MA Independent Project Proposal Form
Student name: Alina Lis 
First choice supervisor: Dr Charlotte Greenway
Second choice supervisor: Dr Jessica Pitman or Darren O’Connor

Assessment 1 - Proposal


I acknowledge the use of an AI tool. I use the prompts
1.	https://www.scribbr.com/ to generate references 
2.	https://app.grammarly.com/ Grammarly Proofreader; fix critical mistakes, improve accuracy and clarity 
3.	https://www.google.com/search?q=scholar+google  to search for academic articles and sources.
4.	https://www.google.com/search?q=translate&rlz= for translating 

1. Working Title 

	Educational Challenges, School Belonging and Wellbeing of Migrant Children in UK Schools: A Critical Literature Review


2. Project Type and Format

	This project is based on Critical Literature Review methodology, which involves a review and critical evaluation of existing peer-reviewed research, policy documents, and theoretical frameworks on the educational experience of migrant children in UK schools. This type of design is suitable for an MA Independent Project, allowing one to analyse with the rigor and theoretical knowledge without the ethical requirements of empirical fieldwork. The review will not simply provide a summary of results but will question the meaning of key constructs and methodological tensions and synthesise competing viewpoints to draw an integrated picture of the interrelationships among important constructs in the fields of educational challenges, school belonging, and well-being.


3. Rationale and Background 

	Children from diverse cultural, linguistic, and national backgrounds are increasingly found in mainstream classrooms in the United Kingdom, which has one of the most diverse school populations in Europe. The issue of educational inclusion of migrant children, however, continues to be a policy concern. Despite growing research on various aspects of migrant children's school experiences, the literature remains fragmented. The literature on educational problems, educational belonging, and educational well-being has mainly focused on three separate areas, overlooking how these factors affect each other and are interconnected within the institutional and policy context of UK schools.
Fragmentation comes with certain theoretical and practical costs. Language barriers, expectations around education, and perhaps previous breaks in learning negatively affect engagement in learning and social integration (Martin et al., 2021; Sobitan, 2022). However, the pathways by means of which these challenges can manifest, or fail to manifest, as compromised wellbeing are underdeveloped in theory. Likewise, although the importance of a sense of school belonging for children's psychosocial outcomes is well known (Palikara et al., 2021; Brown et al., 2025a), how such belonging is threatened and maintained during periods of school hardship remains poorly understood. What is important to note is that belonging is understood differently by researchers: Palikara et al. (2021) focus on an emotional connection to belonging and the reduction of loneliness, Sobitan (2022) places a focus on relational experiences of belonging within the school environment, and Dežan & Sedmak (2023) attend to structural school climate factors and interpersonal dynamics. These different ways of thinking are not just words; they mean different things for how schools respond and suggest a need for critical synthesis.
In addition, there is a unique institutional setting in the UK that influences the difficulties migrants face and the support they receive for studying English as an Additional Language (EAL) and across the curriculum, including the Equality Act 2010, Ofsted inspection frameworks, and local authority support for EAL. Research that relies on samples from abroad or substantially different samples from the UK may not reflect this context. The present review thus explores a significant gap: by bringing together three areas of inquiry often kept apart, educational challenges, school belonging, and well-being, it will provide a theoretically coherent and contextually grounded account of migrant children's school experiences in the United Kingdom. 


4. Aims and Objectives

	This project aims to examine how educational challenges experienced by migrant children in UK schools affect school belonging and emotional well-being, and to evaluate school-based mechanisms to promote more equitable outcomes.
Objectives:
1. To examine how educational challenges experienced by migrant children in UK schools affect school belonging and emotional wellbeing, and to evaluate school-based mechanisms for promoting more equitable outcomes. 
2. To examine how these challenges affect emotional well-being and psychosocial adjustment. 
3. To analyse school belonging as a mediating factor between educational challenges and wellbeing.
4. To evaluate the evidence base for school-based inclusion and wellbeing strategies. 
5. To identify conceptual and empirical gaps and recommend directions for practice and research.
Research Questions
1. What educational challenges are experienced by migrant children in UK schools, and how are these theorised?
2. How do these challenges affect migrant children's emotional well-being?
3. What role does school belonging play in mediating the relationship between challenges and wellbeing?
4. What school-based practices best support belonging and wellbeing, and how robust is the evidence?


