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The Proposal
This research seeks to examine the working relationship between singing teacher and student in Aotearoa New Zealand, through a literature review, surveys and an interview. It draws on hermeneutics and thematic analysis, as well as Kaupapa Māori, an indigenous research methodology of Aotearoa New Zealand.

Cultural context

It is significant to note that Aotearoa New Zealand is built on the founding principles of bi-culturalism. Te Tirity o Waitangi (The Treaty of Waitangi), signed in 1840 between the British Crown and Māori chiefs, is a foundational document impacting governance, law and social policies (Dunn & Locke, 2022). There is now a growing call for Māori perspectives to be both valued and promoted in all areas of society including education and the arts (Haar, et al., 2019) and teachers in Aotearoa New Zealand are encouraged to embrace the principles of Te Tiriti (The Treaty), fostering partnership between Māori and non-Māori (The Ministry of Education, 2007). 

As a Pākehā (non-Māori), but fifth generation born in Aotearoa New Zealand, I believe it is important to further understand and implement pedagogy from an indigenous perspective, as pedagogy is grounded within its culture: “the trees within the forest are fundamentally affected by the ground in which they grow” (Stucki, 2012, p. 2). My culture and identity as a person and a singer is profoundly influenced by the country in which I live and this is also true of my students. Furthermore, culture and language are central to a student’s development (Albert, 2012), so for this reason Māori terms have been used throughout this research, defined below. They will be in italics to alert the reader. 

Māori Terms and Definitions 

Aotearoa – New Zealand. Both terms will be used. 
Māori – Indigenous peoples of Aotearoa New Zealand
Pākehā –White New Zealander
Mātauranga Māori - Māori knowledge
Tikanga Māori – Māori practices 
Te Reo Māori – Māori language
Ako – teacher as learner
Tuakana-teina – refers to the relationship between an older (tuakana) and younger (teina) person. In the context of teaching this relationship is to do with knowledge and experience (tuakana) and the learner (teina)
Taonga – treasures
Toi Māori – Māori arts 
Whakataukī - Māori proverb
Manaakitanga –Kinship, kindness, hospitality and care
Atua - The divine
Whanau – Family
Te Tirity o Waitangi – The Treaty of Waitangi

The working relationship

In this research the term working relationship refers to the connection or meeting between two people to work on a particular issue or task (Jacobs, 1982; Jacobs, 2010). Each person accepts “responsibility for their work” (Jacobs, 1982, p.180) within a comfortable, safe and positively co-created relationship (McWilliams, 2004). 

The working alliance, from which the concept of the working relationship is drawn, is a theory of psychotherapeutic practice traced back to Freud (1913) and further developed through client-centred psychotherapy (Rogers, 1951; Rogers, 1995), attachment theory (Bowlby, 1969) and other branches of psychotherapy. It has further therapeutic implications that are beyond the scope of vocal pedagogy, however the relationship dynamics, and understanding of them, could be of use within the vocal studio.

A positive working relationship has been described as “the best overall predictor of a good outcome in all forms of psychotherapy” (Flores, 2004, p.211). Could this also predict good outcomes in vocal teaching? Since a strong working relationship is considered essential to the effectiveness of facilitating change (Gaston, Marmar, Gallagher, & Thompson, 1991; McWilliams, 2004; Flores, 2004) I hypothesize that a strong working relationship in the teaching studio could help students experience positive changes faster. This research seeks to explore the perspectives of students and teachers in Aotearoa New Zealand and the key factors they consider to be important within this context.

The working relationship is grounded in a Western male viewpoint or culture (Morice, 2003) and does not consider Māori or indigenous pedagogy. My intention is to research whether this concept can be utilised and/or developed in a bi-cultural country such as Aotearoa New Zealand taking into account a Te Ao Māori (Māori world view) understanding of the working relationship, alongside Pākehā perspectives. 

The context 

I am a professional singer and teacher in Aotearoa New Zealand with a particular interest in the significance of the relationship within the teaching environment. I am also a qualified psychotherapist. I have experienced the relationship as both student and teacher, therefore have preconceived thoughts about the effectiveness of these relationships from a pedagogical perspective. I have a fundamental belief that a relationship grounded in unconditional positive regard (Rogers, 1951) will be more effective than one that is not. It is for this reason I have drawn on Rogers student-centred teaching theory, born from his client-centred work in psychotherapy (Rogers, 1951; Rogers, 1995). Student-centred teaching places students at the centre of the learning process where they are encouraged to actively participate in their own learning, in order to foster autonomy, self-discovery and personal growth (Rogers, 1951). 

Furthermore, Rogers suggests that in order for effective learning to occur, the teacher should provide unconditional positive regard and empathy to foster a collaborative and trusting relationship. Individual student needs are to be prioritized promoting a holistic and personalised approach to teaching and learning (Rogers, 1951; Rogers, 1995). 

Below are some central terms and definitions within student-centred teaching.

Student-centred terms and definitions  

· Student led or student-centred teaching – The teacher acts as a facilitator of the learning experience, encouraging students to set their own learning objectives (Rogers, 1951)
· Unconditional positive regard – The teacher demonstrates complete acceptance, understanding and nonjudgmental positive regard towards the student (Rogers, 1951; Jacobs, 2010).
· Empathy – The ability to understand and reflect feelings, thoughts and experiences from another’s perspective (Rogers, 1951; Jacobs, 2010). 
· Growth mindset (Dweck, 2006) – centres on the belief that one’s intelligence, talents and abilities can be grown and developed, they are not fixed. 
The justification 

Nelson, Low & Nelson (2005) point to the working relationship as being a vital role in teaching, referring to the positive and engaging interaction within the student-teacher dyad as a transformational working environment. They suggest that a determining factor in successful learning is the affective relationship between the two parties. Furthermore, interpersonal issues in the singing student-teacher dyad could be a contributing factor to the learning experience (Collens, 2015). This informs and justifies this research project. When a student, feels “affectionately and personally cared for by a devoted other” (McWilliams, 2004, p. 41) there is a stronger possibility and will for change. However, can this theory be found and utilised within Māori understanding of relationship? Further, do teachers and students in the singing studio, in Aotearoa New Zealand, believe the relationship to be central to teaching? 

Within Māori pedagogy the importance of high-quality relationships between teacher and student is at the heart of learning (Ministry of Education, 2007) seen through “a relational Māori ontology which reaches beyond learning theories, and is fundamental to who they are socially, politically, spiritually and culturally” (Stucki, 2012, p. 3). The Māori concept ako centres on the idea of the teacher-as-learner, “a principle of reciprocal learning that is central to a Te Ao Māori worldview of teaching and learning” (Dunn & Locke, 2022, p. 109). In this view the teacher is not necessarily seen as the expert, also found in Rogers’ student-centred work. Do these perspectives align? Could Rogers’ (1951) theory be further developed through Māori pedagogy? These questions are important not only to the wider community of vocal pedagogues but also specifically to Aotearoa New Zealand.

I hope to use the information gathered to further my own knowledge and skill within the context of my community and to, perhaps, add to the limited vocal pedagogy research available within a Māori-Pākehā framework. 

The outlined intentions 

I intend to consolidate some of the relevant information available on the working relationship from the contributions of Western pedagogy theory, Māori pedagogy and psychotherapy. My aim to is to consult both teachers and students (Māori and Pākehā) about what they believe creates a good working relationship. Then to compare these responses and weave them together in a coherent and practical way. Where do they align and where they differ? Alongside this I will conduct a literature review of both Western and Māori theory, and create a survey which will be sent to both teachers and students that will reflect the cultural diversity of Aotearoa New Zealand. I will also be specifically asking Māori teachers about their unique perspectives. These perspectives will be woven alongside my own. 

Ethics 

Ethical issues to consider are the implications of data collection for the participants and possible disclosure of this information. I will endeavour to mitigate this though anonymous codes for participants and all data will be stored on my password secured computer, to which only I have access (American Psychological Association, 2017). It will be made clear that participation is voluntary.

Furthermore, some of the teachers and the students will know me personally so may find it difficult to be comfortable and open. Offering anonymous codes will help mitigate this (Creswell, 2003).

As this topic is about the relationship with a, potentially, significant person in a student’s or teacher’s life, it may also be emotionally or psychologically difficult for some participants (American Psychological Association, 2017). To help ensure participants feel safe, and cared for, I have provided my contact details for any support and/or further information. 

Insider research ethics

Insider-researchers are those who choose to study a group that they themselves belong (Breen, 2007), and epitomises this research This insider position means that I have shared understandings of subtle nuances that occur within the inner circle of those being researched (Costley, et al, 2013). These understandings can be of value in terms of gaining deeper insight, however, it also means that power discrepancies must be understood and examined within the context of the research (Winter, 2022; Costley, et al., 2013). This is important, not only to minimize bias, but also to maintain confidentiality and safety for the participants. It is important to consider any conflict of interest that may occur when researching your own students. These will be further defined in the report. 

Cultural ethics 

Cultural ethics are also of importance, as I am hoping to gain further insight and understanding of indigenous values in teaching pedagogy. I have no Māori ancestry and minimal knowledge of Te Ao Māori (Māori world view) or Tikanga Māori (Māori practices) so there is “danger of misappropriation of Māori cultural and intellectual capital brought about by processes of commodification” (Smith, 1997). In many cases previous “research of indigenous peoples has effectively silenced minority voices while emphasising the voice of the powerful coloniser” (Rameka, 2015, p. 39). It is my intention to reflexively consider my own position of power and privilege and how I may continue perpetuate colonial attitudes, oppression, and indeed how I may rectify or reduce this in my research and ultimately in my teaching. I intent to consult Māori friends and colleagues about how I may go about this research in a respectful and ethical manner but remain aware of my limitations, keeping Smith’s (1999) quote in mind:

“It galls us that Western researchers and intellectuals can assume to know all that is possible to know of us, on the basis of their brief encounters with some of us” (Smith, 1999, p. 1). 






















What makes a good working relationship between singing student and teacher in Aotearoa New Zealand? 

The Report
Introduction

This research explores student and teacher attitudes within the singing studio focusing on participant beliefs about what constitutes a good working relationship and how that influences vocal pedagogy. It aims to identify similarities and differences within a student and teacher population in Aotearoa New Zealand, and seeks to discover Māori perspectives.

Underpinning this research is a review of relevant literature from vocal pedagogy, psychotherapy and Māori pedagogy, followed by a survey of 71 students and teachers based in Aotearoa New Zealand and an interview with one Māori vocal pedagogue. 

This research is firmly rooted in Aotearoa New Zealand, therefore a bicultural approach, as founded by the Te Tiriti o Waitangi (The Treaty of Waitangi, 1840) will be implemented, where possible, through the lens of Te Ao Māori (Māori world view) and Kaupapa Māori (Māori principles).

It will present the findings, whilst acknowledging limitations, and suggest possible areas for future research. It is the researchers hope that gaining insight into student-teacher attitudes and beliefs on the working relationship will enhance personal understanding of vocal pedagogy and add to existing knowledge in both Māori and Pākehā contexts in Aotearoa New Zealand.

The research process

The following section will outline the research process, including ontological, epistemological and axiological assumptions. These philosophical underpinnings inform the paradigm within which this research is conducted and analysed (Scott, 2022). The methods of data collection will then be delineated alongside the analysis of the data itself. 

In this study a hermeneutic methodology has been implemented, drawing on Kaupapa Māori, a cultural framework “upholding the validity and legitimacy of being Māori and acting Māori” (Rameka, 2015, p. 39). Within this framework, Mātauranga Māori (Māori knowledge), Te Reo Māori (Māori language) and Tikanga Māori (Māori practices) are respected and integrated into all aspects of the research (Haar, et al., 2019). 

Hermeneutics encourages the researcher to reflect on their own assumptions as it is only through the critical engagement of the author, the reader and the text that meaning is found (Gadamer, 1975). In other words, the interpreter is inextricably linked to the process, requiring engagement in one’s own subjectivity. It is my hope that this reflective process will ensure that I do not pass judgment or prescribe my own world view on the results, whether they be from a Māori or non-Māori perspective, or if and when I do, I will have the tools to recognise this.

