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Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

Words




















	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	 Make arguments more explicit.
	I have been clearer with my arguments, considering both positives and negatives then coming to a conclusion.

	Targed/Target 2
	You could also include your own thoughts as long as you can explain what you think that way.
	I've reviewed my school's SDP and found areas for improvement. I've devised innovative approaches to address shortcomings and improve upon strategies that may not have been as effective.
















The SDP aims to provide optimal learning experiences and outcomes for all students, regardless of background, to achieve high standards and aspirations (Estyn, 2023). In this report, I will analyse one action point from my placement school's SDP, demonstrating how the target was addressed and its measured impact within an evidence-based framework. For reference, the school will be denoted as school ‘X’ following BERA guidelines (2018).
Situated in a deprived catchment area, school ‘X’ accommodates 549 students aged 3 to 11, with approximately 26% eligible for free school meals, notably above the Wales average of 18% (Estyn, 2019). Moreover, the school estimates that well over half of its students live in poverty, potentially as high as three-quarters (Estyn, 2019).
While English serves as the primary language of instruction, Welsh is taught as a second language. However, during its recent inspection, it was noted that ‘pupils do not use their Welsh oracy skills outside of Welsh lessons’ (Estyn, 2019, pg. 4). Therefore, I have selected to focus on priority number 2: improve pupils’ and teachers’ daily use of Welsh in the classroom; and improve standards of Welsh in each cohort, which is one of my placement school’s strategic targets.
School Development Plan process
 “If the teacher makes the weather, the school creates the climate. School improvement is how schools create an ever-better climate for the individual and groups of teachers” (Brighouse, 2020, quoted in National Association of Head teachers, 2020). This echoes the Welsh Government's (2014) depiction of the School Development Plan (SDP) as the strategic blueprint aimed at enhancing the teaching and learning process. Effective short and long-term planning, aligned with ambitious objectives, underpins the SDP (Welsh Government, 2014).
Central to this framework is a continuous, evidence-driven cycle of self-evaluation, drawing on qualitative and quantitative contextualized data to facilitate critical reflection on school performance (Demetriou and Kyriakides, 2012; Welsh Government, 2014). According to Miles (as cited in Welsh Government, 2022), the new school improvement framework outlines clear expectations, enabling schools to adequately support every student. Regular updates on each SDP allow schools to concentrate on student progression. However, Miles (as cited in Welsh Government, 2022) also highlights an increase in Estyn inspections from September 2024 under the new framework, potentially adding stress for teachers and schools.
Fullan (2001) suggests that involving school stakeholders in defining School Self-Evaluation (SSE) criteria can enhance their active engagement in using SSE for improvement. When teachers participate in the evaluation process, they may exhibit a more positive outlook on evaluation results. Additionally, BERA (2022) emphasizes that effective self-evaluation should be inclusive and collaborative, involving trustees, teachers, students, parents, and non-teaching staff. SSE should prioritize optimizing learning experiences and outcomes for all learners rather than solely meeting external accountability requirements (Welsh Government, 2022).
For effective improvement planning, schools must grasp a clear vision of "success" and the desired outcomes aligning with the new Curriculum for Wales (Welsh Government, 2022). Identifying strengths, leveraging them, and fostering the exchange of best practices within and among cluster schools are pivotal components of system-wide improvement (Welsh Government, 2014). This collaborative approach facilitates mutual learning and enables schools to set diverse short and long-term targets. Subsequently, schools can undertake appropriate actions to enhance teaching and learning quality, fostering progress as a learning organization (Welsh Government, 2022).
Priority 2
In accordance with the Welsh Government's national strategy, Cymraeg 2050: a million Welsh speakers, all schools in Wales bear the responsibility to promote Welsh language usage (Welsh Government, 2023). Emphasizing that "Cymraeg belongs to us all," the Welsh Government underscores the importance of equal access to Welsh language education for every learner, fostering their full potential (Welsh Government, 2023, pg. 16). Despite the publication of the Welsh Language Strategy, Cymraeg 2050: a million Welsh speakers, in 2017, the 2021 Census data revealed a decline in the number and percentage of Welsh speakers aged 3 years or older, dropping from 562,000 (19.0%) in 2011 to 538,300 (17.8%) in 2021 (Welsh Government, 2023a). However, it's worth noting that the coronavirus pandemic may have influenced these results, as remote learning and closures of Welsh-medium childcare facilities may have impacted language acquisition, and parental assessments of children's language abilities may differ from the children's own (Welsh Government, 2022b).
