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Traditional story link 
https://uowtsd-my.sharepoint.com/personal/2514603_student_uwtsd_ac_uk/_layouts/15/stream.aspx?id=%2Fpersonal%2F2514603%5Fstudent%5Fuwtsd%5Fac%5Fuk%2FDocuments%2FStorytelling%2FTraditional%20Storytelling%2Emov&referrer=StreamWebApp%2EWeb&referrerScenario=AddressBarCopied%2Eview%2Ef7c2b8ba%2D1726%2D47f5%2Da0dd%2D71a64f12ce74=


Digital story link
https://uowtsd-my.sharepoint.com/personal/2514603_student_uwtsd_ac_uk/_layouts/15/stream.aspx?id=%2Fpersonal%2F2514603%5Fstudent%5Fuwtsd%5Fac%5Fuk%2FDocuments%2FStorytelling%2FDigital%20Storytelling%2EMOV&share=cQql9VNI0kWqRrQNQOtn%2DEZjEgUCtGt%2DfA28tGFMYEH9z5%5FJjA&referrer=StreamWebApp%2EWeb&referrerScenario=AddressBarCopied%2Eview%2E24fa665f%2D1243%2D4979%2D84d3%2D9c9468a59d20


Analysis of the storytelling activities 

Introduction 
Storytelling is an oral teaching and learning strategy widely used in early years education to share stories and engage children in meaningful learning experiences. It involves the use of spoken language, facial expressions, gestures, vocal variation and, in some cases, props or visual aids to capture children's attention and enhance their understanding of a narrative. Through storytelling, children can develop their language, communication, listening and comprehension skills while also fostering creativity and imagination (Maureen, van der Meij and de Jong, 2022).
Language development is fundamental to a child's overall growth, as it enables them to communicate their thoughts, feelings and needs, as well as make sense of the world around them. Effective communication skills help children build relationships, express themselves confidently and participate in learning experiences. Listening skills are equally important, as they allow children to understand and respond appropriately to others (Whitebread and Coltman, 2021). Furthermore, comprehension skills support children's ability to interpret information, understand events and develop knowledge about their environment. Creativity and imagination also play a significant role in children's development, encouraging problem-solving, self-expression and the exploration of new ideas. Therefore, storytelling provides valuable opportunities to support these key areas of learning and development in an engaging and meaningful way (Palaiologou, 2021).

This section of the assignment focuses on analysing both the storyteller's delivery of the story and the chosen text. It explores how the storyteller uses storytelling techniques to engage the audience and support children's learning and development. The storyteller presented the story using both a traditional paper book and a digital format to compare the effectiveness of each approach. This allowed the storyteller to explore which format would be better supporting children's engagement, understanding and participation during the storytelling session. The storyteller selected The Very Hungry Caterpillar by Eric Carle, a popular children's book. The storyteller chose this book as it that provides opportunities to support language development, literacy skills, and children's understanding of life cycles through engaging storytelling (Carle, 2002).


Questioning

Questioning is an important storytelling technique used by the storyteller throughout the reading of The Very Hungry Caterpillar. It involves asking children questions during the story to check their understanding, encourage participation and maintain engagement (Siraj-Blatchford and Brock, 2016). For example, the storyteller asks the children whether they like the foods that the caterpillar eats throughout the story. This helps children make connections between the story and their own experiences while promoting communication and language development. Additionally, questioning encourages children to think critically about the events in the story, predict what might happen next and develop their comprehension skills. Therefore, the use of questioning supports children's involvement in the storytelling experience and enhances their understanding of the story (Nicolopoulou, 2020).

