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Introduction
The Foundation Phase Action Plan (Welsh Government, 2016) outlines how practitioners should plan the learning environment to reflect the learners stage of development, ensuring that they can apply, integrate and broaden their skills using resources of constant access. The video I have decided upon to assist my evaluation focuses on the role-play environment (Department for Education, 2011) and from research and observation carried out, I will answer the research question of ‘To what extent does the role-play environment provide opportunities for pupil involvement and learning?’ The context of the video is three children in a role-play environment within the predetermined theme of a travel agency. Throughout my evaluation I will be drawing upon Yr Athrofa’s Research Dispositions of: Being sceptical; Being ethical; Being a skilled researcher; Being part of an inquiring profession, when sourcing information, deciding upon literature to use, carrying out my observation and evaluation of the Leuven Scale (Evans, 2020).
Literature Review
[bookmark: _Hlk40286600][bookmark: _Hlk40364186]Children learn through first-hand experiences with the business of play providing the vehicle. The Welsh Government (2014) acknowledges the significance of play, stating “We believe that children have a fundamental right to be able to play, and that play is central to their enjoyment of life and contributes to their well-being. We also believe that play is essential for the growth in children’s cognitive; physical; social and emotional development.” (p.4) One feature of play, widely used in the Foundation Phase through continuous provision is role-play. As defined by The International Encyclopaedia of Education (Peterson, P. L., Baker, E., & McGaw, B. , 2010) role-play is the activity in which participants accept an identity, placing themselves in someone else’s situation, often within a specified, social framework or situational blueprint. Friedrich Frobel, German educationalist, is one theorist who supports the learning and teaching pedagogy strategies used in the Foundation Phase. Frobel’s theory suggests that it respects the use of role-play within the classroom due to the focus of his research being the development of the child through play and active learning. Frobel was the first person to formulate a curriculum based upon key learning experiences, offering structured activities with an aspect of play (Welsh Assembly Government , 2008). 
Vygotsky (1978) identified play as a social interaction, supposing that the interaction of two children playing with each other provides them the opportunity to learn about themselves. One of Vygotsky’s beliefs was that real play activities are inhabited by the creation of an imaginary situation, including children taking on roles, and following rules allocated to their adopted role. These rules reveal themselves through the children embracing the given context and collaborating to decide upon rules for roles. The power to act according to rules is decided by ideas, and the individual’s connection to the immediate, real, and concreate situation becomes revealed through this form of play, which Vygotsky believed was the stepping stone for the development of verbally thinking and complex mental function (Scharer, 2017). Piaget’s (1952) theory of play differs from Vygotsky’s due to a focus being placed on object-orientated exploration, which may indicate that within a constructivist classroom you might not see the use of role-play, due to encouragement being placed on individuals interacting with objects, as Piaget believed that this was the starting point for children constructing knowledge (Gordon Biddle, K.A. et al., 2013). 
[bookmark: _Hlk40364541]Some advantages of role-play have been discussed within the journal titled Role-play: An Effective Strategy for Teaching and Learning of Basic Science in Primary Schools (Osuafor, 2011). The journal suggests that an advantage is that it encourages reflection on prior knowledge, drawing together differing dimensions of a cause of study. Participating in role-play aids understanding by immersing oneself in the nature of the subject, embedding concepts and reinforcing knowledge. Children are not only strengthening their knowledge of a topic, but also progressing this understanding by addressing troubles, exploring opposing options, and creating resolutions. Role-play is pupil-led, leading to increased interest and involvement allowing students to work collaboratively, as well as independently away from teacher led direction, however, the environment is still systematic in the sense that the arrangement of the role-play is pre-determined. However, psychiatrist Adam Blatner (2009) considers the limitations. Practitioners have to be compliant in order to plan accordingly, ensuring that the topic of the role-play is relevant to the topics being covered, and able to create a continuum for learning in the form of continuous provision. Blatner goes on discuss that role-play is an improvisational procedure which requires a level of safety, as the thought of dramatic play can cause some anxieties for children. This needs to be harvested within a group environment, with the teacher taking the role of warming the children up to the process in which they can open up to trusting one another. The teacher needs to dedicate time to provide the participants with descriptions of the roles they will be undertaking. For example, interviewing the children within their role, drawing out their thoughts about certain situations involving their character, starting to warm them up to the imaginative task ahead. 
