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Section 1 
(Ferdman 2020) writes That the ability to be or become  inclusive and to be able to sustain and foster an inclusive culture within the workplace, groups, and also communities is a crucial component of our 21st-century leadership. What is an Inclusive Leader? (Centre for creative Leadership 2024) writes that an Inclusive leader is an individual who is aware of what their own biases are and then go on to actively consider and seek out different perspectives which will then help them to make an informed decision, which will help to collaborate in a more effective way with others around them. 
Scenario.
A single parent has been able to overcome their mental health issues and is allowed to on their own care for their child after being assessed many times. You have noticed at home time he stands alone in the playground, there are other parents mainly (female) who look at him but never talk to him or invite him to join in with their talks. He always seems nervous around the teachers and will only stay to talk to the teacher if needed. His son is doing well in school but does not have many if any friends outside of the school environment.  

To help the father the practitioner/inclusive leader should look at why is he like that, one of those reasons could be due to his mental health. However when it comes to mental health there is a stigma, (American Psychiatric Association, 2024) states that this stigma more than often will come from a lack of understanding of the condition and even fear. Also due to misleading representations within the media this has also contributed to both factors of misunderstanding and fear. Although some might accept the medical nature of mental health and someone’s need for treatment some can still have a negative view of people with the illness and their ability to function in society. When it comes to the stigma within some ethnic communities and diverse racial communities (American Psychiatric Association, 2024) goes on to write that there is and can be major barriers for people for people to access mental health services. As an example when it comes to the African American community they have a distrust towards the mental health system, which can lead to barriers of them seeking help, while with in the Asian cultures when it comes to seeking any sort of professional help for their mental illness can be seen as a counter to the cultural values of having/being a strong family, there can be an avoidance of shame and an emotional restraint to finding help. 
As an inclusive leader (Anna Freud 2023) believes that some of the things to look out for, could be the parent being anxious or not wanting to engage with parents around them or staff within the school. (Anna Freud 2023) also writes that it is very important for childcare practitioners to try and develop a good positive relationship with the parent or carer which will help when building trust with them, this is due to being a critical part of being able to give the best care possible to their child. Conversations with the parent or carer about their difficulties with mental health can be hard and needs to be handled very sensitively, having a good relationship with the parent or carer can go a very long way when broaching concerns about whether they are struggling or not coping. Another thing that (Anna Freud 2023) believes is that childcare practitioners are able to support the parents and carers by helping them to access the support needed by providing information and resources regarding mental health. Practitioners should also be able to convey understanding and sensitivity towards the barriers people face while speaking about mental health while also trying to lessen their fears and worries regarding the consequences of accessing any mental health support. To support the child they should be given the chance to interact with children who are in a similar situation to them. This can then allow them to have support and also give support to others, have this opportunity can then have a positive impact on their resilience and wellbeing. It can also help the child to understand what is going on with their parent/carer and teaching them how to cope and communication skills (Foster, 2016). However when it comes to the children whom are living with the parent or carer with mental health problems (Gajos and Beaver, 2017; Hogg, 2013) states that, if a parent has a mental health problem whether it be during pregnancy or the first year of the babies life, then this can go on to effect the way the parent cares for and bonds with the child. They believe that this can then have an impact on the child’s emotional, intellectual, psychological and social development.
Home – School communication.
