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2016-2017
	1.    Points of contact


If you need to discuss anything relating to the module contact: 
Name: Suzie Pugh
Email:  suzie.pugh@uwtsd.ac.uk
Name: Lesley Morgan
Email: lesley.morgan@uwtsd.ac.uk
	2.  Our expectations


We hope that you will enjoy the module and programme and are here to help. You should: 

· Make good use of the University facilities and resources

· Attend and participate in sessions

· Act responsibly 

· Meet assignment deadlines

· Engage and Participate in all sessions

Please read the University Regulations for Students.
	3.    Aims and Learning Outcomes


AIM(S) 

·  To enable students to understand the importance of developing a high performance culture within a team;
·  To facilitate reflective and critical analysis of the effectiveness of teams within schools;
·  To provide approaches to building high performance teams and a culture of continuous professional learning within their area of responsibility;
·  To provide participants with opportunities to experience and reflect on the practicalities of school management including managing budget and resources, self-evaluation, deployment of staff, organisational development, development of school policies and the implementation of statutory requirements

LEARNING OUTCOMES
 Upon the successful completion of this module, the student should be able to demonstrate the ability to:

1. Reflect critically on the effectiveness of the role of the team within their area of responsibility;

2. Create a culture of continuing professional learning within their area of responsibility;

3. Evaluate the ways in which successful teams work collaboratively and with purpose to improve standards;

4. Consider effective approaches to managing people; using a systematic understanding of budget and resource management; including inspiring and motivating as well as dealing with difficult situations.

	4. Essential background reading/tasks


Essential

Middlewood, D. (2005) Leading and managing people in education. London: Sage

Tomlinson, H. (2004) Educational Leadership: Personal Growth for Professional Development. London: Paul Chapman  
Background

Annual Improvement Report:

https://www.wao.gov.uk/system/files/publications/Cardiff_Corp_Assess_English_2014.pdf  
Estyn Annual Report 2015-16  (Available on 24th January 2017) https://www.estyn.gov.wales/coming-soon  This year’s report will focus on staff development and professional learning and provide analysis and commentary on the performance of education and training.
Self-evaluation manual for secondary schools Estyn 2010  
National School Categorisation System WG 2015  
School Effectiveness Grant and Pupil Deprivation Grant   WG 2013  
Pupil Deprivation Grant Guidance WG 2013  
Improving Schools WG 2012  
Schools Challenge Cymru: Introduction for Pathways to Success Schools WG  
Annual Report of HMI Chief Inspector 2015-16  https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/574186/Ofsted_annual_report_education_and_skills_201516_web-ready.pdf
Welsh Audit Office current reports: http://www.wao.gov.uk/publications  
	5. Module summary


The order of these sessions may change according to circumstances and there will

be overlap in the themes covered. 
	Timetable – Cohort 2.1

Module:  Leading and Developing the School



	Whole day

9.30 – 3.00


	Tuesday 17 January 2017                        
Finance & budget

National, local and school policies

Introduction to the assignment
	UWTSD

TK269

	Twilight 1

4.00 – 7.00


	Thursday 26 January 2017

School to School Support
	UWTSD

Venue tbc

	Twilight 2

4.00 – 7.00


	Wednesday 8 February 2017
Developing the team
	Christchurch Primary Swansea

	Twilight 3

4.00 – 7.00


	Tuesday 7 March 2017
Leading the team
	Pontardulais Primary

Swansea

	Twilight 4

4.00 – 7.00


	Tuesday 21 March 2017

Leading and developing a school - a case study of a secondary school; performance management and accountability
	Olchfa Comprehensive

Swansea


	6.  Intersessional tasks 


	Task 1
	1. Investigate performance management responsibilities by visiting these     two sites: http://gov.wales/topics/educationandskills/publications/guidance/performance-management/?lang=en
https://www.gov.uk/government/publications/seven-strong-claims-about-successful-   school-leadership
2. Look at your school’s performance management and accountability policy

3. Bring your notes to the next session


	Task 2
	Reading: 
1. Team Talk: Sharing Leadership in primary schools 

2. Working together is success: How successful headteachers build and develop effective leadership teams



	Task 3
	Read these discussion pieces: 
1. 10 tips from outstanding school leaders
2. Middle level leaders Thinkpiece


	Task 4
	1. Create a 2 min audio or video clip introducing yourself and the initiative/      project that you have led / or will be leading
2.   Bearing in mind the speakers and your reading, go through your ILR and map which leadership points you will be able to evidence through completing this module’s assignment



	7. Assessment tasks and Guidance  


	Key Dates

	Submission deadline 
	Poster: Tuesday 25th April 2017(midday)
Presentation: Thursday 27th April 2017


	MODULE CODE
	MODULE TITLE
	MODE OF ASSESSMENT

	M6X01441
	Leading and Developing the school
	Coursework  100%


	Assessment Guidance

	Assessment Component 1 – 50%: Poster presentation (Equivalent to 2500 words)
In conjunction with school senior leaders, identify an initiative or a project that you have already introduced showing what the intentions of the project were before you began.  It should be linked to a national development or priority (e.g. curriculum development such as the LNLF or national priority). The initiative could be a whole school project or linked to a department, faculty or key stage.  

