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This assignment delves into the policy, legislation, and practice in meeting the additional requirements of post-16 learners in Wales. Central to this analysis is an exploration of the profound impact these requirements have on the student experience. With a keen focus on inclusivity and the diverse needs of learners, looking at the intricate connections between policy frameworks, values, and practical implications.
The core professional standard for further education teachers in Wales (2017), which predominates this assignment is "value and promote diversity, equality of opportunities, and inclusion." However, in the pursuit of this singular standard, various aspects of corresponding standards become intertwined, notably dignity and respect, inclusive assessment practices, fostering positive relationships, and engaging in critical reflection on one's own knowledge, values, and inclusivity skills.
In Inclusive Education, guidance and policy documents serve as the primary means of interpreting through two central lenses; 'practice' and 'values'.  The Equality and Human Rights Commission guidance (2014), sets out what the Equality Act 2010 means for education providers in further/higher education in Wales and to support the implementation of it. The Equality Act (2010) is intended to protect vulnerable groups in stating ‘protective characteristics’.  This protection is meant to ensures a safe and inclusive learning environment; it also consolidates institutional obligations and responsibilities into a single legal framework.  Promotion of equality requires higher educators to proactively tackle discrimination and address the needs of disadvantaged groups (Brown, 2018). It serves to uphold the accountability of educational institutions, while fostering a culture of responsibility and rectifying instances of discrimination/inequality.  Despite efforts to clarify the law (Benn, 2020), there is still potential for misinterpretation or inconsistent application; this could lead to confusion or dispute. Pickard (2021, p.21) asserts that the “policy avoids the challenging critique of ableist practices at a systemic level”.  Pickard also challenges the lack of holistic considerations in the Act (Pickard, 2021) for example some individuals will have several protected characteristics creating a need for a person-centred/complex application of the law (Ajjawi, 2023).
. Below is an example of Laws, Policies, Guidance, and operational practices that is in place for the inclusion of post-16 learners in non-compulsory education. A top-down approach, looking at how Law is ‘passed down’
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By following this hierarchical structure, higher education institutions and post-16 education providers can ensure that they comply with legal requirements, promote equality and diversity, and create an inclusive learning environment where all students have equal opportunities to succeed (The Equality Act, 2010). Policymaking is a linear process created to ‘solve’ problems (McNay, 2022). Knight & Crick (2022) acknowledge that curriculum can become outdated, overloaded and complicated (hundreds of policies, laws and guidelines). 
The Higher Education (Wales) Bill enacts legislative measures to uphold several key objectives, ensuring stringent and proportional regulation of educational institutions in Wales receiving support from Welsh Government-funded higher education grants and loans. Mandates that all higher education providers benefiting from Welsh Government financial support possess charitable status and commit to promoting equality of access to higher education (Koutsouris et al, 2022). 
Pickard (2021) looks at how the Higher Education Wales Act (2015) transfers onto universities’ disability service web pages. From a Critical Disability Studies perspective Pickard (2021) found that during their analysis process there was an “recognition of the prominence of certain dimensions and the absence of others” disabilities and disability language.  University narrative of websites included words such as ‘suffers from’ ‘handicapped’, ‘wheelchair-bound’ reference to being in need of ‘help’, also implying individual responsibility for impairment ‘students must secure a diagnosis’.  It would be beneficial for Universities to create their disability processes through the Social Model of disability (Lainy, 2023).  Students who are eligible to receive support all have a ‘disability’ which does not encompass students of a race minority, part of the LGBTQIA+ community, who might be at a disadvantage but are not eligible for the certain types of support unless ‘diagnosed’ (Thompson, 2018).  
The Disabled Students' Allowance (DSA) represents a governmental grant within the UK designed to furnish disabled students in Higher Education and reduce inequality, with tailored support, thereby guaranteeing equitable opportunities for academic advancement (Gov, 2024). With long waiting lists dependant on student having a ‘professional’ diagnosis (Kelley, 2023, p.151).  Even more challenging for individuals who have invested significant effort in concealing their disability through the practice of "masking" (Tint & Weiss, 2018).
The Well-being of Future Generations (Wales) Act 2015 is an innovative, distinct cultural policy that is unique to Wales. Some of the well-being goals that are specific to ALN and inclusion are ‘A Wales of vibrant culture and thriving Welsh language’, ‘A prosperous Wales’ and ‘A more equal Wales’.  Although these new reforms hold promising potential for advancing towards an inclusive education system, there exists inconsistency in the implementation and communication (Knight & Crick, 2022). For example, solutions will need to be found for prosperity in a cost-of-living crisis, a more equal Wales when in the financial year end (2022) 21% of Wales were livening in relative income poverty (Murphy, 2023).
Equity and excellence: further and higher education national mission report (Williams, 2021) discusses the progress made in post-16 education in Wales since 2016.  Knight & Crick (2022, p.266) critical policy analysis argues that the talk of ‘including’ in social justice is usually made by those occupying a position of privilege.  Conn & Davis, (2023, p.133) look at turning policy into practice. They say that policy only exists as text and that there needs to be awareness that how each policy is actually communicated, perceived, understood and enacted by practitioners. 
At an operational level the UWTSD will be used as an example. Policy is usually interpreted and understood on cultural values, commitments and systemic priorities (Conn & Davis, 2023, p.133).  The UWTSD emphasises inclusivity and wellbeing through policies such as; Annual Equality and Diversity reports, Student Health & Wellbeing Strategy (2024), which aligns with the Well-Being of Future Generations (Wales) Act 2015. Services at UWTSD include Student Support, PAL, and access to the ‘Feeling Good App’. UWTSD's achieved top communication in mental well-being support in 2023. Additionally, the UWTSD core values include addressing poverty, supporting vulnerable groups, combating discrimination, and promoting human rights awareness (UWTSD, 2024).
Numerous challenges impede the effective implementation of inclusive education. These include a lack of supportive policy and legal frameworks, inadequate resources and facilities, specialised staff, insufficient training in inclusive practices, inflexible curricula, unsupportive leadership, even entrenched socio-cultural attitudes towards disability (Ajjawi, 2023). Overcoming these obstacles requires concerted efforts in policy development, resource allocation, professional development, and societal attitude shifts to create truly inclusive learning environments (Thompson, 2018).
In conclusion, through familiarity with these legislative requirements, policies, and guidelines, educators can ensure that their teaching practices promote inclusivity. Support services facilitate the creation of an inclusive learning environment that supports the diverse needs of all learners. Where there are significant investments in mental health and well-being support students can succeed and overcoming barriers to education. Inclusive, empowering, committed to fostering pride and excellence is the vision for education in Wales.











