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ECAD5010: Researching the Learning:  what, how and why am I teaching?

Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.

	Targets from last module feedback
	How have you worked on this?
	An example can be found on…


	*  Engage with a wider range of literature and ensure that you use your readings to back up all assertions in all sections of your assignment.  


	I have used a mix of journals, websites, and books during this research study to support my findings
	Previous Assignment completed 5008.

	* Ensure that you are consistent in your use of Harvard referencing.  You may find the following link useful:  Cite Them Right - Home (uwtsd.ac.uk)


	I have followed the Harvard referencing guideline provided by the university.
	Previous Assignment completed 5008.

	

	
	




Introduction 
The aim of this small-scale research study is to identify what staff and pupil’s perceptions are of the use of Assessment for Learning within a school setting. Assessment for Learning forms one of the twelve pedagogical principles created and formed as part of the independent review of the Curriculum for Wales by Professor Graham Donaldson (Donaldson, 2015).  
This research study is designed to capture the thoughts and opinions of the pupils and teachers on how Assessment for Learning is received within the classroom and how it is effectively used. The data will then be collated and analysed to provide an accurate but critical evaluation on the research question. By exploring staff and pupil’s perceptions of Assessment for Learning it will help improve teaching practice and allows pupils to take ownership for their learning and become more self-aware Black, P. and Wiliam, D., (2009). 
With Assessment for Learning at the forefront for this research study the research question chosen was “What are staff and year 5's perceptions on effective success criteria within Assessment for Learning?”. The research study will aim to investigate how success criteria is being shared within the classroom, and what resources are the most effective with teachers and pupils.
While spending time within the year 5 classroom it is apparent that the learners engage and thrive when the criteria is shared within the classroom, however the research hypothesis will focus on how effective the pupils find it and what impact this has on the teacher’s lessons. According to John Hattie (2005) pupils and teachers must both be aware of what is being taught within the classroom and sharing success criteria will provide clear signposted and direction for the pupils.
The research approach used to collect the data is the Mosaic approach. The approach was developed by Alison Clark and Peter Moss (2011) with the viewpoint of giving children a voice and express their thoughts and opinions to adults. The ideology of the approach is to use different methods of research to collect Qualitive and Quantitative data, the researchers then piece all the different methods together to build a big picture much in relation to a mosaic. This approach was used to allow the freedom to use a wide range of research methods, instead of being governed by the typical Quantitative data forms.
Literature Review
Assessment for Learning is a tool used by teachers to assess and aid pupil’s progress. Effective Assessment for Learning strategies allows teachers to bridge the gap between where the pupils are currently and help pupils get to where they need to be. According to Daisy Christodoulou (2014) teachers need to be ‘thermostats, not thermometers’ , suggesting teachers need to be proactively improving pupils’ performance depending on where they need to be rather than just measuring their current ability.
Assessment for Learning as a whole, looks at overall pupil performance but is separated into four elements: Quality of talk, quality of questioning, sharing success criteria and self/peer assessment. It is important to note that most lessons within a primary setting are underpinned by at least one of the above elements.
Summative assessment is often used by teachers to mark or score a pupil at the end of a lesson to measure progress. Formative assessment, however, is used as an ongoing tool to help aid progress and performance throughout the lecture. Formative assessment allows teachers to forward plan and create direction, while allowing pupils to self-reflect and gain confidence. According to Glazer (2014 cited in Ismail, S.M. et al 2022) a Summative assessment is designed to give an overall score or mark, indicating learning being measured instead of used to help aid learning. Formative Assessment however is designed more around the pupils needs and giving feedback interactively to aid pupil progression and independence.
Sharing success criteria within a classroom is a fundamental element of Assessment for Learning. According to Dylan Wiliam (2017) he compares sharing success criteria to a bottle of Ketchup using the analogue that if pupils were given a range of different items and asked which one the odd one out was there not a correct answer that follows, suggesting that not all pupils understand what they need to do from their teacher or how they are going to get there.
Sharing success criteria can be defined as a set of tasks or points that a teacher wants to see included in a pupil’s piece of work or task throughout that day of lessons or term. By sharing success criteria with the pupils, it creates a signposted direction of what needs to be included within the task and what the teacher expects from them. Success criteria allows pupils to independently learn by identifying where they are in their learning journey and where they need to get too.
Lev Vygotsky (Mcleod, S., 2023.) supports sharing criteria with the pupils using his scaffolding theory indicating that tasks can be given based on a pupil’s progress and knowledge to allow for evaluation and self-reflection. By scaffolding the lesson, the teacher can evaluate how the pupil is doing and how to help them progress to the next step. A contrasting viewpoint to this however is by psychologist Carol Dweck (2006) who argues, sharing criteria is more to help with pupil mindset and reflection rather than having a task or direction to follow.

