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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















Introduction 
The microteaches provided an opportunity to view different learning styles in action. During this assignment I shall refer to each tutor as A, B and C in reference to three different Microteaches that I observed. Please see appendices for feedforward forms that I completed after each presentation. I followed the same structure for each session, and I will use this to help inform my analysis of the learning styles.
A delivered a session on ‘How to overcome the fear of public speaking. B delivered a session on ‘Equality, Diversity and Inclusion in Football’ and C delivered a session on ‘Structuring a narrative within a story’.

Analysis of Observed Teaching 
Tutors A, B and C each had individual styles that engaged the audience in different ways. It provided an insight into various learning theory and strategies. 
Experiential learning theory (Kolb, 1984) teaches us that learning and understanding can develop when we allow learners to experience something, to reflect on their work which is relevant to viewing other microteaches to understand learning styles. Tutor A demonstrated experiential learning throughout the session and focuses in several areas on Kolb’s (1984) learning cycle. This is evidenced through the exercises in the microteach, the ‘speak for 30 seconds’ exercise that got learners to think then stand up and speak on a topic for 30 seconds. The ‘concrete experience’ was the speaking task, and we were then asked to discuss how it felt in the moment. This ‘reflective observation’ led to the ‘abstract conceptualisation’ when A linked this experience to a learning model. Learning was met as I was able to say how I felt prior to the exercise, what happened for me during and what it was like after the exercise. Learning could be flawed as it can be uncertain if learning has occurred or if how I felt was stronger than actual knowledge. Tutor A and B involved the learners in the room and provided a warm and friendly environment that felt safe. Tutor C focused on a cognitive and observational approach, questions were asked allowing for formative assessment, but I felt the teaching style made assumptions that I, as the learner would give the answer that was expected but some of the subject matter was out of my knowledge base. This could be avoided by sending a survey or quiz prior to the session and asking learners to do preparation which may include watching one or two specific movies so they can visualise how the plot unfolds. Formative assessment (Black and William, 1998) is a method of ensuring learning happens as we go along a session. It can help to see if learning is taking place and it can help to adapt the style
Social Constructivism (Vygotsky, 1978) believes that social interaction and getting involved in discussions and coming together can promote healthy learning. Vygotsky’s (1978) concept of social constructivism is relevant in A’s Microteach with The think-pair-share activity which asked me to rank different situations where I may fear public speaking and encouraged me to think about my existing understanding, it then allowed me in a pair to gain perspective on someone else’s view, thus allowing me to compare my experience to another person gaining insight into alternative thinking.
Tutor A, B and C has multimodal learning that considers many different learning styles as it combines pedagogy and theory. Tutor A uses visual resources with presentation skills, conversation about the topics, exercises that you can get involved in and explanations of the subject matter. There is an element of scaffolding as the practitioner has introduced a theory and then considered techniques. Wood, Bruner and Ross (1976) explore scaffolding learning, and it is also relevant for C as information started with low complexity and increased as it developed with the acts, themes and characters. At times the link to story writing and how I could do this was unclear and it felt overloaded for the time constraints.  Sweller (1988) explores cognitive load theory and numerous films being examined could make it difficult to keep up, especially if there is no prior knowledge to the films being discussed. I felt it could be useful to pick one or two films and use them as examples rather than different films for each part. C could let learners know which films to watch in advance as learning for future sessions to reduce the cognitive overload. One consideration I made in feedback for A was spacing out activities with the theory that underpins the practical elements. The energy was fast paced, and this could potentially lead to activity fatigue which could detract from absorbing the knowledge. Taking the sequencing into consideration is important as this can influence learning. In comparison to C, A could have risked cognitive overload from activity fatigue whereas C has an overload on PowerPoint slides which was difficult to follow at times.
B portrayed social constructivist learning as the main approach. This was supported with transformative learning including experiential reflection mixed with elements of humanistic learning. In comparison to A that had elements of Vygotsky’s (1978) constructivist learning, B emphasised discussion over structured exercises and B challenged assumptions by helping the learners explore experiences. Exercises in B’s presentation aimed at getting the group to explore the topic by relating information to experience and fact. 
Transformative Learning (Mezirow, 1991) allows the learner to look at what they know and grow this to adapt based on what they are being taught. We can question self-beliefs, assumptions or a way in which we perceive something and how this may grow or change when a concept is introduced. B encouraged learners to think about and critically examine any assumptions or preconceptions we have about equality and equity. The image that brought us to an understanding of the topic impacted well as it sparked discussion that validated the learning. Discussion helped me understand the difference between equity and diversity and this embodies transformative learning as my opinion advanced in my way of thinking about the topic. The picture in the presentation that questioned if fairness was providing everyone with the same items or access to the same opportunity. We were challenged to consider that fairness provides equity to give resources where they are needed which transformed some of my learning. I am aware that I feel the change in my perspective, it is also important to consider that in this learning style, we may not always be aware that learners will take learning away as a long-term impact in thinking so we cannot assess the longevity of the learning outcome. In this instance, follow up training would be useful or a check in to remind learners of topics discussed and a link to a brief formative assessment to establish if further learning is required.
B provided elements of a humanistic approach through the inclusive facilitation style allowing everyone to feel included and safe. Humanistic learning (Rogers, 1969) believes that learning is influenced by the person as a whole and can include all aspects of need and includes a sense of belonging. The environment needs to be supportive to encourage learning.
B used a formative assessment to get learners to consider where their knowledge on the subject was. Black and Wiliam (1998) formative assessment approach underpins the benefits for providing formative assessment but also states that it is a loose approach. It could therefore be argued that a formative assessment could have a broad meaning and is interchangeable dependent on interpretation. It is also important to consider that a quiz alone does not automatically demonstrate knowledge as this is only achieved once the answers have been discussed or checked.
Cognitive constructivism (Piaget, 1952), explains how learners can gain knowledge through connection of new ideas and information with what they have previously understood or experienced. C delivered a presentation underpinned by Piaget’s (1952) theory. The session focused on building narrative through acts and arcs and understanding was developed and structures by examining familiar film examples. Bandura’s (1977) Observation learning approach is relevant in this session as the film clips show the narrative structure, character development and plot development.
Professional standards by Welsh Government (2023) across the three learning styles differed in the way they met the requirements. B utilised incidental Welsh and sign language to increase the inclusivity. The incidental Welsh meets the Welsh language professional standard showing the importance of Welsh culture. 
A and B demonstrated a commitment to learners, their safety and wellbeing as they included everyone with their learning styles and they engaged the group individually and as a whole, C has this area to consider as there was an attempt to engage the learners but some more practice answering learner questions or accepting answers would be beneficial.
A, B and C with their individual approaches managed to include value and the promotion of diversity, equality and inclusion