5. Literature Overview

	The major analytical perspective is Bronfenbrenner's (1979) ecological systems theory, which examines children's development as the result of dynamic interactions among interconnected systems rather than individual characteristics. The teacher-pupil and peer relationships at the microsystem level influence the everyday experiences of inclusion. The mesosystem describes how home and school connect, which is especially important for migrant families. The exosystem includes EAL policy, local authority provision, and Ofsted frameworks that impact on schools' ability to support migrant children structurally, as well as the macrosystem, which refers to sociocultural attitudes towards migration, which are increasingly becoming politicised in the post-Brexit context. Based on Bronfenbrenner's bioecological PPCT model, El Zaatari & Maalouf (2022) show that students' sense of belonging at school is ecologically constructed through interactions with teachers and the school climate. This framework allows for the understanding of challenges to learning, sense of belonging, and well-being as connected, systemically generated outcomes.
While language barriers are typically described as microsystem stressors (Martin et al., 2021; Sobitan, 2022), there is also a tension between the ideas of language barriers as pedagogical challenges that can be addressed through EAL and embedding language barriers within the context of racialisation and identities, which this review will critically discuss. While inclusive school climates have been recognised as supports for belonging and resilience by Bogossian (2025) and Brown et al. (2025b), the issue of implementation equity across schools in the UK remains under-researched.
As with the literature review, this project is bounded by the scope and quality of existing research. Restricting the review to English-language publications may exclude relevant evidence from international contexts. Additionally, the heterogeneity of definitions, particularly regarding who constitutes a 'migrant child', across studies may complicate direct comparison. These limitations are acknowledged as inherent to the methodology and will be discussed explicitly in the final project, with reference to their implications for the conclusions drawn.


6. Methodology / Project Approach 

	This project will use a Critical Literature Review methodology. This review will explore existing literature on migrant children, the obstacles they face in education, and their sense of school belonging and well-being across schools in the UK. A systematic literature search of ERIC, PsycINFO, Scopus, JSTOR, and Google Scholar will be undertaken for the relevant literature using Boolean search strings, such as "migrant children" or "refugee students" and "school belonging" or "inclusion" and "wellbeing" or "mental health" and "United Kingdom" or "UK". Only literature from 2020 to 2026 will be searched; however, established theoretical research will not be disregarded by date. The following criteria will be used to select appropriate research:
	Inclusion
	Exclusion

	Peer-reviewed articles and academic books
	Grey literature without a clear methodological basis

	UK schools or comparable Western contexts
	Studies on adult migrants or higher education

	School-aged children (4–18 years)
	Topics unrelated to education, belonging, or well-being

	English-language, 2020–2026
	Non-English or pre-2020 (except foundational theory)



The selected literature will be analysed using a thematic approach. Similarities and differences between studies will be identified and compared. Particular attention will be given to how different researchers define and measure concepts such as well-being, belonging, and educational adjustment. Furthermore, attention will be given to methodological strengths and limitations. This will allow the quality of evidence to be evaluated and gaps in knowledge to be identified.
A critical approach will be used throughout the review. Therefore, the project will move beyond description and will evaluate how different studies contribute to understanding migrant children's experiences. Where appropriate, study findings from various school contexts will be compared to identify consistencies and disparities. Lastly, findings will be synthesized into a series of recommendations for schools, educators and future research.
Ultimately, this review will illuminate the connection among educational difficulties, school belonging, and well-being. In doing so, it will identify factors that may support positive educational and emotional outcomes for migrant children in UK schools.


7. Ethical Considerations

	There will be no primary data collection for this project. This means there is no need to include children, parents, or teachers directly, so formal ethical approval is not required. Ethical considerations will still be taken into account in the review process. All sources will be referenced accurately and represented fairly. In addition, plagiarism, selective reporting, and misrepresentation of findings will be avoided. Care will be taken when discussing migrant children and potentially vulnerable groups. The review will follow university guidance on academic integrity and responsible research practice.
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