Methodology
The Research aim was to explore staff and pupils’ perceptions of how successful sharing success criteria was within a year 5 classroom setting. A mix of interviews and questionnaires were used to gather the data needed. This research method falls in line with the mosaic approach which uses inclusive methods to gather data and gain extensive knowledge on a subject. By using this method, it combines different sections of information and creates a good understanding of the topic. It is named the mosaic approach as it is made up of lots of different research methods to make a bigger image, much like a mosaic picture.
The mosaic approach as stated by Clark and Moss (2011) creates a supportive framework for children to inclusively have their own voice and viewpoints using a range of integrative data sources such as interviews, questionnaires, and observations. The Mosaic approach allows for the multimethod of research as supported by Alison Clark (2005 P13) and advocates participatory thus, treats children as researchers and as a voice underpinning future practice. By integrating a mix of different research methods, it allows for a more diverse capture of data using pupil’s voices that are valued and heard and authentic feedback off the pupils.
The mosaic approach supports a child’s voice and plays to the strengths of pupils rather than adults. It allows the pupils to have a voice and encourages listening on different levels. The mosaic approach has been developed in research as it allows the pupil to understand the reasoning behind certain decisions in the classroom being made. Gathering a range of information can prove to be quite time consuming and a pupil could misinterpret a question being asked, this could open a discussion about the wrong subject or pupils may find it hard to verbally express how they feel.
While researching it’s important to consider the four research dispositions to remain fair and give a clear outcome on the research study. These research dispositions include being sceptical, being ethical, being a skilled researcher and being part of an inquiring profession.
When designing the interview, it was important to consider the three types of interviews that could be used and what suited best for the data that was needed for the research study. The three types of interviews that could have potentially been used are structured, unstructured and semi structured. By using semi structured interviews, it still allowed for a flexible approach to interviewing while allowing the interview to probe on certain questions to gather a more detailed response if needed. Dylan Wiliam (2011) supports this theory as he states having a structured question set is vital when researching to gain valuable information while also allowing a degree of flexibility.
For this research study semi structured interviews were used with a focus group of 6 pupils selected by the teacher of mixed ability, this gave the research the correct balance to have a framework of questions for the interview to gather the correct information for the study but allow the freedom of speech for elaboration if needed.
Using semi structured interview within this year 5 class worked well as it allowed for planning for children’s confidence and encouraging participation. Knowing the class and school well supports this as a safe and comfortable environment is paramount to carry out interviews successfully. By creating this environment, the pupils felt comfortable to be open and honest about their opinions and felt it was more of a chat than interview. The interview (as semi structured) covered things that weren’t planned questions but interesting points to note. The pupils were fully aware from the offset that their answers would not have any negative consequences on their school life going forward. According to Dunphy L., Farrell T. (2011) it is important to reassure the child how interesting it will be to hear the pupil’s opinions and to reiterate that the answers will have no bearing on their learning going forward.