Jerome Bruner's theory of scaffolding supports the use of questioning because he believed that adults could extend children's learning by providing guidance and support to deepen their understanding. Asking questions during storytelling encourages children to think critically, develop their language skills and make predictions about what might happen next. Through this interaction, children are supported to build new knowledge and make sense of the story (Bruner, 1983).
Throughout the reading, the storyteller asks the children questions, such as “What colour is the orange?” This encourages children to recall prior knowledge and make connections between the fruit and the colour that share the same name. Such questioning helps to develop children's vocabulary, comprehension and communication skills while actively engaging them in the storytelling process. By involving children in discussion, the storyteller promotes deeper thinking and supports their understanding of the narrative, reflecting Bruner's concept of scaffolding (Bruner, 1983).
The storyteller used questioning in both the digital and traditional storytelling sessions. Questioning was effective in both formats as it helped to extend children's learning and deepen their understanding of the story (Towson, Fettig and Fleury, 2021). In each session, the storyteller asked age-appropriate questions, such as whether the children liked certain foods, whether they had tried specific foods before and what colours the different foods were. These questions encouraged children to make connections between the story and their own experiences, while also developing their vocabulary, communication and comprehension skills. By actively involving the children in discussion, the storyteller promoted engagement and supported their learning throughout both storytelling approaches (Towson, Fettig and Fleury, 2021).

The storyteller also used questioning at the beginning of both the digital and traditional storytelling sessions to encourage children's curiosity and prior knowledge. For example, the children were asked questions about the book cover, such as what they could see and what colour the caterpillar was. Throughout the story, the storyteller used the illustrations to promote discussion and deepen children's understanding (Swanson et al., 2018. For instance, when showing the oranges, the storyteller asked whether the children had noticed that the fruit and the colour share the same name. These age-appropriate questions encouraged children to think critically, make connections and engage actively with the story. At the end of the storytelling session, the storyteller asked the children whether they enjoyed the book, providing an opportunity for them to reflect on their experience and express their opinions (Swanson et al., 2018).





Visuals/Props

A visual is an illustration, image or picture used to support and deepen a child’s understanding of a concept, story or new vocabulary. Visuals are particularly beneficial for children with speech, language and communication difficulties because they help children make connections between spoken words and their meanings. A prop is an object, picture or resource that is used to represent something within a story and encourage active participation (Patenaude, McNaughton and Liang, 2025).
In the storytelling session, the storyteller used visuals as props. For example, pictures of the different foods eaten by the caterpillar were shown throughout the story and used as props to help children follow the caterpillar’s journey. The use of visuals and props enhances children's engagement, reinforces learning and supports their understanding of new vocabulary. Furthermore, these resources help maintain children's attention and concentration, making the story more interactive and meaningful while supporting language development and comprehension (Wasik and Hindman, 2020).

Jean Piaget's theory of cognitive development supports the use of visuals and props in storytelling because he believed that children learn best through hands-on experiences and concrete materials. During the preoperational stage, children often find it easier to understand concepts when they can see and interact with visual representations. In the storytelling session, the storyteller used images of the food, insects, nature and the sun to help children visualise the words and events being described in the story. These visuals and props would’ve supported the children's understanding by making abstract ideas more concrete and meaningful. Children can follow the narrative, develop their vocabulary and make connections between the story and their existing knowledge, which is particularly important during the preoperational stage of development (Piaget, 1952).

During the traditional storytelling session, the storyteller used a wide variety of visuals, including pictures of the food, the caterpillar and the cocoon. Some of these visuals were also used as props to make the story more interactive (Flack, Field and Horst, 2018. For example, the storyteller fed the caterpillar the different food images as they appeared in the story, helping children to follow the sequence of events and become actively involved in the narrative. The storyteller also displayed the days of the week, allowing children to see how the words are written and supporting their early literacy development. The use of visuals and props enhanced children's engagement, supported their understanding of the story and helped them make connections between spoken language, printed words and images. This created a more interactive and meaningful storytelling experience for the children (Flack, Field and Horst, 2018).

Whilst reading the book digitally, the storyteller did not use any additional props or visuals. As the story was displayed on the screen, the storyteller relied solely on the digital images and narration, with the focus being on the digital format itself. However, this may have been less beneficial for children who learn best through visual and hands-on experiences, as additional props can help reinforce understanding and support language development by linking spoken words to concrete representations (Strouse and Ganea, 2021).

