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Catalytic Leadership: Rights, resilience, and social change
Section 1 
McDowall-Clark and Murray (2012) suggest change within a social, historical, cultural, and political context, leadership paradigms include theories that were developed by research into a specific setting, such as public services or education. Therefore, highlight several qualities and principles appropriate to the nature and goals of that organisational sector.
According to Fenlon (2019), catalytic leadership is a rather new concept in early childhood education and care and is based on the idea that leadership involves change and early childhood educators should be acting as change advocates. Alongside this Fenlon (2019) and McDowall-Clark (2012) suggests it means that the leadership role lies with all practitioners not just one individual who is of a higher position of authority in the setting and according to Fenlon (2019), in Irish Early Childhood Education and Care this concept is regarded highly as they believe leadership should come from within a team not just one singular person. Dames, (2019), agrees and adds a new pattern of leadership is needed, one where all individuals involved in an organization work together to acquire their desired vision.
In addition, Salimi (no date) adds that a catalytic leader should use terms such as ‘we’ and ‘us’ instead of ‘I’ and ‘them’ to ensure that the leadership is a whole team role. Nicholson, et al (2020), agrees and also states that there has been a change in leadership and more focus has been given to the idea of it being a shared, social and spread-out concept. Furthermore, Salimi (no date) adds that a catalyst leader prioritises growth. These priorities of growth can range from the constant growth of services, the growth of individuals, to their own growth as a leader. This implies that a catalyst leader respects life-long learning showing that this type of leadership could be beneficial to leaders in early childhood education. 
Furthermore, Fenlon (2019) adds this concept of leadership is all about empowering others and a childhood teachers’ position is to influence rather than be authoritative. However, Cooper (no date) believes this may not be an easy thing to do in everyday practise due to teachers’ misconceptions on what a leader is, teachers reluctancy in engaging in the role of leadership and differences in knowledge and understanding on leadership roles. However, does believe that children’s education would be benefited by a whole teacher leadership. 
Socio-logical factors 
Social factors are events or situations that have an impact on people's way of life and wellbeing. Economic position, education, the political and healthcare systems, culture, ethnicity, security are only a few of these issues. (Stammler-Jaliff, 2023).
According to Brannen and O’Brien (1995) Similar to many other social science fields in the UK, sociology tends to overlook children and childhood. Through the study of family, gender, health, and education, sociologists have indirectly studied children. However, they have hardly ever been examined on an individual level. The sociology of childhood has a more established presence on the social science agenda in other European countries, which is undoubtedly a reflection of the social policies implemented in those nations for the broad social category of children. In contrast, the UK provides a safety net for a relatively small group of children and the UK is a region that is seeing inventive growth. However, Leonard (2020) argues that over recent years studies surrounding children and sociology have greatly improved and believes researching and studying the challenges and changes that impact on how childhood is lived and experienced is crucial. 
Blatt (2021) suggests that sociological factors that can affect children are bullying, illness, the passing of a loved one, divorce, and other life events. These can be frightening or upsetting to children. Even things like natural disasters, war, or terrorism can worry children even if they don't directly affect them. A child may be troubled by any of these fears, whether they are logical or illogical. In the hopes that their child won't be aware of certain matters, parents may avoid talking about these events with their children. It may be best for parents to presume that their children are aware of the occurrence and then gently probe them about their perceptions of it. However, it may be better for the child to learn about an anxiety-inducing event or at least talk about it with a parent (Blatt, 2021). 
Family life and poverty
Nagar (2021) states that one sociological factor that could affect children is their family’s socio-economic status. Stating that the development of a child could be significantly impacted by their family's status. One reason for this may be due to a family's heritage. A child's home and family life have a large impact on the beginning of a child social development and the passing down of cultural legacies, which together define the key elements of a child's personality. Engle and Black (2008) believes that in a child’s early years, poverty has been seen to impact on their development as well as their educational outcomes. Furthermore, In the United States it has been recognised that a child’s readiness for school, or their capacity to use education beneficially plays a crucial role in people’s ability to overcome poverty. It is a crucial component, but it needs to be backed by numerous other elements of a strategy to reduce poverty. 
Covid-19
Welsh Government (2021) believe that the social and emotional development for children under the age of 5 was most adversely impacted by the Covid-19 pandemic. Next to be affected was speech and language development, followed by physical and health development, with cognitive development being the least affected.  
According to Zhao (2020), schools were created with education in mind. Millions of schools' operations have undoubtedly been impacted by COVID19, due to school closures. While these closures have spurred creativity and institutional reflection, the likelihood of significant, lasting changes depends mainly on how we approach COVID-19 in education. Zhao (2020) believes the most beneficial thing educational organisations could do is to use COVID-19 as a chance to reinvent education. Schools are structures made for learning, but they were created when people had different ideas about learning and children, knowledge and skills, and teaching and teachers. The availability of professionals and expertise, as well as society and the economy, were very different back then.
