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Task 1                                                                                                   
During my time as a Detective I have been able to demonstrate resilience, commitment and determination. I have been able to evidence my ability to deal with complex and challenging investigations whilst maintaining other serious investigations and ensuring safeguarding protocols.  
As valuable as my experiences are, I recognise the need and importance of both personal and professional development and performance and in particular how this impacts on an investigation and the organisation I work for. 
For me being able to critically evaluate ones own performance there must be an element of willingness to self-reflect, a desire to be open and honest about capabilities strengths and weaknesses. It requires a certain level of detachment or stepping back in order to consider what it is your evaluating before breaking it down into smaller components and considering your response.
To do this Donald Schon (1983) describes having the capacity to reflect on action so as to engage in a process of continuous learning.  Having researched this method of reflective practice where one has to relive an experience, before reflecting and considering what was happening, then reviewing the situation. I feel I can relate to this approach more so in a professional capacity. This method involves thinking on your feet, it involves considering one’s own thoughts and feelings and then using this information before deciding what to do next. Whilst this approach is a moment-by-moment approach which may not be suitable for every reflective practitioner. This approach for me is very relatable and practical when applying its stages to managing live investigations which require co-ordinating and managing fast track actions that involves quick decision making. 
Undoubtedly, we all subconsciously reflect on a situation or an event through cognitive reflection. But unlike cognitive reflection, reflective practices allows you to explore on a more deeper level the wider considerations such as values and social identity, such as different perspectives and patterns of behaviours.  Challenging our assumptions and consider changing the way we see and do things. Qureshi (2005) further adds ‘that our multicultural identities contribute as well to our sense of self which influences our understanding of the world in which we live’. She adds that ‘culture is so immanent that we are usually not aware of it’.  
It is also important to note that a person’s attitude or understanding of reflective practice are diverse and not always positive. This can be due to a number of reasons, such as not understanding the reflective process and what it entails. They may also be reluctant to analysis one’s own practice, not being open and honest about what worked well through fear of failure. There are lots to consider including personal interpretations of an event or situation. One person’s perception of an experience may differ from another’s.
Various academics including Chris Argyris have researched reflective practice and experimental learning and they all seem to agree that reflective practice is a skill which can be learned. 
Moon, J. 1999 states “Reflective practice is an active, dynamic action-based and ethical set of skills, placed in real time and dealing with real, complex and difficult situations” 

Focusing on the last 12 months of my career I have undertaken a number of significant changes in both my personal and professional capacity. I have development new skills and enhanced existing ones. In November 2020 I successfully completed the Sergeants exam and successfully went onto attain a higher rank by becoming a Detective Sergeant in August 2021. 
In preparation for promotion and as part of my professional development I utilised the Development Hub, which forms part of South Wales Police learning and personal development guidance.  The self-reflecting tool proved to be an essential way of me being able to evaluate my development in the last 12 months and analyse my suitability for promotion (SWP HUB Development).  
I was honest with myself during this process evaluating my strengths and weaknesses, career goals and areas of improvement. During this time, I also developed and awareness of the Chief Constables Delivery Plan and took appropriate action to incorporate this into my policing approach as evidenced in the objectives I set. An example of this was partnership working and early intervention and prevention, where I worked in partnership with partner agencies to identify and help those at risk. This also helped me develop my problem-solving skills to incorporate a more coherent approach to develop sustainable solutions to shared problems. 
Advantages of this approach allowed me to tailor and identify key areas of learning and development, which for me this focused around seeking developmental for promotion. 
My Personal Development Plan didn’t have limitations in respect of objectives. Which meant I was able to revisit and make necessary adjustments according to both my personal and professional change in circumstances. A disadvantage to this also meant I created a number of objectives which were time consuming and often a distraction.  John’s (2009) reflective framework for me captures these difficulties I experienced. Not being an experienced reflector meant that I was continuously seeking to add new elements to the stages of the model in respect of influencing factors such as my own values, external influences and how I was feeling at the time. 
For me reflective practice in a professional capacity, is the foundation of professional development. 
Reflecting on such a time draws me to an event during periods of ‘Acting Up’ as a Sergeant. There were times when I took on too much responsibility in an attempt to gain as much experience as I could in preparation for the Sergeant Boards which meant on occasions, I became overwhelmed. I questioned my suitability for the position and how it was impacting on both my personal and professional capacity. 
Gibbs 1988 states ‘that by reflecting on your learning experience, it allows you to better your performance as it is happening, as well as improving it for the future. Without this reflection on your own learning, it is therefore difficult to improve for next time’ (22 Nov 2019 Gibbs learning By Doing).
The Gibbs Reflective Cycle aims to give structure to learning from experience. Unlike any other approaches such as Kolb’s 1984 reflective model which is referred to as an “experimental Learning” that allows one to consider their own experience which is then reviewed, analysed and evaluated systematically in three stages. Gibbs reflective cycle encompasses reflecting on feelings. Which for me is an important component when considering continuous professional development especially as my role incorporates serious child abuse cases. 
This method encourages systematic thinking process about an experience or activity.  For me this is a good way to work through an experience as it allows you to continuously think about an experience developing a self-awareness, including decision making abilities. It also provides structure and direction.

Another framework used for reflection is Driscoll’s model (1994) which is based on three reflective stages, What? So what? Now what? Reflecting on my promotion board interview there were certain aspects of the interview that highlighted areas of improvement, factors that I hadn’t considered as part of the process which moving forward for future learning I needed to consider. Whilst applying this approach to my experiences was simplistic in terms of it being a quick and easy approach, It did limit my reflective thinking to just those 3 main questions and didn’t naturally prompt me to consider additional analysis. I realized that this approach didn’t incorporate the wider considerations as recorded in Gibbs model. I also learnt that despite finding little research that reported negative reflection models there were limitations of reflection depending on the approach you apply and depending on one’s learning style. 