Despite efforts by the Welsh Government to foster bilingualism and encourage confident use of Welsh in various settings (Welsh Government, 2023a), Estyn reports commonly highlight the lack of opportunities for pupils to develop communicative skills (Estyn, 2014). Additionally, pupils often lack the chance to structure sentences in Welsh or utilize Welsh across different subjects (Estyn, 2013). This deficiency is underscored by School X’s Estyn report from 2019, which noted that pupils rarely use Welsh outside of dedicated Welsh lessons. Nonetheless, as stated by the Welsh Government (2017, pg. 31), the education system plays a crucial role in cultivating new Welsh speakers, highlighting the shared responsibility of schools in achieving this goal.
Moreover, the teaching methodology for Welsh has evolved over time, transitioning from a structured grammar-based approach to a more communicative one (Welsh Government, 2013). Echoing this shift, Successful Futures (Welsh Government, 2015, pg. 60) advocates for a renewed emphasis on Welsh as a tool for effective communication, particularly emphasising oral proficiency. 
Baker (2006) highlights the myriad benefits of learning Welsh as a second language, encompassing cognitive, personal, and cultural realms. Bilingual children across Wales demonstrate improved academic performance, excelling not only in Welsh but also in subjects like Science and Mathematics reasoning tests (Powys, 2020; Baker, 2006). Moreover, dual language programs reveal that second language acquisition enhances problem-solving abilities and addresses issues in the native language (Katsos et al., 2021). Amelia (2016) underscores the cognitive advantages of multilingualism, noting its positive impact on critical thinking, creativity, and linguistic flexibility, particularly in young learners adept at mimicking new sounds. This aligns with the Welsh Government's (2023) push to bolster Welsh-medium early years education toward the goal of a million Welsh speakers.
While Zhang (2021) warns of potential subtractive bilingualism, where primary language erosion may occur with early second language acquisition, the overall benefits outweigh the drawbacks. Embracing a communicative approach theory REFERENCE in language instruction can further enhance these advantages.
Developing an action point
Self-evaluation and data analysis 
The initial step in crafting an action plan involves self-evaluation, wherein schools assess their practices and pinpoint areas for improvement in both student and professional learning (Chapman and Sammons, 2013). For instance, school ‘X’ received the Siarter Iaith Bronze Award, indicative of its commitment to Welsh language development (Estyn, 2019). However, the Estyn report highlighted a gap: while pupils demonstrate competency within Welsh lessons, they struggle to apply Welsh oracy skills beyond the classroom (Estyn, 2019,). Nonetheless, within class, students proficiently engage in simple dialogues, confidently read Welsh texts, and regularly write in Welsh. This stands in contrast to neighbouring schools, where “few pupils develop strong Welsh language skills” and “do not develop their skills sufficiently well” (Estyn, 2022 pg. 5). 
As part of its self-evaluation process, school ‘X’ engaged with feedback from five students each from year 2, 4, and 6. However, this limited sampling size may constrain the reliability and scope of responses. For future evaluations, expanding the sample size per year group could offer a more inclusive and comprehensive perspective. Feedback revealed that students enjoy learning Welsh and participating in Welsh games but feel there is insufficient exposure to these activities. Additionally, many students reported a lack of access to Welsh books in their classrooms.
School ‘X’ conducted learning walks across classrooms to observe Welsh language usage. According to Brookfield (1995), learning walks prompt critical reflection following visits from senior leaders. A quote by Wang (2004, pg.64), “tell me, I forget; show me, I remember; involve me, I understand”, emphasises the importance of involvement in understanding, suggesting that learning walks should focus on observing teacher actions, student work, and exhibited behaviours. While learning walks typically emphasise observation, King and Baker (2013) advocate for incorporating collegial discussions, encompassing both observation and dialogue. School ‘X’ adopted this approach by engaging teachers in discussions with senior leaders post-learning walks. However, despite research affirming the effectiveness of learning walks, observations at school ‘X’ provided only a brief snapshot of each lesson, limiting insight. To enhance effectiveness, it is recommended that senior leaders observe at least half a lesson to gain a comprehensive understanding of teaching practices and areas for improvement.