The three students are studying with the UWTSD. Iwan is completing his degree in Welsh. Megan and Angharad are completing a Counselling degree together. 
Iwan 
Student finance:  Government loans and grants/bursaries and is the main sources of financial assistance for tuition fees and living expenses for Iwan. Refer to for eligibility and application (Student Finance Wales, 2024).  Students from Wales can apply for a combination of a loan and grant. In Iwans case things that will come into consideration will be: living away from his parents’ home, where they are studying and even what they are studying. 
Personal Circumstance: Moreover, students like Iwan may qualify for additional support tailored to personal circumstances. For instance, adult students financially supporting dependents over 25 years of age may apply for an Adult Dependants' Grant of up to £3,262 annually. UWTSD also has a Parents and carer bursaries of up to £500 to support adult dependants.
Mental Health Needs: Even though Iwans circumstances are financial, all students have mental health needs.  Mental Health is not just for the ‘mentally ill’ but something that increases and decreases throughout as life time.  Some individuals are better at meeting their mental health need than others ( Barden & Caleb, 2019).
Universities Services: advice/welfare services, help with addressing financial, housing, and benefit-related concerns. Furthermore, hardship funds and scholarships/bursaries, often based on academic excellence or socio-economic disadvantage, can provide supplementary financial aid for Iwan. Opportunities such as Hardship funding will be advertised on UWTSD websites and listed on websites such as the Scholarship Hub. Iwan needs to be made aware of these services. 
Benefit support; Iwan should be supported to claim Universal Credit. Although most students are not eligible there are some exceptions, so this should be explored. If students are having problems claiming Universal Credit, they can contact the confidential Citizens Advice for ‘help to claim’ advice.  If a student gets Universal Credit, or if they are in receipt of certain other means-tested benefits or tax credits, they may be eligible to receive any or all of three instalments of Cost of Living Payment totalling £900 in 2023/24.
Charitable funding; Iwan can apply to educational trusts and charities for small amounts of funding if they meet an organisation’s eligibility criteria. Organisations such as Turn2Us, Family Action, and Funds Online have searchable online databases of grants. The National Zakat Foundation supports Muslim students, who do not feel able to access student finance because of their faith.
Employer support: As Iwan is employed, some organisations offer financial support or sponsorship to their employees for undertaking FEcourses. 
Welsh Language: Welsh. Cymraeg 2050: Welsh Language strategy (2017) Students undertaking some or all of their programme bilingually through the medium of Welsh can receive funding.  £50 per 10 credits through the medium of Welsh. Award Amount: Up to £900 (Apply through UWTSD, 2024).  Coleg Cymraeg Cenedlaethol Scholarships also gives funding to those studying in Welsh. 
Megan 
Apply for Disabled Students Allowance; According to Gov.uk (2024) eligibility is having a “disability that affects your ability to study” which includes and not limited to ADHD, Autism, dyslexia, dyspraxia, visual/hearing impaired.  The needs Assessment will recommend services that will help Megans individual needs; in her case ‘hard to concentrate’ and ‘maintain attention’ could come into consideration. After an assessment, DSA then entitles students (like Megan) to equipment laptop computer, printer, ink, paper etc (Student Finance Wales, 2024). Ready installed software to aid student in their study; Dragon software, Glean, aids to read all text’s out loud, and read back editing (Nuance, 2024; Glean, 2024).  Immersive software, Speech to text software, Electronic Reading Pens and more.  With this software student will receive about 8 hours of assistive technology training, one-to-one to make the most out of the software provided. DSA has funding for specialist mental health mentors, who are qualified BACP members (British Association of Counsellors and Psychotherapist), adhering to the non-medical helper guidelines (NMH roles, 2023). DSA is probably the most comprehensive support Megan could access. Pickard (2021) said that “in order to access equitable educational provision, students are required to actively apply to the notion of the ‘sick role’, which ascribes them with professional, medical ‘help’ to engage in a largely ableist system.”  It must be acknowledge that Megan cannot receive a large variety of this support without a formal ‘diagnosis’.
Not entitled to DSA (although it is not income based), students who have come to study in the UK from abroad are not entitled.  Megan and others could use university support and as a lecture they might be signposted to University counselling services, mental health support groups (UWTSD,2024). Outside universities, charities that deal with specific mental health issues (sexual abuse, anxiety, depression, death, cancer, bipolar etc) might help Megan also (Ajjawi, 2023). 
