SJYW7016 Supervision and Support Skills – Assessment 2
1. Introduction 
This piece of writing aims to critically analyse the purpose and role of supervision within the caring professions, specifically youth work. This will take place by examining the three functions of supervision and offering alternate views and theories. 
Initially this assignment will aim to review the role of supervision and will then examine how the practice can provide an important and valued part of professional youth work.  A study of supervision and an explanation given to how it has developed from an approach originally used by psychoanalysts, who 
discovered the benefit of discussing case work with fellow qualified professionals, which expanded into social work, group social work and subsequently youth work (Woods, 2001, pp. 250-251).   

Alongside the analysis, consideration is given to existing good practice and ethical standards from professional bodies such as the British Association of Counselling and Psychotherapy (BACP, 2020), Code of Occupational Ethics for the Youth Service in Wales, (ETS Wales & YMCA Wales Community College, 2012),  National Youth Service Strategy for Wales 2007 – (Welsh Assembly Government, (WAG) 2007), The National Youth Work Strategy for Wales 2014 – 2018 (WAG, 2014), Youth Work Strategy for Wales, (WAG, 2019) and Youth Work in Wales: Principles and Purposes (Youth Work in Wales Review Group (YWWRG), 2013).

The assignment will conclude with the intention of providing the reader some idea of how an effective supervision regime fits in to an effective youth provision.

2. The role of supervision in youth work 
Sapin affirms that structured supervision has a role in the advancement of successful youth practice and offers a path to valuable reflective discussion.  Planning for future work and dialogue and problem solving of current issues form part of continued professional development (Sapin, 2013).

The concept of clinical or professional supervision used in youth work evolved from the awareness that professionals who help people should continue to learn and develop and be supported to do so (Hawkins and Shohet, 2000).

As a process of reflective practice, supervision is recommended to those in emotionally challenging engagement and communication roles (Hawkins and Shohet, 2000).  Hawkins and Shohet offer the following definition of supervision:
Supervision is a joint endeavour in which a practitioner with the help of a supervisor, attends to their clients, themselves as part of their client practitioner relationships and the wider systemic context, and by so doing improves the quality of their work, transforms their client relationships, continuously develops themselves, their practice and the wider profession

(Hawkins and Shohet, 2000).
It is therefore imperative that any relationship is open and honest and based upon the development of a rapport grounded by mutual respect.  An effective supervision relationship and structure can aid the development of young people via a reflective dialogue and supportive setting (Sapin, 2013).
This then reflects the ethics and concept of youth work via an encouragement of practice which protects and helps young people develop in a safe and inclusive way.  Ethical consideration of the values recommended by: (BACP, 2020), Code of Occupational Ethics for the Youth Service in Wales, (ETS Wales & YMCA Wales Community College, 2012),  Section 5.6 of the code of ethics states that youth workers should:  “participate in in-service training, identify training needs and assist where appropriate with the supervision, support, training and placement supervision of other colleagues and students”. (ETS Wales & YMCA Wales Community College, February, 2012).  

Any supervision programme should also reflect the values recommended as good practice in National Youth Service Strategy for Wales 2007 – (Welsh Assembly Government, (WAG) 2007), The National Youth Work Strategy for Wales 2014 – 2018 (WAG, 2014), Youth Work Strategy for Wales, (WAG, 2019) and Youth Work in Wales: Principles and Purposes (Youth Work in Wales Review Group (YWWRG), 2013).

In the same vein that youth work involves a process of reflective practice; supervision aids this reflection and offers a problem-solving dialogue in a trusting and supportive setting. 

The Five capabilities of reflective practice as suggested by Hawkins and Shohet, (2000).

· Learning and unlearning 

· Reflecting.

· Relating.

· Collaborating.

· Sustaining one’s own resilience.

These five capabilities are in congruence with a process of continued professional development and good practice for youth workers. It is important to learn and challenge one’s own thoughts and ideas to avoid preconceived ideas and bias.