It is one of the priorities of South Wales Police to make wider contribution to policing through the strategic policing requirement. To involve and empower our communities, to work in partnership with other services and to make the local criminal justice system efficient and effective to meet the needs of victims, providing the best possible policing in the community. (South Wales Police and Crime Plan 2021)
Reflective practice is an important component when considering the importance of continuous personal and professional development in achieving organisational objectives such as these.
It’s inevitable that the police service will always have a demand to continually develop their staff due the ever changing ways in which crime is committed and the needs of the public. Without further learning for officers, they would not be able to provide the high standard of service that is expected.
In order to ensure that South Wales Police continue to meet the policing agenda of today and is capable of meeting the demand tomorrow, The Chief Constable Delivery Plan outlines organisational and business change programs that will enable the force to be resilient to these changes. ( SWP Delivery Plan 2021) 
The People and Organisational Development Strategy (2018-21) is an example of how SWP plan to achieve this. By creating an organisation ‘fit for purpose, in which the right people do the right things in the right way’. This will not only benefit the workforce and individual development, but it will also play a significant role in achieving South Wales Police vision ‘To be the best at understanding and responding to our communities needs’ (2021- Chief Constables Delivery Plan) 

Both continuous personal and professional development will play a significant role in achieving this force objective and as part of my contribution to support this I will look to draw on past experiences using an analytical approach to develop a method of problem solving that best suits me.  
I will also look to incorporate new ways of thinking and learning. The College of Policing’s continuous personal and professional development (2020 CPD in Focus) is an example of this which highlight 5 principles to CPD that all police officers should consider. One of which includes collective responsibility between the individual, the organisation and the College of policing, working together to support the individual’s development.  
Officer participating and collaboration in this process will be vital if it is to succeed. As described by Calvin Coolidge 1916 “All growth depends upon activity. There is no development physically or intellectually without effort, and effort means work”  
The College of Policing recognises the importance of this and subsequently introduced professional development opportunities which is designed to “support everyone in policing to make the best possible decisions and gain recognition for their skills and knowledge so that they can provide the best service to the public” (Policing, 2020).
There are lots of benefits to both personal and professional development and South Wales Police as an employee positively promotes and encourages officers to explore these.
For example, applying myself to develop in leadership and management got me promoted to Sergeant. I took the opportunities and was encouraged to do my exams, act up as Sergeant and do any courses to supplement my development and learning in order to be ready for promotion
I have a genuine interest in developing my role as an investigator and how the mind set and beliefs of both myself and other impacts on our decision making. In support of this interest and to further both my personal and professional development I have recently enrolment on a BSc Professional Investigation course.
I hope the course will enhance the skills I already possess and will enhance my performance and the service I deliver to both the public and victim’s. 
Miller’s (2003) study of female victims of domestic violence evidences this association. The study highlights the multivariate relationship between victim satisfaction with police action and feelings, where the association between victims’ effective responses were measured in terms of satisfaction.  
I also hope it will enhance my approach to the way in which I gather and consider evidence and exposes me to a wider range of thinking, developing my knowledge about contemporary thinking within the modern police service and investigative practice. 
Stelfox, P. (2008) investigated the relationship between investigative practice and performance management. In summary he emphasizes that the services capacity to investigate crime entirely comprises the skills, knowledge and experience of investigators. Whilst he does acknowledge other resources such as forensic science and intelligence. He concluded that without skilled investigators who know how to use them, they are of little value on their own. 
By doing this I hope to raise awareness of my own working practices within the policing culture and the often unseen influences of our own actions in the workplace. I will look to use the knowledge gained from my studies to create a workplace that encourages practices and continuous improvement. Peter Honey and Alan Mumford (1989) developed materials for this purpose, acknowledging that reflective practice is easier when people get help from peers. 
I also hope it will provide me with the tools to enable me to evaluate and act upon what has worked well as well as what has not and being open to managing change and continuous improvement.
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Task 2
I recognise that serious and complex crime is a rapidly evolving threat one which is becoming increasingly complex as criminals exploit the vulnerable.
Eliminating and preventing crime is a priority within South Wales Police. Together South Wales Police will work to protect the most vulnerable in our communities, understanding causes and taking prompt positive action as issues arise. (South Wales Police & Crime Plan, 2021-25).
Drawing upon my own experiences where I have had responsibility for within my current role as a specialist child abuse investigator. I can evidence occasions where I have played a significant role and responded positively to a serious and complex investigation, where I continuously reviewed the status of the investigation as it unfolded, highlighting and identifying investigative actions whilst taking into consideration safeguarding measures. 
An example of which refers to an investigation surrounding an allegation of child cruelty and neglect of children who attended a day nursery. The community housing the nursery was relatively small and tightknit and the impact of the police investigation impacted significantly on community tension. 
This investigation was both complex and challenging, there were multiple child victims, witnesses, as well as three suspects, with numerous witnesses being identified as and when the investigation progressed, thereby coming into the equation at different stages. 
Throughout the investigation I worked in partnership with both Children Services and the Care Inspectorate for Wales (CSSIW) who identified that this was the first large scale investigation of its kind in Wales. 
Whilst this brought about its own challenges which presented later in the investigation, it also reinforced James Morgan’s (1991) report which was a key driver for much of the visions of partnership working contained in the Crime and Disorder Act (1991). 
Whilst recognising local differences and variations between forces, the report highlighted that tackling crime, and its causes should no longer be the core responsibility of the police. However, one of the tensions surrounding the implementation of partnership working was the distinct challenge this created for the police organisation, which is a contributing factor when managing investigations. 
In addition to the investigation needs there were several pieces of legislation, codes of practice and guidelines that need to be considered and adhered to. The most obvious perhaps is the Police and Criminal Evidence Act 1984 (PACE) where a great deal of police powers derive from, in particular Section 24 – the power of arrest which was later amended by the Serious Organised Crime and Police Act 2015.  
Whilst all forces will have to comply with National Legislation there will however be variances in individual force’s own policies and procedures. To promote cohesion and best practice for investigators The College of Policing have published Authorised Professional Practice (APP) This covers all areas of conducting investigations from looking at effective investigations to evidence and admissibility, listing key principles of an investigation. (College of Policing, 2018).
My own decision making is highly influenced by the National Decision-Making Model (NDM) (Policing, 2015). However, I will constantly consider other relevant guidance such as The Code of Ethics (Policing, Code of Ethics, 2014) and standards of professional behaviour. I also have to work within the parameters of The All-Wales Child Protection Procedures 2008. 
For me effective and justifiable decision making is one of the main responsibilities of all Police Officers. It is a crucial skill required for both effective management and leadership. 
“Management is about deciding what to do and then getting it done through people” (Armstrong, 2017) 
It is also about “The right person, in the right job, with the right skills, at the right time” Stokker, J. and Hallam, G. (2009) 
‘To think critically is to examine ideas, evaluate them against what you already know and make decisions about their merit. The aim of critical thinking is to try to maintain an ‘objective’ position. When you think critically, you weigh up all sides of an argument and evaluate its strengths and weaknesses’ (The Open University, 2008). 
 In my professional capacity this definition is pertinent to my current role which requires me to gather and review evidence. I have to make a decision on the direction of an investigation and the most appropriate outcome or disposal.
When applying this approach to the aforementioned investigation I sourced additional methods of support such as the OSARA decision making model which builds on Herman Goldstein’s Problem-Ordinated Policing and was developed by John Eck and William Spelman (1987) to help develop my problem-solving skills when analysing and evaluating evidence from a ranges of sources. 
There is no definitive definition to describe how one critically thinks. But to help us understand the method there are a number of stages and thinking models which allow the user to switch between problem solving strategies. Pearson’s Red critical thinking model (adapted from Chartrand et al; 2009) provides individuals with a framework for “thinking about their thinking” The model is a way to view and apply critical thinking in 3 principles recognise, evaluate and drawing conclusions when faced with decision making and problem solving.
The Watson Glaser critical thinking test (1964) which is based around the RED model of critical thinking is another good source when considering whether the information presented is true, and whether any evidence has been proved to back it up. 

