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This article critically analyses both presentations on Eric Carle's beloved children's book, "The Very Hungry Caterpillar," focusing on the presenter's use of oracy, props, and voice intonation. The analysis will be grounded in relevant theoretical frameworks, exploring how these elements contribute to effective storytelling and audience engagement, particularly with young children. The analysis will draw upon established pedagogical principles and recent research on oracy, storytelling, and the use of multimodal resources in education. Furthermore, it will consider the specific context of early childhood development and the importance of creating a stimulating and inclusive learning environment.
Oracy: Weaving Words into Wonder
Oracy, the ability to express oneself fluently and effectively through spoken language, is a cornerstone of effective communication, especially in educational settings. A successful presentation on "The Very Hungry Caterpillar" hinges on the presenter's skilful use of oracy. This encompasses several key aspects. Firstly, articulation is crucial. The presenter must pronounce words clearly and accurately, particularly important when engaging young children who are still developing their vocabulary. For instance, the presenter strives to clearly enunciates "caterpillar," "butterfly," and the various food items mentioned in the book, ensuring comprehension. A practitioner that mumbled or slurred words would hinder understanding and diminish the story's charm and the children’s understanding. This aligns with research highlighting the importance of phonological awareness in early literacy development (Goswami, 2008; Goswami and Bryant, 2016; Milankov, Golubovic, Krstic and Golubovic, 2021; Castles, Rastle and Nation,2018). Clear articulation also models correct pronunciation for young learners, contributing to their own language development (Fisher and Lapp, 2023). Furthermore, attention to articulation can support children with speech and sound difficulties, providing a clear and accessible model (McLeod, et al., 2017; McLeod, Crowe, McCormack, White, Wren, Baker and Roulstone, 2017)
Secondly, pace plays a significant role. A presentation that rushes through the story risks losing the audience's attention. Conversely, a pace that is too slow can also lead to disengagement. The ideal pace allows children time to process the information and appreciate the rhythm of the language. For "The Very Hungry Caterpillar," a measured pace, with slight pauses to emphasise key moments, such as the caterpillar's eating spree or its transformation into a butterfly, would be most effective. The practitioner aims to model this in both presentations. This echoes Bruner's (1977) emphasis on the importance of pacing and structure in narrative, allowing learners to construct meaning effectively. A well-paced narrative also facilitates the development of listening skills, a crucial component of oracy (Littlewood, 2014; Whitehead, 2009, Caudwell, 2018). Pauses can also be strategically used to allow children to anticipate what might happen next, fostering prediction skills (Tompkins, 2018). Varying the pace can also create dramatic effect and enhance the storytelling experience (Reilly et al., 2019). Again, the practitioner strives in both presentations to model this effectively.
Thirdly, vocabulary choices are paramount. While the language of "The Very Hungry Caterpillar" is relatively simple, the presenter aims to enhance the experience by introducing related vocabulary, such as the names of the fruits or the stages of metamorphosis.  In both presentations the practitioners aim is to highlight the transformation from caterpillar to butterfly. However, it is essential to strike a balance between enriching vocabulary and maintaining accessibility for the target audience. Overly complex language would be counterproductive, potentially confusing young children. The presenter should also be mindful of using inclusive language, ensuring that all children feel represented and valued (Cremin et al., 2023; Mayr, 2008). This consideration aligns with sociocultural perspectives on language development, which emphasize the role of social interaction and cultural context in shaping language acquisition (Rogoff, 2003; Souto-Manning, Ryan, 2013; Carney, Lantolf and Poehner, 2015) Introducing new vocabulary in context, supported by visuals and actions, is crucial for young learners (Beck et al., 2013). The presenter can also encourage children to use the new vocabulary by incorporating it into future interactive activities and follow on discussions (Dreher and Kletzien, 2020; Kuhn and Levy, 2015; Kuhn and Schwanenflugel, 2019; Morrow, 2019; Kuhn, Stahl, 2022).

Finally, interaction with the audience is vital. A good presenter will not merely read the story but will actively engage the children. This could involve asking open-ended questions like, "What do you think the caterpillar will eat next?" or encouraging them to make predictions about the story's outcome, as the practitioner in both presentations illustrates. Such interactive elements promote active listening and critical thinking, transforming the presentation from a passive reception of information to an active co-construction of meaning (Edwards and Mercer,2012; Mercer, 2018; Mercer and Howe, 2012; Alexander, 2020). This interactive approach also fosters a sense of community and shared experience, enhancing the learning process (Kozak and Recchia, 2019; Wang, 2015; Wentzel and Ramani, 2016; Van Boekholt, Van de Waal and Sterck, 2021). Encouraging children to share their own experiences related to the story can further personalize the learning and promote oral language development (Dockett, Arthur, Farmer, Beecher and Death, 2017) Creating opportunities for children to respond to each other's ideas can also promote social and collaborative learning (Palincsar and Herrenkohl, 2002; Albuquerque and Martins, 2021).

