
	[bookmark: cysill]Targed/Target 1
	Greater consideration of future impact of findings, both on pupils and your classroom practice.
I have considered all aspects of how this project will have an impact on pupils and how it may improve their outcomes in educational achievement.


	Targed/Target 2
	Adhere to the UWTSD Harvard Referencing guidance and proof-read work prior submitting
I have taken time to read over my reference list, following the italic rule for only the title of books / articles / journals.  


	Targed/Target 3
	Engage with further peer-reviewed journal and research reports.
During this project, I have engaged with multiple research reports provide further analyse of my findings.  I have also engaged with appropriate journals.



Written response – A proposal for a school community project.
A proposal for ‘Wellbeing Wonders’ project involving all aspects of the school, community and parents.  

The aim of this assignment is to demonstrate and propose a school community project developing a desired target from School X’s development plan (SDP).   The school selected to engage with the community project was chosen due to previous professional teaching experience and will be labelled as School X to maintain confidentiality and anonymity.  School X is a large English-medium community school with 520 pupils currently enrolled, creating seventeen classrooms to support children from nursery through to year 6 (School X Prospectus, 2019).  The school actively work with different elements of the community due to being funded by the local authority, where governors, stakeholders, staff and parents all work together to put the needs of the children at heart (Law Wales, 2016).  School X also cater for a wide range of needs, values and beliefs amongst pupils and staff as they believe providing good relations with the community can be seen as key to learning success (Peterson, 2013). Statistics from the 2019/20 academic year highlight that School X have just under 2% of pupils with English as an additional language (EAL) and 39 children with additional learning needs (ALN) (School X Prospectus, 2019).  This broadens the understanding and the necessity of a strong relationship with the community in school and outside the school gates.  To strengthen the links the community, there were many opportunities provided to engage with the school’s SDP.  From viewing each of the targets, health and well-being was emphasised as a factor of development within the school and therefore became the focus for this community project proposal, called ‘Wellbeing Wonders’.  The project’s purpose is to demonstrate the importance of health and well-being within the school, but also the wider links with the community, whether these may be internal or external.  Young Minds (2017) suggest that improving health and well-being creates enhanced outcomes within education and also later on in life.  Hence, the project intends to involve staff, pupils, parents and an outside agency, Value Added Education, to demonstrate different ways of improving well-being.   This need will be met by portraying activities, strategies and games to use within school that can also be replicated at home and when outside of the school gates.  

The Education Reform Act (1988) highlights the importance of an SDP in providing targets to deliver a quality, holistic education that enriches learners (Welsh Government, 2014).  School X’s SDP plan involves all individuals within the school’s community, encouraging collaboration between the staff, governors and stakeholders to ensure effectiveness when monitoring the targets.  The ethos of the school also entails a whole school approach, where they aim to ‘enrich life through lifelong learning’.  It reinforces strong community links on behalf of School X, and the willingness to create new links with other elements of the community.  The school’s philosophy also ensures quality wellbeing of each child, delivering community links by communicating with other primary and secondary schools and wider agencies.  This focus links closely with the New Curriculum for Wales (2020) as Donaldson puts wellbeing at the centre of learning. Wellbeing is attentively linked with School X as they have created and developed new ways for learners to practice and increase wellbeing levels, where Estyn (2018) presented them with an ‘excellent’ for their use of health and wellbeing.  Therefore, this project aims to build and develop on previous demonstration.   