In instances where individuals contemplate suicide, they may seek to confide in a trusted individual. As an educator, it is essential to cultivate an environment where discussions surrounding suicide are not met with avoidance, particularly during challenging periods (Frey & Fulginiti, 2017). Equipping lecturers with ASIST training facilitates informed responses (Papyrus, 2024). The course of action taken upon specific circumstances and may encompass various interventions, ranging from safeguarding authorities, notifying student's friend/ family members or GP. These actions align with the safeguarding policies established by UWTSD.Top of Form
As Megan is said to be on a specific Counselling course she may need to be assessed through ‘Fitness to study or fitness to practice’ in order to safeguard her and any clients (placement) that she may see. As Megan is with the UWTSD the lecture may want to put in a ‘cause for concern’ referral to the University wellbeing team (UWTSD, 2024). 
There may also need to be measures put in place for Megan to have extended time on her assignments, exams and regular breaks in class when feeling overwhelmed (Ajjawi, 2023).  If Megan were to get a dyslexia diagnosis her work may need to be marked in a way that acknowledges this disability. 
Megan may want to seek an ‘official diagnosis’ although the DSA assessment can indeed assess some specific learning differences (such as dyslexia) it cannot assess if Megan has another condition such as ADHD, Autism, significant life altering mental health needs (Kelley, 2023).  
Rhys/Angharad 
Individualised Support: Start by offering one-on-one tutorials to students who express the need for support in exploring their gender identity and navigating the transition process. “the act of transitioning has different meanings and implications for each student” (Leia et al, p.10, 2023). A tutorial session may offer the tutor a broader perspective of Angharad's character, considering the inherent diversity among individuals.  This conversation could also help Angharad with their own gender transition identity (Smith, 2022).
Regular Updates on Pronouns, Names and Gender Identity: Implement regular updates on in class settings to create an inclusive environment where all students feel affirmed and respected (Parks & Straka, 2018). Start using ‘Angharad’ as soon as requested, always use correct pronouns and do not use dead name (Rhys). Students should be able to register in their chosen gender/name (Parks & Straka, 2018).
Access to LGBTQIA+ Resources: Promote awareness of LGBTQIA+ groups both on campus and in the local community. Providing Angharad with access to resources and support networks that can aid her (and rest of the class/group) in understanding identity and acceptance (Leia et al, 2023).
Mental Health Support: Provide access to emotional/mental health support to address the mental health needs of transgender students, recognising the connection between transitioning and mental health (UWTSD Counselling, referring and signposting to specialists (GenderGP, 2024)).
Policy and Practice Review: Review university policies and practices to ensure they are inclusive, supportive and updated of transgender students, including implementing a 'transitioning' option on all applications (Conn & Davis, 2024).
Trans-Affirming Spaces: Create on-campus trans-affirming spaces, including gender-neutral bathrooms, transgender individuals should feel safe and supported (Glynn, 2016).  Take trans related complaints of transphobia, discrimination, sexual assault, seriously. The Equality and Human Rights Commission, (2022, p.19) says there is a duty to make reasonable adjustments for students;
“You can use positive action measures to alleviate disadvantage experienced by people sharing a protected characteristic, reduce their under-representation in relation to particular activities or meet their particular needs.” 
Representation in Course Materials: Ensure that transgender individuals are represented in course materials, to reflect the diversity of our student body and provide opportunities for transgender students to see themselves reflected in everyday narratives (whilst being accurate and authentically portrayed and never ‘othering’ (Knight, 2022)).  Opening students up to queer literature (Butler, 2008, Wilchins 2017) will be valuable knowledge for all (Leia et al, p.11, 2023). Accessible degrees at UWTSD include ‘MA in Equity & Diversity’, social justice and inclusion modules.
Financial Support: Recognize the financial burden of transitioning and study by offering financial support and resources.  The UWTSD have a £250 bursary for all students who identify at transgender and non-binary.  This is for incurred wellbeing costs such as appointments, travel, prescription etc (UWTSD, 2024). 
Community Engagement and Forums: Develop forums for universities where transgender students can access reliable knowledge, connect with others, and express themselves freely in a safe online environment.  Whilst being aware of campus housing and potential discrimination (Brown, 2018). Trans-supportive living environments, breaking leases if in a transphobic household, unsafe & released from leases (Thompson, 2018).
Cultural Shift and Feedback Mechanisms: Foster a culture of respect for transgender students continuously improving best practice based on the specific needs and circumstances of transgender individuals (Savage, 2021).  Remain open to feedback and strive to create an environment where every student feels valued, respected, and empowered to thrive (Thompson, 2018). 
(2749 words) 