The College of Policing define a critical incident as,
“Any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community” (The College of Policing, 2018)
It is evident from previous investigations that the incorrect response to any incident has the potential of it escalating to a critical or serious investigation which can have a significant impact on both an investigation and on the victim, their families, and the wider community. This in turn leads to loss of confidence in the police, less crime being reported and even scrutiny through high profile case that haven’t been managed appropriately. 
An example of such a high-profile case is the Victoria Climbie enquiry (Laming, 2003) One of the recommendations from this enquiry highlighted a lack of communication and information sharing between partner agencies. Clearly there is learning to be had from this and reflecting on my current investigation I quickly familiarised myself with the circumstances which involved me evaluating the information readily available and thinking about what I knew then, what I needed to know and what I needed to do to progress the investigation. 
As part of the decision-making process, I reflected on previous responses and considered what had worked well in pervious investigations, decisions I made, were they propitiate at the time or were there any areas of my investigations that could have been improved? 
I considered the impact of my decision, who will it effect, what will the consequence be and what the benefits would be? 
I then considered available resources, having due regards of what specialist resources would be required and taking into consideration the skill set of those on duty. As part of this process, I also considered The All-Wales Child Protection Procedures (2008) 2.2.1 which highlights that Police and Social Services must ensure that an appropriate level of deployment of trained staff are available when investigating cases of significant harm. 
I considered the fast-track actions and documented a plan of action in respect of immediate actions which included suspect interviews, Achieving Best Evidence interview with the assistance of intermediaries, witness statements, forensic opportunities, scene preservation and exhibits.
I also had to consider the implications of arresting the suspects. Was there a necessity to arrest? Would the arrest be legal or was it proportionate based on the information presented to me? 
I had to consider the outcome of not arresting, would there be a loss of evidence, chance for collusion and safeguarding concerns? 
I developed a working hypothesis’s an evaluated these against the information available to me at the time to assess the necessity to arrest taking into consideration powers and policies. 
I continuously monitored the progress of the investigation, re-assessing new information as and when it unfolded. What started with 1 victim quickly escalated to 3, which created new actions in respect of their identification and safeguarding. I worked within the parameters of section 11 of the Children Act 2004 where there is a statutory obligation on the police service to safeguard children which also includes a multi-agency response. 
At the conclusion of the investigation, I assessed the information available to me in the form of witness testimony, suspect interviews, previous convictions, ABE video interviews, and medical evidence. In addition, I viewed third party material for anything which may undermine the prosecution or assist the defence. 
I evaluated the information for discrepancies, highlighting strengths and weaknesses by cross referencing data. Ensuring all lines of enquiries were pursued. 
I then decided on the most appropriate disposal. 
This was a particularly difficult decision for many reasons, the victims in the case were very young, the level of child cruelty varied amongst them and a conviction for the suspects would have had a significant impact on future career development. 
I had to consider any decision made would be rightly scrutinised. A wrong decision could have major implications as victims may continue to be put at risk of further harm. There could be reputational damage to the organisation. It could also undermine public confidence in police, and it could reflect badly on my own abilities as a supervisor. 
I considered the disposals available to me, refer the matter to Crown Prosecution Service or no further action. I considered a less intrusive disposal such as an out of court disposal, a caution, woman’s pathway, youth bureau, children’s services interventions. 
I also considered other legislation including The All-Wales Child Protection Procedure 2008 ‘THE CHILD IS PARAMOUNT’. This can sometimes go against our professional instinct to pursue a conviction however this may not be the best outcome for the child victim. 
I considered the Victims Code of Practice (VCOP), Vitim’s right to be given information about the outcome of the investigation, there right to make a complaint or appeal a decision. Was my decision ethical?
I then reviewed my decision reflecting on the ERA cycle (Jasper, 2013) which is one of the simplest of reflection models.  I considered was this the best outcome, if so why? What did I do that was good, what would I do differently? I also considered what action I will take as a result of this reflection in respect of future investigations. 