Strategic planning and measuring impact.
The second stage of action plan development involves strategic planning, where all school partners and stakeholders align their expected commitments to meet the goals of the SDP. Research by Santibanez (2006) underscores the positive impact of engaging multiple stakeholders, empowering pupils to contribute ideas and decisions, fostering a sense of ownership and responsibility. School ‘X’ executed this stage through regular communication and support from Welsh leaders, the senior leadership team, and middle leaders. Additionally, the school utilizes the SLO model for collaborative efforts with other schools during cluster inset days.
However, upon reviewing School ‘X’s SDP, it becomes apparent that there is limited parental involvement in improving Welsh, which is crucial given evidence suggesting that collaborative engagement with parents/carers has a promising impact on pupils' learning outcomes (Goodall and Vorhaus, 2010).
In the third stage of action plan development, making improvements and taking necessary actions are crucial, as emphasised by the Welsh Government (2014). School ‘X’ employed various strategies for this stage, including sending an employee on a Welsh learning sabbatical to enhance language skills collaboratively with staff. Additionally, they strengthened monitoring of Welsh language standards through methods like observing pupil progress on learning walks and staff training. Another initiative involved empowering Criw Cymraeg to lead assemblies and promote Welsh language usage. While the SDP outlines responsibilities clearly, it's noted that the timeframe for achieving targets could be more specific.
Regarding the review of progress, while not explicitly outlined within the SDP according to the headteacher (as per the interview), it is standard practice for termly reviews to be conducted, employing a RAG (red, amber, green) system to assess effectiveness and progress in alignment with set targets. Additionally, according to the headteacher, when assessing impact, particularly whether the implemented strategies have influenced learning as intended, the voices of teachers and pupils will carry significant weight. This feedback from arguably the most crucial stakeholders will then inform subsequent cycles of improvement planning in this domain.
Estyn (2016) highlights the importance of strong pupil voice in supporting school improvement by identifying future priorities and fostering valuable personal and social skills among learners, such as listening and collaboration. Crane (2001, pg. 54) asserts that schools cannot evolve into better learning environments without seeking input from students. However, Hart's ladder of participation (Hart, 1992, p8) illustrates the varying degrees of pupil involvement, suggesting that schools may manipulate pupil voice to achieve desired outcomes. Yet, the upper rungs of the ladder provide avenues for genuine pupil input, free from manipulation compared to the lower rungs (BERA, 2016).
Hart's ladder of participation offers a valuable framework for understanding pupil involvement, but its application must be critically examined. While it highlights the potential for manipulation of pupil voice, it may oversimplify the complexities of student engagement within educational contexts. Additionally, the ladder's hierarchical structure may not fully capture the nuanced dynamics of pupil participation, warranting further exploration and refinement.
Reflection and evaluation. 
When rigorously evaluating how School 'X' addresses its overarching priority of enhancing the daily utilisation of Welsh among both students and educators, as well as elevating Welsh standards across all year groups, the school's success criteria were established to achieve several objectives: narrowing the disparity between pupils' Welsh language proficiency and age-appropriate expectations at Key Stage 2; ensuring the majority of pupils attain the anticipated Welsh language proficiency levels during the Foundation Phase (FP); and fostering significant enhancements in the adoption of 'Cymraeg Bob Dydd' (Welsh Every Day) by both students and staff.
While School 'X' targets the enhancement of Welsh language skills specifically within Key Stage 2, it's crucial to recognise that 'Cymraeg belongs to us all,' affording every learner equitable access to the language and the opportunity to realize their full potential (Welsh Government, 2023, pg. 16). Therefore, there should be a robust emphasis placed on both Key Stage 2 and the Foundation Phase, where 'children's Welsh language skills should be progressively nurtured throughout the Foundation Phase' (Estyn, 2013a, pg. 6).
