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[bookmark: _Hlk43396709]Entry 1: Introduction to Qualitative Methods

Background of research methods

[bookmark: _Hlk40739280][bookmark: _Hlk40740855][bookmark: _Hlk40754081][bookmark: _Hlk44291172][bookmark: _Hlk44292356][bookmark: _Hlk40755644]Those with a more scientific background may have a different view of research than those from the social sciences and social sciences are more complicated than natural sciences (Cook, 2020). Positivism is an important academic research paradigm. A paradigm represents a basic world view shared by a community (Cassell et al., 2018). Thomas Kuhn defined the concept of paradigms as "recognized scientific achievements in providing model problems and solutions to a group of practitioners over a period of time" (Kuhn, 1996, P. 10). Humanities is the study of the significance of human experience through the analysis and interpretation of the products of experience (whether conceptual, cultural or material artifacts) (Given, 2008). Positivist paradigm and qualitative research methods seem to contradict each other. Specifically, positivism is traditionally believed to be mainly related to quantitative methods, while qualitative research is often related to the subjectivism of researchers. However, positivist paradigm and qualitative methods can coexist harmoniously (Cassell et al., 2018).  As two different methodologies, positivism and humanism also represent two different ways to explore knowledge in empirical research, the former is scientism, the latter is naturalism. Qualitative positivism (Gephart, 2004, 2013) uses natural science methods and replaces quantitative methods and data with qualitative methods and data. Positivism assumes that science can reflect reality, and through reliable and effective methods similar to quantitative methods, it can reveal the causal factors between facts and variables (Gephart, 2013, P. 291). Therefore, qualitative positivism imitates quantitative positivism, and pays limited attention to the significance of social phenomena to social actors in daily environment (Cassell et al., 2018). In the development of qualitative research methods, human and Social Sciences point out the key needs of the ways to deal with people's connections with society, culture and material environment and to endow them with meaning. This shows that people accept the role of human subjectivity, context and (in addition) human values in knowledge generation and inquiry logic (Given, 2008).

The nature of qualitative research methods

[bookmark: _Hlk40761248][bookmark: _Hlk44292105][bookmark: _Hlk41015054][bookmark: _Hlk44294088]Qualitative research begins with the use of hypotheses and explanatory / theoretical frameworks that inform research questions and address the significance of individuals or groups attributed to social or human problems (Creswell, 2018). In positivist qualitative research, the input of research process is usually composed of many kinds of data, especially unstructured data. Data sources include interviews, observations, videos and documents (Patton, 2001). These different formats of data are widely used in different business and management fields (e.g. Gersick, 1989; Orlikowski, 2002; Kane et al., 2014). Interviews usually consist of open-ended or semi-structured questions about the subjects' experience, perception and knowledge. In the final publication, interviews usually take the form of direct quotes. Observation and video capture multiple levels of behavior, interaction, dialogue, practice, process and other dynamics, including individual, interpersonal, group, community, organization, inter organization and industry. These data are incorporated into the final publication as field notes. Documents include written records, official publications and reports, letters, press releases, memorabilia, works of art, photographs, films and videos (Cassell et al., 2018). Qualitative research is often regarded as ‘messing around’, being ‘vague’, not scientiﬁc and not following a structured plan (Jonker & Pennink, 2010). Positivist qualitative research has its challenges. Because of its often field-based and highly systematic research process, it may require a lot of time and input, as well as access to research sites for in-depth investigation (Cassell et al., 2018).
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Appendix 2: Useful Links 

1. Introduction to qualitative research methods.
http://miror-ejd.eu/wp-content/uploads/sites/34/2017/03/Introduction-to-qualitative-research-methods.compressed.pdf
[bookmark: _Hlk40762351]2.What is basic research?
https://en.wikipedia.org/wiki/Basic_research
3. What is applied research?
https://en.wikipedia.org/wiki/Applied_science
[bookmark: _Hlk43397628]4.Qualitative Research
https://www.le.ac.uk/oerresources/lill/fdmvco/module9/page_52.htm
5.Qualitative Research: definition, types, methods and examples.
https://www.questionpro.com/blog/qualitative-research-methods/
6. An Overview of Qualitative Research Methods
https://www.thoughtco.com/qualitative-research-methods-3026555

Appendix 3: Tables
Table 1.Purpose and context of basic research and applied research
[image: ]
[bookmark: _Hlk40740585]Source: (Rachel Cook, 2020 Class PPT)
[bookmark: _Hlk44294022][bookmark: _Hlk37737945]Table 2. The research onion 
[image: ]
[bookmark: _Hlk40740450][bookmark: _Hlk44294099]Source: (Saunders et al, 2016)
Table 3. Framework for qualitative interpretive science research
[image: ]
Source: (Cassell et al., 2018)
Table 4: Characteristics of idealized quantitative and qualitative approaches
	   Dimension
	Quantitative Approach
	Qualitative Approach

	Design
	experimental
	non-experimental

	Setting
	laboratory
	field

	
Data Collection
	instruments (e.g., electronic or 
mechanical devices, tests, 
questionnaires)
	collection of “narratives,” either 
already existing (e.g., diaries), or
new (e.g., interviews) 

	Data Type
	numerical (ratio, interval, ordinal)
	descriptive (e.g., interview 
protocols, written records, videos)

	Analysis
	descriptive and analytic statistics
	analysis aimed at revealing meaning

	Generalization
	focus on testing hypotheses
	focus on generating hypotheses


[bookmark: _Hlk40759950]Source: (Cropley, A. J, 2019)

Appendix 4: Development Activities
[bookmark: _Hlk43154099]Benefits and Drawbacks between basic research and applied research
[image: ]
[bookmark: _Hlk37642891][image: ]
[image: ]
[bookmark: _Hlk43396775][bookmark: _Hlk43237949]Entry 2:  Becoming Ethical Researchers

Ethics and its kinds

[bookmark: _Hlk43157947][bookmark: _Hlk43231872][bookmark: _Hlk44549785][bookmark: _Hlk43233630]Beauchamp & Childress (1989) classically defines ethics as the action of doing good and avoiding harm. Ethics is a part of human philosophy, which focuses on proper behavior and virtuous life (Given，2008). There are two kinds of ethics: first one is normative ethics or moral theories, the second is Metaethics(Given，2008). Normative ethics are organized frameworks around the principles of guiding decision-making or the dynamics of relations guiding human behavior. The most common ethics are justice-based ethics, duty-based or deontological ethics, consequence-based or utilitarian ethics, and virtue-based ethics. For example, caring ethics guides qualitative researchers to treat others in a natural and direct way, and supports relationships based on positive emotions and mutual concern. Metaethics is the individual's assumption of moral theory and moral decision-making, including the framework, the assumptions and justification of decision-making (Given，2008). 