Whilst I already possess an in-depth knowledge of successful partnership working there were a number of challenges associated with this investigation. The investigation reinforced that partnerships remain varied in respect of approaches, priorities and different types of services. 
Mitchell and McQuaid (2001) capture these conflicts describing “Many partnerships have agreed broad aims, but their detailed goals may be unclear, or the partners may have differing understandings of what the goals mean. This can rapidly lead to misunderstanding, lack of co-ordination, and possible conflict between the partners”
Of course, there are many advantages to partnership working and drawing on a number of existing approaches, Hutchinson and Campbell (1998: 9) suggests partnerships have common aims and a strategy to achieve them; partnerships share risks, resources and skills; partnerships achieve mutual benefit and synergy. Defining feature of any inter-agency partnership is the manner in which skills, knowledge and expertise are shared in order to maximise the appropriateness, quality and efficiency of provision.
Due to the nature of the allegations and the vulnerability of the victims, community tension was also an associated challenge. The witnesses in the case were young and were fearful of retribution and several parents of victims who had been identified were both hostile and non-receptive to police engagement. Some parents had formed their own opinions of the investigation and had pre-existing opinions of the alleged perpetrators.
Conflict and anger also arose when the seriousness of the allegations unfolded to the parents of the victims. Social media platforms were used to share information which created unfounded accusations and new challenges in respect of safeguarding.
A senior prosecutor in England and Wales previously stated that ‘Social media is raising difficult issues of principle, which have to be confronted not only by prosecutors, but also by others including the police, the courts and service providers’ (BBC 2012). 
A multi-agency approach was subsequently adopted to tackle these new challenges by reviewing the sharing of information and how it impacted on the wider community.
Neighbourhood and community policing teams were kept informed which was particularly important as they assisted in managing the risk. I also created a level of engagement that was clear to the people involved and the community, without compromising the investigation and whilst still safeguarding the numerous children involved.  
I quickly developed an understanding of the local dynamics of the community, how the community felt about what has been alleged, rumour and speculation, what had happened or had the potential to happen and the impact it would have on the community and on the families involved.   
My developed approach helped to minimise potential effects the investigation had on the wider community whilst maintaining and promoting a positive relationship with the police and the integrity of the investigation.
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Task 3
The role of the police in responding to child protection concerns in the UK has evolved considerably over the last 40 years, to the point where they now occupy a central position in the investigation of child abuse allegations (Garrett, 2004)
This has seen a significant shift in the police response to investigations of child abuse. One of the most visible manifestations of this shift has been the establishment of specialist child abuse investigation units Lloyd & Burman 1996). 
The need for specialist units dedicated to the investigation of child abuse was also indicated by the Bichard Report (2004) into the Soham murders in 2002 (van Diijk et al 2015).
Lloyd and Burman (1996) concluded that the introduction of these specialist units had brought about greater collaboration and co-ordination between the police, social work and other professionals and had led to greater clarification about the respective roles and responsibilities of all the agencies.
The police service is often the first agency to respond to serious concerns of child abuse and as such have the principal role of ensuring any alleged cases of child abuse are prioritized and investigated immediately.
Every investigation is unique based on the circumstances of the offence, however legislative context, protocols and guidelines often overlap investigations as officers primarily work within key pieces of legislative which include The Children Act 1989, PACE and the All-Wales Child Protection Procedure 2008, Working Together to Safeguard Children 2018, 
Of course, there is other specific legislation and powers to consider when dealing with vulnerable victims and witnesses, including suspects. These include, but not limited to Victims Charter Act 2006, Victims Code of Practice which was established by the Domestic Violence, Crime and Victims Act 2004 but came into effect in 2006. PACE which is where a great deal of police powers derives from and the Human Rights Act 1998. 
As a direct result of my current role as a specialist child abuse investigator I am able to recognise and respond to the issues effected by children who have been exposed to Adverse Childhood Experiences. 
An example of which refers to an investigation into an intra-familial sexual assault on a 9-year-old child. This investigation was particularly complex not only due to the seriousness of the assault but the suspect in the case was an older child sibling. 
Unfortunately, sexual abuse amongst siblings is common however it can be hidden and underreported to professionals. 
“The average age of a juvenile sex offender is 15 years old. Most registered sex offenders carry out their first offence before age of 18. But many as 1 in 8 juvenile offenders are under the age of 12” (Finkelhor 2009)
There could be several reasons for it being unreported to police, including the victim being afraid of the perpetrator, or being afraid of upsetting their parents. 
In this particular investigation parents doubted the account provided by the victim which was particularly hard to manage as they were unsupportive of the victims needs and feelings. They were dismissive of the possibility that their own child could have abused his younger sibling. There was also an element of denial.
A 2012 study published in the Journal of Interpersonal Violence found that parents were much more likely to blame their child for the abuse or doubt the story altogether when the perpetrator was a minor.  
Drawing on my experiences I am also able to recognise there is also a deep sense of shame and embarrassment that occurs when a perpetrator of a sexual assault is a family member which can often be a contributing factor in respect of parent’s responses to allegation.
Reflecting on my responses to this investigation I considered the aforementioned but also the fact that parents may have felt overwhelmed and torn between the needs of the child who has harmed and the needs of the child who had been harmed. 
Yates & Allardyce (2021) provides an insight to understanding family responses to intra-familial child abuse and stresses how vital it is that services do not inappropriately pathologies what may be the family’s coping strategies but help family members by processing this new information about their family. I considered this concept when parents fell short of appropriate responses to investigative lines of enquiries, such as providing consent to be video interviewed. This was later explored with parents after a period of further consultation where the judicial system was explained to them in more depth and after they had time to digest the circumstance which presented them. 
Professional and public expectations about the standard of competency expected of a police officer are high and the range of skills and knowledge is diverse (Shapiro et al, 1999)