When exploring strategies to enhance the daily integration of Welsh in both students' and teachers' classroom activities, one approach involved sending a staff member on sabbatical. During this period, the employee immersed themselves in Welsh language learning and subsequently collaborated with colleagues to bolster language proficiency and confidence. Research has demonstrated the effectiveness of sabbaticals, with participants noting that despite the challenges, the experience proved rewarding (Welsh Government, 2021). While progress has been reported, including ideas for incorporating Welsh culture, games, artists, and commands across various subjects, the consistency required for precise assessment remains elusive. Consequently, it is recommended that the school designate a weekly timeframe for tailored Welsh language training sessions for teachers.
Another strategically devised initiative aimed at achieving the target success criteria involved empowering Criw Cymraeg (Year 6 students promoting Welsh) to lead assemblies and advocate for Welsh language usage through the Draig yr Wythnos Award, alongside incorporating a designated weekly phase for all staff to utilise Welsh. However, feedback from learning walks indicated that the implementation of this strategy was not consistently evident during school observations or student interactions in class. Consequently, this approach has proven ineffective, potentially attributable to insufficient training and knowledge among teachers. Moreover, the absence of an alternative strategy indicates a lack of progress. 
To address the ineffectiveness of the current strategy, a potential solution could involve implementing a comprehensive professional development program for teachers focused specifically on Welsh language proficiency and effective integration strategies. This program could include workshops, seminars, and ongoing support to enhance teachers' confidence and competence in utilising Welsh in the classroom. Also, regularly monitoring and evaluating the effectiveness of the new strategy through feedback mechanisms such as surveys, observations, and student assessments can help identify areas for improvement and inform future adjustments to the approach. REFERENCE
The school plans to adopt the MARS EARS approach, with teaching staff trained but requiring follow-up training. The MARS EARS approach, from Conti (2022), offers a systematic teaching method for Welsh, focusing on vital communication skills like Modelling, Awareness, Receptive processing, Structured Production, Expansion, Autonomy, Routinisation, and Spontaneity. Progressing through these stages reduces reliance on sentence builders, encouraging spontaneous language use in daily tasks. Yet, its rigid structure may not suit all learners, some needing more flexibility and motivation due to repetitiveness. Incorporating games can boost engagement. 
Another avenue through which school 'X' has incorporated the daily use of Welsh is by enhancing Welsh language signage throughout the premises. As per guidance from the Welsh Government (2008), creating a bilingual environment, including the provision of Welsh and bilingual books, bilingual signage within classrooms, and Welsh songs, is advocated. Utilising visually appealing signage and labelling to promote Welsh has shown to be highly effective. School 'X' emphasises the importance of classrooms resembling those in Wales, suggesting a diverse array of displays, words, and phrases adorning the walls to facilitate access for all pupils.
However, feedback gathered from learning walks and conversations with students revealed that signage and displays require greater prominence for easier readability by pupils. Understanding pupils' perspectives on their learning environment is crucial, as teachers and students may interpret classroom designs and displays differently (Cooper, Hegarty, and Simco, 1996). Therefore, it is imperative to solicit their viewpoints, as the learning environment can profoundly impact their educational experience (O’Brien, 2012).
Conclusion
This assignment aimed to critically assess a school's approach to developing one aspect of its School Development Plan (SDP). Focusing on the priority of enhancing pupils' and teachers' daily use of Welsh in the classroom, School 'X' outlined a comprehensive action plan, clearly defining roles, responsibilities, and budgets. However, despite this structured approach, the school failed to provide recommendations or contingency plans in case interventions proved unsuccessful.
In reflecting on this experience for my teaching practice, I recognise the importance of taking proactive responsibility in planning for potential setbacks or challenges. It's crucial to anticipate and address possible obstacles to implementation, ensuring flexibility and adaptability in response to changing circumstances.
Upon completing this report, I have gained confidence in understanding the SDP process. I've learned that the success of SDP implementation hinges on the unique context and dynamics of each school. Crafting a dynamic and effective SDP requires meticulous effort and unwavering dedication to achieving the desired outcomes.
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