Ethical research principles

[bookmark: _Hlk44563350][bookmark: _Hlk44560417][bookmark: _Hlk43250314][bookmark: _Hlk43251092][bookmark: _Hlk43311475][bookmark: _Hlk43313034]The basic ethical principle of qualitative research is not to destroy the natural environment of research (Drew et al.,2008). Consent, deception and privacy are unique ethical issues in qualitative research (Brinkmann & kvale, 2005; Haverkamp, 2005). Qualitative researcher should follow three ethical principles: respect for persons (autonomy), focus on welfare (beneficence), and justice (NCPHS,1978; Capron, 1989; Orb et al, 2000; Creswell and Poth, 2018). According to Capron (1989), respect for people is to recognize the rights of participants, including the right of being informed, the right of freely deciding whether to participate in research and the right of withdrawing at any time without punishment. Participants also have the right of voluntarily accepting or refusing to participate in the study as autonomous persons (Orb et al, 2000).  For example, researchers have the right to study formal and informal counselor-student interactions in a secondary school environment. Informed consent must be obtained from counselors, students and parents of students who are being formally consulted. Focus on welfare is to ensure adequate protection for participants, which means the researchers must provide evidence that they are not putting participants at risk (Creswell and Poth, 2018). Justice means sharing and treating equally and fairly, i.e. avoiding exploitering and abusing of participan，recognizing the participants’ vulnerability and their contributions to the study(Orb et al, 2000).
Confidentiality is based on the principle of respecting for autonomy, and the identifiable information about individuals collected in the research process cannot be revealed without permission (BSA, 2004). Anonymity is one of the ways of confidentiality, but the anonymity of data cannot cover all the problems caused by confidentiality concerns. Confidentiality means that any information obtained from the interviewee cannot be disclosed deliberately or accidentally in a way that may identify the individual (Wiles et al., 2006 and 2008). Confidentiality and anonymity can be undermined by legal requirements, such as when researchers' data are called for legitimate purposes. If legal reporting is required, such as cases of child or elderly abuse, participants should be informed that this information will be excluded from confidentiality and anonymity. While confidentiality is required, qualitative research needs to be verifiable, i.e. documentation of all activities included in the research. Other researchers can follow this audit trail (Streubert & Carpenter, 1999). This process may cause moral dilemmas in confidentiality and anonymity. In some cases, participants may need to know that other researchers may review the process and data. Informed consent means that participants should be adequately and voluntarily informed (Mohd Arifin, 2018). All participants must provide written informed consent and sheet, and they have the right to withdraw from the study at any time even after signing the informed consent.
Becoming Ethical Researchers

[bookmark: _Hlk43234559][bookmark: _Hlk43236511]Researchers should consider the possible ethical problems in the qualitative research process and plan how to solve these problems. Weis and Fine (2000) provided the possibility catalogue to solve these issues: considering ethical problems from the roles as participants' insiders / outsiders; assessing issues of being afraid of publishing; building respectful and supportive relationships, rather than using stereotypes or labels that participants do not accept; recognizing who will be the representative of our final research; and reflecting on who we are and the individuals we study, and writing these reflexive thinking into report. Hatch (2002) summarized that researchers shouldn’t put vulnerable populations and participants at risk but keep balanced power relations with participants. The principle of ‘no harm’ to participants ought to be considered by researchers, who should be aware that the potential harms might inflict study subjects (Jawad, 2020). Researchers can't ignore privacy in any research. If there are potential problems, consent should always be obtained. In addition, participants should be assured that the data will be kept strictly confidential to protect anonymity. Few studies require data to be kept in a form that identifies participants. According to experience, researchers should invade the privacy of participants as little as possible. If there is a potential privacy risk, investigators should take all precautions. Any research that substantially violates privacy can put participants at risk. These procedures also reduce the public's trust in the importance of successful knowledge acquisition, thus putting scientific behavior at risk (Drew et al.,2008). Researchers cannot use deception. If participants are involved in activities that may pose potential risks to them, their consent must be obtained. Consent may be given by a parent, guardian or other agent, i.e. the administrator of an institution, unless one notices that the interests of the consenting person are inconsistent with those of the subject. When participants cannot provide their own consent, "parental" consent is not enough (Drew & Hardman, 2007).
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Appendix 2: Useful links 

How do you make sure your research is ethical?
https://www.theguardian.com/higher-education network/blog/2014/may/20/
why-research-ethics-matter
Ensuring your research is ethical: A guide for Extended Project Qualification students
https://wellcome.ac.uk/sites/default/files/wtp057673_0.pdf
Five principles for research ethics
https://www.apa.org/monitor/jan03/principles
Belmont Report
https://en.wikipedia.org/wiki/Belmont_Report
[bookmark: _Hlk43306891]Statement of ethical practice for the British sociological association. 
http://www.britsoc.co.uk/equality/63.htm

Appendix 3: Tables

Table 1 Ethical Issues in Qualitative Research
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[image: ]
[image: ]
[image: ]
[bookmark: _Hlk43239292]Source: Creswell and Poth (2018)

Appendix 4: Self-development activity

Talking about the ontological, epistemological positions and ethical considerations with the article Barriers and enablers to employment: black disabled peoples living with sickle cell disorder 2017-2018.
[image: ]
[bookmark: _Hlk43396876][bookmark: _Hlk37644508]Entry 3: Field Research

Definition and Characteristics

[bookmark: _Hlk43340213][bookmark: _Hlk43340401][bookmark: _Hlk43343537]Field research, also called fieldwork, originates from the work of Malinowski, who firstly study the inhabitants in Trobriand Islanders by living with them between 1915 and 1918. It is an investigation method which is not only used in the social sciences such as anthropology, but also used in natural and physical sciences to describe the data collecting (Given, 2008).  So, fieldwork refers to the work of anthropologists who receive special training enter a community to obtain first-hand information by participating in observation and living experience (Given, 2008). The fieldwork method has the following points (Cook, 2020): 1. Emphasize holism; 2. Time requires a period of more than one year; 3. Space is limited to a small area, generally a village; 4. Skill requires participation in observation and in-depth interview; 5. Theoretical generalization requires the theory to be upgraded from specific experience to general.

Emic and etic perspective

[bookmark: _Hlk43342149][bookmark: _Hlk43342103]The concept of emic in anthropology refers to the interpretation of things by the research objects themselves, while the concept of etic is the interpretation of things by anthropologists from their own perspective (Morris et al., 1999). Therefore, the emic study emphasizes the analysis and understanding of events from the perspective of culture, while the etic study emphasizes the position and interpretation from the outside of culture. According to Buckley et al. (2014), emic research and etic research will come to different conclusions when they analyze the same cultural phenomenon in different research context. Insider refers to people who belong to the same cultural group as the research object, while outsider refers to people who are outside a certain cultural group. Corresponding to the concept of emic and etic. As an insider, native anthropologists can even use information that is difficult to get from outsiders directly. Of course, native anthropologists will turn a blind eye to what they are studying.

Field notes

Field notes initially refers to the private ideas, thoughts, and queries of the researchers about their research observations and interviews (Phillippi and Lauderdale, 2018). They are the interviewer's “jottings” and no useful in the analysis, therefore they remain private (Ottenberg, 1990). Kawulich (2005) explained that field notes are records of field observations and informal discussions or ceremonies. Neuman (2011) determined the type of field annotation used for qualitative data collection. Data types include notes (short memory triggering), direct observation (writing immediately after leaving the scene), inference (reflecting social relations, emotions and meaning), analysis (method strategy and theory notes), interview notes (information about the interview site and interviewers) and personal diaries (personal feelings and emotional responses). Neuman (2011) warned researchers to ensure that reasoning is separated from other processes so that researchers can separate observation, reasoning and belief. 

