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I acknowledge the use of ChatGPT, https://chatgpt.com/ on 3rd April 2025 to help conclude my essay. I used the prompt(s): 
1. Conclude the main points to this assignment.
2. Can you provide sources which show the benefits and limitations of using questionnaires and interviews?
3. How can I address these limitations?
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 







Targets from my previous assignment

	Targets (From ECAD4010)
	How I have addressed it in this work

	
Aim to read more widely. This will allow you to link your ideas to appropriate Lit.
	I have tried to read more widely using journals as a main type of resource to ensure reliability.

	
Proofread all written expression with care.
	I have made sure to read over work to ensure the assignment flows and is correct.

	
When perspectives from the Lit are juxtaposed, it's important to explain how those ideas relate.

	I have tried to link literature through common themes and illustrate how people have different perceptions of ideas.






Design and conduct small-scale research study and critically evaluate the impact of chosen research tools and data/findings on your professional practice.

How do Year 6 children perceive the role of success criteria and learning intentions in understanding and tracking their own progress?

Introduction 
This research project examines primary pupils' perspectives on Assessment for Learning (AFL), focusing on one aspect of AFL. (Wiliam, 2011, p.3) suggests that Assessment for Learning (Formative Assessment) should assess a learner's progression and improve individual learning outcomes. He states that the pupils should be productively motivated to progress using AFL rather than assessing using the traditional approach, such as tests. Saucier, D.A., Renken, N.D. and Schiffer, A.A. (2022).. AFL is embedded within the pedagogical principles of the Curriculum for Wales. The importance of AFL in education is evident in the seventh of the twelve principles, stating Assessment for Learning should be employed in all learning experiences (Gov. Wales, 2023).  
The rationale for this assignment explores whether a particular element of AFL is a valuable asset in the classroom that can aid the progression of pupil learning. This study aims to understand better how pupils in a year six class understand and implement success criteria and learning objectives in their work. The research question 'How do Year 6 children perceive the role of success criteria and learning intentions in understanding and tracking their progress?' underpins the study's intentions and aims. The research was conducted in a rural location in South Wales with a pupil population of 210. The research was conducted on 24 of these pupils with their participation. The school will be called 'School X' throughout the study to ensure anonymity. 
Literature Review 
This study considers the impact of using success criteria and learning intentions and how it affects a child's understanding of the task and the child's progression. According to Hattie (2015), the foundation of using success criteria and learning intentions allows children to have the same understanding as the teacher of what is going on in the classroom and what they will be learning from it. Hattie states that success criteria and learning intentions should be what the children will be learning to develop rather than what they will be asked to do.  Wiliam (2011) emphasises the importance of success criteria and learning intentions within his five key formative assessment strategies framework. The first strategy, Clarifying, Sharing, and Understanding Learning Intentions and Success Criteria, highlights the role of explicit learning goals in student progress. Wiliam references a study in which pupils were provided with success criteria alongside a learning outcome. This approach enabled them to form deeper connections with their understanding and apply it to their work. Using the success criteria for self-evaluation, students gained a clearer sense of what their teacher expected. The studies found that lower-achieving students engaged with the success criteria effectively. This helped them recognise what constituted a substantial work and apply that understanding to their learning, ultimately leading to significant improvements (The Main Idea, 2013). Vygotsky's Zone of Proximal Development can be linked to the AFL strategy of success criteria and learning intentions. The Zone of Proximal Development, developed by Vygotsky in 1978, describes the gap between what a child can achieve independently and what they can accomplish with assistance (Gauvain, 2020). Vygotsky believed that children acquire cognitive skills through interaction with a 'More Knowledgeable Other' (MKO). The MKO is someone with a higher level of ability or deeper understanding than the learner in relation to the lesson or task at hand. This MKO could be a teacher or even a peer in the classroom. Success criteria and learning outcomes, when provided by an MKO, offer learners the opportunity to deepen their understanding of the task and advance in their learning. When success criteria and learning outcomes are used within a sociocultural context, they create opportunities for social interaction, such as discussions with more capable peers, which can ultimately enhance the learner's comprehension of the task (Mcleod, 2025). Although success criteria and learning outcomes can be considered a valuable tool of AFL in the classroom, it is also important to consider the limitations and how to amend them. Grafwallner expresses through her experience of working alongside educators that they often misinterpret the use of a learning outcome and success criteria. She mentions how teachers will often use the learning outcome as a description of the task the pupils will be doing rather than using it to explain the skills of doing said task. Grafwallner believes that a learning outcome goes beyond the activity and should be able to cover different tasks rather than be tailored to one task. She offers that the learning outcome should be designed first, followed by the success criteria, ensuring that the skills are mentioned throughout. Only then should the task be constructed. She states the importance that the learning outcome and the success criteria should be able to be applied to all areas of learning and experiences (Grafwallner, 2019). A recent Estyn study suggests that staff members of a primary school within South Wales focussed on developing their knowledge of success criteria and learning outcomes to construct purposeful success criteria and consider what was needed to achieve learning outcomes. The impact this had was that the children gained a higher development of assessment skills, which allowed for their learning to progress. The use of the success criteria and learning outcomes also opened opportunities for the children to progress in their self and peer assessment, which developed their independence (Estyn, 2024). 