To manage these expectations, I used established techniques to progress the investigation in the form of Achieving Best Evidence interviews, by applying special measure protocols, use of intermediaries, adhering to Victim Codes of Practice and conducting suspect interviews with the use of special warnings. 
The use of these techniques is not exhaustive as there are many elements to an investigation to consider like forensic techniques and partnership working. 
For example, when a child has suffered significant harm, a strategy discussion/ meeting with Children Services, the Police and other partner agencies will convene.
This multi-agency approach to progress an investigation, allows professionals to explore the best interest of the child, the sharing of information, skills and experience but also provides the opportunity to explore additional safeguarding measures. 
Whilst responsibility for the investigation remained with the police which included a video recorded interview of the victim (recommendation 99 of the Victoria Climbie Inquiry Report), strategy meetings also create an opportunity for a multi-agency response to any investigation. 
The All Wales Child Protection Procedures (2008) highlights this multi-agency response emphasising that Police and Social Services must ensure an appropriate level of deployment of trained staff are available when investigating significant cases of harm. 
Whilst there is no statutory definition of significant harm, when providing a response, it is important to consider
“Where the question of whether harm is significant turns on the child’s health or development, the child’s health or development is to be compared with that which could reasonably be expected of a similar child” (Section 31(9), Children Act 1989).
Most child abuse investigations begin with a visually recorded child interview which then provides direction that is likely to influence the investigation in respect of forensic opportunities such as medical examination and scene and exhibit examination, identification of witnesses and or suspects. 
The purpose of an interview is to ascertain the victims account of the alleged offence and any additional information relevant to the event. The interview is a crucial component of an investigation. Therefore, it requires appropriately trained officers to plan effectively for an interview. 
A poorly conducted interview could mean that victims are harshly cross-examined or have to testify more than once. It also helps to minimise the number of times the child is interviewed and is commonly referred to as Achieving Best Evidence. 
(Leander, Granhag, & Christianson, 2009) believe that the behaviour of the interviewer can greatly determine the effectiveness of an interview.  Up until now I had not considered this theory in great depth and on reflection perhaps, I have previously gone through the motions whilst conducting interviews? Even more so maybe when I hadn’t been the officer in charge of the investigation? Perhaps the lack of ownership of an investigation can have an impact on the interviewer’s approach to the interview? If they haven’t had the opportunity to conduct the rapport phase properly, or they are only meeting the child for the first-time minutes before the interview this could potentially create a lack of interest or a barrier? Thinking of future interviews, I conduct I will take time to explore my own behaviour and how it impacts on the effectiveness of an interview.  
As part of my planning and preparation for the interview I assessed the victim’s cognitive ability and suitability to be interviewed. This was explored through the rapport stages whilst discussing neutral topics and evidencing the victim’s ability to recall and described events. 
I considered the victims culture and ethnic background as it is helpful to have knowledge about the victim’s background including customs and beliefs. The benefits of this provide the interviewer with a further insight to the child’s account providing clarity around the child’s beliefs about reward and punishment. 
I also took this opportunity to explore truth and lies with the victim which forms part of specific guidelines for forensic interviews with children. Such guidelines are referred to as ‘ground rules’.
If circumstances warrant it, Children’s Services can also form part of the interview teams, using appropriately trained staff. Further developing a joint investigation in line with HM Government (2015) As part of my investigation I did consider this approach but felt it would have impacted on the quality of the child’s evidence. In the absence of a Social Worker an Intermediary was considered more appropriate given the circumstances and the child’s cognitive ability. 
As part of my investigation, I also made provisions for early Special measures to support the victim in line with the Code of Practice for Victims of Crime (2015) by seeking early investigative advice with CPS. Considering the best interest of the child I ensured that the special measures proposed were in keeping to meets the needs of the victim rather than being base around the offence. 
I also applied the Golden hour Principle. The College of Policing describe the Golden Hour as 
“The term used for the period immediately after an offence has been committed, when material is readily available in high volumes to the police. Positive action in the period immediately after the report of a crime minims the amount of material that could be lost to the investigation and maximises the chance of securing the material that will be admissible in court”. (Policing C.o., Investigation Process, 2019)
If these principles are followed in response to a crime, then it increases the chance of evidence not being lost and securing a positive outcome.
The first formal child death inquiry took place in England in 1945 into the death of Dennis O'Neill, who was killed at the age of 12 by his foster father. This transformed how care was provided for children. It also contributed to the development of a number or specific legislations which were adopted as part of my investigation. Specifically, the Children Act 1989 which set out the paramountcy principle that the welfare of the child should always be the court’s main consideration. This was at the forefront of my investigation especially when considering the investigative actions needed to progress the investigation. 
With every decision I made I had to consider if it was in the best interest of the child. For example, what would be gained from a forensic medical examination based on the information provided by the victim?
 Was it proportionate to expose them to such an intrusive examination if the forensic opportunities were limited or unknown?
Also, I had to consider the element of consent. A child below the age of 16 years can give consent if they have ‘sufficient understanding and intelligence to enable him or her to understand fully what is proposed’ (Gillick v West Norfolk and Wisbech Area Health Authority [1986]
Whilst this is an area for consideration in respect of parents not consenting to a medical examination. One has to question if the child has the cognitive ability to understand the purpose of the examination and what it entails? Are they able to retain the information to make an informed decision and are they able to communicate their wishes and feelings? 
Consideration for an emergency protection order was considered which would allow a medical examination to take place (Children Act 1989 section 44(6)(b)). However, this had to be weighed up against the impact of such an intrusive examination would have on the victim and their emotional wellbeing. 
The use of techniques applied to my investigation reinforce that a collective range of investigative practices and approaches are required not only to promote good practice but also to ensure there is a coherent approach in how victims of crime are treated, to promote integrity and transparency throughout investigations but also to ensure that there is learning to be had. 