Establishing a two-way communication between the school and families is a crucial and critical part of school life according to Simon and Epstein (this volume Chapter 1), This is due to the child being the main focus of the school. However, practitioners will play the initial part in reaching out and connecting with the families, this is in order to create and then maintain the two way communication. Having really good communication between the school and home will cause less stress on the child and their experiences as they go between the two cultures. (Hiatt-Michael, Diana B, 2001). (Reading Rockets 2024) writes that having a positive school – parent communication benefits the parents. The way in which the school communicates with and also interacts with the parents can and does affect the quality and extent of the parent/home involvement with their child’s learning. Parents will also benefit when being involved with their child’s education, this can be by getting some ideas on ways they can help and support their child with their work, also the parent will be able to learn if not more about the way in which the school teaches their child and how the school education works. Most importantly, the parents will benefit as they become more and more confident within the value, they play in their school involvement. Parents will then develop a much greater appreciation, when they see the important role they have within their child’s education. There is research that shows how the school-home communication which can be greatly increased when teachers have positive and personalized contact between the parents and teachers over the telephone. When a parent s has a telephone call from the school with good, positive news, the barriers and any atmosphere which is between the school/teacher and the home greatly improves. If there is good news to share with a parent then, why wait? A call should be made to try and start the teacher parent relationship which is needed (Reading Rockets 2024). Chan and Ritchie (International Journal of Primary, Elementary and Early Years Education Volume 52, 2024 - Issue 1: Reimagining Education after Covid) ‘’(Citation2016) interrogate the concept of ‘partnership with parents’, arguing that schools may be more likely to think of ‘partnership’ in terms of ‘parental involvement’, which in turn can be interpreted as ‘the expectation that parents should follow the teachers’ protocols for participating in and supporting the activities and routines’ (p. 291) of the school or setting, rather than engaging parents in active decision making with teachers. Moreover, they also point out that monocultural teachers from a dominant culture may sometimes struggle to ‘recognise the funds of knowledge that children from other ethnic backgrounds brings from their participation in the cultural activities of their families’(p. 291) which take place outside of the school.’’ This citation suggests that when it comes to the development of a good effective partnership between the school and home should not be taken for granted when achieved and that everyone involved with in it and the factors that helped to get there should always be understood. (Chan and Ritchie 2024), go on to write that, there is always a need for the school to consider how it goes on to perceive itself, and furthermore how it is also looked at and perceived by the surrounding community, this is within what are the terms of authority agency and also dominance. This is realised a lot within how the school communicates with the families of the children that attend. There are many researchers who have gone on to highlight, that when it comes to most of the communication which is had between school and home can and does  tend to be seen as a  ‘one way – from the school to home’ (Meier and Lemmer Citation2015), with ‘two-way’ communication presenting something of a ‘challenge’ (Leenders et al. Citation2019). However, when an in-depth study was done using around 55 primary school teachers, they were asked if they were able to speak about how they communicated with the parents, (Leenders et al, 2019) found that the two-way communication between the school and home were mainly used when there was an ‘at risk’ scenario happening whether it be any injury or incident during the school day and that the teachers’ have the best attitudes towards the parents when there were complex issues that needed to be dealt with. 
The benefit of encouraging extracurricular activities.
What are extracurricular activities?
(Vain C, 2023) believes that Extracurricular activities which are activities that that happen outside of their classroom and what children can participate in with other children from around the school. They are then designed to help enhance children’s learning experience, whether it be through sport or activities that can help to reinforce what has been learned within their classroom. These activities are there to help enable the children to use and practise their skills in a practical way. These activities can be sometimes organised by school by having afterschool clubs or parents can look at them independently. When it comes to extracurricular activities (Vain C, 2023) writes that there is research to say that children benefit a great amount from doing a variety of different activities which will help them with there communication skills, making friends and give them a different way to play, explore and learn. They also believe that these activities can be an essential element to a child’s education. By offering these extracurricular activities on a weekly basis can be and is a positive take on the child’s learning overall and will help with their development also. (Learning Hive 2019-2024) states that there has been several different researches that have gone on to prove that the children who take part in after school activities, are more likely to gain better marks compared to the children who do not attend. There are again other results which have come from similar studies and research which also highlight that this could also specifically go onto affect children from disadvantaged poorer homes. A funded study by The Nuffield Foundation which was undertaken by NatCen Social Research and Newcastle University in 2016, who looked in to the progress that around 6,400 children who were born between 2000 – 2001 made academically. When the two groups came to comparing their findings of the disadvantaged children (these are defined as whose family has an income which is below the poverty line of around 60% of what the average income is for a  household) who came to the after school clubs, and those children which are from a similar background who chose not to attend, they found that the children who did attend the after school clubs made massive progress by the time they had reached the age of 11 years old (Learning Hive 2019-2024). However there can be and are disadvantages to children attending an after school club. Although some parent think of an after school a massive help for the working parent, there are still some downsides to this (Get the right school, 2024) believes that when it comes to the clubs these are only open during the schools term time and that parents still need to find childcare for the dates which the schools are closed. Although these clubs can be free, some clubs could charge the parent for the privilege, which although can be cheaper than other different forms of childcare, this is not always the case as some after school clubs can be more expensive. Until very recently, there used to be many after school clubs that would offer a free place for a sibling – but this is not the case anymore. They can also be very tiring for the children who’s school long day has become even longer for them by up to two and a half hours. Parents and cares find that after school clubs are the only way to find an affordable and safe place for their child if they need to work. 