Situating the researcher: Ontology and epistemology  
I am a vocal teacher and a professional singer and the ontological perspectives of these two roles could be seen as different. As a singer my philosophical beliefs about reality, and what constitutes good and bad singing, is relatively fixed. This is particularly true for me in musical theatre where a certain sound is required as audiences expect the singing to resemble the recording (Edwards & Hoch, 2018). This is also true in contemporary music where I am required to emulate certain singers when reproducing their work in the recording studio, or live in covers bands. As a teacher however, my focus is in helping a student discover their unique and desired sounds. I find, then, my ontological position to be one of subjectivity, where viewpoints and realities are culturally constructed. This subjectivity lies alongside my epistemological assumptions which align within the constructionist framework where objective truth is not the assumption, rather multiple truths or ever changing realities underpin and inform my practice (Andrews, 2012). In other words, I view the student-teacher relationship as co-created and continually evolving. Every student is different and therefore no one intervention is necessarily the correct one.
In this view, it could be said that knowledge is created and understood through social interaction and experience (Hammond & Wellington, 2012) which is particularly important to my interest in indigenous theory. This aligns with the developmental view where social interaction helps shape and construct knowledge (MacBlaine, 2018). 
Furthermore, in this paradigm, the researcher is also actively aware of their own involvement in the process and this is reflected upon throughout. In this context, I embody dual roles of insider, as both a singer and teacher, as well as outsider due to my Pākehā ethnicity. 
Methodology and colonisation considerations
At the forefront of my personal methodological considerations is the importance of culture. Who are we and who are we hoping to further understand? According to Smith (1999) inside Western research are colonial influences that direct the perspectives of the researcher. How might this idea influence my own approach and what can I do to ensure I create a space for a different, indigenous voice?
The research methodologies and methods used for many decades in Aotearoa New Zealand have been based on Western cultural constructs (Berryman, 2008; Bishop, 1997; Bishop & Glynn, 1999; Durie, 1998; Mahuika, 2008; Mutu, 1998; Rameka, 2015; L. Smith, 1992, 1999). This has created research findings that “simultaneously uphold western cultural superiority and privilege while attacking the validity of Māori cultural integrity and positioning Māori in a subordinate ‘other’ category” (Smith, 1999, p. 176). Smith (1999) goes on to explain the ripple effect of very little change for the research participants or Māori in general. Instead research has remained a tool of colonisation that continued to shape the way indigenous people were viewed (Archibald et al., 2019; Smith, 2012; Wilson, et al., 2021). Furthermore, indigenous research was “simply intent on taking ‘or stealing’ knowledge in a non-reciprocal and often underhand way” (Smith, 1999, p. 176). As Pākehā I hope to reflect on how I may continue to add to this colonialization through my own research and consider ways in which I may better serve Māori collectively, and ultimately how I may better serve my own Māori students. 
Hermeneutics
The methodology of hermeneutics suggests that it is not understanding that is of most importance, but the attempt to “clarify the conditions in which understanding takes place” (Gadamer, 1975, p. 263). A researcher’s prior beliefs and prejudices, along with their philosophical framework will influence the ways in which data is gathered and analysed. These are explored below.
Exploring personal beliefs: The student- teacher relationship in vocal pedagogy

As both a student and teacher, or my experiences have shaped my perspectives on the effectiveness of student-teacher relationships in vocal pedagogy, as well as their impact on the overall wellbeing of both parties. I believe a student-centred teaching (Rogers, 1951) is effective in vocal pedagogy, however I recognise the importance of remaining open to other perspectives. 

I also hold the belief that transference and counter-transference is significant within the student-teacher relationship. Transference and counter-transference refers to the unconscious transfer of emotions, thoughts and behavioural patterns originally experienced in significant relationships of the past, onto a current relationship in the here-and-now (Austin, 2008; McWilliams, 2004). In other words, it is the past influencing the present (Thompson, 1987; Freud, 1912; Maroda, 2010). Understanding or recognising the impact of these dynamics could contribute to our understanding of the student-teacher relationship. For example, a student may view the teacher as a ‘figure of identification’ (de Paiva e Pona, 2016, p. 46) which, in turn, may affect the teaching process. Therefore, these psychotherapeutic concepts could be of value within the singing studio particularly due to the one-to-one nature of the relationship (de Paiva e Pona, 2016).

Although the scope of this essay does not incorporate understandings or the use of transference and counter-transference, these concepts were kept in mind when developing the survey and analysing the results. Perhaps understandings of the transference phenomenon, within the singing teacher-student dyad, could be further researched in the future. 

Exploring personal beliefs: Being Pākehā

As a researcher I am conscious of the inherent power dynamics present as an insider practitioner, which are even further enhanced as Pākehā. These positions carry power and therefore, responsibility. Throughout this research I reflected on my feelings around power, culture as well as my own discomfort in the not-knowing. I found myself also in the role of learner which aligns well to the student-centred theory and the Māori concept of Ako (reciprocal learning, which will be further defined). Yalom (2002) describes this as a “fellow traveller” (p.8), a concept that seeks to eliminate the power divide between the therapist and client and in this case student and teacher. This position is repeatedly seen in indigenous work in support of ako or co-creation of learning (Murdoch, 2015; Rinaldi, 2006).

Exploring personal beliefs: Being a professional singer

As a performer-teacher (Collens, 2015) in a small country, I am aware of both the influence and authority sometimes attributed to me by my students, perhaps placing me as expert. In order to mitigate any potential for students to answer questions in a manner they perceive as aligning to my personal expectations, I created an anonymous online survey to encourage honest responses (Creswell, 2023). 
The next section will briefly explore the relevant literature to provide background to this research report.

Literature review

What follows is an extensive review and analysis of the relevant literature (Aveyard, 2014) relating to the working relationship, providing a theoretical and critical overview of what has come before (Petticrew & Roberts, 2006). 

Carl Rogers and the working relationship: Empathy

As previously outlined, I have defined the working relationship as the meeting of two people to work on a particular issue or task (Jacobs, 1982; Jacobs, 2010). Carl Rogers (1951) student-centred work claims that a good working relationship is made up of several consistent factors. Firstly, empathy: described as the ability to recognise or experience what another may be feeling (Rogers, 1951; Jacobs, 2010). The ability to engage with a student in a manner that aligns with their intellectual and emotional expressions. This could be articulated through words and/or tone of voice, reflecting understanding and furthering connection. According to Collens (2015) “…teacher capacity to decode and read non-verbal or implicit cues in the relationship was found to be significant in influencing student experience of learning” (p. 32).

This concept could be taken further into the unconscious processes of transference and countertransference (Freud, 1912; Jacobs, 1999) however, for the purpose of this essay, and for the scope of practice for most vocal teachers, this will be considered a communication style or the reflection of empathy between teacher and student.  

It may be important to note, that communication styles of Māori may be different to Pākehā. According to Morice (2003) “Māori communication styles are indirect and allusive. Meaning comes from context. Thought and feeling are inseparable. The whole is greater than the sum of its parts” (p. 15), whereas Pākehā tend to be “more direct and literal. Meanings are precise and the whole is understood by the analysis of its parts. Thought and feeling tend to be very different modes of communication and may be opposed to one another” (2003, p.15). How might this affect the survey findings and the way they are interpreted? How might this affect the way we communicate in the teaching space with Māori students, or how Māori communicate with teachers?

Furthermore, communication styles might be particularly important in the singing studio where the nature of vocal technique is often conveyed through “declarative verbal language, yet what needs to be achieved is in the domain of non-declarative embodiment” (Collens, 2015, p. 27). In other words, the student must translate instruction through language, while much of the art of singing lies within non-verbal and embodied understanding.

Carl Rogers and the working relationship: Student-led teaching

Secondly, Rogers believes that it is the student who should lead the line of inquiry within the learning process (1951) rather than the teacher, seen in traditional Western pedagogy (Brookfield, 2015). This places students at the centre of the learning process empowering them to take an active role in their own education and encouraging a growth mindset (Dweck, 2006). This emphasises the importance of effort, openness to the learning experience and resilient to perceived failures. 

Carl Rogers and the working relationship: Co-workers

Thirdly, the teacher and student should be co-workers in the teaching space, where they are both regarded as equals, rather than the teacher as expert. This directly relates to the traditional Māori concept Ako, a principle grounded in mutual exchange and reciprocity between teacher and student (Saunders, 2021).

But why should we teach these skills to teachers? “Democratic education” (p. 387) according to Rogers, (1951) is where the overarching goal is to aid in the student’s autonomy, or self-realisation, for them to become capable of intelligent thought and self-direction, remaining responsible for their own choices and actions. It focuses on growing the learner’s ability to be critical and adapt flexibly and intelligently to the solution of problems and to work cooperatively with others I believe these skills are particularly important in the training of singers who need to be responsible and autonomous, as well as work flexibly within a group, whether that be within a band, a musical theatre company or in the studio setting (Gaunt, & Treacy, 2020). Students need to be able to problem solve in terms of vocal technique, whether that be in the moment of performance, if something is not how it should be, or whilst learning difficult vocal repertoire (Durham-Lozaw, 2014).

Carl Rogers and the working relationship: Intrinsic motivation

Deci & Vansteenkiste (2004) suggest that students, or humans in general, have an inherent tendency toward growth. This intrinsic motivation is also at the heart of student-centred learning, “to work, not for the approval of others, but in terms of their own socialized purposes” (Rogers, 1951, p. 388). As a performer myself, I particularly resonate with this idea and wonder how we can inspire students to discover the power, and pleasure, of singing for the approval of themselves rather than others. 

Yalom (2002) suggests that therapists (and I propose – teachers) are not required to inspire growth as “the human being has an inbuilt propensity toward self-realization… and will develop into a mature, fully realized adult, just as an acorn will develop into an oak tree” (Yalom, 2002, p. 1). However, Horney (1950) suggests that this is only the case if obstacles are not blocking the student’s growth. It could then be said, if a teacher were able to identify and help the student remove obstacles, “the rest would follow automatically, fuelled by the self-actualizing forces within the patient” (Yalom, 2002, p. 1). The obstacles referred to could be psychological or psychosocial issues which may be out of the scope of practice for most singing teachers. However, those who are trained in psychotherapy or psychology may be able to detect and carefully direct the student to address these issues or know when to refer to a qualified professional. 

Could a strong working relationship help both the teacher and the student recognise obstacles or limitations? Juncos & de Pavia e Pona (2022) suggest that the relationship between the coach and the client should be the focus as it “contains everything we need to know about how to help this person” (Juncos & de Pavia e Pona, 2022, p. 224). This is further illustrated in the following passage:

“From the first session, I’m always paying attention and they’re always giving clues that guide us on how to work them, like a poker player whose tells give away their hand. If we’re connected, the personas will reveal the healing process, and the lesson I’ve learnt is to trust the client, myself, the process, and the reality of what’s happening in real time in front of us” (Juncos & de Pavia e Pona, 2022, p. 224-225).

This quotation refers specifically to working with Acceptance and Commitment training to help a student with Music Performance Anxiety. However, I hypothesize that this same focus on the relationship could, in fact, enhance the learning process. 

The working relationship in Maori pedagogy: Ako

In Māori pedagogy teaching is not simply a “transmission of knowledge” (Derry, 2013, p.45) but a sharing or co-creating of the learning experience (Dunn & Locke, 2022) known as Ako.  Ako literally means “to teach and to learn” (Bishop, et al., 2003, p.13), emphasising the reciprocal nature of learning where the teacher is not the knower of all things, instead “positions themselves as learner” (Saunders, 2020, p. 62). Furthermore, teachers continue to reflect and inquire into their own personal learning all the while valuing the contributions and knowledge of the student (Saunders, 2020). When teachers adopt this position they open themselves up to multiple perspectives expanding their understanding and outlook while highlighting the value of student knowledge (Saunders, 2020). This is seen to be a key factor in student motivation.

The working relationship in Maori pedagogy: Manaakitanga

Another important concept within Te Ao Māori (Māori world view) and Māori pedagogy is Manaakitanga. A concept or set of behaviours that reflect concern, generosity, hospitality and mutual respect, for the other (Hall et al., 2012), or “a process whereby mana (power, authority) is translated into actions of generosity” (Durie, 2001, p. 83). Morice (2003) suggests that by upholding the principles of hospitality found within Manaakitanga, which is deeply respectful to the other, a mutual understanding and connection can unfold. 