Implications for your practice 
Observing the practice of others is a tool for establishing how different learning styles feel from the perspective of the learner. It provides an opportunity to gain knowledge on pedagogy while linking tasks to the underlying theory. It is vital to understand the benefits of learning and use strategies that benefit the pedagogy. Consideration also needs to look at the benefit of learning and how we know that learning has occurred. The observations helped me understand key areas of my own delivery that could be improved upon. 
A conveyed to me the importance of confidence during teaching practice. It was apparent in the session that A was feeling nervous. This was not displayed through teaching as the style was engaging and inclusive. However, the comments from the teacher stated that it was an awful experience for us as learners. I felt that this reduced confidence in learning and I recognised the importance of confidence in self. I want learners to understand rather than have information that may not be utilised. In my practice, I will consider the delivery and words used to describe exercises. To achieve effective facilitation, I have recognised that I need to have confidence in myself and my subject knowledge.
B discussed an emotive subject; this raised the subject of safety in the learning environment. I work with sensitive topics, and the inclusive style helped me learn ways to keep learners feeling comfortable when discussing difficult topics. B allowed a safe, welcoming space and helped me see the importance of safety. In my practice, I will look at what methods are appropriate in each learning environment to safeguard learners and myself. This could include disclaimers at the beginning of the session to state that it is a sensitive topic. Or to provide instructions on how to stay safe in the room. I could provide mini disclaimers about how to stay safe through the session and give learners the option to get involved or opt out as needed. In comparison to this, A did not give an opportunity to opt out of tasks, if they had, it may have taken away from the learning value as the aim was to get a learner out of the comfort zone and to overcoming the fear of public speaking and put it in into action. This is risky for some learners who may have accessibility or learning needs that may not make it possible for them to engage. A, B and C all required formative assessments to ensure a level of learner knowledge was obtained from the beginning.
C displayed passion for the subject. I learned that I need to ensure passion for knowledge needs to be tailored to the needs of the class. Engagement in the subject is part of the learning process but complacency in assuming others have a similar understanding of the subject can affect the learning and hinder the learning outcomes. In my practice I will ensure that I utilise a range of formative assessments to establish the level of knowledge. I will also utilise formative assessment to ensure that learning is being achieved.
Observing different styles is significant to my own practice because it helps me to grow my own experience. Professional growth that is obtained through comparing different learning styles can help build confidence in trying new ways to help learners achieve. All tutors taught me that it is important to use various learning approaches. I will look at the pedagogy first, decide what the learning outcomes need to be and build the content around the overall outcomes

Conclusion 
Reflecting on what I have learned through observation has helped me recognise the benefits of alternative teaching styles. It has given an opportunity to challenge my assumptions. It has helped me understand the benefits to promote learning and understanding how that learning is measured to show that it has occurred. Constructive feedback can be key when considering ongoing teaching practices to ensure that complacency in a subject does not deter from the learning experience.
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Appendix 1
Feedforward form - Tutor A

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Millie

	Feedback completed by: Chrissie

	Date: 23/09/2026

	Topic: How to overcome the fear of Public Speaking



Section Two:
Please comment on the below:
Planning and Preparation:
Well planned presentation with research and theory used to help underpin the message 

Teaching and delivery:
Great theory as it underpinned what you were conveying in the learning outcomes.
Exercises were varied and really involved everyone in the room
You started with the learning objectives and then ended with a summary to ensure they had been met.

