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	Module Learning Outcomes 
(from module syllabus)

	Digital Policing 
· Complex types of internet-dependent crimes and their impact
· Investigative procedures for complex investigations with a digital element
· Employing specialist assistance re. obtaining information from a specialist or service provider in the recovery of digital data
Criminology
· Constitutional role of the police in contemporary society and the wider criminal justice system
· Crime prevention theories and strategies
· Strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Benefits of greater understanding of sociology and criminology on/for operational policing and decision making
· Specific initiatives relating to crime prevention
Evidence Based Policing
· Potential constraints associated with EBP approach and identifying best practice
· How to systematically review and critically evaluate available evidence
· Optimising opportunities to obtain best available evidence, evaluate options and develop most appropriate solutions to policing problems
Counter Terrorism
· Organisational structures and inter-relationships that exist in counter-terrorism policing
· Links between terrorism and other forms of criminality
· Insider threat within the police service and strategies to prevent this
Response Policing
· Application of theories and principles of psychology and human behaviour in various response contexts
· Key issues relating to the complexity and challenges of operational policing
· Responsibilities of first responders at critical incidents
· Best practice when attending high profile critical/major incidents
· role of the police within a joint emergency services operation
Policing Communities 
· Why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Community engagement & how policing practice can impact the community
· Role of community policing in fostering and maintaining community cohesion
· Key principles of effective community engagement
Policing the Roads 
· Police powers in relation to commercial vehicle enforcement
· Prevalent criminal activity facilitated by road network & its disruption by effective policing of the roads
· Disruption options to target criminal activity on the road network
· How to police the strategic road network effectively and safely
· Roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Guidance and processes relating to international and European enquiries/investigations
· Analysis and evaluation of info. & intel. appropriate to the policing operation
· Analytical products provided by intelligence specialists during the course of an investigation
· Developing info. & intel. to inform tasking and co-ordination process
Conducting Investigations 
· Difference between 'volume and priority' crime
· Use of the additional sources of intelligence that can be obtained during a complex investigation
· Importance of the concept of memory upon interview methods and process
· How personal attitudes, values and biases can impact on an investigation
· Addressing complex circumstances when conducting interviews
· Learning from previous investigations (and/or interviewing) to future investigations
· Guidance and processes relating to international and European enquiries/investigations




	
TASK DESCRIPTION




This is a 4000 word assignment. Students are required to complete two 2000-word essays (2 x 2000). 

Choose two titles from the below list:

1. Review complex types of internet-dependent crimes. (2000 words)

For this question I will be reviewing several types of Internet-Dependant crime, otherwise know as Cyber-Dependant crimes. I will examine what the crime is, how it can negatively affect victims, and the type of victim these crimes target. I will then review the methods available to investigate this crime and the difficulties these investigations encounter.

According to the National Crime Agency (2018) one of the most prevalent types of Cyber crime is Phishing. Phishing refers to emails, texts or online messages that are send, usually claiming to be from a reliable source such as a bank or phone company. These messages will contain a link to a webpage asking you to enter details such as personal information such as names and dates of birth or even credit card details. The links may include malware, such as ransom ware, that can give control of a device over to an offender which they will then exploit the victim for monetary gain to have the device unblocked (National Crime Security Centre, 2018). Over recent years Phishing scams have become more refined at the number of attacks increase each year as more and more people have access to the internet. This increase in attacks has led to victims falling victim to offences that has cost them serious monetary loss. Victims are not confined to one individual group and there has been successful attacks that has targeted companies and even governments (Alkhalil, Hewage ,Nawaf & Khan,2021). The term “Spear-Phishing” refers to a form of phishing that is much more specific in its target audience and is being studied for its effectiveness against organisations. This form of attack is used by sending an email to company email addressed, often made to look like one of the company’s directors or CEO emails, giving information and details of people that would not be commonly known building the trust of the victim that the email is a legitimate one and any links would be safe to follow. Once the link has been followed this opens a company to attacks from malware, or personal details of employees being stolen for the purpose of identity theft (European Cybercrime Centre, 2019)