Manaakitanga acknowledges the interconnectedness of all things as everything originates from Atua (Hall et al., 2012), a spiritual or divine being, encompassing Gods as well as ancestors. Atua are often associated with natural elements or forces in nature which play a significant role in Māori spirituality, rituals and traditional practices. Manaakitanga is grounded on the notion that Atua, or spirituality, is within us all, therefore as human beings we are connected to each other as well as to the natural world (Hall et al., 2012). When we allow ourselves to be “generous, respectful, hospitable, sensitive and receptive, we acknowledge others without diminishing ourselves” (Hall et al., 2012). Could Manaakitanga be a corner stone concept we could implement into the singing studio as both a powerful relationship builder as well as a culturally or bi-culturally responsive one? These ideas will be further investigated alongside the survey analysis and discussion.

I will now outline the methods used in this research. 

Methods  
This research employed a mixed methods approach by using both qualitative and quantitative methods, through the Likert scale survey and the qualitative interview.  
The methodology chosen for this research has informed and influenced the method or research design (Scott, 2022). The methodology of hermeneutics and Kaupapa Māori has led me to a hermeneutic literature review, survey (appendix PAGE) and an interview (appendix E, p. 48) with an established Māori vocal pedagogue.
The interview process
The intention for this research was to interview three Māori pedagogues however time limitations meant only one interview was conducted. Therefore, is important to note general assumptions around Māori beliefs about pedagogy cannot be formed. This is one teachers perspective. It could, however add to the information gathered by the survey.
A thematic analysis was implemented through the following six steps to uncover reoccurring themes and patterns (Bruan and Clarke, 2006):
1. Repeat reading and listening to the transcript for familiarisation.
2. Coded data into meaningful groups. 
3. Codes sorting into overarching themes and sub-themes.
4. Further defining of themes through linking sub-themes together or elimination.
5. Defining and naming themes.
6. Final analysis and write up of data.
After manually transcribing the interview and repeat reading, 13 themes were identified, coded and grouped into the following overarching themes:
1. Connection
2.  Manaakitanga [kinship, kindness]
3.  Ako [reciprocal learning]
4. Expression
5. Vocal health
Connection 

The idea of connection was an important theme in this interview as it was repeated throughout the conversation (coded 16 times).  These codes included connection to language, to the body, to each other and to Whakapapa (ancestry) or histories. The Māori concept of being kanohi ki te kanohi (face to face) as connection was also found and coded. The following statements were just a selection of many made throughout the interview that illustrate the importance of connection:

· “Te Ao Māori [Māori world view] it’s all about connection and relationship” (p. 
· “Connected to where you are” (p. 
· “Connected to your body” (p. 55)
· “They want to be able to do waiata Māori [Māori songs] as a connection to their iwi [tribe], to their hapu [extended family]”
· “It is a vehicle to learn your own language, your whakapapa, your history stories” (p. 51)

These selected statements exemplify the importance of connection, for both student and teacher, to culture, to themselves and to others. Perhaps, it further indicates the importance of connection within the singing student-teacher dyad, directly relating to the concept - manaakitanga.

Manaakitanga

Manaakitaga was another frequently coded theme, illustrated by the following quotes: 
· “they’re my safe space” (p. 56)
· They’re so welcoming, like there is no expectation that you should know anything”
· “Kindness, always manaakitanga [kinship, kindness]” (p. 60)
· “It’s always about, you know for me, doing it in aroha [love]…it is inherently part of being Māori” (p. 60)

These quotes highlight or underscore the significance of manaakitanga in the teaching and learning process. The significance of creating a safe space, holistic learning, being welcoming and non-judgmental and always honouring the student.  

· “Honour everything a student brings to me and it’s valid and I simply just help them and journey with them to achieve what they want to achieve” (p. 

Tuakana-teina and ako

Another consistently coded theme was tuakana-teina which traditionally refers to the mentoring relationship between an older or more experienced person (tuakana) and a younger less experienced person (teina). However, within this interview it was used more broadly as an interchange between student and teacher, incorporating the concept ako (reciprocal learning). 

· “That is Kaupapa Māori to me, it’s not about one being over the other, it’s about the connection. It’s about tuakana-teina, but here’s the thing. Tuakana-teina is fluid, sometimes you’re the tuakana and I’m the teina and sometimes I’m the tuakana and you’re the teina. So, this is not about age, this is about who brings experience to the table”.

This emphasises student-centred values or ako (reciprocal learning) which are implemented in vocal teaching.

The idea of being observant when teaching was also coded reflecting a student-centred focus, where the teacher is continually checking in with the student not only through language but also through active listening and observation. 

DO I HAVE AN EXAMPLE OF THIS

Expression

Expression was another repeated theme, as singing and haka was described as a way emotion could be felt and expressed.

· “It’s healthy expression, you know, because in Kapa Haka you can be really sad, you can be really angry, you can be really happy, you can be all of the things” (p. 51)
· “That is really cathartic” (p. 52) 
Vocal health
Vocal health was an important theme throughout due to the vocal demands of the haka. This is an area that would benefit from further extensive research but for the purpose of this study its importance is noted however it only the first four themes will be further explored alongside the following analysis and outline of the survey process. 
Survey
The survey consisted of 13 questions (appendix B, p. 35) which was uploaded to a google account. Participants were then recruited through email and messenger platforms. A shareable post was uploaded to social media outlining the purpose of the study, along with a consent form (appendix A p. 34) and request for participants. It gave a brief summary of this research so all parties were fully informed about what was required (Costly, et al., 2013). It was made it clear that the survey was completely anonymous and every student had the right to decline or withdraw at any point. 

This survey used the Likert scale below:

	0
	1
	2
	3
	4
	5
	6

	Strongly Disagree
	Disagree
	Somewhat disagree
	Neither agree or disagree
	Somewhat agree
	Agree
	Strongly agree



71 participants completed the survey, a relatively small sample size, particularly within the sub group of Māori, where there were only 7 respondents. A large sample group is necessary to establish statistical significance (Wang, et al., 2013). This has been taken into account in the analysis. 

The expectation for the number of participants was met, however the lack of Māori students was disappointing. Approximately 17.4% of the population of Aotearoa New Zealand identifies as Māori according to stats.nz, yet in this study Māori representation was only 9%. Could Smiths (1999) notion that Māori are weary of being studied by Pākehā be a factor here? Perhaps asking a Māori colleague to forward the survey link to Māori students would have been beneficial to increasing participation. 

The full ethnicity break down is found in appendix C, (p. 36). For the purpose of this report participants have been divided two groups Māori and non-Māori, in alignment with Te Tiriti O Waitangi (1840). It is also useful to note that in Aotearoa New Zealand the term European and Pākehā is often used interchangeably. One participant named themselves as “earth bound primate” and stated their ethnicity directly to me. They have been added to the non-Māori group. The final group are those that choose not to disclose their ethnicity, they too have been added to the non-Māori group.

	
	Māori 
	Non-Māori

	All participants
	7
	64

	Students 
	4
	52

	Teachers
	3
	24




Participants were asked whether they were teachers 13, or students 42. The way the questionnaire was designed did not leave an option to select both teacher and student so 12 participants selected yes to both categories. This has made the following statistics confusing as the number, when analysing the differences between students and teachers, does not add up to 71. 
In the hermeneutic process the parts must be considered alongside the whole (Heidegger, 1971). It is for this reason I have analysed questions individually, each as their own part (Appendix D, p. 37). What follows is a an analysis of the questions in relationship to each other, they are then analysed as a whole in the discussion. 
Survey Analysis
Creating a safe, non-judgmental space in the working relationship or unconditional positive regard
Question 1, 2 and 6 looked at the importance of understanding and non-judgment within the student-teacher dyad. It is important to note, similar questions were intentionally scattered throughout the survey to avoid response bias (Fowler, 1993).
The questions were as follows:
· 1. The teacher should be primarily concerned with understanding and not judging the student
· 2. The students feelings and problems should be at the centre of the teaching.
· 6. It is important for teachers to provide a climate of acceptance and permissiveness.
The majority of respondents (58 out of 71) in question 1 were in agreement with the statement, suggesting that a substantial percentage of participants believe that teachers should prioritise understanding over judgment when working with students. This directly links to the concept of manaakitanga (Morice, 2003; Smith, 1999; Saunders, 2021)  repeatedly found in the literature and the interview. It is worth noting, however, that a few participants indicated a different opinion including 1 Māori student who selected “Strongly Disagree”. 
Both teachers and students, as a group, generally shared a positive sentiment towards the importance of understanding the student, with 24 out of 27 teachers agreeing or strongly agreeing with the statement. Māori teachers were among that group with 2 selecting “Strongly Agree” , 1 “Agree”. Similarly 56 out of 59 students agreed or strongly agreed with the statement. There was only 1 participant that “Disagreed” and as mentioned, 1 Māori student who “Strongly Disagreed”. This comparison perhaps suggests that both Māori and non-Māori generally support the idea that the teacher should prioritise understanding over judgment with Māori showing a higher frequency of agreement across the scale.
Question 2 was also highly in favour of student feelings and problems being at the forefront of teaching. The majority of participants (51 out of 71) expressed agreement, either strongly or somewhat, with the statement. The responses from teachers show the majority 23 expressing agreement with the statement and similar patterns were seen in the student population with the majority 41 expressing agreement.
Overall the majority of those surveyed agree that the students feelings and problems should be prioritised in the teaching process. This aligns with a student-centred approach where teachers look to understand and support students in their challenges and emotional well-being. It also aligns with the concept of unconditional positive regard and the use of empathy and further strengthens the importance of manaakitanga.
Finally, question 6 - It is important for teachers to provide a climate of acceptance and permissiveness, was highly ranked in the agree categories; 23 “Strongly agree”, 23 “Agree”, 13 “Somewhat agree”. That’s just over 90% of participants and includes all Māori teachers. These results demonstrate a strong majority or consensus that a climate of acceptance and permissiveness is important to vocal learning. This aligns with both student-centred theory and Māori pedagogy reflecting the shared values of respectful interactions and holistic well-being within the student-teacher dyad. 

It is important to acknowledge, however, the minority of participants expressing a different opinion. This could be for multiple reasons, including misinterpreting the statement as allowing for unstructured or ill-disciplined behaviour which may affect the quality of teaching. Some participants may view the student-teacher dynamic as being most effective when authoritative and direct (Engelmann & Carnine, 1982) which may be challenged in a permissive space. 

Further research, particularly within the Māori student/teacher community, is needed to inform pedagogy practice.

The teachers role: Examining collaboration and directiveness 

This survey asked participants to consider the collaborative or directive role of the teacher in the vocal studio through the following statements:
· 4. We cannot teach another person directly; we can only facilitate learning
· 11.The teacher should see the student as a co-worker in learning a new skill or unpacking a problem

There was significant agreement for question 4. The combined frequencies 5 “Strongly Agree”, 19 “Agree” and 16 “Somewhat Agree” indicate that the majority of both teachers and students believe that teaching is primarily about the facilitation of learning rather than direct transfer of knowledge (Derry, 2013). From this data we could, perhaps, infer that the majority of teachers and students place importance on teachers allowing students to actively engage and construct their own understanding (Rogers, 1951). This aligns with constructivist and student-centred approaches to teaching (Derry, 2013) as well as pointing to the idea that teachers hold a facilitative role in guiding and supporting that process (Rogers, 1951; Saunders, 2020).

There was, however, a small number of participants who took a neutral stance 8, as well as 12 “Somewhat Disagree”, 8 “Disagree”, 3 “Strongly Disagree”. This minority of participants fell mostly in the student category and we could possibly deduct from this that they hold the belief that teaching is about direct transfer of knowledge from teacher to student, possibly aligning themselves with theorists who advocate direct instruction (Engelmann & Carnine, 1982). Furthermore, Burwell (2005) found that although students enjoyed being respected as equals they still tended to remain “deferential to the expert teacher” (Collens, 2015, p.28).

Only 1 teacher “Disagreed” and 1 “Somewhat disagreed”, and all 3 Māori teachers chose either “Agree” or “Somewhat agree”. This could suggest that on the whole teachers in this study see their role as facilitators of learning, aligning with Ako, where teachers provide support through reciprocal relationships (Saunders, 2021). 

Similar to question 4, the majority of participants agreed with statement 11: The teacher should see the student as a co-worker in learning a new skill or unpacking a problem. The results indicate the belief that there is value in a collaborative student-teacher relationship aligning with the principles of Ako, student-centred concept of reciprocal learning as well as tuakana-teina, found as a major theme in the interview.

It is interesting to note that almost all participants, 5, who identified themselves as both teachers and students strongly agreed with this statement. Could this infer that teachers who maintain a mindset of continuous learning (Dweck, 2006) in their own singing may be more inclined to align with student-centred theories?