Methodology
Observation is an approach in which a situation or process is assessed and recordings are made of what is discovered (NSW Government, 2019). There are two ways in which practitioners observe. Firstly by participating, taking an active role in the activity the children are involved in. This approach assists in gathering information on what children are able to do and how their learning can be progressed. Secondly non-participating, practitioners gather information by watching the children, the choices they make, and whether they are working collaboratively or independently (Welsh Assembly Government, 2008). Observation schedules are a form of systematic observation aiming to produce data that remains consistent between observers by eliminating factors that could influence an individual’s perception of events and situations. An observation schedule lends itself to a quantitative method for the collection of data, due to its nature of ensuring that data is recorded in an objective and consistent manner with observers having a clear understanding and focus of the same attribute, which qualitative data does not supply. An observation schedule contains information that needs to be examined during the observation, not only specifying what the focus is, but also how these are to be measured (Denscombe, 2014). For my observation, I completed an observation schedule in which I will go into detail when discussing when my findings (see appendix 1). 
The influential research of Professor Ferre Laevers has shaped understanding for the way in which children learn, laying out the necessary steps that practitioners can take in order to generate successful learners. Laevers and his team began by looking at experiential learning in the early years, and from their findings developed a highly sensitive form of assessment in the form of two scales, The Leuven Scale (LS) for well-being, and the LS for involvement, aimed within the age ranges of the Foundation Phase. The scales have been a critical tool for enabling practitioners to identify and describe the requirements for learning and how these manifest themselves into children’s behaviour and play (Dubiel, 2014). Without stable well-being factors such as attainment, development is less likely to be maintained. It is vital that children feel confident within the learning environment, willing to take risks, stretching themselves to move out of their developmental comfort zones (Dubiel, 2014). 
Discussions and Findings
When stating guidelines for responsibilities for participates BERA (2018) believes “…that educational researchers should operate within an ethic of respect for any persons – including themselves – involved in or touched by the research they are undertaking.” (p.6) It can be argued that one of the main implications with conducting research within a primary school setting is the matter of gaining children’s consent to participate in the research, and provide their perspective on the subject at hand. Article 12 of the United Nations Convention on the Rights of the Child (2010) expresses that “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.” (p.5) Keeping in line with laws should be a focus for researchers within research ethics, especially within the nature of educational research, ensuring that children’s rights are safeguarded. Parents and carers provide the legal responsibility, and can be said to act as ‘gatekeepers’, therefore could be the potential deciders of whether to give voluntary consent for their children. However, children do have the capability of providing assent. An example of how this could be done within a Foundation Phase classroom could be providing children with coloured stickers replicating whether or not they would like to be involved. It is also worth mentioning that there are indicators such as closed body language and aggressive behaviours which easily identify to the researcher that the child does not wish to be involved (Blackburn, 2015). BERA (2018) explains the importance of researchers accepting the possibility that participants may wish to withdraw their consent, and states within their guidelines that “It should be made clear to participants that they can withdraw at any point without needing to provide an explanation.” (p.9)
My reasoning for carrying out an observation was to fulfil my research question of ‘To what extent does the role play environment provide opportunities for pupil involvement and learning?’