Another Cyber-Dependant fraud comes under the category of “Catfishing”. Catfishing refers to an individual using pictures, names and details of someone who is not them on websites such as social media and dating apps (Simmons & Lee, 2020). While the act of impersonating another online is not an offence, it is used as a means of deceiving real people online into giving them money under false pretences. This is referred to as “Romance Fraud” and frequently targets vulnerable members of society such as the elderly or mentally ill (Cross, Dragiewicz, Richards, 2018). The offender in this type of fraud will typically develop a relationship over the course of weeks or months, without asking for anything until they are confident, they have built up the trust of the victim. Once this trust has been established, they will start requesting more and more money from the victim. The most hard hit by this fraud is childless elderly victims who have no friends or family to educate them on the possibility of catfishing. As this is a relatively new type of crime, using methods that are unlikely to be familiar to the victims they lack the knowledge to see the signs that they are being deceived making the most vulnerable in society the prime target for romance fraud (Diliema, 2018)

Aside from fraud there are numerous other types of crime that are Cyber-Dependant. One of the more serious crimes that take place online is the creation and distribution of indecent images of children (IIOC). Defined in Section one of the Protection of Children Act (1978) it is illegal to make, allow to be made, distribute, or have in your possessions any indecent images of children. While the act of making these images is not cyber dependant, the distribution of these images is predominantly done over the internet via “the dark web” (National Crime Agency, 2022). The methods of distribution are varied while the most common is the sending and receiving of pictures, law enforcement have identified several ways in which these criminals act. The abuse of a victim can be live streamed over the internet to an audience. R v Smith & Jason (2003) ruled that the act of livestreaming this to screen amounted to the offence being made out. More organised criminal organisations also hold Pay-to-View sessions where invites to chat rooms are sent out to paying customers and the abuse is then live streamed (CPS, 2020) As the name suggests the main victims of this crime are young children. While images can depict any age a study conducted looking at victims of (IIOC) found that the most common victims were white females ages 9.5 years (Tejeiro, Alison, Hendricks, Giles, Long, and Shipley, 2020). IIOC are graded on a scale of ABC, this scale is used to determine seriousness of the offence of possession and guidance on sentencing. In 2014 the sentencing council issues the following guidelines, Category A is deemed the most serious images where they depict children engaging in penetrative sexual activity, sexual activity with an animal or sadism, B is images involving non penetrative sexual activity and C is any indecent image that does not fall into either other category (CPS, 2020)

Having discussed these different types of crime I will now review the investigation tools and techniques available to police, along with the difficulties they encounter during those investigations. 

At a regional level police officers have access to a range of tools to assist in the investigation of Cybercrime. When dealing with anything believed to connect to the internet, such as in a Romance Fraud case, Police can run a series of checks called a Charter application. For example, if an offenders account was made with an email, an application can be made to discover the Ip address the device that made that account was linked to when the account was created. From this discovered IP address, a further application can be made to discover who is this unique IP address is linked to and thus give the police a suspect in their investigation (Information commissioner’s office, 2020). If during such an investigation a suspect is arrested, it is likely that their phones and laptops will be seized and subjected to an examination. This examination will be specifically targeted to look for key evidence such as chat logs with a known victim, or specific images and websites. These device examinations however are subject to very strict laws about what police can and can’t look for. The search criteria for these examinations must be very specific, with justifications for everything being searched for and an explanation of why they believe they will find the evidence they are looking for on the device (Induruwa, 2009). 

With these tools available, investigations into Cyber-Crime are still difficult and rarely result in a conviction. An investigation by HMICFRS conducted a study of one hundred and three cases reported to police, eighty resulted in no further action with only three resulting in a conviction or out of court disposal (Cibaku, 2022). As Cyber-Crime becomes more prevalent the criminal organisations that use them are becoming more sophisticated. One way they are covering their digital footprints and thus not leaving evidence for law enforcement agencies. One way this is achieved is the utilisation of Virtual Private Networks (VPNs). VPN work by masking a devices IP address, the address that is linked to the internet connection being used and connecting you to a proxy server that generates a different IP address. More sophisticated VPNs will also encrypt all data being sent and received while connected resulting in law enforcement having close to no way of discovering what has been passed through the server (Shunk, 2016). In the UK the use of a VPN is not an offence meaning there is easy access to any member of the public who wishes to use one.