Furthermore, UK Parliament (2021) state that Covid-19 had an even bigger impact on children with special educational needs and disabilities (SEND) as they were unable to re-attend school for a longer period of time than those children in mainstream school, due to the restrictions put in place during the return to school phase of the pandemic. However, they also add that practitioners did their upmost to stay in touch with families to support them in their child’s eventual return to school.
Welsh Government (2021) discuss strategies that a survey suggested could benefit children in early childhood education and care in the return to school following the pandemic. They believed it would be beneficial to focus less on ensuring children catch up to the development and educational levels they should be at and instead focus more on exploration, play and engaging experiences and creating a sense of belonging for the children.   
Role of the practitioner 
Dyer (2018) states that many governmental organisations have introduced changes to early years practitioner’s roles in order to be better equipped to deal with the changes to social policy and economic issues. Furthermore, Nagar, (2021) believes that a major part in the development of social skills is attained in school and is the significant role of a teacher. The classroom environment alongside the level of quality in practitioner and child interactions, may directly impact on how a child develops socially. 
A study carried out by Dyer (2018) found that many practitioners presented themselves as upholders of the needs and rights of children and they demonstrated an awareness of the significance of emotional and social well-being for learning and developmental outcomes, as well as the value of effective teamwork and leadership. However, although organisational practices are sometimes thought to be damaging to children’s progress and their right to participate in construction of their own learning the practitioners in the study very rarely challenged this. 








Section 2 
The Children's Commissioner for Wales is an independent children's human rights organisation that was established by the Care Standards Act of 2000. The Children's Commissioner for Wales Act 2001, which revised the Care Standards Act 2000, outlines the Commissioner's authority (Children’s commissioner for Wales 2023a). According to the Care Standards Act was introduced to regulate, ensure that agencies and service providers were competent in their responsibilities of care, and create an equal playing field for all service providers. According to legislations.gov.UK (no date), the Children’s Commissioner for Wales Act 2001 broadens the Commissioner's jurisdiction to include organisations and people operating in Wales who carry out statutory duties or provide statutory services in areas of functioning distribution to the Assembly.
According to Children’s Commissioner (2023), the decision to appoint a children’s commissioner is in response to a recommendation made by Lord Laming in the Victoria Climbie Inquiry, the position of Children's Commissioner was established. The Children Act of 2004 established the position and entrusted the Commissioner with raising public awareness of children's views and interests. Discovering what children and young people believe about issues that affect them and urging decision-makers to always consider their best interests are both parts of the Commissioner's statutory mission. She is able to contribute to future progress and enhancements for children, especially the most vulnerable ones. 
The Commissioner's main goal is to protect and promote the welfare and rights of children (Children’s Commissioner for Wales 2023a). The current Children’s Commissioner for Wales is Rocio Cifuentes and has been the Commissioner since 2022 (Children’s Commissioner for Wales, 2023b). In addition to her own staff, the Commissioner is assisted by an advisory board, an audit and risk committee, as well as children's organisations, stakeholders, and experts (Children’s Commissioner, 2023).
Children’s Commissioner for Wales (2023) states that according to the United Nations Convention on the Rights of the Child (UNCRC), children and teenagers benefit from 42 rights. Children and young people should receive everything they need to grow up joyfully, healthily, and safely thanks to these 42 rights. Wales became the first nation in the UK to protect the UNCRC in domestic law in 2011.
There have been 3 Commissioner’s before her 
Sally Holland the previous Children’s commissioner for Wales stated that her   responsibility was to stand up for the rights of children and young people in Wales and to advance their well-being. That is a tremendously broad assignment, so she participated in a large consultation called ‘Beth Nesa||What Next?’ to assist in determining priorities over the seven-year term. This sparked conversations and an online survey about the most important issues affecting children in Wales with thousands of children, teenagers, parents, and professionals. Peter Clark was chosen as the first children’s commissioner for Wales in 2001, and Sally Holland believed this campaign was appropriate to establish what had been accomplished since devolution of the children’s commissioner for Wales, what needed to be altered and what could be done about it (Education Workforce Council, no date).  
Furthermore, Education Workforce Council (no date) add that it was not surprising that education-related topics received a lot of attention; these included the role of schools in promoting mental health and wellbeing, curriculum content, testing and exams, learning about politics and citizenship, student participation in schools, additional learning needs, and meeting the needs of groups that are occasionally marginalised, like Gypsy Traveller children and looked-after children. 
From the results founded in this initiative, Sally Holland strategically set out a 3 year plan. 
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