Procedures of conducting fieldwork study

[bookmark: _Hlk43393735]Singleton and Straits (2005) identified the following 5 stages in field research: The first stage is problem description, that is defining the main focus of the study by describing the problems you want to know more about. The second stage is choosing a research setting, that is knowing and deciding where to start. The setting shall allow clear observation. The third stage is obtaining research access, i.e. how do you get into a group you want to study? The fourth stage is presenting yourself: you need to decide how you will show yourself to people in this field. Do you do secret research? What role do you need to play? How will you get along with others? How actively do you participate in other people's lives? If you were a researcher, would others accept you in their daily lives? The fifth stage is collecting and recording information: sometimes it is difficult to observe and record at the same time. What types of information should be used as field notes? If you can't record your observations completely in the wild, what should you do? Always take a notepad with you to make short notes. Sometimes there is no choice but to wait and record the observations after leaving the settings. You should record your observations as soon as possible to minimize recall issues. You can also rely on tape recorders, cameras and other devices. Forms of data collection in fieldwork include observations (participant to non-participant, field notes), Interviews(closed to open-ended, focus groups), documents(private to public, Journals, letters, (auto)biographies, and records), Audiovisual materials(photos, videos, website, sounds, text messages, and objects) (Cook, 2020).
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Appendix 2：Useful websites and links 

[bookmark: _Hlk43395948]What is Field Research: definition, methods, examples and advantages.
https://www.questionpro.com/blog/field-research/
Field Research
https://www.researchconnections.org/childcare/datamethods/fieldresearch.jsp
Field Research: What Is It and When to Use It?
https://saylordotorg.github.io/text_principles-of-sociological-inquiry-qualitative-and-quantitative-methods/s13-01-field-research-what-is-it-and-.html
Selected Perspectives: an Open Introduction to Cultural Anthropology
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Reading: Field Research
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Two Views of Culture: Etic & Emic
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Appendix 3: Tables

[bookmark: _Hlk43343441]Table 1. Functions of Field Notes in Qualitative Research in the Original Study.
[image: ]
[bookmark: _Hlk43343503][bookmark: _Hlk43329724]Source: (Phillippi and Lauderdale, 2018)

Table 2.Typology of Sampling Strategies
[image: ]
[image: ]
Source: (Rachel Cook, 2020)

Appendix 4：Self-development activity 

Activity: How to control the quality in ethnographic and field research?
[image: ]
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[bookmark: _Hlk43396934][bookmark: _Toc6831425]Entry 4.  Interviewing

Definitions and the difference types of Interviewing

[bookmark: _Hlk43158067]Interviewing is a kind of conversational practice, which generates knowledge through the interaction between the interviewer and the interviewee or a group of interviewees (Given，2008）. In the classic text, Maccoby E. & Maccoby N. (1954) defined interview as "face-to-face oral communication, in which one person, the interviewer, attempts to obtain information or express opinions or beliefs from another or more people" (page 449). Today, interviews take many forms by phone (Shuy, 2002) or Internet (James & Busher, 2012). Miller (1995), Sturges and Hanrahan (2004), Opdenakker (2006), Holt (2010) and Vogl (2013) tested telephone as an interview mode and determined that the results produced by telephone interview were comparable to those of face-to-face interview. However, as Novick (2008) points out, many authors "use the telephone in the report only when it is necessary to replace face-to-face interviews with the telephone, which may damage the quality" (P. 394). Hine (2010) believes that one way to define online interviews is to use the Internet as a medium for research. In addition, James and Busher (2006) call the web-based interview method as online interview. In today's world, the Internet provides many synchronous (such as Skype, IM, etc.) and asynchronous communication (e.g., e-mail, web page, etc.) technologies, which make online interview and information search a feasible choice for qualitative research. James and Busher (2009) believe that the Internet is a complex phenomenon involving dynamic social, spatial and temporal dimensions, which shape the relationship and background of research projects. In other words, online interview is a research method worthy of careful discussion.

Research interviews can be structured, in which, the standardized questions are raised and the answers are given in the form of the quantitative procedures. Most qualitative research interviews are semi-structured because the agenda is set by the researcher's interest, and there is room for more spontaneous description and narration. Some interviews take a more unstructured form, including a life history interview, sometimes with just an opening question to invite the interviewee to tell his or her life story (Given, 2008). Both Maccoby and Maccoby’s definitions apply to structured and unstructured interview forms, which is a difference, should be regarded as a continuum, and only in theory can extreme situations occur (Norman & Yvonna, 2018). 

Interview procedures

[bookmark: _Hlk41192527]The Brinkman and Kvale (2015) pointed out interview’s seven stages: thematizing the inquiry; designing the study; interviewing; transcribing the interview; analysing the data; verifying the validity, reliability and generalizability of the findings; reporting the study. Creswell and Poth (2018) put forth the following procedures to prepare and conduct the interviews (see table 3): 
[bookmark: _Hlk44614397]·Determining the questions of the research. These questions about central phenomenon in the study should be answered in a general and open-ended way by the interviewees. 
[bookmark: _Hlk44615192]·Distinguishing the types of interview to get the most useful and suitable one.
·Collecting data by using recording device, i.e. lapel microphones or headsets.
[bookmark: _Hlk44615547]·Designing and using an interview protocol about 6 to 7 open-ended questions.
[bookmark: _Hlk44616006]·Refining the interview questions and the procedures through pilot testing. Sampson (2004) and Yin (2014) use pilot testing to improve the plan of data collection and develop relevant questions.
[bookmark: _Hlk44616297]·Locating a quiet, suitable place to conduct the interview. 
[bookmark: _Hlk44616821]·Obtaining consent from the interviewee, who can withdraw at any time.
[bookmark: _Hlk44617896]·Complying with good interview procedures. Researcher should be respectful, courteous, listen more, comment less, and follow the interview protocol.
·Deciding the content to be transcribed and the software to be used.
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1. [bookmark: _Hlk40802991]Definitions of Interviews
https://content.wisestep.com/what-is-an-interview/
2. Difference between structured, unstructured and semi-structured job interviews
https://www.talentlyft.com/en/blog/article/92/difference-between-structured-unstructured-and-semi-structured-job-interviews
[bookmark: _Hlk40800129]3.The 6 Different Types Of Interviews (And The Pros And Cons of Each)
https://www.coburgbanks.co.uk/blog/assessing-applicants/6-different-types-of-interview/
4. General Guidelines for Conducting Interviews
https://managementhelp.org/businessresearch/interviews.htm
5. Qualitative Interviews: A Methodological Discussion of the Interviewer and Respondent Contexts
http://www.qualitative-research.net/index.php/fqs/article/view/2551/3998

[bookmark: _Hlk43328446]Appendix 3: Tables

[bookmark: _Hlk41014821]Table 1 The features and the differences of three types of interviews
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[bookmark: _Hlk41192294]Table 2 Forms of interview
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[bookmark: _Hlk41192541]Source:(Saunders et al., 2016)
[bookmark: _Hlk44613561]Table 3 Procedures for Preparing and Conducting Interviews
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[bookmark: _Hlk43410969][bookmark: _Hlk37734945]Source: (John and Cheryl, 2018)
Appendix 4: Self-development activity
[bookmark: _Hlk41251287]You were provided with 3 KEY readings relating to interview research. You have 3 x 60 minutes in your groups to identify the key points made by each article.
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[bookmark: _Hlk43397003]Entry 5. Focus Groups

Definitions of focus groups

[bookmark: _Hlk37736572]Focus groups are a type of qualitative interviewing that involves group discussions moderated by a researcher on a specific topic to explore how specific groups discuss all aspects of their lives (Jawad, 2020). Focus group is a form of qualitative interview, which uses group discussion led by researchers to generate data (Given，2008). Focus groups, sometimes referred to as "focus group interviews," are group interviews that focus on specific issues, services, products, or topics by encouraging discussion among participants and sharing ideas in an open and tolerant environment (Krueger and Casey, 2009). Since the reintroduction of social science research in the mid-1980s, focus groups have become a popular method, and increasingly used in market research. As personal interviews, they can be modified in many ways to adapt to the same broad purpose. Participants can discuss topics relatively freely when they think it is appropriate, or they can use them in a more structured way, in which the interviewer or moderator plays a more active role in controlling the issues to be discussed (Bolderston et al.,2012).