Another barrier to prosecutions and investigations in the UK was set out by R v SMITH (2004) states that when looking at posted content on the internet, the location of the server will mean that the content falls under the rules of that country (CPS, 2019). This mostly affects cases looking at online hate crimes, for example, in R v Sheppard & Whittle (2010) an offensive image was posted from a UK user, who lived in the UK and would usually be classed as an offence. The server for the website the image was posted to however was based in California and was not an offence under their laws. 

Another less know service that criminals use is the “dark web”. This refers to a portion of the internet that a specialised application is needed to access such as “the onion router”. This part of the internet allows users to browse with extra anonymity and commonly thought as being used by criminals for activities such as drug and weapon trafficking, child sexual exploitation and in general a marketplace for criminal organisations (parliament 2015). Like VPNs this makes tracking data sent back and forth between parties very difficult for officers. There are ways of removing the encryptions used by people on the darknet, but these are highly resource intensive. The easiest way law enforcement has being able to identify individuals is simple human error on the part of the user. In an operation aimed at targeting users of a dark web black marked called “The Silk Road” an arrest was made when an individual posted details of his activities on a unencrypted website using his real name and details (Parliament, 2015) 

In Conclusion policing Cyber-Crime presents different challenges to officers than most offences that are dealt with on a day-to-day basis. While law enforcement can deploy effective tools in identifying, locating, and arresting offenders because of effective use of investigation tools. Criminals and Criminal Organisations are developing new ways to hinder police investigations utilising technology designed specifically to hide their digital footprint. The victims of the crimes I have discussed are usually targeted for their vulnerabilities such as being elderly and alone, or young children. However, in a study with the comparison between these victims between the UK and Qatar, it was found that a bigger push towards informing the population on what phishing is and signs to look out for has resulted in the UK having less victims (Al-Hamar, Dawson & Al-Hamar, 2011) showing that proving education around this type of fraud is effective in its prevention. When it comes to the protection of children the Justice inspectorate (2015) found that overall, the police are doing well at identifying and protecting children who are vulnerable. They also highlight the fact that specially trained teams are better at protecting and preventing children from sexual exploitation that their less trained colleagues. With Cyber-Crime on the rise and the methods of perpetrating and hiding the evidence becoming more complex. It appears that police innovation and specialisation working alongside education of the public, and partner agencies to identify and safeguard potential vulnerable victims will be the best way to combat Cyber-Dependant crime in the future. 
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2. Evaluate the disruption options available to target criminal activity on the road network. (2000 words)
For this question I will discuss what tools and techniques are used by police offers in the UK to disrupt and prevent criminal activity that takes place on the road networks. I will discuss the variety of crime that occurs ranging from the less serious offences that are encountered almost daily by officers, to the most serious organised crime that is dealt with by specialist and proactive teams. 

According to the Department for Transport (2022) there were 119,850 casualties of Road Traffic Collisions (RTCs) in 2021 with 24,530 resulting in serious injury or death. The majority of these accidents can be linked to what is known as “The Fatal Five”. These are behaviours that most commonly lead to RTCs. These are Drunk/drug driving, speeding, careless driving, not wearing a seatbelt and driving while using a mobile phone (Road Safety Wales, 2018). Each one of these behaviours are criminal acts that take place on the roads of the UK and Police forces are aiming to reduce the number of drivers who commit these offences. Many forces have opted to begin road safety campaigns, however, some studies have shown that safety campaigns on their own are only slightly effective at addressing the issues they are trying to raise awareness for. The effectiveness of campaigns can be increased significantly by running them alongside further action such as new legislation being introduced and education on the issues (Faus, Alonso, Fernadez & Useche, 2021). Gwent police ran Operation Utah in August 2022 to raise awareness and detect offenders on the road. Over the two-day operation ninety-eight vehicles were stopped, six people were arrested on drug driving offences and 60 traffic offence reports were issued. Along with this, 129 drivers were caught driving over the speed limit and 51 vehicles were found to not be in a safe condition to be on the road (Gwent Police, 2022). This is a good example of effective utilisation of police powers in corelation with an ongoing safety campaign that is likely to raise awareness of the “Fatal 5”. 