“Few outside the disability community ever consider the consequences of their perceptions and limited understanding of disability, and many whose views are shaped by unsound and dangerous ideas continue to perpetuate ableism without ever having their privilege challenged and examined. Disability exists because we are largely complacent in allowing ourselves and our society to perpetuate a world where disabled people are marginalised and oppressed by attitudinal and systemic barriers to access.” (Brown, 2014, p.44)
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UK Government 


Forming the cornerstone of legal obligations for higher education institutions & post-16 educatoin providers. 


Welsh Government 


Swansea Council Institutional Policies and Procedures


Equality and Diversity Policies: Institutions establish their commitment to equality and diversity and outline procedures for handling complaints of discrimination or harassment.


Disability Support Services: Institutions provide support services for students with disabilities, including reasonable adjustments, accessibility accommodations, and disability advice and guidance.


Student Support Services: Institutions offer a range of support services to promote student well-being and ensure that all students have equal opportunities to succeed academically and personally.


Teaching and Learning Practices: Institutions promote inclusive teaching and learning practices that accommodate diverse student needs and learning styles, ensuring that all students can engage effectively with their studies.


Operational Practices
UWSTD





Providing disability support services, such as assistive technology, accessible learning materials, and exam accommodations


 Delivering diversity and inclusion training for staff to raise awareness of equality issues and promote inclusive practices.


Monitoring and evaluating student outcomes and experiences to identify and address any disparities or barriers to participation and success.


Tackle Discrimination arising from disability: Combat discrimination and prejudice by having knowledge of disability and ‘difference’. Responding promptly and effectively to any instances of discrimination or harassment reported by students or staff, and taking appropriate action to address and prevent recurrence.


The Social Model  of disability 





Implamantation of Disabled Students Allowance (DSA) Speclist Mentoring Mental health/Autism





Stepchange Mentally Healthy Universities (2020) Disability Support Policies: Institutions must have policies and procedures in place to support students with disabilities and ensure that they have equal access to education, facilities, and services.


The Equality Act (2010): mandates that these institutions must non discriminate against students (or staff) based on protected characteristics of age, disability, gender reassignment, marriage or civil partnership, pregnancy & maternity, race, religion or belief, sex and sexual orientation. 