The basis of the project Wellbeing Wonders stems from research that children’s physical, mental and social wellbeing is at an all-time low, with a 70% increase of anxiety in children in the last 25 years (Collishaw et al, 2004).   One in ten children aged 5 to 10 years old also suffer from a mental disorder or anxiety (ONS and NHS, 2018).    An element of social justice also plays a key factor in the proposal of the project due to the fundamental principles of inclusion, equality and equal opportunities in accessing wellbeing support (Arshard, Wrigley and Pratt, 2012).   Lack of justice can encourage wellbeing issues to arise as suggested by Prilleltensky and Nelson (2002), therefore, the fundamental principles need to be supported throughout the project.  Statistics also suggest that within the foundation phase setting, 1 in 15 boys are likely to experience wellbeing issues, compared to 1 in 24 girls, where the roles later reverse as children get older (ONS and NHS, 2018).  To further develop on social injustice, it is found that those children with parents who have never experienced a mental or wellbeing disorder, are less likely to receive wellbeing support than those children whose parents do suffer with mental illness (ONS and NHS, 2018).  Consequently, there is an expanding need to increase and provide the opportunity for wellbeing sessions within school settings to ensure children are “healthy, confident individuals” (Donaldson, 2015, p.29).  The wellbeing project also encourages children to be “ethically, informed citizens of Wales” as it will encourage a deeper understanding of the injustice and issues that surround wellbeing (Donaldson, 2015, p.29).   The project will meet this target by carrying out a four purposes audit, as shown within a case study from School A (2020).  Within Wales, the education system recognises the importance of promoting wellbeing and providing children with stimulating opportunities to engage with it (Welsh Government, 2010).  Due to School X being located in an affluent area, links with parents from the school are not as prevalent as hoped.  School X describes the majority of its parents as money rich and time poor.  Therefore, children may lack a sense of affection and attention from their parents, where a high percentage of pupils attend breakfast club and after school club (School X Prospectus, 2019).  However, all pupils are supported outside of the school gates with dojo check-ups and the school’s twitter.  Maslow (1970) strongly encourages well-being within schools as it supports his theory of Hierarchy of Needs.  He suggests that children need to experience safety, a sense of belonginess, love and confidence.  He implies that once these needs are met, children’s level of development and wellbeing will increase.  Laevers (1994) expands on Maslow’s (1970) theory and highlights the fact that children with increased levels of well-being, confidence and self-esteem, are more likely to be engaged with school life and have a higher interest in learning.  Many legal policies also provide support for creating an inclusive wellbeing community project, as the UNCRC (1990) safeguards children with the right that their wellbeing is put at the heart of all opportunities.  Arshad, Wrigley and Pratt (2012) provide further justification of the importance of wellbeing for the community project, as they state that teachers who focus on wellbeing and provide opportunities for children to engage with it, will provide children with maximum potential to succeed.  Health and well-being also encourages the importance of building positive relationships (Rose, Gilbert and Richards, 2016 and Estyn, 2018), which has strong community links for this project as children will be developing and improving their relationships with parents, the local community and the school.   During the Wellbeing Wonders project, different activities and aspects of wellbeing will be presented, to ensure a holistic health and wellbeing approach.  This is supported by Pollard and Lee (2003) and Donaldson (2015) as they state that health and wellbeing needs to take into account physical, psychological, social and emotional wellbeing.  Athey (1990) suggests the wellbeing project will meet his expectations of symbolic representation as children will be using action and speech representations within the activities.  Evidence from the National Children’s Bureau (2016) supports the reasoning behind the project as they highlight the importance of involving the community with well-being, as well as creating a whole school approach.  They further state the significance of parent’s participation in their child’s school life, which is further supported by Whalley (2007).  This directly associates with the Wellbeing Wonders project as it focuses on motivating participation with parents through wellbeing, so they have an understanding of the different emotions their child may be feeling, and how these can be overcome.  This can be further reinforced by Vygotsky (1978), who suggests that an important process for children’s wellbeing is for them to make meaning of their emotions.  Additionally, the importance of the wellbeing community project can be highlighted by Vygotsky (1978) and Bruner (1960), who both suggest that the social development that comes from the project will be significant in bringing about a sense of togetherness for the community and will also encourage social interaction.  