The questionnaire (Appendix 1) was created online using Microsoft forms and contained a mix of open and closed questions to gather more complete understanding of the research data needed. The questionnaire was sent to all teachers within the school electronically via email with an enclosed link. Closed questions allowed for direct and limited answers whereas open questions allowed the participant to elaborate and talk more freely about the question posed by the researcher. Open questions allowed the participant to speak more freely about the question being asked and give a more diverse opinion rather than just a yes and no tick box.  The questionnaire was sent to all teachers in the school to allow for a diverse and broad range of research data and research responses collated online. According to John Hattie (2012) the use of both open and closed questions promotes reflective thinking, captures the attention of the participant, and promotes a more diverse way of thinking.
The questionnaire was originally piloted with peers to identify any issues before sharing with the school, ‘A pilot study is one of the essential stages in a research project’ Hassan, Z.A. (2006). The questionnaire was then introduced a few days before the research day to allow time for the participants to read the question and fill it in with confidence. The benefits of using an online questionnaire as opposed to paper format is using paper could have potentially got lost and time consuming. The online questionnaire allowed it to be completed securely and anonymous. The questionnaire was designed for the teachers only, to allow for a broader range of viewpoints not only of the teachers but also by interviewing the pupils. The data will be analysed through a range of graphs to visualise results. Contrasting this with online questionnaires participation is voluntary and the responses may be different to that of a paper copy, if being collected.
To allow this research to be carried out an Ethics form was completed (Appendix 2) in line with the BERA (2018) guidelines. The ethics form was submitted to the university alongside a blanket consent form (Appendix 3) to be signed by the school, parental consent forms and a covering letter to be sent home to the parents if required (Appendix 4).  It is important to note consent/assent was obtained before the interview for both pupils and staff alongside the right to withdraw.  As quoted in the BERA (2018,31) guidelines ‘Researchers should recognise the right of all participants to withdraw from the research for any or no reason, and at any time, and participants should be informed of this right’.
Ethical considerations were considered within the research, and these were outlined within the ethics form (Appendix 2). Pupils who were being interviewed may not want to draw attention to the fact that they want to withdraw from the interview. In the interest of transparency governed by (BERA 2018, 27) to be open and honest It was explained, if at any point the pupils no longer wanted to participate, they just had to give me a thumbs down gesture. Pupils may also worry that the information that they give will not be kept confidential and anonymous, this will be discussed before the interview and reassurance provided. As outlined in the (Unicef, 1989) The United Nations Convention on the Rights of the Child document created to give every child under the age of 18 protected rights states ‘children have the right to privacy (16)’ and ‘children’s best interests should be a primary consideration(3)’ International Charter for Ethical Research Involving Children (2022).
The questionnaire and interview worked well in practice however there were limitations to consider. The focus group interview was conducted with a mixed ability group which obscured answers and feedback as each pupil has a completely different perception of sharing success criteria due to ability. On reflection the interview should have been carried out with a consistent ability group to gain a fair and accurate outcome, as all pupils would have been given the same differentiated success criteria. 
The questionnaire wasn’t completed by all teachers, and some questions were skipped. This didn’t give a concise or broad range of feedback. Most of the questionnaires returned were from KS2 teachers, as foundation teachers found it hard to put it into words how they share success criteria with the younger pupils. On reflection I would have created a slightly different questionnaire for the foundation phase teachers to gain a comparison in my results. 