Well-being of Future Generations (Wales) Act 2015


The Higher Education (Wales) Bill 


 HEFCW's Wellbeing and Health in higher Education Policy Statement (2019)


Towards 2030 framework; The post-16 education and skills system in Wales is presently undergoing substantial restructuring, characterized by shifts in funding mechanisms, governance structures, enhanced leadership, and a dedication to lifelong learning. This reform initiative seeks to foster closer collaboration and coordination among post-16 education providers, with the potential to serve as a model for other constituent nations within the United Kingdom.


Department for Education(DfE)


Office for Students (OfS) in the UK


The Public Sector Equality Duty 2011


 Admissions Policies: Institutions develop admissions policies that are fair, transparent, and non-discriminatory, ensuring equal opportunities for all applicant


The Additional Learning Needs Code for Wales (2021)


Curriculum and Assessment (Wales) Act (2021)


Professional Standards for Teaching and Leadership


Ways of Supporting Learners with Vision: Impairment; Hearing Impairment; Multi-Sensory Impairment; Attention Deficit Hyperactivity Disorder; Autistic Spectrum Disorder (2019a, 2019b, 2019c, 2019d, 2019e)


Fair Access by Design: Guidance for Awarding Organisations on designing High-Quality and Inclusive Qualifications. 


Professioncal Standards


'Cause for Concer' Proceedure.


Access to assessment and diagnosis for Specific Learning Difference (SpLD)
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teachingand learning practices thataccommodate diverse student
needsand learning styles, ensuringthat all students can engage
effectively with their studies.

*Providing disability support services, such as assistive technology,
accessible learning materials, and exam accommodations

*Monitoringand evaluating student outcomes and experiences to identify
and address any disparities or barriers to participation and success.

*Responding promptly and effectively to any instances of discrimination
or harassmentreported by students or staff, and taking appropriate
action to address and prevent recurrence.

* Delivering diversity and inclusion training for staff to raise awareness of
equality issues and promote inclusive practices.





1601618 


 


 


This assignment 


delves into 


the 


policy, legislation, and practice in meeting 


the additional requirements of post


-


16 learners in Wales. Central to this 


analysis is an exploration of the profound impact these requirements have 


on the student experience. With a keen focus on inclusivity and


 


the diverse 


needs of learners, 


looking at 


the intricate connections between policy 


frameworks


, 


values,


 


and practical implications.


 


The core professional standard for further education teachers in Wales


 


(2017)


, which predominates this assignment is "value and promote 


diversity, equality of opportunities, and inclusion." However, in the pursuit 


of this singular standard, various aspects of corresponding standards 


become intertwined, notably dignity and respect, 


inclusive assessment 


practices, fostering positive relationships, and engaging in critical 


reflection on one's own knowledge, values, and inclusivity skills


.


 


In Inclusive Education, guidance and policy documents serve as the 


primary means of interpreting through two central lenses


;


 


'practice' and 


'values'.


  


The Equality and Human Rights Commission guidance


 


(2014)


, 


sets out what the 


E


quality 


Act 2010 


means for education providers in 


further


/


higher education


 


in Wales


 


and


 


to support the implementation of 


it


. 


The Equality Act (2010)


 


is


 


intended


 


to 


protect vulnerable groups in


 


stating 


‘


protective characteristics


’


.  T


his protection 


is meant to 


ensures a safe and 


inclusive learning environment; it also 


consolidates 


institutional


 


obligations and responsibilities into a single legal framework. 


 


Promotion of 


equality requires higher educators to proactively tackle discrimination and 


address the needs of disadvantaged groups


 


(Brown, 2018)


. 


It 


serve


s


 


to 


uphold the accountability of educational institutions


,


 


while fostering a 


culture of responsibility and rec


tifying instances of 


discrimination


/


inequality.  


Despite efforts to clarify the law


 


(


Benn, 2020


)


,


 


there is still potential for 


misinterpretation


 


or inconsistent application


; this 


could lead to confusion or dispute. 


Pickard


 


(2021, p.21)


 


asserts 


that the 


“policy avoids the challenging critique of ableist practices at a systemic 


level”


.  


Pickard


 


also


 


challenges the l


ack of holistic considerations 


in the Act 


(Pickard, 2021) 


for example 


some individuals will have 


several


 


protected 


characteristics 


creating a


 


need for a person


-


centred


/complex


 


application 


of the law


 


(


Ajjawi,


 


2023


)


.
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