Teacher as expert or ako

Question 10 asked participants to consider whether they believed the teacher was the expert in the singing studio. A significant amount of participants expressed agreement with the concept of expert teacher (Collens, 2015). The teachers’ responses however, were split showing a range of opinions but there was a clearer majority within the student group.

These findings indicate a general belief among students that teachers are the experts in the vocal studio, seen also within the teacher subset and Māori teacher group. This somewhat disagrees with the principles of ako and student-centred theory, however it may raise the idea that whilst there is room for reciprocal, collaborative learning, there could also be room for the acknowledgment of teacher expertise. This could also reflect the dichotomy within Gaunt’s (2010) research who found the creative process was often teacher-led despite the teacher desires for student independence. Furthermore, a tendency towards teacher in the dominant or expert position, with students remain passive was found alongside student-teacher partnership (Collens, 2015). Perhaps the concept tuakana-teina could give a more nuanced view of this collaborative learning. This could be an area of future research.

Responsibility of learning: Teacher or student?

Question 3, 7, 8 and 9 relate to the allocation of responsibility within the student-teacher dyad. Is it the teacher or the student that is the most responsible for learning? 
The majority of respondents, 52 indicated agreement with the effort required for learning coming primarily from the student. However, a moderate number of people, 10  were neutral in their stance and a combined total of 9 participants expressed some level of disagreement. This could suggest that a small minority believe that factors other than the student’s effort play a more significant or equal role in the learning of singing. Overall, however, the majority of survey participants agree with the statement aligning with Rogers (1951) theory that students must be active participants in their own learning and that their effort is crucial to successful learning outcomes.

A range of responses can be seen from the teachers, however, the majority, 20 expressed some form of agreement, with a small minority, 4 choosing “Neither agree or disagree” and 2 “Somewhat disagree”. Māori teachers show a range of opinions, however because the sample size is so small it hard to draw generalisations for the broader Māori teacher population. Similar patterns can been seen within the student respondents with the majority of students 46 expressing some form of agreement. 

Question 7 stated the opposite view, The effort required for learning comes primarily from the teacher, and the results indicate that in general participants did not agree with this statement. We could perhaps deduct from this data that participants express a perspective that emphasises the effort from the student in the process of vocal learning as the most important. 

It is worth noting, however, that within the concept of Ako, is the acknowledgement of the crucial role the teacher plays due to the reciprocal nature of learning (Saunders, 2020). 

As a singing student and teacher my ideas around these concepts have changed. In many ways I have a firm belief that I am solely responsible for my own learning, however I have experienced both teachers who demonstrated their belief and care for me, along with those who didn’t, and I always grew more as a singer and performer with the former.

The second set of questions asked for similar information. Does the responsibility of learning rest more on the student or the teacher? Question 8, Responsibility of learning should rest on the student, revealed a significant number of participants expressed agreement with the responsibility resting on the student. This response possibly emphasises the importance of student motivation and agency in the learning process. A small number of participants were either neutral or in some form of disagreement which may point to other factors involved in the learning process. 

The majority of teachers were in some form of agreement indicating a predominant belief amongst teachers, that students are responsible for their own learning. 

Question 9, Responsibility of learning should rest on the teacher, results further support the majority view that responsibility rests on the student not the teacher. Although the majority of participants agree that students bear the weight of responsibility, the smaller minority, or differing voices, could suggest that some participants view teaching as a collaborative process where both the teacher and the student contribute to the learning environment, perhaps aligning with the concept tuakana-teina. 

Exploring motivational factors: Intrinsic motivation or teacher led motivation

The results of question 5, A student learns only those things they believe are important to the enhancement of self or identity, reflect general agreement for the statement. There were different perspectives, however, suggesting that some participants believe students learn things beyond identity related factors.

Responses from the 3 Māori teachers indicate a diverse range of perspectives; 1 “Somewhat agree”, 1 “Neither agree nor disagree”, 1 “Somewhat disagree”. This is also true of non-Māori teachers, however, the majority of perspectives were seen in agreement: 6 “Strongly agree”, 2 “Agree”, 8 “Somewhat agree”. Overall the survey indicates that the majority of teachers agree with the statement, aligning with Rogers’ (1951) theory that students have increased motivation to learn when they can relate the skills or knowledge to their own development or growth. It may also reflect Yalom’s (2002) theory that once learning is deemed to be personally relevant, intrinsic motivation is discovered. 

Question 12 and 13 examined where responsibility for initiating the line of inquiry lay, should it be assumed by the teacher or should the teacher follow the students’ lead. The results suggests that the teacher providing the line of enquiry is more popular overall. This observation is contrast with the principles of student-centred theory, that places the student as the director of the learning experience. However, these findings could still support the collaborative nature ako or tuakana-teina. Māori in general, were in agreement with this statement however non-Māori indicated an even split of ideas.

Implementing student-centred theory and Māori pedagogy into the singing studio

The results of this survey highlight the significance of the student-teacher dyad in vocal pedagogy aligning with the literature (Jucos & de Paivia e Pona, 2022; de Paiva e Pona, 2016; Rogers, 1951). They suggest that the working relationship between student and teacher, in the singing studio, could be supported through the understanding and implementation of both student-centred theories and Māori pedagogy.

The following are suggestions for implementing these findings.

Empathy and unconditional positive regard in the singing studio

The results of this study revealed the importance of non-judgment and understanding within the student-teacher dyad to facilitate a good working relationship, with both Māori and non-Māori in agreement. This could be implemented through:
 
1. Active listening- attentive and non-judgmental listening, paying attention to verbal and non-verbal expressions, as well as body language (Rogers, 1951; Robertson, 2005)
2. Empathic engagement toward the student - using empathetic language and vocal tone to acknowledge and validate emotions (Rogers, 1951; Jacobs, 2010). 
3. Encouraging self-expression to validate the uniqueness of each student (REFERENCE).
4. Being curious of other people’s cultures, perspectives and beliefs (REFERENCE).

It is important to acknowledge that empathy is a skill that can be cultivated and developed by continuing to work on these 4 steps. By modelling empathy the teacher can create a nurturing learning environment and facilitate or foster empathic growth within their students (Rogers, 1951).

Connection in the singing studio 
The notion of working together, recognising the interconnected nature of all things could be applied practically, in the teaching studio, through exploring the connections between singing and culture, family and movement (Hall et al., 2012; Saunders, 2020).
It is not only the collaborative relationship between student and teacher that has found to be important in Māori pedagogy but also of peer-to-peer reciprocal learning. Perhaps, incorporating or encouraging “students to learn and teach from one other” (Alton-Lee, 2003; Ministry of education, 2009a, 2013; Saunders, 2020), in the singing studio, whether that be through observation, master classes or facilitating peer-to-peer teaching, could add to enhanced vocal learning. Demonstrating “the critical nature of the centrality of the co-construction of knowledge and meaning between teachers and learners, and between learners and learners” (Saunders, 2020, p. 46). This could be an area of future study or development.
Manaakitanga in the singing studio

Manaakitanga is a process that requires ongoing learning, reflection and adaption (Morice, 2003). It requires the teacher to understand the student in a holistic sense, getting to know their interests, goals as well as their cultural background. “Understanding something about the culturally-shaped assumptions, practices, and values of students will enable a teacher to be more effective in promoting learning” (Phillips & Soltis, 2004, 64 in Keskinen, 2013, p. 21).

The following could be considered manaakitanga in action:
1. The creation of a warm and welcoming studio environment (Morice, 2003).
2. Incorporate empathic communication (Rogers, 1951).
3.  Demonstrating or offering acts of kindness and generosity. It is through these selfless acts, where nothing is required of the student in return, that trust and deep respect can be fostered (Hall et al., 2012). This could be as simple as offering a drink (Morice, 2003). 
4. Demonstrate cultural sensitivity and awareness by educating yourself about Tikanga Māori and Te Reo Māori. (REFERENCE)
5. By acknowledging and valuing diversity (REFERENCE). 

· How?
Collaborative teaching relationships:  Ako or Tuakana-teina

Participants, in this study, believed that teaching is a facilitating of, rather than a direct transferring of knowledge, further supporting the student-centred and constructivist approach. Furthermore, a collaborative style of teaching that emphasised the student as a co-worker was also highly valued. These findings directly relate to the concept of ako and tuakan-teina, where knowledge is co-constructed through reciprocal learning. It also resonates with the interconnected nature of Māori pedagogy.

Here are some practical steps to facilitate ako:

1. Embrace the concept of shared learning by encouraging students to ask questions as well sharing insights and ideas (REFERENCE).
2. Actively value students’ knowledge and encourage the sharing of it.(REFERENCE)
3. Give students the opportunity to take ownership of their learning through creating their own goals, exploring areas of interest, whether that is in repertoire or in particular vocal techniques. (REFERENCE)
4. Encourage a growth mindset (Dweck, 2006) emphasising effort and perseverance.
5. Employ the concept tuakana-teina where teacher and student alternate between the two roles. (REFERENCE)

The concept of teacher as expert or equal learner revealed a range of opinion among participants with some agreeing that the teacher was the expert in the singing studio. However, other, more egalitarian perspectives, were seen with teacher as facilitator but also equal learner valuing the contributions of students. These findings highlight the need for further investigation into the complexities of the student-teacher dyad. Perhaps, further understanding of tuakana-teina could be of value.

Further Te Ao Māori considerations 

One area of Te Ao Māori (Māori world view) that has been overlooked in this research is the role of whanau (family) (Saunders, 2020). As a Pākehā teacher who mostly teaches adult students I did not consider how the role of family may influence the teaching process. The Ministry of Education (DATE) emphasises the interconnectedness of Māori students and their extended families where “the child is not viewed as coming to education alone, but with their family and ancestors around them”  (Saunders, 2020, p.65). Could this idea be applied to adult students in the singing studio, both Māori and non-Māori? Furthermore, how might that be possible? Would the teacher need to know the students family or would simple genuine interest in students backgrounds help with this? Further research is required to ascertain how this concept may be of value but it is one area of possible future research and a limitation in this study as whanau (family) connection are so intertwined in a Māori world view. 

I also note the limitation of time. If this research was to further reflect a Māori world view more interviews or kanohi ke ti kanohi (face-to-face) time would be necessary particularly with Māori teachers and students. More Māori participants would have strengthened this study.

Conclusion

In summary, this research aimed to explore perspectives and beliefs regarding the working relationship between the singing student and teacher and how this relationship affects learning. It could be said that the findings, as a whole, suggest that incorporating Māori principles of ako, tuakana-teina and manaakitanga in the singing studio, alongside Rogers student-centred theory (1951) could help develop and maintain a good working relationship as well as culturally respectful ones. 

This study reflects on the importance of bicultural practices and the inclusion of Te Ao Māori (Māori world view), Te Reo Māori (Māori language) and Tikanga Māori (Māori practices) within vocal pedagogy in Aotearoa New Zealand (Dunn & Locke, 2022). The inclusion of these may foster relationships based on mutual respect and collaborative partnership (Saunders, 2020). Further research is needed, particularly within the Māori student/teacher population to inform and further vocal pedagogy practices and ensure culturally responsive and respectful practices 
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CONSENT FORM  
  
Research Title: ‘What makes a good working relationship between singing teacher and student, in Aotearoa/New Zealand?  
  
  
I,                                             voluntarily agree to participate in this research study.   
  
I understand that, even if I agree to participate and complete the questionnaire, I can withdraw my consent to use my data at any time during or after the study.   
  
I confirm that I have had the purpose and nature of this study explained to me in writing. I have also had the opportunity to ask questions about the study.  I understand that participation will involve an anonymous online questionnaire.  
  
I understand that the consent forms, questionnaire data and transcriptions will be retained on a password protected external hard drive accessible only to the researcher, and that this information will be stored until October 2025. I understand that I can request access to the information I have provided whilst it remains in storage.   
  
I understand that: I will remain anonymous in the report; all identifying information will be redacted from the final paper, and disguised extracts from my interview may be quoted in the research paper.   
  
I understand that I am free to contact the researcher, Rebecca Wright, in order to seek further clarification and information at any point prior to, during or after the research process via her primary email address: beckwright@hotmail.com  
  
  
Signature of research participant    
[image: A picture containing line, white, screenshot
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Signature of researcher  
I believe that the participant is giving informed consent to participate in this study  
 
Rebecca Wright   
Researcher  

Appendix B: Questionnaire  


The purpose of this survey is to understand what teachers and students, in Aotearoa/New Zealand, believe to be important when learning or teaching the skill of singing. Here you will find various statements about student-teacher relationships. Please rate how true each statement is for you by circling the number that best describes how you feel. Please keep in mind that there are no wrong answers. 