Strategic planning can often be defined as a representation of a journey with the ambition of achieving specific goals (Maleka, 2014).   This will be implemented through the wellbeing community project, where it will demonstrate effective strategic planning by taking into account the needs of the project and how to reach the end goal (Enterprise Foundation, 1999).  This approach is beneficial as it enables the Wellbeing Wonders project to certify that the vision of the project is understood.  A key aim of the project is to ensure all learners have equal access to support for their wellbeing (UNCRC, 1990).  The project desires to provide children with the tools and skills necessary to manage and to speak about their wellbeing and to feel comfortable doing so (Mental Health Foundation, 2019).  Additionally, it is desired for learners to understand how they can maintain good wellbeing, leading to “healthy, confident individuals” (Donaldson, 2015, p.29).   The inspiration for the project stemmed from the health and wellbeing AoLE (Welsh Government, 2020), which highlights the importance of wellbeing as it now stands on its own as an area of learning and experience. Wellbeing Wonders’ goal is to provide different activities, strategies and procedures of communicating wellbeing.  This will be done by providing children, parents and staff with weekly workshops delivered by Value Added Education, that follows School X’s whole school philosophy to provide a sense of togetherness (TSC, 2019).    School X have close relations with Value Added Education, who use technology and pedagogical models to put moral purpose at heart and to also inspire learners (VAE, 2020).   Together, Value Added Education and the pupils of School X created a well-being app called iValueU.  This app will provide the baseline for the workshops and will provide activities such as how the use of nature can help wellbeing, yoga, breathing activities and the Mindfulness in School Project (MISP).  Examples of these include going on long walks and nature hunting, discovering what they could look out for on these walks and what these things might represent.  These activities are more suited towards upper end of KS2, where the research suggests that’s where an intensification of development for wellbeing is needed (ONS and NHS, 2018).  Experimenting with nature can be found to help children relax and decrease levels of anxiety (Mind, 2018).  It is also useful as School X is surrounded by lots of nature therefore it is easily accessible for parents to go on nature walks.   However, these activities could be criticised due to parents not having much time to engage with the app if their career requires home commitments.  Nonetheless, both activities were chosen as it provides a helpful insight for parents at home, as if children are feeling down, parents will have an understanding of what they can do to help boost their wellbeing.  They can download the app themselves to reflect back on it if they are unsure on some aspects.  It also encourages social interaction and collaboration (Vygotsky, 1978 and Bruner, 1960).     The MISP activity is not taken from the app but is designed to use as a whole school approach.  It requires children to work in partners where they will demonstrate massaging techniques on each following calm pictures, e.g. butterflies, sun.  This activity was selected as children can experience a sensory activity with their peers in a safe environment, also involving their parents (The Early Years Foundation Stage, 2007).  However, some may suggest that younger children may not understand the real meaning of it and will just replicate what their friends are doing, resulting in little benefit (William, Nixon and Tomlinson, 2010).  Despite this, the reasoning for the activity is going off the basis that it will help children grow and flourish their feelings (MISP, 2020).  To run this project, the wellbeing co-ordinator at School X will work alongside Value Added Education to provide this service to children and parents.  The workshops will take place on a weekly basis, with a rotation of the times to best suit parents, alternating between 4pm-5pm and 5pm-6pm.  Due to these sessions being outside the school hours, the wellbeing co-ordinator will not need to be taken out of the classroom.  The only costing for this will be inviting Value Added Education to join.  However, to limit costing, it may be beneficial to have Value Added Education in for the first two sessions to ensure staff, children and parents are fully competent with the app.  From there, staff can take over the sessions.  

The project follows an element of the humanism approach, supported by Maslow (1943) and Rogers (1946), as Wellbeing Wonders encourages all children to achieve their maximum potential for wellbeing, with a higher focus on pupils as individuals.  The project demonstrates specific behaviours that can influence and control wellbeing, supported by Skinner (1948).  Therefore, wellbeing can be argued to fall into two types of curriculum; explicit and implicit.  The outcomes of the project will vary from each individual, however, it is recognised that some children may encounter a lot of reference points (CAMAU Project, 2019).  This may be down to a weakness in self-motivation or parental motivation, due to the nature of School X’s parents’ jobs.  Dweck (2006) highlights the fact that those who do not engage or make little progress, may encounter a fixed mindset where they believe they cannot change their state of wellbeing.  Dewey (1938) may argue that it comes from continuity and interaction, as a child’s previous experience may influence the present ones.  However, he believes that together, these can be turned into a positive growth.  Therefore, the wellbeing project will work closely with pupils and their different experiences to reverse it into growth mindset and to look at the positives of each situation to encourage progress.  The desired outcomes align with the National Wellbeing Outcomes (WG, 2019).  Due to the statistics previously discussed from (Collishaw et al, 2004) and (ONS and NHS, 2018), the expected outcomes are for learners to be safe and happy, to contribute to healthy relationships, to understand what support they can access for their wellbeing and how to overcome particular issues with their wellbeing (WG, 2019).  The expected impact that this will have on the children is for them to feel happier in themselves and more comfortable about going to school, and to openly discuss wellbeing with their friends.  