An example of which is the Memorandum of Good Practice (1992) (MOGP), which was prompted by the Pigot Report (1989), which recommended that video-taped interviews be used as evidence in chief and following implementation of the Criminal Justice Act of 1991 which specified how forensic interviews of alleged child abuse victims should be conducted. 
It indicated that forensic interviews should include: five phases in sequence—rapport building, free narrative, open-ended questions, closed questions, and closure. In a study of Theory Versus Application (2000) the authors concluded that despite the (MOGP) being a comprehensive document its implementation appears to have had less effect on the practices of forensic interviewers as anticipated and that further work should focus on ways of training investigators to implement the practices. 
This places more emphasis on achieving best evidence during the course of an interview as a poorly conducted interview could mean that victims are harshly cross-examined or have to testify more than once. In essence it shifts the emphasis onto the interviewer which ultimately creates a demand for continuous professional development. Which has never been more crucial in case involving children of sexual abuse. 
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Task 4
As a Child Abuse Investigation Officer, I deal with the most vulnerable members of society. 
I recognise that many different circumstances give rise to child abuse and that there are many accepting definitions of it which include physical, sexual, or emotional abuse or neglect. The abuse can be seen as any form of maltreatment of a child. 
Child Welfare Information Gateway (2019) describes child abuse as ‘any act, or failure to act, on the part of a parent or caretaker, which results in death, serious physical or emotional harm, sexual abuse, or exploitation of a child’. Any act, or failure to act, which presents an imminent risk of serious harm to a child also counts as child abuse.
Cases of child abuse can be extremely difficult to investigate by police and in cases of intra-familial sexual abuse, investigations can be both complex and protracted, which can often be very challenging. 
It is estimated that child sexual abuse in the family environment comprises up to two thirds of all child sexual abuse reported to the police (Children’s Commissioner for England, 2015) 
As part of this inquiry, it is also estimated that only one in eight children in England who are sexually abused come to the attention of statutory authorities.
Considering this data, it is important to reflect and consider why cases of child abuse remain largely unreported?  Quite often victims are afraid of the alleged perpetrator, who is often a family member. A disclosure can often lead to a change in family circumstances which causes upset and anxiety. Also, there is often an element of shame or embarrassment associated with abuse which can deter reports being made to police.  
Child abuse can be very traumatic for victims and their families which is why it is imperative that the most appropriate responses and mythologies are considered to reach an appropriate investigation outcome whilst being sensitive to the needs and welfare of the victim. 
One of the key elements of an effective police response to child abuse is a holistic approach, one which is child centred and is fundamental to safeguarding and promoting the welfare of every child. 
A child centred approach means keeping the child in focus when making decisions about their lives and working in partnership with them and their families. It’s about the sharing of information to minimise threat, risk harm to those involved, and to provide the most appropriate response. (College of Policing, 2019). 
Current UK statutory guidance, Working Together to Safeguard Children’ (2015) also promotes the need for this approach but also highlights failing in this area which can have a detrimental effect on meeting the child’s needs and effective safeguarding. 
‘Effective safeguarding systems are child centred. Failings in safeguarding systems are too often the result of losing sight of the needs and views of the children within them or placing the interests of adults ahead of the needs of children.’
An article (2017) published by the university of Scotland into the challenges and opportunities for specialist units policing child abuse, also highlighted that “a multi-agency and holistic approach were more effective when reaching an appropriate investigation outcome”. 
Reflecting on my own professional experiences working within such a specialist unit I have adopted and implemented this approach if not to all my investigations. Some of course have been more complex than others but what united them was the need and requirement to adopt a multi-agency approach, not only to progress an investigation and to ensure appropriate safeguarding measures were implemented but fundamentally to ensure the wishes and feelings of each child was heard. 
Whilst this approach, which incorporates the validity of evidence in-order to enable prosecutions is widely promoted a disadvantage of it can often lead to criminal investigations of child abuse being discontinued by police.  Relatively few cases reach the Crown Prosecution Service, and even fewer get to court (Horvath et al, 2014). This is partly due to the investigation not being in the child’s best interest. 
Another factor to consider is the failure to follow good practice guidance on Achieving Best Evidence interviews, which are crucial in the absence of physical and other corroborative evidence (Davidson et al, 2012; Davidson and Bifulco, 2009; Davidson et al, 2006). In these circumstances there are lots of elements to consider such as the skill and mind set of the interviewer, the use of intermediaries being used, appropriate special measures and the interview setting. 
Research suggests that poor interview settings that are not child friendly also impact on the quality of evidence (Criminal Justice Joint Inspection 2012).
One way of maximising the detail and accuracy of child witness statements is to provide an environment where the witness feels heard and understood, and not judged (Powell and Cauchi 2011).
It could be argued that poor compliance in policing is because of inadequate training. Work conditions including stress, high work demands, and multi-agency collaboration are also impact factors that give rise to failings. 
Balfour & Neff (1993) recognise the impact of negative stress placed on professionals including policing and emphasis that the skills, ability, and knowledge of employees is essential to the quality of service offered.
Considering these factors Interviewing victims, witnesses and suspects is key to evidence gathering and is an essential aspect of the investigative process. The primary source of information which forms part of an investigation is usually contained within the victims/witnesses account (Milne & Bull, 1999; Milne & Shaw, 1999).
The way in which vulnerable victims and witnesses are supported during a police investigation has evolved significantly over the years. Achieving Best Evidence (ABE) in Criminal Proceedings has contributed to this change. What once was the Memorandum of Good Practice 1992 has since been replaced by ABE which offers guidance and specific procedures including techniques to assist those responsible for conducting video-recorded interviews with vulnerable victims and intimidate witnesses, with the means of giving their best evidence, leading to a successful outcome. 
