressing the needs of learners with ALN. By emphasizing personalized support and collaboration, the Act encourages leaders in early years settings to adopt a more inclusive approach (Rodd, 2013). However, the success of this policy heavily relies on the availability of resources and the capacity of settings to implement its provisions effectively. As such, while the Act sets a solid foundation for inclusive leadership, its practical impact varies depending on local contexts and resource availability. The "Framework for Equity, Inclusion, and Diversity in Education" aims to promote an inclusive educational environment where all learners feel valued and supported. It provides guidance on creating inclusive policies and practices, addressing issues such as discrimination, diversity, and equity (Welsh Government, 2020). The framework emphasizes the creation of inclusive policies that promote equity and diversity, which is crucial for fostering an inclusive culture within educational settings (Ferdman, Prime, and Riggio, 2021). It highlights the importance of training and professional development for educators, equipping them with the skills necessary to support diverse learner needs (Lindon, 2011). By encouraging engagement with families and the wider community, the framework promotes a collaborative approach to inclusivity, which is essential for creating a supportive environment for all learners (Siraj and Hallet, 2016).
One of the main challenges in implementing the framework is ensuring that its principles are consistently applied across different settings. The framework's effectiveness depends on how well it is integrated into the daily practices of early years settings. This requires ongoing professional development and support, which can be resource-intensive (Ainscow, 2020). Additionally, the framework needs to be regularly updated to reflect emerging needs and feedback from practitioners. Without a structured approach to implementation and regular evaluation, the framework's impact may be limited (Booth and Ainscow, 2016). The framework's emphasis on equity, inclusion, and diversity supports the development of inclusive leadership in early years settings. By providing guidance on best practices and highlighting the importance of professional development, the framework encourages leaders to adopt inclusive strategies and foster a culture of inclusivity (Nutbrown and Clough, 2013). However, the practical impact of the framework depends on the commitment of individual settings to implement its principles and the availability of resources to support its implementation (Gillard, Daly, and O’Brien, 2019). Comparing the ALN Act and the Framework for Equity, Inclusion, and Diversity reveals a complementary approach to promoting inclusive leadership. The ALN Act provides a structured approach to personalized support for learners with ALN, ensuring that their specific needs are addressed. This is complemented by the framework's focus on systemic changes and professional development, which promotes a broader culture of inclusivity (Rix et al., 2013; Ainscow, 2020). However, both policies face challenges in implementation, particularly in terms of resource allocation and consistent application across different settings. For example, ensuring that all early year's settings have access to trained professionals and necessary resources is crucial for the successful implementation of the ALN Act (Ferdman, Prime, and Riggio, 2021). Similarly, the framework's impact depends on the commitment of settings to integrate its principles into daily practices and the availability of ongoing professional development (Booth and Ainscow, 2016).
Case studies illustrate the practical application of these policies. In a case where the ALN Act was implemented, a child with significant learning disabilities received tailored support through an IDP. The involvement of the child's family in developing the plan ensured that the strategies were realistic and achievable. Regular reviews and adjustments to the IDP based on the child's progress and feedback from the family and professionals involved led to significant improvements in the child's engagement and learning outcomes (Goodley, 2001). Conversely, a setting that effectively used the Framework for Equity, Inclusion, and Diversity saw a transformation in staff attitudes and practices. Training sessions focused on cultural competence and differentiation strategies equipped the staff to handle diverse needs more effectively. This led to a more inclusive environment where all children felt valued, and incidences of exclusionary practices decreased (Parker-Rees et al., 2010).
The "Additional Learning Needs and Education Tribunal (Wales) Act 2018" and the "Welsh Government's Framework for Equity, Inclusion, and Diversity in Education" provide a robust foundation for promoting inclusive leadership in early years settings. Both policies emphasize personalized support, collaboration, and professional development, which are essential for fostering an inclusive environment (Gillard, Daly, and O’Brien, 2019). However, their success heavily relies on effective implementation, resource allocation, and regular evaluation (UNESCO, 2021). By addressing these challenges, early years settings in Wales can create environments where all children can thrive, embodying the principles of inclusive leadership (Bennett, 2018).
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Promoting Inclusive Leadership in Early Years Settings
Inclusive leadership is not just a buzzword but a vital cornerstone of effective early childhood education. It's about creating environments where every child feels valued and supported, regardless of their background, abilities, or circumstances. Through my journey as an early year's educator, I've come to realize that promoting inclusive leadership requires a thoughtful approach that encompasses several key strategies.
1. Cultivating a Culture of Respect and Acceptance
At the heart of inclusive leadership lies a culture that celebrates diversity and respects each child's unique qualities. This begins with setting the tone from the top down. As leaders in early years settings, we must model inclusive behaviours and attitudes. This means actively encouraging openness to diverse cultures, languages, abilities, and family structures among both staff and children. Building such a culture involves intentional efforts, such as organizing activities that highlight diversity, celebrating multicultural festivals, and incorporating inclusive books and toys into the learning environment. These actions help children develop positive attitudes towards differences from an early age, fostering empathy and understanding.
2. Implementing Inclusive Policies and Practices
[bookmark: _Int_NDQSOdRP]Inclusive leadership thrives on policies and practices that ensure every child receives fair opportunities to learn and grow. In Wales, policies like the "Foundation Phase Framework" and the "Additional Learning Needs and Education Tribunal (Wales) Act 2018" provide a robust foundation for inclusive education. The Foundation Phase Framework advocates for play-based learning and adapting activities to meet diverse needs (Welsh Government, 2015). Simultaneously, the ALN Act mandates personalized support through Individual Development Plans (IDPs) for children with additional learning needs (Welsh Government, 2018). To effectively implement these policies, continuous professional development is crucial. Educators need training on recognizing and addressing diverse learning needs, as well as on creating inclusive learning environments. Workshops and seminars focused on cultural competence, differentiation strategies, and inclusive teaching practices empower educators to meet the needs of every child effectively (Siraj & Hallet, 2016).

3. Building Strong Partnerships with Families and the Community
Inclusive leadership recognizes that education is a collaborative effort involving families, caregivers, and the broader community. Establishing strong partnerships with families is essential for gaining insights into each child's background, strengths, and areas needing support. Regular communication through parent-teacher meetings, newsletters, and informal conversations builds trust and ensures parents feel valued as partners in their child's education journey. Moreover, engaging with the community enriches the educational experience and reinforces the values of inclusivity. Collaborating with local organizations, cultural groups, and professionals from various disciplines brings diverse perspectives and resources into the early years setting. It also helps in creating a supportive network that advocates for inclusive practices beyond the classroom walls.
Conclusion
Promoting inclusive leadership in early years settings requires a comprehensive approach that encompasses creating a respectful and accepting culture, implementing inclusive policies and practices, and building strong partnerships with families and the community. By embracing diversity, advocating for equity, and fostering inclusive environments, we not only nurture the development of each child but also cultivate a generation of empathetic and inclusive citizens.
As early years educators, our role in promoting inclusive leadership goes beyond the classroom—it's about shaping a future where every child can thrive, irrespective of their differences. Let's continue to champion inclusivity in our practices, policies, and daily interactions, ensuring that every child feels valued and empowered to reach their full potential.
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