Props: Tangible Connections to the Narrative World
Props can significantly enhance a presentation, particularly for young children who are naturally drawn to visual and tactile experiences. In a presentation on "The Very Hungry Caterpillar," a variety of props are employed. A large, colourful replica of the book is essential, allowing the children to see the illustrations clearly. The presenter in the presentations takes this further in the immersive interactive facility with the story appearing as it is read on the walls around them, creating an exciting and holistic experience. Furthermore, individual props representing the different food items the caterpillar eats, such as an actual apple, a pear, and delicious chocolate cake, all adding a multi-sensory dimension to the story. These props could be used interactively, allowing children to handle them and even "feed" the caterpillar, as the presenter does in the second presentation.
The effectiveness of props lies in their ability to bridge the gap between the abstract world of the story and the concrete experiences of the children. By providing tangible representations of the story's elements, props facilitate comprehension and make the narrative more memorable. This aligns with Piaget's (1962) theory of cognitive development, which emphasises the importance of concrete experiences in early childhood learning. Furthermore, the use of props can support different learning styles, catering to kinaesthetic learners who benefit from hands-on engagement (Dunn, 2018; Bostrom and Lassen, 2006; Pritchard, 2018; Brown, Roediger and McDaniel, 2014; Kolb, 2015; Pritchard, 2014) Props can also act as prompts for retelling the story, encouraging children to use their own words and develop their narrative skills (Morrow, 2019). Using props to represent the different stages of the caterpillar's life cycle can also enhance understanding of scientific concepts (Gelman, Brenneman, Macdonald and Roman, 2009; Berliner and Calfee, 2004; Stam and Urbanski, 2022).
However, the use of props must be purposeful and integrated seamlessly into the presentation. Too many props can be distracting, overwhelming the children and detracting from the story itself. The presenter used carefully selected props that are relevant to the narrative and used them in a way that enhances, rather than hinders, the storytelling. Moreover, the presenter should be mindful of safety considerations, ensuring that props are age-appropriate and do not pose any choking hazards. The careful selection and use of props demonstrates an understanding of multimodal learning theory, which suggests that learners process information more effectively when it is presented in multiple modalities (Mayer, 2014; Moreno, 2009). The presenter should also consider the cultural relevance of the props, ensuring they are familiar and appropriate for the children in the audience (Souto-Manning, 2013). Inviting children to contribute to the creation of props can further enhance engagement and ownership of the story (Young and Ferguson, 2020 and 2022b; The Writing for Pleasure Centre, 2024)

Voice Intonation: The Music of Storytelling 
Voice intonation, the variation in pitch, tone, and volume of the voice, is a powerful tool for conveying meaning and emotion. In a presentation on "The Very Hungry Caterpillar," skilful use of intonation can bring the characters to life and make the story more engaging. For example, the presenter uses a low, rumbling voice for the caterpillar's initial hunger, a higher, more excited voice as it eats its way through the various foods, and a gentle, soothing voice when it finally transforms into a butterfly.
Effective use of intonation requires careful attention to the nuances of the story. The presenter carefully varies their voice to reflect the different moods and events, creating a dynamic and captivating listening experience. This resonates with the work of Crystal, (1995, 2021 and 2023) on the expressive power of language, highlighting how prosodic features like intonation contribute to meaning making. Intonation also plays a crucial role in capturing and maintaining children's attention, particularly important in early years settings (Pinter, 2017; Graf Estes and Hurley, 2013; Hübscher, Garufi, Prieto, 2018; Shukla, White, and Aslin, 2011; Graf Estes, and Bowen, 2013)
Varying vocal tone can also help to differentiate between characters, making the story easier for young children to follow (Gee, 2015). Using different accents or voices for different characters can further enhance the storytelling experience (Cremin, 2017; Daffurn, 2019; Evans 2020; Cai, Arimitsu, Shinohara, Takahashi, Hakuno, et al., 2024; Yoo, Su, Ramsay, Long, Bene, Oller, 2024; González‐Diaz, Parr and Nourie, 2025; Gatti and Hoffmann, 2024; Schachtner, 2020)
Furthermore, intonation can be used to emphasise key words or phrases, drawing the audience's attention to important details. For instance, the presenter emphasis of the word "hungry" when describing the caterpillar's initial state, or the word "beautiful" when describing the butterfly's emergence. Such strategic use of intonation can enhance comprehension and make the story more impactful. This aligns with research on narrative comprehension, which suggests that prosodic cues can help listeners segment and interpret the narrative structure (Tallman, 2021; Sabu and Rao, 2024; Trask, Robert and Stockwell, 2007, Castles, Rastle and Nation, 2018). Emphasis through intonation can also highlight the emotional content of the story, helping children to understand and empathise with the characters (Bloom, 2000). The practitioners use of pauses and intonation to create suspense can further engage the audience (Cremin, 2023).
However, it is important to avoid exaggerated or unnatural intonation, which can sound forced and insincere. The presenter should strive for a natural and expressive delivery, allowing their voice to reflect the emotions and events of the story authentically. This balance between expressiveness and naturalness is crucial for maintaining audience engagement and avoiding distraction (Clark & Fox Tree, 2002; Wichmann, 2000). The presenter's own enthusiasm for the story is contagious and will likely influence the children's engagement (Gawne, 2020; Donnelly, 2019; Rollo and Picker, 2024). Vocal variety, including changes in volume and pace, can also contribute to the overall rhythm and flow of the story, making it more enjoyable for the listeners (Crystal, 1995, 2021 and 2023).