Quite often child abuse victims are frequently interviewed by a vast number of professionals as part of their disclosure, with different information elicited in different interviews. Whilst there are both positive and negative effects of multiple interviewing, this topic has previously generated some debate (la Rooy et al., 2009). 
Whilst repeat interviewing allows for more than one opportunity to recall and share information this can have a significant impact on credibility and validity of the information shared. Especially if the information contradicts the latter. 
Achieving Best Evidence aims to reduce the number of times a child provides an account, negating and minimising evidential difficulties that arise from poor practices. 
When considering approaches relevant to suspect interviewing it is important to understand the purpose of an interview. 
Section 11 of Code C of the Police and Criminal Evidence (PACE) define an interview as
 “The questioning of a person regarding his involvement, or suspected involvement, in a criminal offence or offences which, by virtue of paragraph 10.1 of Code C, is required to be carried out under caution”.
Historically the most common interviewing method was confrontational and confession seeking as researched by Moston and Engelberg (1993). This approach was oppressive, where a persistent repetitive style of questioning was adopted. This was similar to the approach advocated by Inbau et al (2004). 
Considering this problematic mythology Shepherd (1992) steered an ethical interviewing approach which recommended that interviewers should treat suspect with respect and dignity. 
This approach was supported by Baldwin (1993) who also advocated a rapport-based interview approach that was non-accusational. This approach is considered as the best method of obtaining reliable information.  
In 1992 the essence of ethical and rapport interviewing was captured within a model of police interviewing, referred to by the acronym PEACE. This method aimed to provide structure and a more coherent approach to interviewing, directing practitioners away from previous problematic interview methods. 
In 1993 the model was introduced for police use in England and Wales as the basis of all investigative interviewing and has since been adopted as best practice by numerous police forces and other public/private agencies worldwide. It involves. planning and preparation, engage and explain, account, clarification and challenge, closure and evaluate. 
This framework for investigative interviewing provides the interviewee with a robust model to assist with effective interviewing. As part of the planning, it assists with setting clear aims and objectives, establishing questioning topics and areas of interest. 
The theory behind the rapport phase also captures the need for personalising the interview. By showing empathy and respect to the suspect in the engage and explain phase of PEACE minimises any concerns felt by the suspect such as anxiety or anger which could maximises the likelihood of them engaging disclosing relevant information.   
Advantages of this model brings a methodical approach to evidence gathering through questioning which improves the reliability and quality of witness and suspect accounts and improves prosecution cases. It will also assist in minimising the number of miscarriages of justice where interviewing practices were cited by the appellant (shepherd, and Milne, 2006). 
There has been a significant shift in Policing in terms of working to become a more professionalised service. A key aspect in this change has centred around police training and development. As part of Neyround (2011) review of police leadership and training, he outlined policing requirements needed to police the 21st Century. The UK of College of Policing (CoP) upheld these recommendations which led to the development and design of the Police Education Qualifications Framework (PEQF) which is ‘intended to support the development in training by recognising and raising educational standards in Policing’ (College of Policing, 2016).
It is well documented that victims and witnesses are pivotal to any criminal investigation even more so in attaining a conviction. Whilst there are several challenges associated with interviewing vulnerable victims Prosser & Bromley (1998) believe these challenges are not that different from those relating to the interview of ordinary witnesses. 
In order to reach an appropriate investigative outcome, interviewers need to be appropriately trained to ensure their skills are of a high standard and are align with legislative context and positive practices such as the All Wales Child Protection Procedures 2008 and ABE. Training will provide greater depth and knowledge which will positively impact on officer’s ability to respond to vulnerability and to identify and safeguard victims of abuse.
Appropriate training and relevant experiences also leads itself to identifying and considering additional complexities which can also impact on an investigation, such as a child’s race or culture. This supports previous research which suggests that BAME children are under-represented in child protection services when it comes to sexual abuse (Brown et al, 2011; Gilligan and Akhtar, 2006).
South Wales Police and Crime Plan (2021-25) highlights ground-breaking research on Adverse Childhood Experiences (ACE) which has led to Wales being recognised as a world leader in tackling the consequences of ACE. 
In 2017 South Wales Police in conjunction with other agencies conducted a pilot study into ACE. The research collated indicated that current vulnerability training does not meet the needs of the modern policing role. In response to this training was developed to ensure that staff have the right skills and knowledge to deal with vulnerabilities appropriately and effectively. The ACE-Informed Approach to Policing Vulnerability Training (AIAPVT) 2017 highlights the importance of this. 
South Wales Police remain committed to ensuring that the right people have the right skill set do the right job. They are invested in promoting continuous professional development and recognise that their officers are their greatest asset when tackling vulnerability and crime (South Wales Police & Crime Plan 2021-25). 
As a specialist child abuse investigator, I can evidence this commitment having received specialist training to achieve level 1 and 2 accreditation Professional Investigation Programme (PIP) and Specialist Child Abuse Investigator Course (SCAIDP).
Training alone is unlikely to deliver effective performance in the workplace. Which is why the accreditation requires the demonstration of continued competence in respect of professional investigative standards, in line with the College of Policing Model. 
As a direct result of my current role and experiences I am also able to recognise and relate to the issues effected by children who have been exposed to ACE’s and the impact it has in adult life, the wider community and the demand it creates on the police and additional agencies. 
In my experience Children Services are one of the main sources of reporting cases of child abuse to SWP police. Having a positive working relationship with partner agencies enables professionals to apply a consistent and coherent approach to an investigation. This process involves the sharing of information between agencies which provides us with a great understanding of each other’s roles and responsibilities. It also protects the welfare of children by sharing experiences and minimising risk.
As a specialist child abuse investigator, I pledge to continue my support to this recognition by preventing and responding to the causes and concerns of ACE’s by collaborating with partner agencies to work together to help and create neighbourhoods, communities where children can thrive and develop social-emotional learning.
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Task 5
	[bookmark: _Hlk93311331]Area of Development