A particularly good example can be viewed in an article which highlights the importance of supervision within youth work relationships (Harris, 2019).  Harris suggests that:  

This professional supervision could emphasise and utilise a number of well-established psychodynamic concepts including reciprocal and over-identification, projection, transference and countertransference, recognition, and the function of third space within professional relationships (Harris, 2019).
Whilst this delves into a complex discussion of youth work with offenders and transference during supervision, it illustrates an important awareness of personal situations, bias and the requirement of emotional support of supervisees (Hawkins and Shohet, 2000).

Before beginning a supervision programme it is important to determine which way in which the learning is best achieved. As part of this Kolb’s learning cycle (Kolb, 1984) cited in (Hawkins and Shohet, 2000) is a useful tool to apply.
Kolb’s Learning Cycle – (Kolb, 1984 cited in Hawkins and Shohet, 2000).
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(Kolb, 1984 cited in Hawkins and Shohet, 2000).
Reflection in action was defined (Schon, 1983 cited in Hawkins and Shohet, 2000) as an integral part of professional youth work and development.  

Whilst supervision is not counselling, counselling skills are applied to deliver competently.  Counselling skills such as empathy, unconditional positive regard 
offer encouraging and supportive empowerment 
As informal educators it is important that all functions of supervision are carefully balanced and managed in a holistic way.  In contrast to managerial supervision which originally focussed on monitoring output, non-managerial supervision such as in a youth work context enables a holistic relationship based upon mutual respect. (J. Woods, 2001, p. 250-251).

3. Functions of supervision

It is widely accepted that there are three functions of supervision;
· Kadushin (1974, cited in Hawkins and Shohet, 2000) suggests that the three functions of supervision are educative, supportive and managerial.

· Proctor acknowledges three functions but names them formative, normative and restorative (Proctor, 1988, cited in Hawkins and Shohet, 2000).

· Hawkins and Smith, (Hawkins, 2006, cited in Hawkins and Shohet, 2000) describes the functions as developmental, resourcing and qualitive.  

The following table offers some suggestion as to how this could fit in and combine to deliver effective youth work practice;

	Hawkins and Smith (2006, cited in Hawkins and Shohet, 2000)
	Proctor (1988 cited in Hawkins and Shohet, 2000)
	Kadushin, (1976 cited in Hawkins and Shohet, 2000)

	Developmental  
	Formative
	Educational 

	Resourcing

	Restorative
	Supportive

	Qualitative
	Normative
	Managerial 


Kadushin (1992) later describes the supervisor as an agency administrative member using the following distinction:  “In implementing this responsibility, the supervisor performs administrative, educational and supportive functions in interaction with the supervisee in the context of a positive relationship” (Kadushin, 1992: pp 22-23).
Administrative - the promotion and maintenance of good standards of work, co- ordination of practice with policies of administration, the assurance of an efficient and smooth-running office; Within youth work this function would be appropriate for ensuring that best practice was followed and that all safeguarding and legislative requirements were adhered to.  Within the structure of your supervision setting you could discuss; ensuring DBS was current, safeguarding issues, health and safety, GDPR and general employment issues.  Although consideration would need to be given to ensuring that if the supervisor is also a manager that the power relationship does not hinder. There is the risk that if supervision is carried out as part of day to day management and linked to performance that there could be an oppressive barrier.  Employees 
may not want to show apparent weakness or perceived failures if there is a chance that this could affect their career development.
Educational - the educational development of each individual worker on the staff in a manner calculated to evoke her fully to realise her possibilities of usefulness; Discussion could take place regarding skills and required training and offer a discussion relating to development and future planning or how to deal with situations using reflection on practice.
Supportive - the maintenance of harmonious working relationships, the cultivation of esprit de corps. This is an essential part of the relationship to ensure that stress is offloaded and that there is not a risk of burnt out.  
The work of Hawkins and Shohet fits in with the concept of educational, supportive and administrative actions and offers congruence with Kadushin and Proctor’s models of supervision (Kadushin, 1976 and 1992, cited in Hawkins and Shohet 2000) and (infed, 2020).
	Table illustrating the primary foci of supervision


	The functions of Kadushin and Proctor have been incorporated in the table to demonstrate how they align

	To provide a regular space for the supervisees to reflect upon the content and process of their work
	Proctor
	Hawkins and Shohet
	Kadushin

	
	Formative
	Educational
	Educational

	To develop understanding and skills within the work
	Formative
	Educational
	Educational