How to plan and conduct focus groups
[bookmark: _Hlk44647946][bookmark: _Hlk44648780]If you are running a focus group, you may be referred to as a moderator or “facilitator” to reflect the importance of increasing management team dynamics and processes (Bolderston et al.,2012). These labels emphasize the dual role of the person who manages the focus group, that is, the group is limited to the topic of discussion, generates interest in the topic and encourages discussion, while not leading the group to make some comments (Saunders et al., 2016). Choosing participants who share a common view of the topic is the most common strategy for generating a group structure that can generate positive communication (Given，2008). This strategy is usually summarized as creating homogeneous groups, which are based on participants' sharing of research topics, rather than the similarity of simple demographic characteristics. For example, in a group with power differences (which may be MRT and doctors, or MRT and patients), discussions may be affected by a group's unwillingness to disclose or talk about certain issues (Bolderston et al.,2012). Focus groups are particularly effective for people with diverse cultures, because they can take advantage of implicit shared and shared group knowledge (Kitzinger, 1995). The value of homogeneity in group formation lies in that it encourages participants to connect topics according to their similarities and differences. On the one hand, their similarities make it easier for them to share their thoughts and feelings on the research topic; on the other hand, their differences create an interesting basis to compare their respective positions on this topic. Of course, if the research design does not include the same good choice of interview questions, then it is of no value to make the appropriate choice of group composition (Given，2008). There are some concerns about the use of focus groups in qualitative research, because individual voices may be lost in groups (Bradbury, 2009). However, many authors believe that with careful guidance, they can become a valuable data collection tool (McLafferty, 2004), and also allow participants to jointly create research data (Kitzinger, 1995). Organizing a focus group requires the ability to ensure that all participants contribute equally, and group facilitation requires a specific set of skills.	

[bookmark: _Hlk41273732]Characteristics of Focus Group Interviews
[bookmark: _Hlk44647503][bookmark: _Hlk44647526]Krueger (2002) listed the Characteristics of Focus Group Interviews from 4 aspects: participants (Carefully recruited, 5 to 10 people per group, 6-8 preferred, Similar types of people, Repeated groups); environment (Comfortable, Circle seating, Tape recorded) ; Moderator (Skillful in group discussions, Uses pre-determined questions, Establishes permissive environment); Analysis and Reporting(Systematic analysis, Verifiable procedures, Appropriate reporting)
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Appendix 2: Useful links

1. Definition of 'Focus Group'
https://en.wikipedia.org/wiki/Focus_group
2.How to Conduct Focus Groups
https://www.interaction-design.org/literature/article/how-to-conduct-focus-groups
3.Focus Groups: Features, Advantages and Disadvantages
https://content.wisestep.com/focus-groups-features-advantages-disadvantages/
4. Characteristics of Focus Group Discussions
https://yourbusiness.azcentral.com/characteristics-focus-group-discussions-12704.html
5. How to Run a Successful Focus Group
https://www.eventbrite.co.uk/blog/how-to-run-a-successful-focus-group-event-ds00/
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[bookmark: _Hlk41233586]Table 1 Characteristics of Focus Group Interviews
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[bookmark: _Hlk41233681]sources: from Krueger (2002)
Table 2 Moderator Skills
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sources: from Krueger (2002)
[bookmark: _Hlk41233760]Table 3 Bulleted Outline
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[bookmark: _Hlk43410283]sources: from Krueger (2002)

[bookmark: _Hlk41233971]Table 4 Beginning the Focus Group Discussion
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sources: from Krueger (2002)

Table 5 Recorder (Assistant Moderator) Skills
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6.  Data Analysis and Coding

Introduction

[bookmark: _Hlk43498367]There are large number of data to be analyzed in every qualitative research. In the process of data analysis, qualitative researchers require connect with the theoretical framework and reflect on their own position by using new opened insights (Caroline Jawad, 2020 Class PPT). But Data analysis often involves routine, time-consuming activities. Coffey et al. (1996) point out that in the qualitative data analysis software package, the process of coding and retrieving text fragments from field notes or interview records is common. On the one hand, in order to respond to various criticisms on the performance of traditional ethnography, people favor the diversity of representational modes and devices at present. But on the other, the population of computer aided qualitative data analysis(CAQDAS) is the integration of the uniform mode (mainly grounded theory) for data analysis and representation. Lee and Fielding (1996) argue that in the literature of qualitative research on computer methods, it is difficult to distinguish emotions like those identified by Kling and Lakono. Instead of promoting orthodoxy, promoters, developers and commentators often emphasize the need for epistemological awareness and debate in using software. Digital Tools for Qualitative Research (Paulus et al. 2015) represents how technical tools support the entire research process, thus saving time and increasing robustness and depth for qualitative work. It involves using a variety of tools to support each stage of the research process, providing actual case studies from real-world research.

Three Analysis Strategies

[bookmark: _Hlk43493103]There are three stages of data analysis in qualitative research(Creswell and Poth, 2018): preparing and organizing data, i.e., text data (e.g. transcripts) or image data (e.g. photos) for analysis; reducing the data into themes by coding and compressing the codes; presenting the data as a graph, table or discussion. Table 1 shows a typical analysis procedure, as shown in the work of three qualitative researchers. Madison (2005, 2011) proposed an interpretation framework extracted from critical ethnography. Huberman and miles (1994) adopted a systematic analysis method with a long history in qualitative research. Wolcott (1994) adopted a more traditional method to study from case study and ethnography analysis. All of these authors comment on the central steps of coding the data (reducing the data into meaningful segments and assigning names for the segments), combining the codes into broader categories or themes, and displaying and making comparisons in the data graphs, tables, and charts. These are the core elements of qualitative data analysis.

[bookmark: _Hlk43494320]MAXQDA, ATLAS.ti, NVivo and HyperRESEARCH

[bookmark: _Hlk44684443][bookmark: _Hlk43498721][bookmark: _Hlk43496265]These four computer software programs can help researchers systematically evaluate and interpret qualitative texts as well as develop theories and test theoretical conclusions. They all support data collecting, tagging, coding, memoing and text analyzing (Creswell and Poth, 2018). MAXQDA is the only one to provide "emoticode" functionality (see figure 1) by which you can choose symbols to describe the data, not words (Paulus et al. 2015). NVivo is the most popular computer software programs currently (Paulus et al. 2015). NVivo supports the ability to link individual units back to their original data sources. NVivo provides software tools to help researchers move from project conceptualization to project completion. Although NVivo is a software designed primarily for researchers to analyze qualitative (text and multimedia) data, it is suitable for any researcher engaged in any research project (Bazeley, 2012).

[bookmark: _Hlk43496465]The coding process 
[bookmark: _Hlk43499081][bookmark: _Hlk43499587][bookmark: _Hlk43502623]Paulus et al. (2015) introduce in detail the stages of data analysis and the different analysis methods of different texts in the book Digital Tools for Qualitative Research (see figure 2). Creswell and Poth (2018) argue that the analysis process conforms to an outline——a data analysis spiral(moving in analytic circles instead of using fixed linear methods) (see figure 3). The analysis process includes managing and organizing data, reading and memoing emergency ideas, describing and classifying code as themes, developing and evaluating interpretation, presenting and visualizing data. For example, in the study of learning situation of students with fetal alcohol spectrum disorders, Job et al. (2013) describe the coding process of theme (fostering relationships) through analyzing 11 focus groups and three interviews (respectively with teachers, nurses and administrations). They initially name three codes (i.e., behavior, attitudes, and strategies), then expand six codes, finally reduce to two final codes (i.e., candid communication and respectful interactions) (see figure 4).