Please answer the following questions and then use the scale below to make your choices. Thank you so much for your participation.

I am a student 
I am a teacher
My ethnic background is ______________________________ Choose not to answer 

	0
	1
	2
	3
	4
	5
	6

	Strongly Disagree
	Disagree
	Somewhat disagree
	Neither agree or disagree
	Somewhat agree
	Agree
	Strongly agree




	1. The teacher should be primarily concerned with understanding and not judging the student
	0
	1
	2
	3
	4
	5
	6

	2. The student’s feelings and problems should be at the centre of the teaching
	0
	1
	2
	3
	4
	5
	6

	3. The effort required for learning comes primarily from the student 
	0
	1
	2
	3
	4
	5
	6

	4. “We cannot teach another person directly; we can only facilitate learning” 
	0
	1
	2
	3
	4
	5
	6

	5. A student learns only those things that they believe are important to the enhancement of their sense of self or identity
	0
	1
	2
	3
	4
	5
	6

	6. It is important for teachers to provide a climate of acceptance and permissiveness 
	0
	1
	2
	3
	4
	5
	6

	7. The effort required for learning comes primarily from the teacher 
	0
	1
	2
	3
	4
	5
	6

	8. Responsibility of learning should rest on the student 
	0
	1
	2
	3
	4
	5
	6

	9. Responsibility of learning should rest on the teacher
	0
	1
	2
	3
	4
	5
	6

	10. The teacher is the expert in the teaching room 
	0
	1
	2
	3
	4
	5
	6

	11. The teacher should see the student as a co-worker in learning a new skill or unpacking a problem
	0
	1
	2
	3
	4
	5
	6

	12. The teacher should always follow the student’s line of enquiry (what the student wants to learn)
	0
	1
	2
	3
	4
	5
	6

	
13. It is the teacher’s job to provide the student’s line of enquiry (to provide what the student should learn)

	0
	1
	2
	3
	4
	5
	6




Appendix C: Survey Results 

Ethnicity Breakdown
	Māori
	3

	Māori/ Tongan
	1

	Māori/ NZ European
	3

	Ashkenazi Jew/European
	1

	Australian
	1

	Brazilian/Guatemalan 
	1

	Caucasian/European
	4

	Earth bound primate
	1

	Eastern European/American
	1

	European/Samoan
	1

	German/NZ European
	1

	Indian
	1

	NZ European/Pakeha
	39

	NZ European/American
	1

	NZ European/Filipino 
	1

	Samoan
	1

	South African
	1

	White British
	1

	Did not answer
	8



















Appendix D: Survey results by question
Question 1: The teacher should be primarily concerned with understanding and not judging the student. 
	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	32            45.1%
	4
	28
	17
	23

	Agree
	26             36.6%
	2
	24
	7
	22

	Somewhat agree
	5                7%
	0
	5
	2
	4

	Neither agree nor disagree
	5                7%
	0
	5
	1
	4

	Somewhat disagree
	0                0%
	0
	0
	0
	0

	Disagree
	1                1.4%
	0
	1
	0
	1

	Strongly disagree
	2               2.8%
	1
	1
	0
	2


Question one had the majority of respondents (58 out of 71) in some form of agreement; 26 “Agree and 32 “Strongly agree” with the statement. This suggests that a substantial percentage of participants, both students and teachers, believe that teachers should prioritise understanding over judgment when working with students. It is worth noting, however, that a few participants indicated a different opinion including 1 Māori student who selected “Strongly Disagree”. 
Both teachers and students as a group generally shared a positive sentiment towards the importance of understanding the student with 24 out of 27 teachers agreeing or strongly agreeing with the statement. Out of the 3 Māori teachers, 2 selected “Strongly Agree” and the other choose “Agree”. Similarly 56 out of 59 students agreed or strongly agreed with the statement. 
The selection from Māori students is as follows; 4 “Strongly Agreed”, 2 “Agreed” and 1 “Strongly Disagreed”. Among the non-Māori participants, the majority expressed agreement with the statement with 28 strongly agreeing, 24 chose “Agree” and 5 participants chose “Somewhat Agree”. There was only 1 participant that “Disagreed” and as mentioned, 1 Māori student who “Strongly Disagreed”. This comparison perhaps suggests that both Māori and non-Māori generally support the idea that the teacher should prioritise understanding over judgment with Māori showing a higher frequency of agreement across the scale.

Question 2: The students feelings and problems should be at the centre of the teaching.

	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	8          11.3%
	0
	8
	5
	5

	Agree
	16         22.5%
	1
	15
	8
	13

	Somewhat agree
	27         38%
	1
	26
	10
	23

	Neither agree nor disagree
	5           7%
	3
	2
	1
	4

	Somewhat disagree
	11         15.5%
	2
	9
	2
	9

	Disagree
	3            4.2%
	0
	0
	1
	1

	Strongly disagree
	1             1.4%
	0
	0
	0
	1


Question 2 was also highly in favour of the students feelings and problems being at the forefront of teaching. The majority of participants (51 out of 71) expressed agreement, either strongly or somewhat, with the statement. 5 participants indicated a neutral stance selecting “Neither Agree nor Disagree” and a total of 15 indicated some level of disagreement 
The responses from the teacher group show the majority (23) expressing agreement with the statement, either strongly, or somewhat. There were also 2 teachers who somewhat disagreed, 1 who indicated a neutral stance, and 2 that expressed disagreement. No teachers choose “Strongly Disagree”. The Māori teachers selected, “Agree”, Somewhat Agree” and “Neither agree or disagree”.  
The student results indicated similar patterns with the majority (41) expressing agreement, 13 “Agree”, 5 “Strongly agree and 23 “Somewhat agree”. There were a few students who were in disagreement; 9 students “Somewhat Disagree”, 1 “Disagree” and 1 “Strongly Disagree. 4 students remained neutral. 
Overall the majority of those surveyed agree that the students feelings and problems should be prioritised in the teaching process. This aligns with a student-centred approach where teachers look to understand and support students in their challenges and emotional well-being. However, there are a small number of participants expressing a neutral stance or disagreement. 
Question 3: The effort required for learning comes primarily from the student.

	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	6               8.5%
	0
	6
	1
	5

	Agree
	18             25.4%
	1
	17
	8
	16

	Somewhat agree
	28             39.4%
	3
	25
	11
	25

	Neither agree nor disagree
	10             14.1%
	1
	9
	4
	5

	Somewhat disagree
	4                5.6%
	1
	3
	1
	3

	Disagree
	4                5.6%
	1
	3
	2
	1

	Strongly disagree
	1                 1.4%
	0
	0
	0
	1



The majority of respondents (52) indicated agreement with the effort required for learning coming primarily from the student; 6 “Strongly Agreed”, 18 “Agreed” and 28 “Somewhat Agreed”. However, a moderate number of people (10) were neutral in their stance and a combined total of 9 participants expressed some level of disagreement; 4 “Somewhat Disagreed”, 4 “Disagreed” and 1 “Strongly Disagreed”. This could suggest that a small minority believe that factors other than the student’s effort play a more significant or equal role in the learning of singing. Overall, however, the majority of survey participants agree with the statement aligning with Rogers (1951) theory that students must be active participants in their own learning and that their effort is crucial to successful learning outcomes.

A range of responses can be seen from the teachers, however, the majority (20) expressed some form of agreement; 1 “Strongly agree”, 8 “Agree”, 11 “Somewhat agree”. The other perspectives were as follows, 4 teachers “Neither agree or disagree”, 2 “Somewhat disagree”, 0 “Disagree” or “Strongly Disagree”. 

The Māori teachers selected 1 “Agree”, 1 “Somewhat agree” and 1 “Neither agree or disagree” which shows a range of opinions, however because the sample size is so small it hard to draw generalisations for the broader Māori teacher population. 

Similar patterns can been seen within the student respondents with the majority of students (46) expressing some form of agreement; 5 “Strongly agree”, 16 “Agree” and 25 “Somewhat agree”. However, other viewpoints were also expressed; 5 “Neither agree or disagree”, 3 “Somewhat disagree”, 1 “Disagree” 1 “Strongly disagree”.

Overall the results indicate general agreement or a shared recognition between teachers and students, that effort for learning comes from the student. However, results from Māori participants were more varied.

Question 4: “We cannot teach another person directly; we can only facilitate learning”


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	5           7%
	0
	5
	4
	4

	Agree
	19           26.8%
	2
	17
	6
	14

	Somewhat agree
	16           22.5%
	2
	14
	11
	13

	Neither agree nor disagree
	8             11.3%
	0
	8
	4
	6

	Somewhat disagree
	12            16.9%
	2
	10
	1
	11

	Disagree
	8              11.2%
	1
	7
	1
	5

	Strongly disagree
	3              4.2%
	0
	3
	0
	3



There was significant agreement for the question - “We cannot teach another person directly; we can only facilitate learning”. The combined frequencies 5 “Strongly Agree”, 19 “Agree” and 16 “Somewhat Agree” indicate that the majority of both teachers and students believe that teaching is primarily about the facilitation of learning rather than direct transfer of knowledge (Derry, 2013). From this data we could perhaps infer that the majority of teachers and students place importance on teachers providing support to allow students to actively engage and construct their own understanding as Rogers (1951) suggests. This aligns with constructivist and student- centred approaches to teaching (Derry, 2013) as well as pointing to the idea that teachers hold a facilitative role in guiding and supporting that process (Rogers, 1951; Saunders, 2020).

There was, however, a small number of participants who took a neutral stance (8) as well as 12 “Somewhat Disagree”, 8 “Disagree”, 3 “Strongly Disagree”. This minority of participants fell mostly in the student category and we could possibly deduct from this that they hold the belief that teaching is about direct transfer of knowledge from the teacher to the student. 

Only 1 teacher “Disagreed” and 1 “Somewhat disagreed”, and all 3 Māori teachers “Agree” or “Somewhat agree” which could suggest that on the whole teachers in this study see their role as facilitators learning, aligning with Ako where teachers provide support through reciprocal relationships (Saunders, 2021). 

Question 5: A student learns only those things they believe are important to the enhancement of self or identity.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	8           11.3%
	0
	8
	6
	7

	Agree
	7            9.9%
	1
	6
	2
	5

	Somewhat agree
	22          31%
	1
	21
	9
	15

	Neither agree nor disagree
	10          14.1%
	1
	9
	4
	9

	Somewhat disagree
	11          15.5%
	2
	9
	2
	10

	Disagree
	12           16.9%
	1
	11
	4
	9

	Strongly disagree
	1              1.4%
	1
	0
	0
	1



The results of this question, perhaps, reflect a general agreement that if students perceive the subject matter, or learning, to be of relevance to them and their own self-identity they are more likely to participate or engage in the learning. That conclusion has been drawn through the analysis of the combined frequencies in the agreement category. These were as follows – 8 “Strongly agree”, 7 “Agree”, 22 “Somewhat agree”. This perspective aligns with Rogers (1951) theory that students have increased motivation to learn when they can relate the skills or knowledge to their own development or growth. It may also reflect Yalom’s (2002) theory that once learning is deemed to be personally relevant intrinsic motivation is discovered.

There were also 10 participants in the neutral category “Neither agree or disagree” and the disagreement participants were as follows – 11 “Somewhat disagree”, 12 “Disagree”, 1 “Strongly disagree”. These different perspectives suggest that some participants believe students learn things beyond identity related factors.

Responses from the three Māori teachers indicate a diverse range of perspectives; 1 “Somewhat agree”, 1“Neither agree nor disagree”, 1“Somewhat disagree”. This is also true of non-Māori teachers, however, the majority of perspectives were seen in agreement categories; 6 “Strongly agree”, 2 “Agree”, 8 “Somewhat agree”. Overall the survey indicates that the majority of teachers agree with the statement, while 10 participants were either neutral or believe that other factors influence student learning rather than identity or self-enhancement alone.