Although not every single after school club is perfect, there are a lot of children who enjoy what continuity of spending more time with their friends can and does provide for them, and some children also look forward to being able to attend. However, there are some parents/carers, complain about their paying for their child to just have a chat or watch telly and not learn or play a sport. (Get the right school, 2024) however there many after school clubs who do offer a wide variety of different activities, these can be anything from Lego, arts and crafts and sports, although a vast majority of the activities that are on offer take place within the school premises, some schools will take the children outside to play in the playground or take them for a walk or to the play in a park. For the Parents/carers who would like their child to have a more specialized or structured activity, such as sport drama or a musical instrument they may have to enrol their child/children in these other types of clubs. However, these extracurricular activities cannot be a guaranteed source of childcare until 6pm, which means parents/carers will then have to source and pay an additional childcare provider to collect their child once their chosen activity is over and until they are then able to pick up their children.
In conclusion an Inclusive leader is an essential part for creating helping to create a place in which everyone is able to thrive. By encouraging an open dialogue between school and home, being authentic, looking at the diverse perspectives that are within the school and also implementing the important inclusive policies that they have, practitioners are able to build a happy, healthy culture of inclusion that will then drive child and home engagement, success and innovation (Horton International, 2024).

















Section 2
What is a policy according to (gov.uk, 2024), a policy is a written document which has different sets of many principles which are a guide to the actions taken to help achieve a set goal. Most policies are either written by the government these can be environmental and rural affairs or a local authority which could write some policies to do with education, these policies are designed to achieve the objective for which they are written. As for what they are used for (Waltham Forest Education Hub, 2023/24) believes they are there to guide and help all members of staff who are working in the setting. They are there to help endorse and ensure the wellbeing of every child, family, staff member and volunteer who are connected with the setting. The EYEFS and Ofsted state that every early year’s settings should have policies in place which will help to safeguard the children in their care. They state that every early year setting needs to share and also be transparent when they come to having their policy statement written. Settings should also make sure that all staff are trained in the policies and that they understand what they mean and how to apply it within the workplace (Early years alliance, No Date).  When it comes to micro level and macro level (Openoregon, No Date) writes that when it comes to Macro Level Analysis this looks more at the Culture, social institutions and part of the social inequality, the bigger parts of society. whereas Micro Level Analysis also looks partly at social inequality and then the groups, roles, socialization, interaction and self so what is also known as the smaller groups of society. (Ysgol Pen Rhos, 2023) policy on Admissions states that although they have written the policy themselves, they still follow the school’s standards framework act 1998 and also the Carmarthenshire County council local authority (LA). They have also written that by law the LA has to have an admissions forum which they can discuss the effectiveness of the local arrangements. When it comes to admissions every school has a number which specifies and also limits the number of children who can attend the school. Each year the LA publish the number of pupils that can attend a school, this is set by using what is known as a capacity formula, this is determined by the Welsh Government, this number relates to what teaching space is available calculated and according to the Welsh Government formula. If the number of children applying to the school exceeds the number of places, then this then goes to the local authority to prioritise the applications (Carmarthenshire County council, 2023/24). This then goes in in an order of priority, which are the living distance from school, any siblings already with in the school, if you have multiple births and children of UK service personnel. However (Childlawadvice, 2023) writes that there are some school who can select certain children by their aptitude, these can be on PE/sports, visual or performing arts and also foreign language skills, although this can only make up 10% of its intake. (Suttontrust, 2020) believes through their research that when it comes to higher ranking schools they accept only around half of the national rate of children from disadvantaged backgrounds, and that well over a quarter of these types of schools will take in considerably less disadvantaged children that live within their catchment area. (GOV.UK, 2014) states that the whole of the local authority area should never be used as a school’s catchment area. They