In order to tackle offenders guilty of “Fatal 5” behaviour, Operation Snap was established in November 2016 by North Wales Police with an aim of encouraging the public to report drivers on the road who were committing criminal offences. In December 2017 the other Welsh forces adopted the operation, and by January 2018 it was extended nationwide. (Road safety GB, 2018). In the first six months of 2022 one of these forces taking on the project received 758 videos were sent in showing drivers committing motoring offences resulting in 482 drivers being issued notifications of prosecution. This is an increase of 87% from the same period in 2021 (Northamptonshire Police, 2022). This shows a growing awareness of the operation by the public, resulting in more offences being prosecuted by the police. To further add to the effectiveness of this campaign member of the public can directly upload the footage to the relevant website and are guided through the process of provided a statement while submitting. This would avoid an officer having to attend a reporting persons address and taking a statement, freeing that officer up for another task. Overall Operation Snap appears to be a very useful and effective tool in combating the Fatal 5 offences. It has freed up officers that would usually have to physically attend and address to view footage and take a statement, it utilizes the members of the public who wish to reduce these offences and being taken up across the UK and means there is a standardised way for people to report these offences. The results of any submission is given within fourteen days meaning the members of the public are given good engagement with their police force (Operation Snap, 2022). Officers will still need to take time to view the footage and weed out the malicious or incorrect complaints but overall this appears to be a positive campaign, that is again working alongside set legislation and providing education to motorists. 

When dealing with criminal activity on the roads the most common offence is driving over the posted speed limit (Masson, 2016) with over 187,000 being convicted in 2021 (Department for Transport, 2022). The main way police fight this type of motoring offence is with the use of fixed speed detection cameras. The Road Traffic Act (1991) allowed the courts to accept the captured vehicles pictures from these cameras into evidence. There are currently over 5000 speed cameras in operation across the UK (Masson, 2016) and there has been independent reports that tested the effectiveness of over 4000 of these cameras. The findings from these reports found that they can reduce speeding in the area of a fixed camera by up to 70%, prevents injury and death by up to 47% and a reduction in collisions by up to 22% (University College London, 2005) 
Alongside these static cameras Police have installed a system of average check speed cameras along motorways and other main roads. This works using two cameras, as a vehicle passes, their average speed is calculated and if this is found to over the posted limit, they can be liable for prosecution (Avon & Somerset Police, 2022). The initial thinking behind these cameras onto arterial roads was that the reduced speed limit would reduce the amount of RTCs that resulted in serious injury or death, with the expected added congestion be a positive, contributing factor to this result. However, some studies have shown that the added congestion in areas with average cameras has had no effect on this number. The difference in speed between people passing through the areas of cameras, and those entering or exiting and area, coupled with erratic driving from those in the congestion results in serious RTCs and has little impact on minor injury RTCs (Wang, Quddus & Ison, 2013) 

These studies show that while speed cameras are effective in disrupting the speeding offenders on the road, they are not a “one size fits all” solution. While any reduction in offending, especially those which result in injury or death is a positive thing. Further means of combatting this offence need to be found, and those we already used refined. 