Links to professional standards:
Demonstrate commitment to learners, their learning, safety and well-being – You engaged the group from the beginning and provided the opportunity to introduce the subject whilst establishing the needs and understanding of the group.
Value and promote diversity, equality of opportunity and inclusion - You included different learning styles in your delivery and engaged with the learners by asking questions, and then getting the learners to work together.

What went well:
I think you engaged with the group well, there was an excellent energy within the group
You had well though out exercises with theory to underpin your topic of discussion.
The resources used were varied including a link to a video to help promote the points of discussion.

Areas for development:
Be kind to yourself, you have a brilliant energy and a passion for helping people grow but you spend time apologising when you do not need to.
Consider breaking up the activities with information between, the exercises were great but they could be spaced out a bit so when the theory can calm the energy, the exercises will bring that energy back up.
Exercises were varied but could have changed the adaption of the group exercises to a whole group discussion as it was such a small group.






Appendix 2
Feedforward Form – Tutor B

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Claire

	Feedback completed by: Chrissie

	Date: 23/09/2026

	Topic: EDI in football




Section Two:
Please comment on the below:
Planning and Preparation:
The session was well planned with thought into the style of the presentation and understanding of the topic underpinned with references and legislation. 

Teaching and delivery:
Style of teaching was warm and inclusive.
You have a great understanding of the topic and an empathy that was demonstrated in the delivery of your chosen subject.
There were varied exercises included in the session

Links to professional standards:
Demonstrate commitment to learners, their learning, safety and well-being – You gauged an understanding of the group knowledge from the beginning and then introduced themes based on what you learned from the introductions. This included everyone and was welcoming and warm.
Value and promote diversity, equality of opportunity and inclusion – You provided numerous learning styles and challenged what we thought about equality and diversity introducing some key themes.
Understand the importance of the Welsh culture and language as a bilingual nation – You used some incidental Welsh showing an understanding of the importance of the Welsh language. You also used sign language which was inclusive.
Demonstrate dignity, courtesy and respect towards others – You tied the information back to what was being learned throughout the session and allowed everyone an opportunity to get involved.
Demonstrating effective strategic leadership and governance – you guided conversations and allowed for space for the conversations and discussions to grow whilst leading the classroom.

What went well:
Fantastic engagement with the group with the opportunity to get involved in discussions that were relevant and well thought out.

Areas for development:
The quiz could be delivered through an online platform or app to consider the commitment to sustainability although you could still have some handouts ready as a back-up for learners that may struggle with technology.
Time management – the session ran over so consider the timings for the session in the future to ensure you can meet the needs of the session within the time allocation.



Appendix 3
Feedforward Form - Tutor C

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Thomas

	Feedback completed by: Chrissie

	Date: 23/09/2026

	Topic: Structuring narrative within a story



Section Two:
Please comment on the below:
Planning and Preparation:
Session was planned in advance with a plan that was clear as the delivery developed. Learning outcomes were not visual at the beginning but there was an explanation about what would be covered.
The subject matter was obviously well thought out 

Teaching and delivery:
There was a clear passion for the subject which came across in the delivery of the presentation.
There were times that it could be difficult to hear parts of the presentation as the discussion was facing the board but voice and pitch were really well received. 

Links to professional standards:
Value and promote diversity, equality of opportunity and inclusion – I feel that this standard was met partially as you allowed for everyone to answer questions and you had a variety of styles within the session including question and answers, and a quiz.
Demonstrate dignity, courtesy and respect towards others – Everyone had the opportunity to speak and to answer questions posed. Maybe consider the response if an answer was not what you expected and provide a softer response to the person that has answered the question in a way that was not what you were thinking.
Maintain and update knowledge of my subject and how best to teach and assess them – I feel that you used relevant knowledge and showcased your experience and knowledge in your chosen subject area with use of relevant resources.

What went well:
I feel that the progression of the chosen subject went well along with the chosen exercises provided.
Excellent use of different media clips to help showcase the points 
Great use of imagery
Again, a great passion for the subject matter was great.

Areas for development:
Slide presentation – some of the slides were difficult to follow as the text was the same colour as parts of the background so this could be something to consider for future presentations.
Check for spelling errors in future presentations just to ensure that it is correct as there were a couple of errors on the slides.
Time Management – the session ran over the allocated time slot so looking at content and allowing for time management in future sessions.
Be aware of the needs of the group in case you need to adapt the style of delivery to make any accommodations.
I feel the next potential for improvement is more of a point based on how I felt in the session but, consider giving the group advance notice of potential films that you may want them to watch in advance of the session. I had seen the films that were being discussed but I was wondering if someone that had not seen the films may have found it difficult to understand or imagine the message being conveyed. You explained the scenes well, but it was just a consideration for future presentations. It may also be worth considering using the same film to analyse how the narrative develops in the different acts or using two to compare and contrast rather than a different film for each act. I found that I could imagine it well as I knew the films well, the only film I hadn’t seen was obsession, so I found that one a bit more difficult to build up in my mind as I didn’t know the story line. I will be watching this film though as it piqued my interest.
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