Methodology 
Ethics was a crucial element of this study, where British Educational Research Association (BERA) guidelines were embedded throughout. In the beginning, before any research was carried out, an ethics form (see Appendix 4) was created as well as a blanket consent form and information letter (see Appendix 5) was made and provided for the headteacher to sign to acquire their "voluntary informed consent" (BERA, 2024, p13) ensuring that their consent was gathered at the onset of the research study. It was made evident that participants could dismiss themselves from the study without reason, and no implications would follow (BERA, 2024, p31). In compliance with the General Data Protection Act (UK Government, 2018) and the University of Wales Trinity Saint David Research Ethics & Integrity Code of Practice (2020), all participants were made aware that any data provided would be anonymous and confidential. The risks of this study were heavily considered, which is evidenced in the ethics form (appendix 4) as documented of importance in the General Data Protection Act (UK, Government, 2018). Assent was gathered from the pupils in school X to ensure anonymity. This aligns with the ethical considerations of Lewis (2002) documented in (Macdonald, 2023, p258). 
On the morning of the research study, the pupil questionnaire (see Appendix 6) was dispensed to all pupils in the class through an online QR code accessible to them through their Chromebooks. The aim for the research day was to accumulate quantitative data through the questionnaires and then follow that with a group interview of four children to express their thoughts and feedback, which allowed for qualitative data. The use of interviews interlinks with the United Nations Convention, Rights of a Child (UNCRC), where, in article 13, children have the right to "freedom of expression", as well as article 12, where adults should "respect the views of a child" This is evident throughout the research task as all children were made aware their views would have no negative consequences and were free to say what they wanted (UNICEF, 2022).  
In this research study, interviewing was used as a research tool. An interview is a qualitative research method that gathers data through asking questions. It typically involves at least two people, one of which is the interviewer who asks the questions. Interviews can vary in structure, with several types to choose from. Structured interviews follow a set of prearranged questions asked in a specific order. Unstructured interviews, on the other hand, are more conversational and flexible. Semi-structured interviews combine elements of both, offering some guidance while allowing for more open-ended responses (George, 2022).  
The type of interview used in this research task is a semi-structured interview (see Appendix 1). Using interviews as a research tool allows researchers to gather qualitative data that can provide rich and detailed data. Through interviews, researchers can delve deeper into the thoughts and opinions of the interviewees and have the opportunity to ask them to elaborate on their opinions. This also corresponds with the flexibility of using interviews. Interviewers are able to adapt their approach to questioning based on new data provided to them during the interview Hilary (2024).  Interviews provide a beneficial approach to body language. A person can reveal hidden information based on non-verbal cues, and this is easily identifiable in interviews (Kakilla, 2021). 
On the other hand, semi-structured interviews can have limitations, including validity. If the interviewer strays from the questions too much, the discussion can deviate from the focus questions, which ultimately can cause a challenge when compared to other interviews. There is also an increased risk of unintentional bias. With a semi-structured interview being improvised, the researcher may display bias when questioning, which can accumulate biased answers. It is important for the researcher to have focus questions to ensure the focus of the interview is met and to ensure they are asking questions without an underlying hue of bias (Boswell, 2025).  
Another research tool used in this research study was questionnaires (see Appendix 6). A questionnaire is a list of questions used to gather data from respondents based on their thoughts and opinions on a particular theme. Questionnaires can collect qualitative and quantitative data, depending on the questioning methods. For example, a (yes/no) question will accumulate quantitative data, whereas an open-ended question like 'How do you feel about success criteria?' provides qualitative data (Bhandari, 2022).  
The questionnaires for this research study were distributed through an online QR code for the participants to scan using a Chromebook. The use of questionnaires proves its benefits by acting as a quick and efficient method of gathering data from a large group of participants in a short amount of time. Questionnaires allow for extensive data collection of a diverse sample, which can provide a broader representation of the larger population. Which ultimately strengthens the generalizability and the validity of the data (Lindemann, 2023). Positivist researchers favour quantitative data collection such as questionnaires because they believe data collected from questionnaires can be interpreted into numerical data and represented in graphs and charts, which are easier to read. They believe that reading the data through graphs and charts is an efficient way to code and identify trends and patterns in a study (Thomspon, 2020).  
Although questionnaires can be beneficial, Jain (2023) reviews the limitations of their use that need to be considered. She states that researchers often administer questionnaires remotely rather than in face-to-face settings. Consequently, respondents who require clarification lack immediate opportunities to seek assistance. This limitation increases the risk of misinterpretation, potentially resulting in responses that do not accurately reflect participants' perspectives or experiences. 
However, from an interpretivism perspective, data from a questionnaire lacks validity and does not give the participants the whole idea of what is being studied (Getrevising, 2020). According to interpretivists, individuals are different and complex which means they can read the same questions but can interpret them in different ways. This creates a limit on validation as the data collected might not actually be what the respondent believes however it reflects what they interpreted (ReviseSociology, 2025). 
Discussion and Findings 