To measure the impact of this project, various methods will be used appropriate to pupils and parents, to ensure the evaluation is holistic.   By measuring the impact of the project, it will judge how effective it was and to discover the strengths and weaknesses of it (Education Endowment Foundation, 2011).  The EEF also state the importance of measuring impact and how this can often be a weakness of projects as they do not conduct measures correctly (2011).   Typically, School X use self-evaluation reviews, surveys and feedback from learners to measure impact, where they involve all members of staff and stakeholders of the school to ensure any concerns are broadcasted (School X SIP).   It can be argued that wellbeing can be difficult to measure, as a singular project will not suit all needs of participants and not all needs can be measured (NEF, 2012).  Nevertheless, this project will measure the impact it could have in three ways: parental feedback, engagement from the app and self-assessment from learners.  When deciding the best ways to measure the impact of Wellbeing Wonders, it was important to acknowledge the age of learners participating in certain activities.  Therefore, for learners in foundation phase participating in MISP activities, self-assessment will be carried out differently to those learners in upper Key Stage 2.  Wiliam (2011) states that self-assessment is one of the four key elements of assessing learning outcomes.   Children in the foundation phase will provide their feedback using smiley faces as a method of evaluation.  This allows children to use a visual stimulus to represent their feelings, where they can add verbal dialogue to expand on their thoughts.  Conner (1991) states that using smiley faces is a highly effective way to understand children’s thoughts on a topic as it provides an easy answer procedure.   However, the use of these can also be criticised, as children may not understand the reasoning behind the faces and demonstrate a type of smiley face that they like best, which does not show the strengths or weaknesses of the project (Williams, Nixon and Tomlinson, 2010).   It is also suggested that the use of smiley faces are particular significant for children who suffer with anxiety, suggesting that they do not have to speak out about their worries and can just demonstrate how they feel by a smiley face (Buchanan cited in Yahaya and Salam, 2005).  This is further supported by Donaldson as it enables children to become “healthy, confident individuals” (2015, p.29).   Self-assessment for children in KS2 will be demonstrated in the form of two stars and a wish.  It is important to be mindful of the difference for self-assessment between the ages of learners.  This will provide the project with strengths, but also further considerations for future implementation of wellbeing.  Black and Wiliam (1988) suggest that this method allows children to be involved with their own learning, which encourages further improvement in wellbeing as they can suggest their own ideas for the project.  Didau (2015) provides an opposing view for this method and believes that the feedback children suggest may be unmeaningful as they may just desire to write something down.  However, the basis of two stars and wish stems from the likes of Black and Wiliam (1988) and puts the learners’ needs at heart.   Parental feedback will provide staff with an update on the learners’ progress at home, what is working well for them and any general information about the project.   The Department for Education (2010) provide inspiration for parental feedback for this project as they demonstrate the importance of it through their good practice report.  Desforges and Abouchaar (2003) state that parental feedback provides children with a higher level of achievement and support, therefore providing significance for the project in the hope that involving parents may boost wellbeing levels.   
The most effective method of measuring impact could be the engagement with the app.  This provides opportunity to view who has engaged with the app and could also provide information on whether certain times of the day are more effective.  However, it needs to be acknowledged that there are ethical issues that need to be followed with this method, by the General Data Protection Regulation (2018).  This also follows the mobile app element of the regulation where it states the guidelines that need to be followed when collecting data from participants within Europe.  Therefore, regulations such as confidentiality and anonymity must be followed at all times, and to only use the data for professional purposes (GDPR, 2018).  This has already been demonstrated throughout the project, by labelling the designated school as School X to protect confidentiality and anonymity.  Although there are a lot of ethical implications with this method, it can be deemed as very effective as it will demonstrate statistics of the amount of people who use the app.  This could be very useful for staff and creators of the Wellbeing Wonders project, as some children who provide feedback for the app may not want to admit that they use it, in fear of admitting of needing support with their wellbeing levels (LCCG, 2015).  The methods of measurement discussed will enable the project to evaluate the methods and activities used, and how they can adapt these for future workshops.  