Appendix 1: References

Caroline Jawad.(2020). Applied Qualitative Business Research. Class PPT.
COFFEY, A.,HOLBROOK, B. &ATKINSON, P.1996. ‘Qualitative data analysis: technologies and representations’, Sociological Research Online1, 1.
Huberman, A. M., & Miles, M. B. (1994). Data management and analysis methods. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 428–444). Thousand Oaks, CA: Sage.
Job, J., Poth, C., Pei, J., Carter-Pasula, B., Brandell, D., & MacNab, J. (2013). Toward better collaboration in the education of students with fetal alcohol spectrum disorders: Voices of teachers, administrators, caregivers, and allied professionals. Qualitative Research in Education, 2, 38–64.
John W. Creswell, Cheryl N. Poth.(2018). Qualitative Inquiry & Research Design: Choosing Among Five Approaches (Fourth Edition). SAGE Publications, Inc.
Lee, R. and Fielding, N.(1996) ‘A comment on Coffey et al’, Sociological Research On-Line1, 4.
Madison, D. S. (2005). Critical ethnography: Methods, ethics, and performance. Thousand Oaks, CA: Sage.
[bookmark: _Hlk44684841]Pat Bazeley. (2012). Encyclopedia of Research Design. SAGE Publications, Inc.
[bookmark: _Hlk43490651]Trena M. Paulus, Jessica N. Lester & Paul G. Dempster. (2015). Digital Tools for Qualitative Research. SAGE Publications Ltd.
Wolcott, H. F. (1994). Transforming qualitative data: Description, analysis,
and interpretation. Thousand Oaks, CA: Sage.

Appendix 2: Useful links

1.Beginners guide to coding qualitative data
https://www.youtube.com/watch?v=lYzhgMZii3o
2.Coding (social sciences)
https://en.wikipedia.org/wiki/Coding_(social_sciences)
3.Coding Qualitative Data: How to Code Qualitative Research
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[bookmark: _Hlk43411394]Source: (John and Cheryl, 2018)

Figure 1 MAXQDA emoticodes
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Source: Paulus et al. (2015)
Figure 2 Procedures of data analysis 
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[bookmark: _Hlk43413227]Figure 4 Example of Coding Procedures for Theme “Fostering Relationships”
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Watch the video, transcribe and analyse
https://www.youtube.com/watch?v=W4hBOxS0Pb0
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Differences between basic research and applied research

A common question that researchers get from students and the general public
is "what is your research good for?" To answer this question, it is best to
establish the difference between basic (fundamental) and applied research.
Fundamental research, also known as basic research or pure research does
not usually generate findings that have immediate applications in a practical
level. Fundamental research is driven by curiosity and the desire to expand
knowledge in specific research area. This type of research makes a specific
contribution to the academic body of knowledge in the research area.
Fundamental studies tend to make generalizations about the phenomenon, and
the philosophy of this type of studies can be explained as ‘gathering knowledge
for the sake of knowledge’. Fundamental researches mainly aim to answer the
questions of why, what or how and they tend to contribute the pool of
fundamental knowledge in the research area. Opposite to fundamental
research is applied research that aims to solve specific problems, thus findings
of applied research do have immediate practical implications.

Basic research is curiosity driven. It is motivated by a desire to expand
knowledge and involves the acquisition of knowledge for knowledge's sake. It
is intended to answer why, what or how questions and increase understanding
of fundamental principles. Basic research does not have immediate commercial
objectives and although it certainly could, it may not necessarily result in an
invention or a solution to a practical problem.

Applied research is designed to answer specific questions aimed at solving
practical problems. New knowledge acquired from applied research has
specific commercial objectives in the form of products, procedures or services.

Fundamental research answers the initial question of how things work. This
fundamental knowledge is then used by applied scientists and engineers, for
example, to make improvements on existing products, technologies and
processes. Likewise, basic researchers take advantage of improved
technologies to answer new fundamental questions. It is an important cycle for
advancement.
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Differences between Fundamental and Applied Research

Differences between applied and fundamental research have been
specified in a way that fundamental research studies individual cases
without generalizing, and recognizes that other variables are in constant
change.

Applied research, on the contrary, seeks generalizations and assumes
that other variables do not change. The table below summarizes the
differences between the two types of research in terms of purpose and
context:

Fundamental research Applied research
Improve understanding of
particular business or
managemtn problem
Results in solution to problem

Expand knowledge of
processes of business and
management

Results in universal principles
relating to the process and its
relationship to outcomes

New knowledge limited to
problem

Findings of practical relevance
and value to manager(s) in

Findings of significance and
organization(s)

value to society in general

Purpose
Undertaken by people based in
Undertaken by people based a variety of settings including
in universities organizations and universities
Choice of topic and objectives Objectives negotiated with
determined by the researcher originator
R~ Flexible time scales Tight time scales

Differences between fundamental and applied research

It is important to note that although fundamental studies do not pursue
immediate commercial objectives, nevertheless, findings of fundamental
studies may result in innovations, as well as, generating solutions to
practical problems. For example, a study entitled “A critical assessment
of the role of organizational culture in facilitating management-employee
communications” is a fundamental study. but findings of this study may
be used to increase the levels of effectiveness of management-employee
communications, thus resulting in practical implications.
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Examples of Fundamental Research
The following are examples for fundamental researches in business:

A critical analysis of product placement as an effective marketing strategy
An investigation into the main elements of brands and branding
A study of factors impacting each stage of product life cycle

Advantages and Disadvantages of Fundamental Research

Advantages of fundamental research are considered as disadvantages of
applied research and vice versa. Fundamental researches are important to
expand the pool of knowledge in any discipline. Findings of fundamental studies
are usually applicable in a wide range of cases and scenarios. Fundamental
studies usually do not have strict deadlines and they are usually driven by the
curiosity of the researcher.

At the same time, fundamental studies have disadvantages as well. Findings of
this type of studies have little or no practical implications. In other words,
fundamental studies do not resolve concrete and specific business problems.

My e-book, The Ultimate Guide to Writing a Dissertation in Business Studies: a
step by step assistance contains discussions of research types and application
of research methods in practice. The e-book also explains all stages of
the research process starting from the selection of the research area to writing
personal reflection. Important elements of dissertations such as research
philosophy, research approach, research design, methods of data
collection and data analysis, sampling and others are explained in this e-book
in simple words.
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+ Avoid falsifying





image10.png
authorship, evidence, data,

* Use composite stories so

« Complete proof of
compliance with ethical
issues and lack of conflict of
interest.

findings, and conclusions. that individuals cannot be
identified.
* Avoid disclosing
Reporting | information that would harm | * Use language appropriate
data participants. for audiences of the
research.
+ Communicate in clear,
straightforward, appropriate |+ See APA (2010)
language. guidelines for permissions
- needed to reprint or adapt
* Do not plagiarize. the work of others.
« Provide copies of the
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* Tailor the reporting to : Sha_re pracuc_al results,
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distribution, and consider
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Sources: Adapted from APA (2010); Creswell (2013, 2016); Lincoln (2009); Mertens and

Ginsberg (2009).
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Broadly speaking, three distinct ontological positions identified are realism,
idealism and materialism. Idealismm maintains that reality can only be
understood via the human mind and socially constructed meanings.
Epistemology is concerned with the nature of knowledge and ways of knowing
and learning about social reality. Two main perspectives for knowing are
positivism and interpretivism. Constructivism and ‘naturalistic’ are terms
commonly referred to in the literature and sometimes in an inconsistent way for
interpretivismm (Guba & Lincoln 1994). The term constructivism is helpful
because it identifies the basic principle that reality is socially constructed; a
relativist position that holds the view that there is no external reality independent
of human consciousness (Robson 2002). Epistemological reflection is what
enables us to elucidate the different paradigms which give different answers to
the questions raised by epistemology. As for this study, ontological positions
are subjectivism, idealismm and relativism. Epistemological positions are
interpretivism and constructivism. Methodology is qualitative investigation and
mixed investigation.

