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	[bookmark: cysill]Targed/Target 1
	Further develop criticality by exploring views of a range of authors in depth and constructing persuasive arguments and synthesising ideas, i.e. read further peer-reviewed journal articles. 

	Targed/Target 2
	Proof-read work to develop academic writing skills e.g. use alternative words in place of ‘said’.  



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 
The aim of the assignment is to explore an intervention for second language (L2) acquisition and development for English as an additional language (EAL) learners, specifically new to English (NTE) learners. The assignment will look at the strengths, challenges and limitations of the intervention, language acquisition theories, intervention implementation, and the implications for learning and teaching. For the purpose of the assignment, L2 acquisition or second language acquisition will be used as an all-inclusive term for learning any language after the first. Therefore, although the writer will use the term ‘second’, it may in fact be the learners’ third, fourth or even fifth language. 

The term EAL is used to describe a diverse group of pupils for whom English is an additional language. An EAL learner includes anyone who has been exposed to a language other than English during early childhood and 'continues to be exposed to this language in the home or the community’; many EAL learners are UK-born (People and Work Unit, 2015, p.4). The Bell Foundation (2017) adopts a five band scale, that is comparable to the one originally developed in Wales (Welsh Government, 2020), to measure language proficiency to describe what a learner can do in English at a set point in time: from A - New to English, B - Early acquisition, C - Developing competence, D – Competence, to E - Fluency. 

The pupil that the intervention will target is a real-life pupil who, for the purpose of confidentiality and anonymity, shall be referred to by the pseudonym ‘David’. 
David is a 7-year-old Romanian male currently in year 3, his 1st language (L1) is Romanian and he is an EAL learner at the NTE or ‘A’ stage. Romanian is the only language spoken at home; his parents do not speak English. David has a younger brother at the school who is part of the mixed age Nurture provision class (also known as the small provision class), they both enrolled at the school approximately 7 months ago. Neither sibling has had any prior formal education through the medium of English or Romanian and this is their first school since coming to live in the UK. The extent of David's capabilities and skill or developmental level is not yet fully clear as he has yet to be fully assessed in his home language; however, it appears that he is currently working at a reception skill level. Despite not reaching the expectations of a year 2 pupil, David joined the year 2 cohort halfway through the academic year, as the DfES (2005, p.3) notes that ‘research shows maintaining an age-appropriate curriculum and securing high cognitive challenge are critical to progress for learners of EAL’. However, as English is not spoken at home, David could be disadvantaged according to the People and Work Unit (2015, p.9), commissioned by the Welsh Government, because they believe that the ‘acquisition of academic language can only happen in the classroom’. 

David is of Christian faith and has no underlying health conditions or any special dietary requirements. He is currently receiving free school meals (FSM). At home David is accompanied by both parents and two younger siblings, in addition to two other families which are made up of approximately 5 members each. He has a positive attitude to school and learning and has embraced the structure of the school day. David may stand close and will appreciate having eye contact when conversing, which is an important part of non-verbal communication in Romanian culture. It is also not considered impolite to ask questions or discuss weight or income in Romanian culture (Dinolingo, c.2013); in contrast, it is mostly considered impolite to pass comment, discuss or question weight or income in British culture, especially by a child. Knowing the background of EAL learners helps to establish at what stage they are at in their language acquisition, this subsequently allows the teacher to work within their Zone of Proximal Development or ZPD (Chailklin, 2003, pp. 39 – 41); Vygotsky (1978, p.86) describes this as what the learner can achieve with the help of a more knowledgeable other (MKO). 

During the most recent Professional Teaching Experience (PTE), 92% of pupils on role at the placement school were EAL learners with over 40 different home languages (Maindeeprimaryschool.co.uk, 2020; Estyn, 2016). The placement school have their own intervention programme to cater for the needs of the EAL learners, especially those who fall into the A or B categories of the five-band scale mentioned earlier. These learners are taught as a whole group outside of their normal classrooms for 1.5 hours per day. 

Observing the success of the placement school has inspired the use of the intervention programme chosen for the purpose of the assignment. The intervention that will be used throughout this assignment is an existing intervention programme created by an experienced EAL teacher for the learning hub 'Twinkl'. It is an 8-week scheme of work that has been designed to help integrate NTE learners into the classroom. The programme includes fourteen ready-made packs and aims to improve learner’s competence in speaking, listening, reading and writing as language users; it supports literacy learning across the curriculum. (Twinkl.co.uk, 2019). The intervention is targeting one learner, David, as he joined a formal learning environment late, in comparison to his peers, with no English. It will be used as focused support for second language acquisition in a 1:1 capacity, group work and whole class working. In addition, it can be easily upscaled for whole school use.
 