Previously, School X had used the SWOT Analysis to evaluate the effectiveness of earlier wellbeing programmes.   A SWOT analysis can be defined as a process of evaluating “the internal strengths and weaknesses, and the external opportunities and threats” of an organisation (Bonnici and Galea, 2015 p.1).   To ensure mistakes were not reidentified within this project, the SWOT analysis was acknowledged and thoroughly analysed before consideration for the Wellbeing Wonders project.  Formerly, School X had recognised a weakness within the wellbeing project where they felt that not all staff would have a personal motive for the project, due to only a few members of staff driving it.  Therefore, the training for this project is proposed to be a whole-school approach, where all staff will be competent and motivated to carry out the programme, especially due to the wellbeing situation in today’s society.  A strength identified from the Wellbeing Wonders project is that it can encourage the creation of positive relationships, whether these may be between pupils, pupils and staff or pupils and their parents.  This is one of the six priorities for children’s wellbeing (Children’s Society, The Mental Health Foundation (2016) provide support for this and suggest that children who are connected with family, friends and the community will feel happier, with fewer wellbeing problems.  They also suggest the importance of socialising with friends to increase levels of wellbeing as they get older, which also builds on another strength of the project shown in Appendix 1.  However, issues may arise when building relationships as wellbeing means different things to children and adults.  To do this effectively, mutual respect of opinions’ needs to be demonstrated (Children’s Society, 2012).  On the other hand, the proposal for Wellbeing Wonders already establishes the differences with social justice and the importance of the principles, building on respect.  
A potential threat of the project could be the unawareness of the digital technology deficiency.  This can also be known as the digital divide, which refers to gap of those who have access to the latest technologies and those who don’t (BBC Bitesize, no date found).  Due to School X being in an affluent area, there may be an assumption that all parents have access to technologies.  However, it can’t be guaranteed that every parent has a smartphone.  The ONS (2019) argue that due to today’s modern society, parents’ risk being left behind without digital communications.  Hence, careful consideration needs to be made to ensure each parent has equal access to the app and are not being alienated.  To overcome this in the future, screenshots of the app could be taken and printed out in a folder for parents to have access to at home, if they do not have digital technologies.   A positive external opportunity that arises from this project is the opportunity to engage with nature.  Kershaw (2019) believes that children who experiment with nature will feel more confident and encouraged to try new things; boosting their wellbeing levels.  By using nature as a form of wellbeing on the app, it inspires children to take a breath of fresh air outside and can also be found to increase happiness levels in education (Richardson et al, 2015).  Children can explore different elements of their local area, which can also support them outside the school gates.  Instead of spending time inside with friends on phones or electronic devices, children will become more proactive spending their time outdoors, which can relieve stress and encourage positive wellbeing (Dopko, Capaldi, Zelenski, 2019).  The Four Purposes (Donaldson, 2015) are put at the heart of this project, to ensure children experience equal life opportunities, promote pupil voice and are fully knowledgeable about the world they live in, as demonstrated in School B’s case study (Estyn, 2018).  

To conclude, the proposal for the Wellbeing Wonders community project provides enriching opportunities for learners to advance their wellbeing by designing curriculum-based activities that foster strong relationships with School X and the community.   The project provides children with an understanding of the importance of wellbeing following legislations and acts such as the UNCRC (1990), The Education Reform Act (1988) and the Curriculum for Wales (2020).  The proposal demonstrates personal student-teacher knowledge of developing the diverse needs in each individual school’s settings, including the importance of social justice in today’s society (Arshard, Wrigley and Pratt, 2012).   Relevant Professional Standards were followed and established during the proposal for the project, including: Learning Outcomes and Wellbeing, Four Purposes, Blended Learning Experiences and Professional Networks and Communities (QTS, 2019).   The next steps to demonstrate further learning could be to incorporate links with other schools and to work with their staff and children to demonstrate the project.  It is important to acknowledge that this project may be very effective for School X due to its affluent area and surroundings.  Consequently, children and parents may have easy access to digital technologies at home and within the school.  However, this project may not work as successfully in other schools due to their links with community, parental relationship and area of location.  Therefore, if schools wanted to connect and follow Wellbeing Wonders, it might need to be re-adjusted depending on individual needs.  
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	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Improved communication between staff
· Pupil Engagement
· Success of wellbeing project in school being built on
· Excellent on Estyn Reports.
· Improvement in knowledge on behalf of staff and children
· Increase of skills, how to control feelings etc.  
· Encourages pupils to discuss their wellbeing within school
· Closer bond and relationship between pupils and staff


	Weaknesses

· High number of pupils, 2 year 6 classes, 1-year 5/6 and 2 year 5 classes.  A lot of pupils to carry out the workshop with
· Motivation of pupils to attend afterschool
· Commitment to other activities
· Staff commitments, e.g. staff meetings after school, could have wellbeing meetings from the coordinator etc – would have to plan carefully around this 
· Timing for staff training



	EXTERNAL 
(outside the school)
	Opportunities

· Increased parental engagement
· Developing of Four Purposes
· Builds relationship between school and community
· More opportunities to engage with external community agencies, e.g. Value-Added Education, Wellbeing days 
· More opportunity to engage with nature




	Threats

· Lack of engagement
· Deprivation of technology – assuming all parents will have phones for the app 
· Packages to assess wellbeing could cost money
· Staff may not feel as engaged as those who have had thorough training – may not feel the personal motive
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