The difficulties inherent in qualitative research can be alleviated by awareness
and use of well-established ethical principles, specifically autonomy,
beneficence, and justice, consent, confidentiality. For reducing the risk of harm,
recommended strategies conclude ensuring scientific soundness, organizing
follow-up care where appropriate, considering obtaining consent as a process,

ensuring confidentiality and taking a reflective stance towards analysis.
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Table I. Functions of Field Notes in Qualitative Research
Within the Original Study.

Prompt researcher(s) to closely observe environment and
interactions

Supplement language-focused data

Document sights, smells, sounds of physical environment, and
researcher impressions shortly after they occur

Encourage researcher reflection and identification of bias

Facilitate preliminary coding and iterative study design

Increase rigor and trustworthiness

Provide essential context to inform data analysis

Source. Elo and Kyngas (2008); Emerson, Fretz, and Shaw (2011);
Mulhall (2003); Rodgers and Cowles (1993); Sandelowski (1994); and
Tsai etal. (2016).
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Type of Sampling

Maximum variation

Documents diverse variations and idenifies
important common paterns

Homogeneous Focuses, reduces, simplifies, and faciliates group.
interviewing

Critcal case Permits logical generalization and maximum
application of information 1o other cases

Theory based Find examples of a theoretical construct and thereby.

elaborate on and examine it

Confirming and
disconfirming cases

Elaborate on inital analysis, seek exceptions, looking
for variation

Snowball or chain

dentifies cases of inerest from people who know
people who know what cases are information-rich
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Learn from highly unusual manifestations of the
phenomenon of nterest
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Typical case

Highlights what is normal or average

Intensity

Information-rich cases that manfest the phenomenon
intensely but not extremely

Politically important.

‘Attracts desired attention or avoids atiracting
undesired attention

Random purposeful

‘Adds credibility to sample when potential purposeful
sample is too large

Stratifed purposeful

lustrates subgroups and faciltates comparisons

Criteion

Al cases that meet some criterion; useful for quality

Opporunistic

Follow new leads; taking advantage of the
unexpected

‘Combination or
mixed

Trangulation, flexibility; meets multiple interests and
needs

Convenience

Saves time, money, and efort, but at the expense of
information and credibility
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1. Controlling auality

There are three issues that need to be considered when you control for quality

in ethnographic and field research: reactivity, reliability and validity
Reactivity is the degree to which your presence as the researcher influences
the behaviours of others — does knowing they are in a study cause those under

study to act differently? (Neuman. 2003). You being unobtrusive or disruptive.

and familiarizing yourself with the lives of others may reduce the effect of
reactivity.

Reliability in field research addresses the question of whether you are able to
collect data that are internally and externally consistent and credible (Neuman,
2003). Data are internally consistent when the researcher records behaviours
that are consistent over time and in different social contexts. External
consistency can be achieved by verifying or cross-checking data with other
sources. Ethnographic researchers also depend on what others tell them;
therefore. credibility of the source of information needs to be assessed. The

information shared could be in the forms of misinformation. evasions, lies and

omissions (Neuman., 2003). Reliability in field research will depend on your
insight, awareness, questions and looking at behaviours and events from

different angles and perspectives (Neuman, 2003)

Validity in field research is the confidence placed in your ability to collect and
analyse data accurately, representing the lives or culture under study (Neuman,
2Z0O03). Validity can be checked in the following ways.

Ecological validity is the degree to which the data collected and described by
the researcher reflects the world of those under study (Neuman,2003).
Natural history is a full description and disclosure of the researcher’s actions,
assumptions. and procedures for others to evaluate. If the study is accepted by
or credible to others inside and outside the field site, itis valid in terms of natural
history (Neuman, 2003).

Member validity - taking the field results back to those under study to judge

for adequacy and accuracy from their perspectives (Neuman, 2003).
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Pragmatic validity and transferability - the degree to which the study results
and conclusions have relevance beyond the study itself (Angrosino, 2007).

Balancing the requirements of both participating and observing can be very
difficult (Singleton & Straits, 2005). As you become more familiar with the

setting and develops attachment and empathy for, and trust and rapport with,

those under study, you may be drawn into the lives of those people more as a
participant than as an observer. When you become fully immersed in a culture
or situation, you risk changing the events in which you observe and participate,
perhaps even losing sight of your role as a researcher, thereby “going native”
and over-identifying yourself with the group under study (Singleton & Straits.,
2005).

Field work lacks the level of structure and control found in laboratory settings
that may help ensure objectivity. Though ethnographers argue that the natural
setting needed to establish a ‘true’ picture of a phenomena outweighs this need
for laboratory-level objectivity .

We've covered ethics and ethnographies already. but this cannot be
underestimated, especially given the amount of time invested into the study and
the level of relationship likely to be built between researchers and participants_
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Article 1: Beyond the “Fetishism of Words”: Considerations on the Use of the Interview
to Gather Chronic lliness Narratives

The key points:

1. Truth

What they are being taken in by is the belief that the interview “reveals authentic
experience” (p. 105), and thus they presume that what is said by a respondent
can be treated unproblematically as a direct expression of the true, or private,
self.

2. Truth and satisfaction

The biography of the self consists of recollections of the past and imaginings of
the future, both of which can become reference points for present
understandings.

3. Recollections and truth

Much of what we know about the works of illness has been obtained through patients’
recollections.

4. Narrative

“What conditions might motivate individuals to construct stories out of their biographies?”
One such condition is the experience of a traumatic event (Williams, 1984).

If it is true that ind
(Giddens, 1991; Strauss, 1959; Swann, 1996), then any occurrence that threatens
established meanings can prompt a narrative response. It must be borne in mind, however,
that stories are told to audiences.

5. Subijectivity

First, it is assumed that the truth value of narratives depends on the subjective experiences
and interpretations of the storyteller rather than truth in an objective sense. This emphasis

iduals seek to make sense of themselves and their environments

on the experiences of the individual as constituting social reality is consistent with a
phenomenological approach: “At the core of phenomenological analysis is a deep respect
for the uniqueness of human experience” (Thibodeau & MacRae,1997, p. 71)

6. Trauma

Second, it is assumed that constructing a narrative, particularly in the wake of
a traumatic experience, is beneficial to the individual (Borkan, Quirk, &
Sullivan,1991). Smyth, True, and Souto (2001) offered an explanation for this
improvement outcome. They argued that following a traumatic experience,
thoughts and feelings are not integrated, “possibly resulting in memory being
stored as sensory perceptions, obsessional ruminations, or behavioral
reenactments” (p. 162).

7. Popular

The interview is, perhaps, the most commonly used methodological tool in
social science research (Atkinson & Silverman, 1997; Briggs, 1986;
Sandelowski. 2002). It is certainlv one of the “easiest”’” to learn. at least
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compared to advanced st techniques. It useful for acquiring fairly
arge amounts of data in period of time. This apparent ease and
efficiency. however. can contribute to the lack of reflection on the social-cultural
uNnderpinnings of the INnterview. It seems very natural tous to collect information
in the question-answer format.