Interviews and questionnaires were used to gather qualitative and quantitative data for this research study. The data gathered provides context towards the research question, 'How do year 6 children perceive the role of success criteria and learning intentions in understanding and tracking their progress?'. According to the data provided from the questionnaire, 100% of pupils stated that they find learning intentions useful (see Appendix 7, question 2). The data can be supported by a similar study McDaid, Chrichton, (2016), who found that pupils were able to identify the reasoning behind the use of learning intentions and declared they provide purpose to what they are doing in that lesson. The pupils mentioned how learning intentions were used in their school to provide clarity and understanding of the task at hand. It is evident in the questionnaire that when asked, 'How often do you use the learning intention to help you?' (see Appendix 7 question 4), 36% of pupils said sometimes, 32% stated always, 18% said often, and 14% said never. This data could suggest that although pupils find the learning intention to be helpful in providing clarity, it may have a limitation with how often children engage with it. Although 100% said they found learning intentions in the previous question, 14% of the pupils said they never engaged with it to aid with their task. Wiliam (2018) substantiates that children will often be told to write a learning intention down in their book and consequently ignore it as opposed to engaging. Although 86% of pupils said they knew what a learning intention is (see Appendix 7, question 1), it appears as though they do not engage with it after it is written down. Question 5 in the questionnaire (see appendix 7, question 5) reinforces that the majority of pupils only look at the learning intention at the beginning of the lesson. 59% said they looked at the beginning of the lesson, whereas only 32% stated they use it whilst working. This reflects the weakness of learning intentions. To ensure that children engage with the learning intentions, actively involving pupils in the discussion of learning intentions will increase engagement. Klapwijk, Van Den Burg (2020) found that pupils who were actively engaged with clarifying and understanding learning intentions led to improved thinking skills and a better understanding of how to achieve success in the areas of learning. 
The qualitative data gathered from the interview provided more profound insight into the perceptions of pupils' thoughts on success criteria and learning intentions. When asked what they think learning intentions are, pupil A said it was a "lesson objective." this statement provided some understanding towards the meaning of a learning intention; however, it shows a lack of elaboration. When asked, "How do they help you?" pupil C responded, "If you finish your work, then you know you have achieved your L.O." Snow (2021) stated that while children are familiar with using learning intentions and success criteria in the classroom to benefit their understanding. The pupils' understanding of learning intentions may vary as they can interpret it in different ways. Wiliam, D. (2006) highlights that clearly defining and communicating learning intentions and success criteria is a key aspect of Assessment for Learning. He argues that when students are aware of the learning goals and understand what is expected of them, they are more likely to engage effectively with the material and achieve the intended learning outcomes. When questioned about how being given the success criteria impacts your learning, the pupils responded fondly. Pupil A said, 'It gives me an idea of what I'm doing.' and pupil C agreed, saying, 'Yeah, yeah'. This suggests how the pupils were familiar with the purpose of success criteria as a strategy for assessment for learning. Mcmillan and Hearn (2008) studied children's perceptions of success and their relation to academic achievement. The study found that pupils' perceptions of success altered, which impacted their motivation and academic performance. The study emphasised the need to align success criteria with students' individual interpretations of success to improve engagement and academic outcomes. 
Both research tools gathered similar data in regards to the children's understanding of what learning intentions and success criteria are and found they had beneficial elements towards understanding their progress of learning. Upon reflection, the use of questionnaires was beneficial in collecting quantitative and provided the best outcome for generalisation and sampling. Generalisation is considered a vital element when conducting research studies as it allows the data to be reflected upon the more significant population (Beck, Polit, 2010). Through both research methods, the data suggests children acknowledge success criteria and learning intentions; however, they fail to engage in a deeper context to progress further their understanding and clarity, which limits their opportunities to progress in the learning experience fully. As reviewed by Wiliam (2011) he stated the importance of embedding success criteria and learning intentions to encourage pupil progress to self-assess their own work, which will provide opportunities to delve deeper into the purpose of learning intentions and success criteria and how to use them to their full potential. 
 

Conclusion 
In conclusion, this research study's aim was to answer the research question, 'How do year 6 children perceive the role of success criteria and learning intentions in understanding and tracking their progress?' The data collected shows that children perceive success criteria and learning intentions as a slightly beneficial element to understanding and tracking their academic progress. The participants of the questionnaire and the interviews displayed how they found success criteria and learning intentions applicable but did not engage with them for them to become purposeful in their assessment. Hattie (2015) agrees that in order for success criteria and learning intentions to be used purposefully, the children must have a clear understanding of what they are and how this will impact their work. Snow (2021) elaborates that without the discussion of these learning intentions and success criteria with a 'More Knowledgeable Other (MKO)' (Gauvain, 2020), the children will not fully understand. Snow states that children should not just be given the tools; a teacher must engage with active participation in the AFL strategies for deep understanding and excellent academic performance. Throughout this study, professional development has been developed; the use of success criteria and learning intentions can be beneficial when used as a strategy for assessment; however, they must be used purposefully and engaged with in order to provide academic performance (Grafwallner, 2020). This will be forwarded on to PTE3 when designing optimal experiences for future lessons.
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