Findings and Discussion
Question 1 of the questionnaire (Appendix 1) reflects that all staff practice Assessment for Learning within the classroom.  This should be paramount amongst all schools and classrooms as an indicative way of aiding pupil progression and monitoring performance. This supports Clarke’s (2012) evidence suggesting students have a much more positive learning outcome by having Assessment for Learning strategies within their classroom.
The questionnaire asks staff which element of Assessment for Learning they practice most in the classroom (appendix 6). This indicated that 57.1% of the teachers within school X used sharing success criteria as the most practiced Assessment for Learning strategy within the classroom, followed by Quality of feedback at 42.9%.  This data indicates that sharing success criteria is deemed the most used Assessment for Learning strategy across the whole school however the mixed results may be reflective on the year group being taught or the ability of the classroom. As the questionnaire was filled out across the whole school, foundation phase teachers also participated meaning sharing success criteria with nursery or reception children could be a little bit more challenging due to how pupils would perceive it or show understanding this is supported by one of the responses from a teacher stating, “I’m nursery so don’t tend to use success criteria”. This is supported by Lev Vygotsky (1978) who argues that young children should learn and be assessed through play-based learning and meaningful experiences instead of through assessment and success criteria.
The questionnaire also asked, “Do you feel your pupils respond well to being given success criteria at the start of a lesson?” (Appendix 7) with 5 responses being yes and 2 being no. This response could be solely based on how effective communication of understanding is between the pupil and teacher and how the teacher gauges an understanding. During the interview with the pupils, it was asked “When does Mr X explain your lessons to you and how does he do it?”, Pupil C explains this is always given at the start of the lesson, and then again halfway through to remind them of what they are doing (appendix 5 colour coded green). This indicates the philosophy of Dylan Wiliam’s (2011) theory that sharing success criteria at the start of a lesson provides pupils with a roadmap and clear learning goals for learning progress. As a contrast to this the two teachers who answered no may find it more useful to scaffold their lessons, activating prior knowledge first and introduce the success criteria at a midpoint in the lesson. 
During the pupil interviews there were some clear indications of support from the teachers on the use of success criteria and understanding, alongside pupil showing an understanding, implementation, and challenges. The interview has been transcribed (see appendix 5) and colour coded with a clear key for a more visual read and to distinguish between the challenges and support elements. It is clear from the interview that the pupils all have a good understanding of success criteria and communicate this well with their teacher.
The pupils were asked “how do you show Mr X you understand or don’t understand the success criteria given to you in the classroom?” (appendix 5 colour coded pink). Pupil A proceeds to explain they use a talk gym method to communicate with the teacher if they understand the success criteria or if they need more time to process and think. They can also build on what another pupil has said if they feel they need more explanation of what is expected during the lesson. Building on John Hattie’s (2015) theory that students and pupils have the same idea of that’s going on and know what they should be learning because of this. 
A question was also posed to the pupils “What else does Mr X do so you know exactly what is going in within the lesson? (appendix 5 colour coded green/red). Pupil A explains that a good and not so good one is presented to them, and they must give ways and examples of how to make the not so good one better. Pupil B goes on to state though that sometimes it is not so obvious how to make the not so good one better so Mr X may sometimes help or prompt them. This response from the pupils has a clear link with the questionnaire as from a list of sharing success criteria strategies listed 3 out of the 7 responses chose WAGOLS (Appendix 8). This may suggest that from pupil’s voice and knowing their pupils a visual aid is a more responsive strategy and aid of sharing success criteria within a classroom. Visual learning is supported by Albert Banduras (Mcloed, S,2011) exploration of social learning, he believed that using more live and visual feedback allowed for more effective use of sharing success criteria promoting more independent learning with pupils.
Conclusion
To summarise, this research study highlights the benefits and challenges of sharing success criteria within a year 5 classroom. By using the mosaic approach to research, it allows the child to have a voice, alongside gathering data from both Qualitative and Quantitative research methods. Supported by John Hattie (2012) he believes by gathering differentiated research data it helps researchers gain a more concrete and developed approach to a more supported conclusion. By providing a clear and effective success criteria pupils can have a signposted direction of what is expected of them, allowing them to take ownership of their own learning. 
The findings of the research indicates all teachers within School B practice Assessment for Learning within their classrooms with the majority using imperative using success criteria proving it to be a valuable Assessment for Learning tool and creating an engaging environment for pupils. From the research data however, not all teachers within school B use success criteria as a way of sharing the intention of the lesson with one response to the questionnaire (Appendix 1) being as an ALN teacher they favoured live feedback as they felt dealing with pupils with Autism for example needed immediate and consistent feedback. The teacher in their response also stated that in dealing with ALN children , sharing success criteria can be quite daunting if there are too many step requests.
On Reflection, sharing success criteria is a supportive tool to aid in pupil progression and engagement of the students for maximum achievement. By carrying out this research study it indicated how important student engagement is and allows them to take ownership for their personal learning development. Jean Piaget (2013) evidenced this believing pupil who take ownership of their own learning and progression would have a more in depth understanding of the subject, allowing for more application of these in everyday life. The interviews carried out highlighted how supported the pupils felt and how well this communicated between the teachers and the pupils.
This research has transformed personal practice by offering various ways of sharing success criteria supported by how well this is perceived by the pupils. This would allow for more individual targeted needs and consistent feedback. By carrying out the research it has highlighted what strategies of sharing success criteria the pupils find more engaging and beneficial allowing these to be used to plan lessons in the future.
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