8. Definition

Briggs (1986) has provided an insightful analysis of the interview. He begins by
defining the interview as a face-to-face interaction. which involves a researcher
posing questions to a respondent in a research context (PP- 6-7)

9. Special knowledge

As Atkinson and  Silverman have stated. the interview “furnishes the
viewer/reader/hearer with the promise of privileged—however fleeting
glimpses into the private domain of the speaker’ (Pp. 314-315). This
observation accords with the argument put forth by Scalise Sugivama (1996,
2001) about the storyteller as the possessor of special knowledge.

10. Rapport

It is probably safe to assume that most interviewers do, in fact, care about the
patients and the stories they tell. Regardless of that assumption, however, the
interviewer must meet the interactional requirement of establishing rapport
the interview is to proceed smoothly (Kleinman & Copp. 1993).

11. Conclusion

A true theory of WHAT YOU ARE RESEARCHING will emerge only when
researchers move beyond the “fotishism of words” to a greater appreciation of
the complexity that is going on behind WHAT YOU ARE BEING TOLD.

Article 2: The Ubiquity of Ambiguity in Research Interviewing: An Exemplar

Qualitative methods, including open-ended unstructured interviewing, are
increasingly used in social work research. Realizing that many aspects of
human experience cannot be explored fully through a query and response
mode. researchers invite conversational encounters to create a space for
intricacies and vicissitudes of respondents’ lived experiences.

Soing further. narrative researchers identify and analyze naturally occurring
sStories embedded in interviews to further elucidate meaning-making. Many
researchers believe that these methods can help to achieve deeper insights
and richer understandings.

KEY POINTS:

1. Essentials

My interviewing methods wi be familiar to any qualitative researcher. |
approached the study sensitized to certain concepts because of literature
reviews and practice experience, but conducted the interview in an unstructured
way.
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As is typical in conversation, my par pation included paralinguistic and non-
verbal responses: | interrupted occasionally with probes, questions,. reflections,
and clarification requests, trying to at the same time honor the narrative urgency
and eagerness exhibited by the respondents. The themes | noticed and
reported emerged from what the participants choose to tell me.

2. Meanings

As | illustrate with the excerpts, they seemed to understand my usages of the
same terms, ns did not match theirs; | assert this
because they di cation and their responses seemed
appropriate.

3. Sick

The above examples illustrate that very early in the interview Jen used
variations on the same word to refer to several unrelated meanings regarding
her care-giving situation.

4a.Language

Ambiguities of language.

Difficulties communicating across cultural divides.

Researcher contributions to constructing text.

5. Positionality

Narrative researchers stress the importance of the investigator's position in
juxtaposition to co-participants and topic.

Rojiani (1994) asserts that professional helpers and researchers view events
and interpret them from the roles we inhabit, roles different from those of service
recipients and research respondents.

6. Self-disclosure and positionality

Self-disclosure should not be excessive, gratuitous, or self-serving: we must
strive to evaluate any revelations for their relevance to the task at hand.
However, because qualitative and narrative methods volve conversations
where communication can be enhanced or derailed by cultural differences, it is
important to position the researcher the interaction and terpretive process.
7. Conclusion

In conclusion, empowerment, participation, and understanding are aims, as
in mMmany social work studies, it is essential that researchers invite people to
construct their unique stories with us. VWhen we invite people to use their own
voices, forge their own meanings, and articulate their own conclusions,
however, we should be prepared to receive and deal with layers of complexity.
In certain fields, words as labels carry enormous cultural weight and can shape
the attitudes and actions of society and individuals (Martin, 1994;Treichler,
1999). It is important to explore the compl ated and sometimes unfam ar
words with which respondents give expression to opinions and experiences.
Simply presenting a quote verbatim is not suffi Nnt; we must use empathy,
clarification, and knowledge of others’ circumstances to offer possible
interpretations of language use.
Article 3: The art(fulness) of open-—.

>snded interviewing: some considerations on
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analysing interviews

Considerable analytic attention has focused on interviewees’ talk as
‘accounts’, or ‘versions’, rather than as direct reports of attitudes or
perceptions. However, despite recognition of the ‘co-construction of accounts’,
little analytic attention has been given to the interviewer as central in the
production of the talk.

1. Resource v topic

Seale (1998) identifies two major traditions: interview data as a resource and
interview data as a topic. | am a w are that such a divide glosses over the myriad
of approaches that these terms encapsulate, but, put simply, the story goes
something like this:

Interview-data-as-resource: the interview data collected are seen as (more or
less) reflecting the interviewees’ reality outside the interview.
Interview-data-as-topic: the interview data collected are seen as (more or less)
reflecting a reality jointly constructed by the interviewee and interviewer.

This leads to considerable analytic attention to see interviewees’ talk as
‘accounts’, or ‘versions’, which offer up a window through which to view the
various possible ways that the topic of the interview can be talk ed a bout.
However, despite a notion of the ‘co-construction of accounts’, little detailed
analytic attention has been given to interviewers’ talk. When inter views are
transcribed in this way you begin to see them as spaces of finely co-ordinated
interactional work in which the talk of both speakers is central to producing the
interview.

Example 1: Doing being morally adequate whilst talking about drugs

Shiner and Newburn (1997) wanted to discover if recreational drug use is seen
as ‘normal’ by young people. They conducted inter views with drug using and
non-drug using 11—16-year-olds. They treated the interview data they gained
as a resource, a source of information (‘social fact’) about activities and
behaviour outside the interview setting. They offer quite a ‘typical’
methodological note: ‘It is possible that the school setting may have
encouraged respondents to give what they thought were socially desirable
answers . . . thus reducing the validity of the interview data’ (p. 520). Their
concept of validity is concerned with bias, establishing trust and therefore the
truthfulness of their data, the approach Silverman names as ‘interview-as-
technique’(1993). For Shiner and Newburn(1997), using semi-structured
interviews.

2. Accounting for actions

Baruch (1981), following Webb and Stimson (1976), shows us that interviews
can be viewed as ‘a vehicle for making the [respondents] appear rational and
sensible . . . respondents attend to the issue of their appearance as moral per
sons’ (pp . 275—6).

3. Interviews as interactions
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There is another, related, strand of the constructionist critique of interviews.
This stems from the ethnomethodological and conversation analytic research
tradition and argues that interviews are inherently sites of social interaction and
should be studied as such. Cicourel (1964) started the theoretical debate when
he highlighted that, in interviewing ‘we find that continuous situational
imputations, strategies, and the Ilike occur which influence how actors
[interviewee/interviewer] treat each other and manage their presence before
each other’ (p. 87).

Example 2: Doing being an open-ended interviewer

Within the space of the open-ended interview, as Extracts 2 and 3 show, one
speaker aligned as questioner and the other aligned as answerer, is the stable
format, or home-base (cf. Perakyla and Silverman, 1991) of the participants.
Personal thoughts, silences, promoting personal thoughts, elaboration (maybe
thorough silence) non-inquisitorial/neutral questions.

4. Important

This combination of producing a topic-initiating question and following up the
interviewee’s answer with a follow-up question is the central way in which
(semi-) open-ended interviews come off. Put simply, the topic- iating
questions introduce topics of talk on which the interviewer would like the
interviewee to focus; the follow-up questions provide the possibility to gain very
detailed and comprehensive talk on those specific topics. They constantly seek
‘to unpack’ the prior talk, and allow a multiple number of issues, or
‘mentionables’, that the interviewee raises to be explored and/or followed up.
5.Interviewers

Have overarching control.