Question 6: It is important for teachers to provide a climate of acceptance and permissiveness.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	28           40%
	2
	26
	14
	22

	Agree
	23          32.9%
	2
	21
	9
	19

	Somewhat agree
	13          18.6%
	1
	12
	2
	10

	Neither agree nor disagree
	3             4.3%
	1
	2
	0
	3

	Somewhat disagree
	3             4.3%
	0
	3
	2
	1

	Disagree
	0
	0
	0
	0
	0

	Strongly disagree
	0
	0
	0
	0
	0



Question 6 was highly ranked in the agree categories; 23 “Strongly agree”, 23 “Agree”, 13 “Somewhat agree”. That’s just over 90% of participants and includes all Māori teachers. These results demonstrate a strong majority or consensus that a climate of acceptance and permissiveness is important to vocal learning. However, there were 2 teachers and 1 student, all non-Māori, that disagreed with the majority. 

Question 7: The effort required for learning comes primarily from the teacher.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	0
	0
	0
	0
	0

	Agree
	2           2.8%
	0
	2
	1
	1

	Somewhat agree
	13         18.3%
	0
	13
	8
	8

	Neither agree nor disagree
	13         18.3%
	3
	10
	3
	11

	Somewhat disagree
	23          32.4%
	3
	20
	9
	20

	Disagree
	16          22.5%
	1
	15
	5
	13

	Strongly disagree
	4             5.6%
	0
	4
	1
	3



The results of this question indicate that in general participants did not agree with this statement seen through the following frequencies; 23 “Somewhat disagree”, 16 “Disagree” 4  “Somewhat disagree”, and 13 respondents chose “Neither agree or disagree”. Only 2 “Agreed” with this statement and 13 “Somewhat agreed”. We could perhaps deduct from this data that participants express a perspective that emphasises the effort the student must exhibit  in the process of vocal learning rather than the teacher. It is important to note, however, that within the concept of Ako, is the acknowledgement of the crucial role the teacher plays due to the reciprocal nature of learning (Saunders, 2020). Ako recognises that teachers can also learn from students’ experiences, perspectives and knowledge. Interestingly Māori teachers selected “Neither agree or disagree” (1) and the other 2 selected “Somewhat disagree”. 

Question 8: Responsibility of learning should rest on the student. (70 responses)


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	2          2.9%
	0
	2
	1
	2

	Agree
	19        27.1%
	1
	18
	6
	16

	Somewhat agree
	30        42.9%
	1
	29
	13
	21

	Neither agree nor disagree
	6          8.6%
	2
	4
	0
	6

	Somewhat disagree
	8           11.4%
	2
	6
	5
	7

	Disagree
	2           2.9%
	0
	2
	2
	0

	Strongly disagree
	3           4.3%
	1
	2
	0
	3




A significant number of participants expressed agreement with this statement with 2 selecting “Strongly agree”, 19 “Agree” and 30 “Somewhat Agree”. This indicates that the majority of respondents hold the belief that the responsibility of learning rests primarily on the student. This response possibly emphasises the importance of student motivation and agency in the learning process. A small number of participants were either neutral or in some form of disagreement which may point to other factors involved in the learning process. 

The majority of teachers were in some form of agreement seen in the following results: 1 “Strongly agree”, 6 “Agree” and 13 “Somewhat agree”. However,  5 selected “Somewhat disagree agree” which included 1 Māori teacher, and 2 “Disagree”, again including 1 Māori teacher. These results indicate a predominant belief amongst teachers that students are responsible for their own learning. 

This can be further seen when comparing question 8 and 9 which states the opposite view.  

Question 9: Responsibility of learning should rest on the teacher.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	0
	0
	0
	0
	0

	Agree
	3        4.2%
	1
	2
	1
	1

	Somewhat agree
	24      33.8%
	1
	23
	10
	17

	Neither agree nor disagree
	11      15.5%
	1
	10
	2
	10

	Somewhat disagree
	23      32.4%
	3
	20
	10
	20

	Disagree
	7        9.9%
	0
	7
	3
	5

	Strongly disagree
	3        4.2%
	1
	2
	1
	3



The question 9 results suggest that the prevailing belief among the participants is that the responsibility of learning should not rest on the teacher seen in the following frequencies; 23 “Somewhat disagree”, 7 “Disagree” and 3 “Strongly disagree”. This supports the results of the previous question. However, a number of participants agreed with the statement – 3 “Agreed”, 24 “Somewhat agreed” with 11 selecting “Neither agree or disagree”. 

The results from the teacher sub group are split with 10 selecting “Somewhat agree” and 10 “Somewhat disagree”, 1 “Agree”, 3 “Disagree” and 1 “Strongly disagree. Within this group 1 Māori teacher selected “Agree”, with the other 2 selecting “Somewhat disagree”. 

These findings could suggest that participants view the teaching process as a collaborative process where both the teacher and the student contribute to the learning environment. 

Question 10: The teacher is expert in the teaching room. (70 responses)


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	6       8.6%
	0
	6
	2
	4

	Agree
	23     32.9%
	2
	21
	5
	18

	Somewhat agree
	16     22.9%
	0
	16
	5
	15

	Neither agree nor disagree
	11     15.7%
	1
	10
	5
	9

	Somewhat disagree
	7        10%
	3
	4
	5
	5

	Disagree
	5        7.1%
	0
	5
	3
	3

	Strongly disagree
	2        2.9%
	0
	2
	2
	1



A significant amount of participants expressed agreement with this statement seen; 23 “Agree”, 16 “Somewhat agree”. 11 people were neutral in their stance and a portion of participants selected the following; 7 “Somewhat disagree”, 5 “Disagree”, 2 “Strongly disagree”. 

The teachers’ responses were relatively split showing a range of opinions. A combined total of 12 participants expressed some form of agreement, 5 were neutral and 10 expressed varying levels of disagreement. Within the Māori teacher subset, 1 selected “Agree” while the other 2 chose “Somewhat disagree”.

There was a clearer majority within the student group where 4 selected “Strongly agree”, 18 “Agree”, 15 “Somewhat agree”, a combined total of 37. A smaller number of students (9) expressed some level of disagreement. 

These findings indicate that there may be a general belief among both students and teachers that teachers are the experts in the vocal studio, however there is some variability. This is also seen within the teacher subset, as well as the Māori teacher group.

Question 11: The teacher should see the student as a co-worker in learning a new skill or unpacking a problem.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	12       16.9%
	0
	12
	9
	8

	Agree
	20       28.2%
	2
	18
	7
	18

	Somewhat agree
	19       26.8%
	4
	15
	9
	13

	Neither agree nor disagree
	12       16.9%
	1
	11
	1
	12

	Somewhat disagree
	5          7%
	0
	5
	1
	4

	Disagree
	2        2.8%
	0
	2
	0
	1

	Strongly disagree
	1         1..4%
	0
	1
	0
	1




The majority of participants agreed with the above statement. This included 12 “Strongly agree”, 20 “Agree” and 19 “Somewhat agree”, a total of 51 participants, over 70%. There were 12 “Neither agree or disagree” responses, 5 “Somewhat disagree”, 2 “Disagree” and 1 “Strongly disagree”. Interestingly all Māori participants, including Māori teachers, agreed in some manner except 1 who was neutral. All but 2 teachers selected one of the agreement options with only 1 selecting “Neither agree or disagree” and the other “Somewhat agree”

The results indicate that participants believe there is value in the student-teacher relationship being collaborative aligning with the principles of Ako, and the student centred concept of co-constructing knowledge through reciprocal learning. 

It is interesting to note that almost all participants (5) who identified themselves as both teachers and students strongly agreed with this statement. Could this infer that teachers who maintain a mindset of continuous learning in their own singing may be more inclined to align with student centred theories?


Question 12: The teacher should always follow the students line of enquiry.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	1        1.4%
	0
	1
	
	

	Agree
	11      15.5%
	1
	10
	
	

	Somewhat agree
	25       35.2%
	3
	22
	
	

	Neither agree nor disagree
	8         11.3%
	1
	7
	
	

	Somewhat disagree
	19        26.8%
	2
	17
	
	

	Disagree
	6          8.5%
	0
	6
	
	

	Strongly disagree
	1          1.4%
	0
	1
	
	



Question 12 and 13 refer to the role of leadership within the singing studio. Is it the student or the teacher who direct or provide the line of enquiry? A total of 37 people agreed that the teacher should always follow the students line of enquiry including 1 who selected “Strongly agree”, 11 “Agree”, 25 “Somewhat agree”. There were 8 participants that indicated a neutral position regarding the teacher following the students enquiry line and a total of 26 people showed some level of disagreement; 19 “Somewhat disagree”, 6 “Disagree and 1 “Strongly disagree”. 
Within the Māori teacher group 1 selected “Agree” and the other 2 “Somewhat agree”, Māori in general were in agreement with this statement aligning with student centred theory. Non-Māori indicated an even split of ideas. 

Question 13: It is the teacher’s job to provide the student’s line of enquiry.


	
	Overall
	Māori
	Non-Māori
	Teachers
	Students

	Strongly agree
	1          1.4%
	0
	1
	0             
	1

	Agree
	17        23.9%
	2
	15
	7             
	13

	Somewhat agree
	24        33.8%
	3
	21
	10           
	20

	Neither agree nor disagree
	10        14.1%
	0
	10
	0              
	10

	Somewhat disagree
	11         15.5%
	1
	10
	7              
	8

	Disagree
	7           9.9%
	1
	6
	2
	6

	Strongly disagree
	1           1.4%
	0
	1
	1               
	0



42 participants agreed in some form with the statement: is it the teacher’s job to provide the student’s line of enquiry; 1 “Strongly agree”, 17 “Agree”, 24” Somewhat agree” with 10 “Neither agree or disagree”. In the disagreement categories were 11 “Somewhat disagree”, 7 “Disagree” and 1 “Strongly disagree”. It is also interesting to note the split within the teacher sub group, however more teachers agreed with this statement (17) compared to (10) who disagreed. Māori teachers were also split 2 selected “Somewhat agree” and 1 “Somewhat disagree”. 

The results suggest that the belief that the teacher should provide the line of enquiry is more popular overall. This observation is contrast with the principles of Carl Rogers theory that places the student as the director of the learning. However, these findings could still support the collaborative nature of student centred theory and Ako. 


Comparing Question 3 and 7
	
	Overall
Q3
	Overall
Q7

	Māori 
Q3
	Māori
Q7
	Non-Māori Q3
	Non-Māori Q7
	Teachers
Q3
	Teachers
Q7
	Students
Q3
	Students
Q7

	Strongly agree
	6               8.5%
	0
	0
	0
	6
	0
	1
	0
	5
	0

	Agree
	18             25.4%
	2
	1
	0
	17
	2
	8
	1
	16
	1

	Somewhat agree
	28             39.4%
	13
	3
	0
	25
	13
	11
	8
	25
	8

	Neither agree nor disagree
	10             14.1%
	13
	1
	3
	9
	10
	4
	3
	5
	11

	Somewhat disagree
	4                5.6%
	23
	1
	3
	3
	20
	1
	9
	3
	20

	Disagree
	4                5.6%
	16
	1
	1
	3
	15
	2
	5
	1
	13

	Strongly disagree
	1                 1.4%
	4
	0
	0
	0
	4
	0
	1
	1
	3




































Appendix E – Interview Transcript


P1. So, yes, learning Te Reo throughout COVID and then getting a real passion for it, because previous to then, I had learned how to haka her, learn how to waiaita

Yeah

P1. Done Kapahaka with whanau group. But I couldn't do the everyday korero. I couldn't speak it. And so having my daughter just gave me the kick up the ass,

Yeah, Yeah

P.1 basically, that I needed to just if I can speak it to her, she wasn't going to learn and so, yeah. So we fast forward now, she’s at Kohanga Reo now

Yeah cool

P1. And so a year ago, I was like, what am I going to do? Like, I need to start earning some money part time. And obviously, I'm vocal coach, but I love Te Ao Māori and Te Reo Māori, and Kapa haka. 

And so, as you know, there is, like, the Kapa haka world is a beast, unto itself.

Mmm, yeah

P1. Um but for me, having worked alongside my cousins rōpū for nine years, so it was nine years ago, so they were like, oh, come and help us out with our regional set. 

Yeah

P1. We're training for the regional competition in Tamaki Makaurau, in Auckland. I was like, okay, yeah, kei te pai. So I go in and I do some warm ups and talk about vocal health, and then they give me some coin a rākau and say, Get in line. And I was like, the what?

Haha

 P1. So that began my super intense introduction to adult competition in Kapa haka

Wow, yeah

P1. Coming from zero. You. It was a whole new world. And the thing a lot of people don't understand about Kapa haka is that it is not just a Māori version of performing arts. 

Ok

P1. It is a vehicle to learn your language, your whakapapa, your history stories. Pūrākau Um, it connects you to your language, and inherently, you just become so proud of what you can achieve together and the things you've learned. 