Skinner’s (1957) book ‘verbal behaviour’ took the view that Language could be learned in the same way as other types of learning: as the formation of habits through repeated reinforcement and imitating the main caregiver. Learning a first language (L1) from this point of view would be relatively simple but L2 would be trickier as L1 habits have already been learned, thus in order to learn L2 the L1 habits must be replaced with new ones. Therefore, if L2 structures are similar to those of L1, then learning will take place easily; however, if L2 and L1 structures are not similar it is more difficult. 
We know from the observations of many cases that grammatical structure of the native language tends to be transferred to the foreign language…We have here the major source of difficulty or ease in learning the foreign language…Those structures that are different will be difficult. 
(Lado, 1957, p. 59, cited in Dulay et al., 1982, p.99)

With this in mind, it was determined that effective teachings needed to focus on areas of difference in structure for pairs of languages, known as Contrast Analysis (CA). (who?) In contrast to the behaviourist theories on L2 acquisition, teachers found that L1 and L2 having different structures did not always equate to difficulty in learning, with the reverse also being true: similar structure did not mean easier or less difficulty in learning (who?); therefore, if difference did not mean difficulty then using CA as an approach or aid to acquisition was pointless (who?). 

Chomsky (1959) critically responded to Skinner’s (1957) verbal behaviour, declaring that children have an ‘innate faculty’ which supports learning. Hypothesising they follow a ‘pre-programmed internal route in acquiring language’, internalising rules rather than memorising words. Krashen (2009) shares similar views, noting that ‘language acquisition does not require extensive use of conscious grammatical rules, and does not require tedious drills.’.  

All commentators recognize that while the field of second language research has been extremely active and productive in recent decades, we have not yet arrived at a unified or comprehensive view of how second languages are learned, although tentative models have regularly been proposed.
Mitchell, Myles and Marsden. (2019, p.9) 

The intervention programme is an 8-week scheme of work that has been designed to help integrate NTE learners into the classroom. Although David has been in the classroom with others since his arrival at the school, he requires additional support as he has no prior experience of formal educational settings; thus, he has three difficult tasks: learn the routine and be familiar with the expectations of school, learn English, and learn THROUGH English. The programme includes fourteen ready-made packs and aims to improve learner’s competence in speaking, listening, reading and writing as language users; it supports literacy learning across the curriculum. Each pack is designed to be delivered as five sessions a week or one session per day, each session is between 30 - 45 minutes long. Some of the packs are designed to be delivered concurrently to another pack, for example, survival vocabulary can be taught alongside the Language assessment. (Twinkl.co.uk, 2019). 

The intervention will be implemented by a teaching assistant and the class teacher. It will be done both inside and outside of the classroom, including at home. Parental engagement is fundamental; however, this will be challenging as David’s parents do not speak English. To help involve the parents there will be a bilingual dictionary, key words and visual word mats sent home with David. 

Firstly, it is important to match David to a 'Buddy'. This will be a learner who is a good language model. Ideally, they will also speak Romanian, so they are able to help in situations where help is needed in translating for the purpose of understanding. It is also important for David to feel comfortable and confident; to feel that his first language is important, relevant and appreciated. Initially, David will sit next to the ‘Buddy’, seated where he can see the teacher’s face straight on. This will allow him to focus without distraction. 

The first pack is 'settling into school', as David has already been in school for a number of months the majority of this pack is not needed. David is already familiar with the school layout and knows where the places he needs are. we will; however, use the 'taking turns' and 'sharing' sessions. Sharing is not a new concept to David as he has siblings and shares his home with another family but as a consequence of not being in a school environment previously; David is not used to sharing or taking turns with the large numbers like those of a class. 

The 'taking turn' lesson aims are to learn to take turns, play a game with a partner/in a group, follow instructions, and interact with other children. This will be implemented in a session outside of the classroom using games such as colour snap and animal pairs (see appendix 1) and will be done with David's 'Buddy'. This can then be reinforced in the classroom and playground through playing games such as: Hokey cokey, Simon says; Head, shoulders, knees and toes; and Follow the leader. From these sessions it can be established if David is able to take turns, play a game with a partner and play cooperatively as a group. The ‘sharing’ lesson aims are to understand what sharing is and to know how to share with others. This will be implemented in a session outside the classroom as a group activity using the resources in the pack: sharing poster, sharing cards and farm animal colouring sheets (see appendix 2). 