Smith (1995) informs us that: Questions should be neutral rather than value-
laden or leading.... A strategy often employed ... is to try to encourage a person
to speak about the topic with as little prompting from the interviewer as possible.
This point can be seen as a development of the requirement to ask neutral
rather than leading questions. One might say that you are attempting to get as
close as possible to what your respondent thinks about the topic, without being
led too much by your questions (pp. 13—15).
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Moderator Skills

Select the right moderator
Exercise mild unobtrusive control
Adequate knowledge of topic
Appears like the participants

Use an assistant moderator
Handles logistics

Takes careful notes

Monitors recording equipment

Be mentally prepared

Alert and free from distractions
Has the discipline of listening
Familiar with questioning route

Use purposeful small talk

Create warm and friendly environment
Observe the participants for seating
arrangements

Make a smooth & snappy
introduction

Standard introduction

1. Welcome

2. Overview of topic

3. Ground rules

4. First question

Use pauses and probes

5 second pause

Probes:

"Would you explain further?"
"Would you give an example?"
"l don't understand."

Record the discussion
Tape recorders
Written notes

Control reactions to participants
Verbal and nonverbal

Head nodding

Short verbal responses

(avoid "that's good", "excellent")

Use subtle group control
Experts

Dominant talkers

Shy participants

Ramblers

Use appropriate conclusion
Three Step Conclusion

1. Summarize with confirmation,

2. Review purpose and ask if anyth
has been missed,

3. Thanks and dismissal
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Bulleted Outline

Welcome
Introduce moderator and assistant

Our topic is ...
The results will be used for ...

Your were selected because ...

Guidelines
No right or wrong answers, only differing points of view

We're tape recording, one person speaking at a time
We're on a first name basis

You don't need to agree with others, but you must listen respectfully as others
share their views

Rules for cellular phones and pagers if applicable. For example: We ask that
your turn off your phones or pagers. If you cannot and if you must respond to a
call, please do so as quietly as possible and rejoin us as quickly as you can.

My role as moderator will be to guide the discussion

Talk to each other
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Beginning the Focus Group Discussion

The first few moments in focus group discussion are critical. In a brief time the
moderator must create a thoughtful, permissive atmosphere, provide ground rules, and
set the tone of the discussion. Much of the success of group interviewing can be
attributed to the development of this open environment.

The recommended pattern for introducing the group discussion includes:
(1) Welcome, (2) Overview of the topic (3) Ground rules and (4) First question. Here is
an example of a typical introduction:

Good evening and welcome to our session. Thanks for taking the time to join us to talk
about educational programs in the county. My name is Dick Krueger and assisting me is
Tom Olson. We're both with the University of Minnesota. Sara Casey, who is with the
local extension office, asked us to help the staff get some information from county
residents about your perceptions of local extension efforts. They want to know what you
like, what you don't like, and how programs might be improved. We are having
discussions like this with several groups around the county.

You were invited because you have participated in some extension programs, so you're
familiar with what extension does, and you all live in this section of the county.

There are no wrong answers but rather differing points of view. Please feel free to share
your point of view even if it differs from what others have said. Keep in mind that we're
just as interested in negative comments as positive comments, and at times the
negative comments are the most helpful.

You've probably noticed the microphone. We're tape recording the session because we
don't want to miss any of your comments. People often say very helpful things in these
discussions and we can't write fast enough to get them all down. We will be on a first
name basis tonight, and we won't use any names in our reports. You may be assured of
complete confidentiality. The reports will go back to the county extension staff to help
them plan future programs.

Well, let's begin. We've placed name cards on the table in front of you to help us
remember each other's names. Let's find out some more about each other by going
around the table. Tell us your name and where you live.
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Recorder (Assistant Moderator) Skills

e Help with equipment & refreshments
e Arrange the room

e Welcome participants as they arrive
e Sitin designated location

o Take notes throughout the discussion
e Operate recording equipment

e Do not participate in the discussion

e Ask questions when invited

e Give an oral summary

o Debrief with moderator

o Gijve feedback on analvsis and reports
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Outline the following elements for your mini-tiny research proposal:
ontology (ii) epistemology (iii) conceptual and or theoretical framework
(iv) rationale (v) method and (vi) methodology.

Research questions: The motivational factors of entrepreneurship behaviours of
rural homestay industries in China

Decisions about qualitative research methodology include (a) selection of guiding
paradigm; (b) identification of research questions; (c) development of a formative
conceptual model; (d) site selection, study population, and study sample; (e) topics,
procedures, and tools for data collection; and (f) and procedures for data analysis and
interpretation.

Ontology:

There are more and more people entrepreneurship with different motivations, and for
tourists, they choose to live in airbnb rather than in hotels is kind of popular choice in
tourism. This is the reality.

Epistemology:

There are different people ith different motivations due to their different education
background, dynamic experience, professional knowledge, and cultural context. The
research is based on the interpretivism research philosophy to inductive the motivation
different people try to start-up with the business venture: Motivations for choosing
home-stay accommodation businesses by the method of focus group interview.

Focus groups are very popular in market research. This topic is belongs to the tourism
market area. Focus groups are appropriate when researchers are interested in
learning about how people understand things that occur in their everyday lives or that
they have thought about. And the topic is related to the motivation and experience,
thus it is fit for the focus group method.

Talking circles: cultural symbols to be used and the ground rules associated with the
symbolism, which should guide the discussion. Experienced focus group researchers
will tell you that recruitment is especially important for this method. The research is
related to different people’s experience and thoughts.

interpretivism-in-depth interview and observing
Push and pull start-up factors for B&B accommodation businesses

Issues and challenges encountered by home-stay accommodation
entrepreneurs

Push Factors (Negative Pull Factors (Positive

Circumstances) Opportunities)

have been a housewife for many | Previous relevant work experience
yvears and have no suitable job

difficult to find suitable jobs want to do something that truly
belongs to them

Plan for retirement in the future Get back my homesickness

To make a living Like to communicate with people

Group A: Full-time professional and technical entrepreneurs (namely Architect,
landscape architect, florist, university teachers and so on.)
Group B Other full-time entreprenceurs
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Group C: Part-time professional and technical entrepreneurs
Group D: Other part-time entrepreneurs

There are differences in motivation between full-time and part-time entrepreneurs, as
well as between professional technicians and others

Method and Methodology

Research questions:

the motivational factors of entrepreneurship behaviours
of rural homestay industries

Research Methodology

Qualitative

Research Method

Focus Group (Rationale
1.Collecting useful information
meeting

2.Characterizing motivational of entrepreneurship
behaviours of rural homestay industries.

3. Sharing and comparing could generate insights of
different experiences that can help others remind their
owns.

4. The researcher and moderator can listen and learn the
kinds of language participants use for their intonation and
their views about the issue.

5.Naturalistic method like real life conversations.)

to meet the goal of

Group size

4-5 individuals (Rationale: it is suitable for the dynamics
and it is not difficult for the moderator to keep the
discussion moving and everyone could have enough
time and freedom for speaking.)

Group number

4 group

Sample method

Snowball

Stratification: Stratify by
salient characteristic:
previous occupations.
housewives, technical
professionals (full-time),
technical professionals
(part-time)

Rationale: Composition is very important, avoid power
differentials, Homogeneity/ heterogeneity: the
stratifications can share some similarities but also some
diversities in the group), and The resulting implications
for group work — when compared to neo-pos ist
approaches — are less (researcher imposed) structure;
less researcher control in facilitating the group and
greater interaction between group members; smaller
group sizes (usually 5—8 people); openness to groups of
strangers, pre-existing groups or both (Bill & Olaison,
2009; Calder, 1977; Kehoe & Lindgren, 2003).
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