Mmm

P1. It literally changes people's lives. Like, it's so much better than just this Māori version of performing arts. Yeah, like, it's expression. It's healthy expression, you know, because in Kapa Haka, you can be really sad, you can be really angry, you can be really happy, you can be all of the things

Yeah

 P1. in a safe place, 

Yeah

P1. To be all of those to have all those experiences. And for a lot of people, that is really cathartic. 

Yeah

P1. To be able to do a Haka you know or to be able to do a mōteatea. And that's there’s the chance that, that really kind of mournful different versions of it, of course, or to your waiata-a-ringa or your poi, which are generally, I mean waiata-a-ringa can have lots of different themes, 

Yeah

P1. but they are generally your upbeat, kind of happier kind of numbers. 

Yeah 

P1. And so you've got this incredible depth of connection and expression. For iwi Māori but not just Māori.

mmmm

P1. We have got in our group, we've got a full Samoan, we've got a full Dutchman, who's one of the leaders because he's been doing it for over 30 years, because his best friend, Papa Hemi, who's our leader. So like, you know, 

Mmm, yeah 

P1. it goes beyond just learning waiata and Haka, 

Yeah 

P1. and because you live when you're training for a competition, you're staying on the Marae and you stay together for the weekend 

of course, yeah yeah yeah

P1. and you're training really hard. Um, But therein lies a lot of um some of the vocal troubles that people are now running into, 

yeah 

P1. is because if we just think about this back in the days, we didn't even sing pre European. We didn't have waiata, 

mmm yeah 

P1. we had Haka 

yeah 

P1. and we had mōteatea. and then a few other things, but there was no, like, there was no hard out singing. 

Yeah 

P1. So we get to colonization and obviously all the things and then singing is introduced and obviously Māori  just, like, gravitational. And it's literally just become part of what we do. Yes. 

Yeah, what about the Karanga, call

P1. Oh Yes, sorry, we had Karanga. 

You did have that, ok 

P1. And that, I suppose you’d call, it is a type of singing, 

Yeah 

P1. but it's not like yeah, a waita, like a song. So karanga, as you probably already know, is the welcome or the acknowledgment of a welcome, depending on if you're the one welcoming the tanga te whenua, or sorry the manuhiri,, they're saying, Karanga mai, come. 

Mmm

P1. And then they're saying sorry. Haere mai, haere mai. Come on, come on, come to us. And the manuhiri the visitors are walking on saying, yes, karangamai, call to us. And that's really basic, but that's so its this beautiful interchange if you've ever heard, like, a karanga done well, it's, like, spine tingling. 

I know its chilling.

P1. I’ve actually just been learning how to karangain the past year and I've started, I'm still learning about the colour so the um, the Tikanga, the kind of like the way to do it, but I know how to create the sound, so they actually started being able to help people make the sound that can't. 

Yeah, well, that's not wondering how you were…. So you grew up, with Jan, 

P1. In Australia, 

Yeah,

P1. I grew up in Australia, 

Yeah

P1. So very western

Yep

P1. Influence on singing um how did does your training, your western…

So for me when I stared kapa haka that was for me, that was, the point where I started going. Okay, what's the crossovers? What about the techniques? What’s it kike, what are the things that I can input into Kapa Haka because it's a massive vocal load.

Yeah 

P1.  It's huge. And part of their problem is that um, this is a kind of remind me of that questions. I just need to side track a little bit. 

Yeah of course, go for it.

P1. Is that back in the days? You’d Haka and then you’d go to war where you would haka for an occasion. 

Yeah

P1. You weren't training for months for competition, right? 

Of course, you are not doing it over and over and over and over.

P1. So it's changed

Yeah

P1. The world of kapa haka has changed and it's beautiful. I love Kapahaka. I love. But I get worried about people's voices and I've run into a lot of people and who us, 

Yeah

P1. who have got vocal trouble now just simply because they don't understand how to use their voice. And here's the thing, most kapa haka tutors, most and this is just an observation, I don't have stats or anything, but this is just an observation is that they know how to haka, they can poi they can do (MAORI WORD). They can do the things. They've got no idea about vocal Health, they can just do it. 

Yeah, yep

P1. But the pep,  a lot of the, you know, kai-haka , they're just doing what they're told and, of course, from my training from Estill. As you know, I'm a master teacher now because I was, that's kind of where I went and opened, it just gave me an understanding of function, and then I put that all into practice myself through my training of Kapa Haka. And so I Now understand. 

Yeah

P1. Oh, yeah. You can have to have a singing voice and still haka cause it’s just belting. It’s a special kind of belting, but it's not sung, of course. 

Yeah, yeah, yeah

P1. Um , So there's no like real pitch , Um so that nine years helped me to connect the dots. 

Yep

P1. Well, so what is technique that still stands and a Kapa Haka setting and I've one of the huge things, so we need so many, vocal Health. Massive, people just need to understand vocal health and vocal function and where not to keep pushing. 

Yep

P1. They need to know how to belt in the spoken voice because that's haka and they need to understand

Yep

P1. Because in that big group you can't hear of your doing it, right? You have to able to feel it. 

Yeah true

P1. You cannot hear yourself individually. There is no feedback whatsoever. So you need to be able to be  so connected to your body 

Yeah

P1. That you understand when it's going to, but when you're starting to get hoarse or whango, um and then obviously they wanna do it so much and so badly a lot of them will get a bit sick and they will keep going and keep pushing through the sickness, so there is just, there’s huge. I mean I have been lucky with my kapa haka group that I’ve been like, able to start sharing this korero, so for them, Ive been with them through Te Matatini, so I regularly went in and helped them with their Te Matatini rehearsals 

Yeah

P1. But there, were still people getting hoarse, and so I’m like ok. Here’s the things, Here are the things you need to be aware of.

Yeah

P1. This is, so its yeah helping people understand the connection between the voice and the body.

Yeah

P1. There is a connection, and to not, not. Like stop pushing. And, anyway, there is a very huge connection to like the haka and this elemental growl. But here’s the thing, the people who can do it, they’re not crushing their abdominal muscles, I mean you know this already, 

Yeah

P1. They’ve still got everything else, they’ve got the fierceness, they’ve got all the things, they’ve just taken away constriction. 


Yeah, interesting.

P1. And so, because I’m Māori, and because I have worked alongside people for nine years, I can actually say, and say to people I am not asking you to, if you took away this thing its going to improve what you do 

Mm


P1. Um and then you can think about your performance and still be fierce and stuff but then you can put the energy into other parts of your body.

Mm

P1. Put it into the lats, take it away from here, put it somewhere else. 

Mm

P1. Yeah, so when I first started this journey with the Kapa Haka group, I lost my voice, when Id haka. And I was like, oh this is not working, my technique cause when Id have, this technique isn’t working for Kapa Haka this is belt and its completely different to you know what a general pop vocal singing set up is, obviously there’s belt but once again in the spoken voice, its not in the singing.

And its minimal too right, it comes in and out whereas you are having to sustain I imagine in a kapa haka, like having to sustain this belt.

P1. For 3 minutes, for 4 minutes, depending on the group. My group is insane, so Te tahatu is the name of the rōpu, I love them, they’re my (safe space in Māori) safe place. Oh, I can’t even (tearing up)

Yeah, hmm

P1. They have just helped me, let me grow, let me make mistakes, the whole nine yards

Yeah

P1. Wooo, anyways, I got this, so you’re right in the fact that you have to sustain the set up for, so most haka groups, I love this, most kapa haka groups, will probably haka for around 2 minutes, 

Yeah

P1. And like that’s it, their haka is going to be around 2 minutes, my group are known for haka and theirs are at least 3 if not 3 and a half, with Morakau, so with weapons, 

Yeah

P1. Yeah, remind me and I’ll send you some stuff

Yeah that would be amazing, and I might write down and get you to, I can probably look them up but like your, safe space, 

P. 1 Safe space in Māori hmm

Yeah I wanna make sure I get that right

P1. Yeah they were my space to just, and they never judged, I was koretake like at the poi but they just stood beside me, you know showed me how to do it. And like even with my Reo, they would try to correct me, but it’s just such a beautiful place to learn

Yeah

P1. And they’re like so welcoming, like there is no of this expectation that you should like know anything.

Yeah, wow

P1. You can literally just come with

Come and learn

P1. Zero, 

Oh wow awesome

P1. And put the mahi in and do the work. Like so, if it wasn’t for them I would not, absolutely not be here today like confidently say, yeah, I can help you to learn how to karanga, I can teach you how to Haka and still be able to sing you know and all these different things, if it wasn’t for, and figure it out in a group so yeah, I lost my voice a lot and was like wait. Belting, I gotta figure, this is belting but its slightly different, so then I took the Estill stuff and had to literally transition it for the voice and sustain it it for 3 minutes, so it was about taking that idea, as you already know Estill defines belt by cricoid tilt which makes a lot of sense to me, I know not everyone agrees and that’s Ka te pai, but its your yell posture

Yeah yep

P1. But without the pressure. And that’s the key thing, it’s taking away the pressure. 

The pressure, yeah

P1. Cause that’s what gets them into trouble, it’s that continued pressure and push, and you know this um

Yeah

P1. And so, yeah I literally taught myself, taking what I knew then like having to practice and do it and so then I was oh yeah great then I could do now I can do it

Oh yeah wow, 

P1. So my observation is that there are people like (Māori people’s names) you see them do and they just do but I don’t know if they understand how they are doing it and how to teach and so that’s my little niche 

Yeah, cause you know what you are doing so therefore you can teach it and you can recognise when it’s not going right in your students

P1. Absolutely, yeo, so my go is to be the go to Māori vocal coach

Yeah

P1. For Māori Kaupapa, I mean I will teach anyone who wants to come and see me but Im really kind of carving myself out that kind of niche

Yeh so how would you, I’ve been reading about… well actually I should explain my research

P1. Yes, yes amazing

So I have been using a theorist, who is a white western male 

P1. All the things we love haha no I’m married to one but he’s obviously clearly open to learning and Te Reo Māori and all the things

So this is like a theorist that like um he’s centred around student centred learning

P1. Ah cool, I love that, that is Kaupapa maori to me, it’s not about one being over the other, its about the connection, it’s about Tuakana-teina but here’s the thing, Tuakana-teina is fluid, sometimes you’re the tuakana and I’m the teina and sometimes I’m the tuakana and I’m the teina. So this not about age, this is about who brings that experience to the table and its sometimes, and so for me, I’m very much, honour everything my student brings to me and its valid and I simply just help them and journey with them to achieve what they want to achieve. That’s my whole Kaupapa around what I do and that’s a very Māori world view

So I have been ready all of this and its really how I like to teach as well I don’t, I’m like a very student led teacher, that’s my how I like to be

P1. Maori (High five) and me too

So when I started reading about some indigenous theory and some feminist theory, and these are really similar. 

P1. And really awesome, who run the world, girls

So I guess I’m trying to, I’m surveying as many people as I can of all ethnicities but I am particularly interested in Māori pakeha cause I want to have a bi-cultural treaty influence in my research.

P1. I love that I'm guessing that you understand, you understand and know that like the differences between that Māori version and what the Māori actually agreed to. 

Yes, yes, 

P1. Thank you. Just I'm just double-checking 

Yeah no absolutely 

P1. because it's just not taught in schools, although there's probably changing slowly now 

yeah slowly 

P1. and so I've actually posting up some stuff last week I posted up a Incredible Tip-Top from Paddy the Pākeha Who is a Pākeha and posted it. And he was unpacking it and I was just like, I'm posting that up. You just remind me and I can send you anything. 

Yeah that would be great.

P1. You can literally just be like, hey can you send me? 

Yeah that would be awesome, cause I am really aware of my whiteness too and 

P1. But, but thing really is like this is about connection. 

Yeah. Okay. 

P1. And like that coming in and working together and that’s what’s so

Yeah, I found these cool references, these people are Māori and studying Māori but I think it’s quite good to follow. I think there are like seven practices to follow. So I am trying to follow some of this. And so the whole like, meeting face to face, 

P1. Aye Kanohi ki te kanohi, ka pai
Yeah, yeah, so there are all these really interesting practices with Kaupapa maori 

Yeah absolutely. So have also been ready some paheha stuff, I read this cool thesis on, this pakeha women trying to implement te ao maori and tikanga maori

P1. Aye

 into her classroom.