state that there is a law know also as the Greenwich Judgement which has stated that children shouldn’t be looked at any less differently when it comes to admissions due to living outside the homes local authority’s boundary line. This then means that a catchment area which aligns with the homes local authorities boundary which goes on to those who live in the local authority will have a higher priority with admissions over those whom live outside of it, this then suggests it breaches the Greenwich Judgement. When it comes to inclusion and equality in maintained schools (iask.org, 2024) states that all schools must cater and welcome any child that has a special educational need and disability or (SEND), however in limited circumstances where a school can prove that it will be detrimental on the pupil’s education and others around them and they are unable to take any reasonable steps to help solve the problem. However, they have a duty to make sure any child with SEND, gets the help and support they need. (iask.org, 2024) also believes that under the Equality Act 2010 schools should make reasonable adjustments to the school, which could include having auxiliary aids and any services the child requires to help stop them from being put at a disadvantage from their peers. All schools should also have accessibilities plans for disabled children, which carers and parents can access whether it be on the school website or paper copy if required. This plan should within it include how the school would overcome curriculum access barriers and any plans on how to improve the physical access and any adjustments that could be needed within the classroom. 
In conclusion when it comes to the admissions policy, many schools follow their local authority guidelines where some will write their own. Although schools write that they are fully inclusive to every pupil, there are schools who have an option to pick who attends their school, this could be through having children do tests to determine whether their good enough to be taught their or are unbale to attend a certain school due to the area in which they live in, this making many schools un-inclusive. 




PROMOTING AN INCLUSIVE LEADER.
How you can be an Inclusive leader.
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Inclusive Word Bank.



So what’s an inclusive leader?
An Inclusive leadership is a management approach that promotes diversity, equity, and inclusion within organizations. It is about creating environments where all individuals feel valued, respected, and included, regardless of their background, identity, or perspective. Inclusive leaders prioritize the needs and experiences of all team members, actively seeking out and including diverse voices in decision-making processes.


I believe there are seven steps to follow:
1. Remember to create a supportive environment,
2. Diversify the team
3. Good communication.
4. Collaboration.
5. Work on educating yourself.
6. Having the right attitude is very important.
7. Last but not least ask for feedback. (Indeed, 2024)
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Every child is Unique, as an inclusive leader you should always remember this when working within a early years setting. 

Make yourself aware and knowledgeable of the UNCRC Rights of the child, there are 45 articles all together ranging from ‘definition of the child’ to them having the right to ‘play’, these rights are a vital part of a child’s upbringing (UNICEF 2019).
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When it comes to early education I believe it is generally an inclusive area this is because schools emphasise thier good practice of being able to identify and meet the learning needs of every individual child (Teach early years, No date).
Tembo and Benham (2023), have written the ways in which you can work to support genders and also LGBTQ+ inclusion, this will then help you to avoid possibly narrowing the child’s opportunities by stereotyping them and just allowing them to explore and even express who they are or want to be. Never underestimate how important a inclusive practice is, which also has a anti-discriminatory practice and equality of different opportunities. Everyone should constantly review the polices of early years education especially the ones that looks or includes the importance of every child being included which then ensures a sustained and inclusive. Practitioners who currently work in early years all know that children within the early years setting with a range of disabilities and or learning difficulties are always remembered and included as a first option. Inclusion means that as practitioner we should always listen to every child and also their families being sensitive to what their interest and needs. It’s about being able to develop an intimate or deep knowledge of each and every child, and their amazing ways in which they communicate (Nutbrown and Clough, 2006).  
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How to be an inclusive leader?
I believe there are seven steps to follow:
8. Remember to create a supportive environment, 
9. Diversify the team 
10. Good communication. 
11. Collaboration. 
12. Work on educating yourself.
13. Having the right attitude is very important.
14. Last but not least ask for feedback. (Indeed, 2024)
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