	How will it be achieved
	Who can provide support?
	Timeline

	I want to gain the skills and experience necessary to further development my interview technique. 
I am passionate about this area of policing and feel this area of development is an important skill which will not only improve the quality of my interviews
by maximising evidence by means of questioning. But will also benefit the organisation as a whole by ensuring police officers are consistent and coherent in their approach to interviewing both suspect and vulnerable witnesses, thus promoting good practice.  
I am currently Tier 2 and 3 trained in suspect and victim interviews but wish to attain level 3 suspect.
This area of development is relevant to my current role which involves both interviewing victims of child abuse  and perpetrators. 
This goal also aligns with other relevant aspirations in respect of promotion. 
	I will achieve this goal by researching and accessing legislative material that provides guidelines and recommendations on best practice. 
Such as PACE and Approved Professional Practice guidelines. 


I will submit an expression of interest which highlights this area of professional development by linking in with specialist departments and by seeking a mentor. 

I will also apply and effectively complete the required training to attain this higher level of competency in interviewing. 
	I can support myself by being motivated and committed to this area of continuous professional development. 

Colleagues already established within this policing role can also assist by sharing their experiences and by becoming a mentor. 

Learning and training support officers will also assist by providing me with the opportunity to attend the relevant course, helping and supporting me to effectively achieve the qualification. 
 
	To achieve this goal and future goals I need to consider and determine a defined timeline that is both realistic and achievable. 

My overall target date to achieve this area of development is 6 months from now. This incorporates room for logistical issues which could arise due to COVID restrictions. In any event this will also allow myself time to reassess and make any necessary adjustments required to accomplish my goal. 

To further assist in achieving this goal in the next 2 weeks I will submit the necessary referrals to the specialist departments, expressing my desire to develop my policing skills in this area of policing.  Thus increasing my opportunity to be selected for such a course. 

In the same timeline I will also contact the training and learning development department to enquire about future courses and to again express an interest to attend. 

In the interim I will commit to further developing my knowledge in both legislative context and best practice guidelines in the form of Achieving Best Evidence and APP. Once a week I will commit to refreshing my knowledge by researching and reading relevant material.  
 

	I want to further my training and experiences needed to be considered for future promotion to the rank of Inspector. 
Attaining this rank is relevant to my aspirations of future professional development within South Wales Police. 
It is both achievable and proportionate when considering my current role and capacity.  
	To achieve this goal I will build by career portfolio by seeking additional skills and training in Leadership, Management and Problem Solving.  

I will source an experienced mentor/coach  to assist with career guidance and role modelling. But equally to help with exploring additional goals needed to develop to attain higher rank. 

I will also express an interest with relevant senior officers to complete attachments to gain the operational experiences required, specific to the role and responsibilities of an Inspector. 

The South Wales Police Development Hub is designed to provide a central resource base for officers and staff considering promotion and/or development.
I will support myself in achieving this goal by utilizing the developmental programs and tools to plan long term goals These include creating a development plan, self-reflection tools and navigator programmes.    

I will also achieve this rank by developing my legislative knowledge through study and revision before applying to sit the Inspectors exam. 
	My friends and family can support me in achieving this goal by helping me to manage my work and home life effectively. 
Being a lone parent to children can often be a burden when considering promotion. With the help and support of my family I hope to overcome these barriers. 

Of course my colleague can assist by sharing relevant experiences both good and problematic. Knowing what did or didn’t work for them will provide me with an insight to their reflective experiences.  Which will benefit me when considering and explore different learning practices. 

Senior officers can also assist with coaching and mentoring programmes. 

The learning development support department is also an area of support than can assist in achieving this goal. The Police officer promotion pathway is an excellent tool to assist with setting objectives which can be easily reviewed, measured, and amended to suite your style of learning. 

There are also ex-ternal agencies that can assist with regards to legislative training in preparation for the Inspectors exam. This is a good source of support which assisted in my previous promotion. 


	Whilst this goal is a long term aspiration (2 Years), I recognise  the process entailed in attaining higher rank requires careful planning and preparation. 

In order to achieve this I need to create individual specific goals such as a study and revision time table which will reflect the time needed to successfully revise for  the Inspectors exam. 
I will reflect on previous study revision objectives and re-use methods that worked well. 

Once a month I will access the career pathway programme and select a relevant key topic to study and research. 

Every 3 months  I will also seek additional training around leadership and management programmes, including problem solving skills, performance, health and safety and other key areas of learning. 
 
In 12 months time I will prepare a revision timetable to study legislative context in preparation for the Inspectors exam. 





	Learning Welsh is another area of development I wish to explore. I am currently a level 1 welsh speaker but wish to develop my skill and language to attain a higher level which will also contribute to my academic learning. 
Whilst this is a personal performance goal based on family circumstances it will also assist in my professional capacity when interacting with members of the welsh community as I am committed to developing a diverse workforce and this goal will help me achieve this.  
	I will achieve this area of learning my registering on a welsh language course and by committing to the demands of learning a new language. 

I will source internal support available to me in the form of online courses and seminars. 

I will also explore additional external sources to maximise my opportunities. 
I will source a welsh coach/mentor who can assist with any difficulties I may incur.

I will effectively apply myself to this area of learning, ensuring that I reflect on the process and evaluate my progress periodically to ensure I am complying with the goals set.  
	My Welsh speaking colleagues will be a huge source of support in helping me achieve this goal. 

Learning support and training will also be a means of support as will online packages and training.


	In 6 months time I would have like to achieve level 2 in Welsh. 

In the interim I will access the online Police NCALT support package to familiarise myself with welsh phrases. I will do this once a week to refresh my understanding of the basic welsh phrases with a view to progress my learning. 
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