P1. Oh and I am more than happy to help you with any pronunciation and stuff, feel free to oh wait do know about Okay, I'm just going to show you this because life-changing, but literally changed my life. Um It's an app that you can buy, all right, so what you do is you open it up and you look at the words you want to be able to say, let's say maanakitanga

yep

P1. or you look up the word and want to know what it means, right? 

Yeah 

P1. and then it comes up with the words 

you can hear it to

P1. and it means. Maanakitanga And that little thing. And then you've got show examples. So then they give you examples of how it's actually used in a sentence. This is like life to me because as, you know, my daughter is she's incredibly fast. Like I just kid just brings, kids could actually they could learn three or four languages, 

that should be right 

P1. And that's my thing too. Is like, it's not, it's not actually have the problem with being bi-lingual, it’s the adults.

Do people have a problem with it?

P1. Yeah, so like I, I'm gonna say in the spaces that I've been in I’ve been really lucky that 90% of the people don't have a problem with it. But I've come up with like a five to ten percent obviously this is like very vague numbers. But like, yeah, who have and it's been like, family members that kind of slightly more distant. Although my mother-in-law is very like, she had a go at me for it, 
Oh no way

Yeah and an aunty up north who was on my dads side but it was really more about them Because they couldn't understand what my daughter was saying and they wanted. So I get that but I'm just like , anyway, so it's it's it's a generational thing. It's generally like your older, well off, pakeha, um 50plus 60plus but its very general as you know but it is kind of in my experience but then they are just scared cause they don’t understand in Te Ao Māori its all about Connection and relationship and Māori in Aotearoa that's happening now and I'll tell her it's not about Māori taking over. It's about us just getting a rightful place on the table and having a say and working for the betterment of iwi Māori. you know, like this, 

which is going to benefit everybody

P1. absolutely, especially when you look at the incredible values insid te ao Māori , 

yeah.

P1. Like so many amazing values, right? 

So one of my questions, it's really up to you. It's probably more to me. [00:00:30] 

P1. Kai te pai ask away 

I think this is kind of what I want to answer is like how could Te Ao Māori influence my teaching is something like an outsider, [00:00:43] but how does it influence yours? SO if I was to come to you for a lesson how would, is there certain things that you, for your understanding and your world view would shape the way you 

P1. Aye . So we already talked about the Tuakana-teina, that’s massive

Yeah ok,

P1. So we value the life experiences and everything a student brings to us

Yeah so that would shape how you um interact

P1. Exactly, and kindness, always maanakitanga 

Yes, which is part of my things

P1. Like all the time, that is, so I gage is the student ready, cause you the voice is very much connected to where you are, so I am engaging, is this student ready to push past that boundary or do they just need you know, so I am just gaging for their hauora, for their health for their mental wellbeing as well, is this the time to push through this barrier or is this the time to let them reflect so it’s very honouring to the students and sometimes it also might mean the jandal

Laugh

P1. You know but always in love, it’s always about you know for me, doing it in aroha

Mmm

P1. Whatever I say, is very very much, but interesting for me that’s always been a part of how I’ve taught but I realise now that it is inherently part of being Māori

Yeah

P1. And like this, Kaupapa. So yeah definitely, and the cool thing is now I can imbed our lessons with Te Reo Māori

Yes

P1. I’m actually getting, like almost all my new students coming through at the moment are of Māori decent and they want to be able to do waiata Māori as a connection to their iwi to their hapu they wanna do songs, and they wanna learn how to use technique and stuff inside waiata Māori and previously like who's done that for them like what singing teachers out there will be like hey come and sing waiata Māori for me and like their needs to change girl that like, like Māori need to be able to sing waiata Māori in any space

Yeah 

P1. and it just be acceptable 

Yeah

P1. You know, because they can because it's a connection to their own language. Like, I'm just gonna say this example and you can decide to use to, don't know how to 

I’m just gunna make sure it's still on, 

P1. This is the good bits. So last week, I went to ah the things , I have a Māori friend who is part of a musical theatre show called The Way of Raukura and whilst I disagree with the way that show has been,

Really

(Phone call interruption)

P1. Ok you know I’m going to give it to you straight, So here's in here in my problem with it. We have a white male writing of a story that he has got absolutely nothing to do with

Mmm

P1.  and the viewpoint that he has come from is white, male. And then look and 

and Christian. 

P1. Yes. So he's white washed it, he's whitewashed the entire story, where the rape scenes and that where's the Reo, where's the Haka? You know? And like when I say rape scenes, I'm like that's what actually happened and it's not even hinted at like. 

Absolutely 

P1. And so, I mean, right now, I could think of 10 ways that you could represent that in Te Ao Māori without it having to be, Um like graphic like there are other ways, it can be done. Even like. Can you imagine a haka just about that.

Mm

P1. It would be so powerful and like you know, and like no other explanation necessary right? 

Yeah. 

P1. Anyways, I have put a couple of past students in it and I know (students name) who is also helping to direct it so she's, and so I'm like I care about them, you know, and that's their journey and their thing. So I'm still going to support them, 

Yeah 

P1. you know, regardless that I completely and utterly disagree with the way that this is. Gone Down down. And I get it, he got permission from one Kaumatua from Parihaka, I'm like, so, I'm going along and you know, did some vocal health and then I also did projection, 
which really a lot came down to, don’t push basically, don't push in your puku when you want to be louder, you know. Like just the things 

yeah like such important body things, yeah

P1. Anyway so its cool and I sat down afterwards and had some kai, and very traditionally the Māori rōpu got up and thanked the cooks by singing, you know they did a couple of songs in Te Reo and they were just beautiful. Fascinatingly enough I was sitting there eating and watching and I was just like, this is amazing, and theres just like, afterwards one of the dudes, one of the Pākeha men, um was coming and collecting all the plates and we had a quick korero and he was like ah such beautiful singers, like those Māori singers, like when they are singing these waiata they are so wonderful but when they sing this other stuff they you know are just nowhere near as confident and there just not you know, its just not the same, and in my head I’m like dud

Laugh 

P1. I was just like, really, it’s not the same, cause they are not singing in the language that was stolen from them

Yeah

P1. And just, you know, having these moments, you know it is no surprise that Māori can stand and sing in Te Reo when given the opportunity cause it is inherently part of their DNA

Yeah

P1. And even if their still on their Reo journey, which most Māori’s are, they still connect on a spiritual level to Te Reo, especially singing it, cause it’s a spiritual experience and so yeah, it’s really fascinating, that whole thing about I’m so against, like Māori people need to take back our own narrative, take back our own Purakau and the ways that we can tell our stories, especially on stage, especially in our own stories, they don’t need to be retold in a colonised way, cause it don’t help anybody. Anyways I still totokau the people and their journey and all of that

So that’s a big part

P1. It’s the connection, it’s the connection in Te Reo and Haka, and waiata, poi, all these different elements

So how do you see voice pedagogy from a Māori, does this affect how you use pedagogy?

P1. For me, I always tread really carefully when I am explaining stuff, especially in Te Reo space, cause I know people are really attached to what they do and their sound and everything, even though I know all the things, it is always Tuakana-teina for me, I want to honour what they have laid down and what they believed and so I simply saying, I am bringing this knowledge ask me any question, if you disagree that’s fine, you know I always, come from this space that this is my experience that I wanna share, and this is what I have found to work um

is what I found to work 

P1. and but I think to be honest, that's also embedded inside. Are still, if you look at the real heart of Joe Estill,

Yeah it is isn’t it 

P1. that was actually her Kaupapa, 

Yeah

P1. it's actually about coming in along the supporting and helping them. And so, for me 
one,Estill for me, because I do different people find differnet things, but it's worked. And Ive been able to not only develop my voice, but other people's voices and give them like real tools, and then I found inside like the heart of like you know Joe Estill and Ann-Maree and Naomi Ares all the people that I've worked with. They have a real heart to actually totokau people support. 

Yeah yeah

P1. And so for me I actually like these two things have meshed 

Yeah

P1. quite well because it's not about I’m the expert, look at me, it’s like like you know, I have this expertise that I want to share with you and you can take what works for you and 

yeah

P1. So I suppose Estill has absolutely informed my voice though and what I am able to do, but it also matches up with kind of the heart, the ngakau of Te Ao Māori, so I see there is that connection

Awesome, with um, this question is on my survey and I will send you a link if you don’t mind

P1. Yeah, no worries at all, 

And if any of your students don’t mind, if you think it is appropriate for them, Im trying to get more Māori to answer it 

Laugh

Cause I want to get more, cause I’ve got some many more Pākeha students but one of the questions is about ah the responsibility of learning and where you think, like um, is it the teacher mostly responsible, is the student, is it both? How you view this idea of learning, how people learn

P1. Part of the trick of being a good teacher is you are discovering how your student learns cause everyone is different, um, and I think being observant with your student, figure out what doesn’t work for them and then you change it on the fly straight away, that’s why you have all your tools, and like for example, I’ll be doing anchoring for example 

Mm mm

P1. and you’ve got four or five prompts, they are not all going to work for the same people, and so it’s being so aware that if something isn’t working, I ain’t going keep bashing at it, you find another way for the student ok, and its never, this is something that pisses me off so much, sorry again, it is never

Laugh

P1. And I have seen this happen in, um, she’ll remain nameless, then maybe off the record…, when the student gets blamed for it , it fucks me off so much cause this is such an archaic, colonised way of teaching, being like oh well you can’t do that, well now it’s your fault cause I’ve explained it.

Yep

P1. And I’m like no you you’re the fucking teacher, if the student is not getting it it’s your responsibility to change what you are doing to discover how this student best learns and it is never the students fault if you are doing your job. Now that doesn’t mean the student isn’t going to take a while to get it and like concepts and stuff. Like we always have that Korero around the stages you have to go through like unconscious competence, and competent and like 

Yeah, oh cool, 

P1. So yeah we have like that Korero and we are like where are you on the scale, 

Oh awesome

P1. And then I make sure they are getting the concept and they have prompts to take away and practice, 

Yep

P1. Then build a new musicle memory and then check in again the next week or whenever they come in and see me 


Yeah

P1. So, but, so there is that, and that’s kinda my practice if someones, but I’m always like yeah it takes a while to build new skills and so that I think is a better model than

Yeah

P1. And this has happened where I was talking to a girl last year who unfortunately suffered a terrible vocal injury on the stage while she was performing

Oh shit

P1. Because she had been misinformed by her vocal tutors

Oh god like a haemorrhage  

P1. Mm and it was her fault and so I’m like this archaic way of doing things, actually it’s not sustainable and it’s not helpful and so I had a big korero with her and was like it’s not your fault, it’s not your fault, and you know we just had this healing korero, you know and just talked about just teaching and you know just honouring, and those kinds of things 

Yeah

P1. And so for me its learning has got to be so tied in with the teacher understanding their responsibility and what they bring and how they wanna grow that student and giving them the things they need to grow and then slowly helping them along that patch. That me as someone who understands the journey that it takes to bring change and then can help them through that, if they hit a bump or even if they do well

Yeah

P1. So just

Yeah absolutely

P1. I know just hideous right, and your like why does this still happen just cause people have egos. But if you are teaching you get rid of your fucken ego. It’s not about you

Mmm

P1. It’s not about you, it’s about your students. 

And with that, do you, when a student comes in, do you have an idea of what you think they need or do you let them tell you what they need

P1. Yep, so I always let them tell me and then interpret that and then check in with that may b maybe like so, okay you want to be able to Belt. All right cool. 

Yep

P1. Great. Here are some exercises they're going to get your muscles used to that position. So practice these 

Yep

P1. Um but it's isn't that like after you like greeting in chat and stuff, is another like with the new student I'm like what do you wanna achieve? Like what do you want to do? Like what are the things that you want to get for this? That's what I'm here for. It's not about me turning you into something that you don't want to be like. And I think that's a huge misconception out there about singing teachers is that they're going to change what you do. so I've been when you can see my Instagram and Facebook and I'm trying to just be authentic and like 

Hmm

P1. You know I even think that like in our, growing up in singing lessons I do feel like there always an agenda. I don’t feel like I led anything


Yeah, yes, no true. That's very true. Yes. And I still think there are a lot of singing teachers out there that could benefit from this Matauranga this knowledge that you're gathering and understanding that learning and and that process, 

I sent an invitation to the school at Auckland Uni but I haven’t heard anything

P1. Do you know to (Professors name)

The rest of the conversation was about other people I could talk to so I have ended the transcript here. 
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