Furthermore, the absence of props may have reduced children's engagement and participation. For example, during the story, the storyteller could have used pictures or models of the foods eaten by the caterpillar to act out the events and feed the caterpillar as the story progressed. This would have provided children with a more interactive and multi-sensory experience, helping to maintain their interest and deepen their understanding of the narrative. As a result, the traditional storytelling session, which incorporated visuals and props, may have offered greater opportunities for engagement, vocabulary development and comprehension (Dore et al., 2018).


Voice
Voice refers to how the storyteller communicates the story through clear speech, tone, pitch, volume and expression. The storyteller uses their voice to bring the story to life and help children understand the characters, events and emotions within the narrative. For example, the storyteller changed their tone of voice when describing the caterpillar as “big and fat,” using greater expression and enthusiasm to emphasise the caterpillar’s growth (Morrow, Freitag and Gambrell, 2023).

The effective use of voice helps to maintain children's interest and engagement throughout the story, as listening to a variety of tones and expressions is more stimulating than hearing the same voice throughout. Changes in voice can also create mood, convey emotions and highlight important parts of the story. This supports children's understanding and enjoyment of the narrative while encouraging active listening and sustained attention (Nikolajeva, 2022).

Vygotsky’ sociocultural theory supports the use of voice in storytelling. During storytelling Vygotsky believed that children learned through interaction and communication with more knowledgeable others. When the storyteller changes how loud or quiet they are telling the story, how high or low their pitch is or changed the expression in their voice it helps the children understand the meaning and emotions within the story. Using a range of expressions and varying tone of voice helps to keep children engaged and interested in the story. It encourages them to listen carefully and maintain their attention throughout the storytelling session (Vygotsky, 1978).
During both the digital and traditional storytelling sessions, the storyteller used clear and articulate speech to ensure that the children could understand the story. Clear speech is important as it supports children's language development and helps them learn the correct pronunciation of words. In both formats, the storyteller varied their tone of voice to emphasise key parts of the story. For example, when describing the caterpillar as “big,” the storyteller used a deeper and more expressive tone to highlight the word and bring the story to life (Lennox, 2019).

The storyteller also changed the pitch of their voice throughout the story to maintain the children's interest and engagement. An appropriate volume was used to ensure all children could hear clearly, while certain words, such as “big” and “pop,” were spoken more loudly to add emphasis and excitement. Additionally, the storyteller used expressive intonation and enthusiasm at an age-appropriate level to express emotions, capture the children's attention and enhance their understanding of the narrative. These vocal techniques helped to create an engaging storytelling experience and encouraged active listening throughout both sessions (Malo-Juvera, Correll and Cantrell, 2018).

Conclusion
The storyteller did not use artificial intelligence (AI) to create the digital story. Instead, the storyteller created a PowerPoint presentation using images sourced from the internet alongside the original text from the book. The visuals and props used during the traditional storytelling session were from Twinkl and were carefully selected to support children's understanding and engagement with the story.
For future storytelling sessions, the storyteller would like to incorporate puppets and use a character voice for the caterpillar. This would make the storytelling experience more interactive and engaging, helping children to become more involved in the narrative. Additionally, the storyteller would include a day of the week song to reinforce learning and strengthen children's understanding of the sequence of days as the caterpillar progresses through the story and eats different foods each day.
In conclusion, the storyteller felt that the traditional storytelling approach was the most effective. This format allowed props and visuals to be used more easily, creating a more interactive and engaging experience for the children. It also enabled the children to explore the physical book and its illustrations, supporting their understanding of the story and encouraging early literacy skills. Overall, the traditional approach appeared to be the most age-appropriate method, as it promoted active participation, engagement and language development using hands-on resources and visual support (Strouse and Ganea, 2021).
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