	To receive information and another perspective concerning one’s work
	Restorative/

Formative
	Supportive/

Educational
	Supportive/

Educational 

	To receive both content and process feedback 
	Restorative/

Formative
	Supportive/

Educational
	Supportive/

Educational 

	To be validated and supported both as a person and as a worker 
	Restorative
	Supportive
	Supportive

	To ensure that as a person and as a worker one is not left to carry unnecessarily difficulties, problems and projections alone
	Restorative
	Supportive
	Supportive

	To have space to explore and express personal distress, re-stimulation, transference or counter-transference that may be brought up by the work 
	Normative
	Administrative
	Administrative

	To plan and utilize their personal and professional resources better 
	Normative
	Administrative
	Administrative

	To be pro-active rather than re-active 
	Normative
	Administrative
	Administrative

	To ensure quality of work 
	Normative/

Restorative
	Administrative/

Supportive
	Administrative/

Supportive


Kadushin, 1976 and 1992, cited in Hawkins and Shohet 2000) and (infed, 2020).
As youth work is a flexible and is often unplanned and problems need to be solved on the spot, supervision offers a useful tool to discuss practice and also enables 
continued professional development.

The culture of an organisation determines how learning and development is delivers and can highlight how important supervision is valued (Hawkins and Shohet, 2000).
With regard to youth work which is often unprepared, informal and voluntary in nature the type of supervision should be promoted which reflects the relationship with young people (Sapin, 2013). 
Barriers to supervision should also be considered taking into account, previous bad experience or personal trauma. Without a relationship based upon mutual respect and a good rapport there is the risk that the supervision session could feel almost like a job interview, care should be taken to relax the supervisee and prompt reflective discussion (Hawkins and Shohet 2000).
A particularly good example can be viewed in an article which highlights the importance of supervision within youth work relationships (Harris, 2019).  Harris suggests that:  

This professional supervision could emphasise and utilise a number of well-established psychodynamic concepts including reciprocal and over-identification, projection, transference and countertransference, recognition, and the function of third space within professional relationships (Harris, 2019).
Whilst this delves into a complex discussion of youth work with offenders and transference during supervision, it illustrates an important awareness of personal situations, bias and the requirement of emotional support of supervisees (Hawkins and Shohet, 2000). The supervisor should take care that whilst counselling skills can be effective, counselling should take place in an appropriate setting and with a qualified counsellor (Hawkins and Shohet 2000).  

When planning supervision and to demonstrate commitment to young people and continuous development of youth workers a supervision policy should have equal standing to other organisational policies.  Prevention of oppression in the relationship is essential to benefit discussion.  There is a valid argument   that supervision  could take place  away from the management relationship and via a peer supervision  structure or other qualified professional (Smith, 2009).

Planning for supervision should be developed using a model.  The CLEAR model as shown below can be used and interpreted with guidance from other models such as that described by Sapin (2009) and (Hawkins and Shohet, 2000):
Table to compare CLEAR model with the approach suggested by Sapin (Sapin (2009) and (Hawkins and Shohet, 2000).

	Contract
	Preparing for supervision

Set meetings, times, location. Practical considerations. 

Agenda. Will you ask for anything? Send out beforehand?
	Understanding the type of supervision required

Locating self in relation to identity, skills and experience

	Listen
	Establishing the supervision relationship

Keeping notes. Confidentiality. 
	Exchanging information about the above

Structuring the sessions

Record-keeping

	Explore
	Examining practice
	Listening and valuing experience

Providing critical feedback



	Action
	Identifying learning outcomes


	Reviewing practice

Identifying issues

	Review
	Action planning

Reviewing what has been achieved

Allowing the relationship to end
	Summary given, recorded.  


4. Conclusion
It is clear that supervision within the youth sector and also within professional caring relationships is a necessity to ensure that reflective action is taken to review and deliver effective youth work practice. 

In an informal education setting, thinking on the job or work in action is often required and thus an opportunity to reflect and discuss is a necessity to continual learning and development (Bolton, 2014). Structured supervision sessions offer a     space to  reflect and engage with fellow professionals offering professional development and subsequently to aid the youth work provision and young people.  
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