When it comes to effective police of the roads in the UK every officer is given the basic tools and training required to detect, investigate, and apprehend those who commit even the most serious offences. Every constable is trained to the level of driving called “standard response” (College of Policing, 2020). This gives officers the training to activate their vehicles blue lights and utilise the traffic exemptions given to them under the Road Traffic Act (1988). These exemptions allow vehicles responding to an emergency the powers to drive faster than any posted speed limit, contravene no left/right turn signs, and contravene traffic signals including pedestrian crossings. All officers will also have access to gathered intelligence (intel) when dealing with members of the public and vehicles on the road. This intel can be relayed quickly to any requesting officer simply by running the number plate, or name and date of birth through the Police National Computer (PNC) which is a database used by police that stores and collates information (Criminal Records Office, 2022). All officers also have the use of a network of over eight thousand automatic numberplate recognition cameras (ANPR) across the United Kingdom. These cameras can give real time location data on wanted vehicles and can be used for tracking down suspects vehicles for apprehension or as an investigation and evidence gathering tool for long term operations (Norris & L’Hoiry, 2017). 
Working alongside the response and neighbour hood teams are the specialised road policing teams. These are officers who are given a higher standard of training to the level of “advanced”. This gives officers the capability to actively pursue and contain vehicles where the driver is attempting to evade police (College of Policing). 

One of main priorities set out by police forces across the UK is the disruption of “County Lines Gangs”. These gangs operate by exploiting the most vulnerable members of society and participate in drug, weapon and people trafficking across the UK. They are known to move into smaller areas from larger cities, use extreme violence to remove and intimidate rivals in the new area, before recruiting young children to deal drugs in that area (Williams & Finlay, 2019). The main issue in policing these gangs is they are aware that police forces will focus on their own areas and build up a picture of the regular drug dealers that operate via more conventional means. County Line Gangs exploit this by moving their members around the country preventing the police from gathering too much intel on any one individual. This movement of people will also include taking the young children they have recruited and trafficking them across the country to a location where they are less likely to be identified as a vulnerable person. Then using a mix of threats of violence, both physical and sexual, and drug debts they keep the vulnerable working for them in offences such as drug cultivation and dealing (HMICFRS, 2020)

To combat this new type of criminal organisation police forces have realised the need to work together with other agencies for the most effective form of disruption (HMICFRS, 2020). As these County Lines Gangs will operate all over the UK, they are forced to use to main arterial roads that run the UK. While using these roads they will inevitably be picked up by ANPR. Using shared intel gathered by all forces they can identify vehicles that have been seen in multiple force areas and suspected to be involved in criminal activity. When enough evidence has been gathered via intel logs, operations to gather intel and using ANPR to track movements, specialised roads units can quickly move in by live time tracking of a vehicle and apprehend suspects (NPCC, 2020). While this combined use of highly trained officers, effective intel gathering and utilisation, and advancements in the ANPR camera system is a proven way of disrupting County Line Gangs currently engaging in offences. Some studies have shown that a much more effective way of combating these gangs is early intervention by a mix of professionals such as teachers and social service workers. Providing education and intervention before these gangs are able to move in and exploit young people has show positive results in slowing down County Line Gang activities (Coliandris, 2015). 

In this question I have discussed the varying levels of criminal activity that takes place on the roads ranging from speeding to human trafficking and County Lines Gangs. The police response to these types of offences are almost all reactive, action taken as or after the offence takes place, and in most cases, this is the earliest opportunity police have to intervene in these offences. There are some methods used by police that aim to prevent the offences from taking place such as the Fatal 5 safety campaigns that aim to educate and dissuade individuals from committing these offences by highlighting the danger, they will put themselves and others in. Speed cameras that have been installed have also been shown to have varying degrees of success with static cameras showing the greatest effect at reducing speeding offences and RTCs. When combating more serious crime the police are able to utilise a number of techniques for investigation and apprehension of criminals who use the road with a combination of police training and technological advancements in ANPR. However, as with the safety campaigns where studies have shown they only have a minimal effect unless rolled out alongside legislation and education changes. Disrupting County Line Gang operations is best performed in a proactive manner via education and intervention. While these are police issues, and they have a very significant role to play in preventing the offences. The best option available to police in order to disrupt these operations are to work closely with their partner agencies such as schools and social services to reduce the pool of young people these criminals prey on in order to conduct their criminal activity. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 







































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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