The Interplay of Elements: Creating a Holistic Experience
It is important to recognize that oracy, props, and voice intonation do not function in isolation. They work together synergistically to create a rich and engaging storytelling experience. For example, the practitioners use of a well-placed pause combined with a change in intonation and the use of a relevant prop can dramatically enhance a key moment in the story. The presenter's ability to seamlessly integrate these elements is crucial for creating a holistic and immersive experience for the children. This multimodal approach to storytelling recognizes that young children learn best when information is presented in a variety of ways, appealing to different senses and learning styles (Muenks, Wigfield and Eccles, 2018; Graham, 2022; Gregersen and Mercer, 2022)

Considerations for Early Childhood Development
When presenting to young children, it is essential to consider their developmental stage. Young children are typically active learners with short attention spans. Therefore, the presentation should be dynamic, interactive, and engaging as the practitioner strives to do.  The practitioners use of props and varied intonation can help to maintain their attention and keep them involved in the story. It is also important to create a safe and supportive environment where children feel comfortable participating and sharing their thoughts and ideas. The presenter should be responsive to the children's needs and adjust the presentation as necessary. For instance, if the children are becoming restless, the presenter might incorporate a movement activity or a song to re-engage them.
The Importance of Inclusive Storytelling
Creating an inclusive learning environment is paramount. The presenter should be mindful of the diverse backgrounds and needs of the children in the audience. This includes selecting stories and props that are culturally relevant and representative of the children's experiences. The presenter should also use inclusive language and avoid making assumptions about the children's backgrounds or abilities. Furthermore, the presenter should be sensitive to children with special needs and make any necessary accommodations to ensure that they can fully participate in the presentation. This might involve providing visual aids, using simplified language, or offering alternative ways for children to engage with the story.
Beyond "The Very Hungry Caterpillar": Implications for Practice
While this analysis has focused on both presentations of "The Very Hungry Caterpillar," the principles discussed are applicable to a wide range of storytelling activities in early childhood settings. Whether reading a picture book, telling a traditional tale, or creating a story together, the skilful use of oracy, props, and voice intonation can significantly enhance the storytelling experience and promote children's language and literacy development. By paying attention to these elements, educators can create rich and stimulating learning environments that foster a love of reading and storytelling in young children.
Conclusion
The presentations on "The Very Hungry Caterpillar," when analysed through the lenses of oracy, props, and voice intonation, reveals the multifaceted nature of effective storytelling. The presenter's skilful use of these elements transforms a simple reading of a children's book into a captivating and enriching experience for young learners. By employing clear articulation, appropriate pacing, engaging vocabulary, and interactive strategies, the presenter strives to harness the power of oracy to bring the story to life. Furthermore, the strategic use of props enhances comprehension and make the narrative more memorable, while skilful voice intonation adds emotion and expression, captivating the audience and fostering a deeper connection with the story. By grounding these practices in relevant theoretical frameworks, such as those of Bruner, (1977), Piaget, (1962), Mercer, (2018) Crystal, (1995, 2021 and 2023) and others, we can better understand the pedagogical significance of these elements and their contribution to effective communication and learning. A successful presentation, therefore, is not merely about reading words on a page, but about weaving together language, objects, and vocal expression to create a shared experience that resonates with the audience and fosters a lifelong love of reading and storytelling. This holistic approach to storytelling, incorporating oracy, props, and voice intonation, is essential for creating engaging and effective learning experiences for young children.
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