[bookmark: _GoBack]The next pack to be delivered is the 'survival vocabulary' pack. There are three relevant parts to this pack: asking for help, showing my feelings and instructions and routines. The aims for the sessions are: to know how to ask for help, to know how to show others how your feeling, name different feelings and to recognise how others may feel, to know how to show others how your feeling, to recognise what different instructions mean, and to follow simple instruction. These sessions will be implemented outside of the classroom as both group activities and 1:1 activities. (see appendix 3). 


The intervention will not be used as a solitary aid, there are many tools which can be integrated as part of the classroom that will help David and other EAL learners: 
Flashcards are great for memorising, revising and consolidating vocabulary and concepts, and for stimulating discussion. Additionally, online translation tools with an audio function can be useful for learners who have limited writing skills, although they should not be relied upon heavily due to translation accuracy. Instead an age appropriate bilingual dictionary and/or an EAL picture dictionary should be used. The use of bilingual dictionaries and translation software can support EAL learners in using bilingual strategies to support access to the curriculum and build on their existing knowledge. Using resources with a lot of visual content provides context and access for EAL learners who need to make sense of new information and new language in order to learn. Visuals enable the language demands of a task to be reduced without reducing the cognitive demand. (who?). I observed this in practice whilst on PTE, it was part of the school expectations to provide a visual and written timetable for the day due to the high percentage of EAL learners. Throughout the day the children would remove the pictures and cross off the sessions that were done. In a previous placement school, I have observed this being successfully used with a child with Autism Spectrum Condition (ASC). The environment can be a huge resource and can be used to enrich learning, for example, using colourful displays and posters. It is useful to have language rich displays with visuals that can be used to reinforce what is being said by pointing to key words/pictures, scaffolding learning. Modelling appropriate language forms and structures for a particular task is very helpful to EAL learners. This can be done through repetition and rephrasing, for example rephrasing a single word answer with a full sentence. Repetition is a predominant feature of learning a language, that has been observed during PTE; however, its use is not limited to learning EAL but can be seen during any language acquisition. For example, drilling and repetition is a widespread theme during Welsh Language sessions. Drilling is a way of memorising language by repeating it. It is an effective approach for learning new vocabulary or language structures. Through drilling, EAL learners internalise language and are more likely to be able to use it independently.  

Other tools or strategies that can be easily implemented in the classroom to help EAL learners are: basic need cards, multilingual/bilingual assistants, bilingual instruction mats; gesture, mimes and exaggerated facial expressions; speaking slowly and clearly, avoid using idioms, using single step instructions and allow thinking time.

Other suggestions to aid an EAL learner are outlined by The Bell Foundation:

Barrier games 
Barrier games are activities where two or more learners can see different information and they have to communicate it to each other. They are a useful way of providing an opportunity for speaking and listening for a real purpose.  
Drama and role play
The use of drama and role play creates an opportunity for the EAL learner to hear good models of English in a meaningful context. Role play demonstrates how to use language in real life with a focus on communication.  
Graphic organisers
Graphic organisers are a way of encouraging EAL learners to organise their ideas and develop higher-order thinking skills and language functions.  
Substitution tables
Substitution tables are a type of scaffolding resource which extend the speaking or writing of EAL learners. They are useful for encouraging learners to develop and extend speaking and listening skills within the context of a curriculum topic and can be used as a reinforcement of newly acquired language.  
Using learners' L1 ability
Using EAL learners’ first language abilities supports access to the curriculum and the acquisition of additional languages. Bilingual strategies enable EAL learners to build on their existing knowledge and make it possible to increase the cognitive challenge of work undertaken.  
(The Bell Foundation, 2019)

The next steps for the intervention can be identified as follows: roll out intervention to the whole school. Engage and involve parents more. A suggestion for this is to deliver the same or similar intervention to parents; this could even be done alongside the children outside the classroom or in after school sessions. Alternatively, sessions could be held just for parents, this would help develop social and conversational skills in English. It would help parents feel more involved and integrated into the school. They could ‘buddy’ up with more advanced English speakers which would improve communication with the school.  If parents English proficiency is developed, then they are more likely to play a participative role in their child’s learning. 
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Appendix 1 
Animal pairs 
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Colour snap 
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Appendix 2 

Feeling cards
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Appendix 3
Emergency communication fans 
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Feeling communication fans 
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Appendix 3 continued
Feeling cards 
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Instruction communication fan 
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Appendix 3 continued 
Instructions word mat 
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