. I will now go on to discuss my findings and use these alongside and the LS for involvement and well-being. My findings have also assisted me in supporting the usage of role-play within the learning environment and the impact that a continuous provision of this kind can have on the Foundation Phase. As seen on my completed observation schedule (see appendix 2) I decided upon focusing on the LS for involvement due to what I have observed and what LS I felt best reflected the research question. To protect the identity of the children, I have anonymised their names. I concluded upon an average score of 5 ‘Extremely High’ on the LS for involvement for Child A due to observing signs of continuous and intense activity, revealing the greatest level of involvement, consistent concentration, energy, creativity and realism (see appendix 3). I concluded upon an average score of 4 ‘High’ on the LS for involvement for Children B and C, due to observing signs of continuous activity with some intense moments, there is still slight moments of distraction however quickly jump back on task. In regards to the LS for well-being, I would place Child A at a high number within the scale by observing their openness when engaging with peers, eye contact and clear gestures (see appendix 4). The three children took their role within the travel agents seriously and realisticly, listening and reacting to one another, completing documents and reading back information for clarity, asking and answering questions that summarise requests, using relevant resources to assist. It is clear to see from the observation that role-play provides opportunities for learning as constantly the children are referring to their prior knowledge on the topic of China. Through role-play children are strengthening the knowledge they have learnt within class, and relating it to a real life situations, which is a unique feature of role-play. Communication skills are strengthened through role-play. These skills requires risk taking on the behalf of the learner. As a practitioner within the Foundation Phase it is important to create a learning environment in which participation is valued without any anxieties or embarrassment for the learners, and I believe a role-play environment fosters this, due to the fact that children are expressing views and opinions through another ‘person’ yet are still using their verbal, cognitive and thinking skills. (Back and Jackson, 2011)
Conclusion and recommendations
My interaction with the LS has caused me to reflect on my own practice of teaching, and how this can be used to form deeper understandings of the children in which you teach. It is also worth mentioning that a tool of this sort is easy to use, due to its simple layout and provides characteristics to look out for during observations that may not have been previously noticed. I believe an approach such as the LS would work within the Foundation Phase Framework, due to observation playing a key role in the everyday running, with the main purposes of identifying where individuals are on the learning continuum, in order to progress and distinguish any obstacles (Welsh Government, 2015). However, I do believe that a one off observation is not enough to make a conclusion as children develop over time, and potentially does not take into account children with learning difficulties or developmental delay. In terms of the Foundation Phase, we need to take into account that this type of observation does work for the define areas of learning. I do believe in my future career, I will take the LS forward with me but as a supporting tool, not a main tool. I would like to deepen my knowledge within the field of role-play by proposing the research question of ‘To what extent does the role-play environment enhance the language development of students?’ over a longer period of time. 
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Appendix 1
[bookmark: _GoBack]My Observation Schedule
Time scale: 
Context: 
A score will be provided in the table below, based off the following criteria of the Leuven Scale for involvement:
1. Extremely Low – Child appears to be absent and displays no energy. Can be easily distracted, looking around to see what peers are doing and uninterested. 
2. Low – There are moments of non-activity where the child will be absent or distracted by what is going on around them. 
3. Moderate – The child is busy with the activity but there are no real levels of engagement and concentration. They make some progress, but can still be easily distracted. 
4. High – Continuous involvement with some intense moments, and involvement without any distractions.
5. Extremely High – Involvement is continuously intense, showing consistent concentration, energy and persistence.  
[image: ]







Appendix 2
My Observation Schedule
Time scale: 3 minutes 45 seconds, observation to be taken every 45 seconds (5 observations in total)
Context: 3 Children playing at being roles within a travel agency within the role-play learning environment
A score will be provided in the table below, based off the following criteria of the Leuven Scale for involvement:
1. Extremely Low – Child appears to be absent and displays no energy. Can be easily distracted, looking around to see what peers are doing and uninterested. 
2. Low – There are moments of non-activity where the child will be absent or distracted by what is going on around them. 
3. Moderate – The child is busy with the activity but there are no real levels of engagement and concentration. They make some progress, but can still be easily distracted. 
4. High – Continuous involvement with some intense moments, and involvement without any distractions.
5. Extremely High – Involvement is continuously intense, showing consistent concentration, energy and persistence.  
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Evans, A., 2020. Session 6: Theory of observation, s.l.: s.n
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