Participants will be expected to present, in written form, a poster outlining what the rationale, action plan and success criteria were intended to be. (Write in the future tense) The success criteria should include both success criteria for the impact of the project and personal success criteria linked to the National Leadership Standards: Developing and Working with others/ Securing accountability
Or

In conjunction with school senior leaders, identify an initiative or a project that you intend to introduce this term showing the intention of the project. It should be linked to a national development or priority (e.g. curriculum development such as the LNLF or national priority).  The initiative could be a whole school project or linked to a department, faculty or key stage.  

Participants will be expected to present, in written form, a poster outlining what the rationale, action plan and success criteria are. (Write in the future tense) The success criteria should include both success criteria for the impact of the project and personal success criteria linked to the National Leadership Standards: Developing and Working with others/ Securing accountability

Assessment Component 2 – 50%: Presentation (equivalent to 2500 words)
School based Practice: 10 minute presentation 
Critical reflection evaluating the effectiveness of the initiative/ project. This should be measured against the agreed success criteria for the impact of the project and for the personal progress against the Leadership Standards: Developing and working with others/ Securing accountability.  The reflection should draw on first hand evidence of the success and/or challenges and impact of the initiative on team members and on pupils. 


	Assessment Guidance [continued]

	Your written assignment should draw on your notes from listening to speakers, the inter-sessional tasks and the discussions within your trust group. You should incorporate references to relevant literature and include key issues which have emerged during discussion and those mentioned by presenters

Please note:  extracts from your own school policies and documents should only be used with the permission of your head teacher.  Please treat this assignment with a high degree of professional care and make references to schools and colleagues anonymous as far as possible.
The completed assessment component 1 should be emailed to Lesley Morgan by midday on Tuesday 25th April 2017. 
Presentations will take place on Thursday 27th April, from 4.00 pm.
If you need to complete an extenuating circumstances form please find the information on Moodle under the Course Information tab.


	8.  Bibliography


Further texts and websites will be recommended during sessions as appropriate 
Essential:

Donaldson, G. (2015). Successful Futures: Independent Review of Curriculum and assessment Arrangements in Wales. Cardiff: Welsh Government.
Sharp, C., Eames, A., Sanders, D., & Tomlinson, K. (2006). Leading a Research-engaged School. Nottingham: National College for School Leadership.

Recommended

Hattie, J. (2011). Visible Learning for Teachers: Maximising Impact on Learning . London: Routledge.  
Pollard, A (2014) Reflective teaching in schools. London: Bloomsbury  
Pollard, A. (2014) Readings for reflective teaching. London: Bloomsbury  
The Head’s legal guide: http://cronersolutions.co.uk/heads-legal-guide/ 
Estyn and The Audit Commission: http://archive.audit-commission.gov.uk/auditcommission/subwebs/publications/studies/studyPDF/1674.pdf  
Code of Professional Conduct and practice for registered teachers - http://www.gtcw.org.uk/gtcw/index.php?option=com_content&view=article&id=412&Itemid=190&lang=en
http://www.gtcw.org.uk/gtcw/index.php?lang=cy&Itemid=203
Continuing professional development (CPD) - http://learning.wales.gov.uk/yourcareer/continuingprofessionaldevelopment/?lang=en
http://learning.wales.gov.uk/yourcareer/continuingprofessionaldevelopment/?skip=1&lang=cy
Estyn annual report – 

http://www.estyn.gov.uk/english/annual-report/annual-report-2014-2015/
http://www.estyn.gov.uk/cymraeg/adroddiad-blynyddol/adroddiad-blynyddol-2013-2014/
Individual leadership review - http://learning.wales.gov.uk/yourcareer/leadershipdevelopment/?lang=en
http://learning.wales.gov.uk/yourcareer/leadershipdevelopment/?skip=1&lang=cy
Learning Wales – Professional Learning Communities - http://learning.wales.gov.uk/yourcareer/professional-learning-communities/?lang=en
http://learning.wales.gov.uk/yourcareer/professional-learning-communities/?skip=1&lang=cy
National Model for regional working & National Model for regional working: revitalising people management in schools: http://gov.wales/topics/educationandskills/publications/guidance/national-model-for-regional-working/?lang=en
Reflective Teaching – http://reflectiveteaching.co.uk/
Respect and Resilience – developing community cohesion: http://gov.wales/topics/educationandskills/publications/guidance/respect-and-resilience-2015/?lang=en
Sutton Trust - EEF Teaching and Learning Toolkit - http://educationendowmentfoundation.org.uk/toolkit/using-the-toolkit/
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	Graduate Certificate Assignment Specification 
Professional Learning


	Student Name:
	
	Student P Number:
	

	Programme:
	Graduate Certificate in Professional Learning: Leadership

	Module: *
	Leading and Developing the school
	Module Level:
	6

	Module Code:*
	M6X01441
	Contribution to Overall 

Module Assessment (%):
	100%



	Return date of provisional marks & written feedback: *
	23rd May 2017



	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of your work as a measure of your own effort and in order that we may comment on your strengths and weaknesses. Please highlight one statement in each box which you feel reflects your submission.

Please ensure you complete this assessment before submitting your work. It must be included with the hard copy of your assignment.

Name:

Module:                                                                                                  

Tutor:




This format emphasizes the incremental nature of improvements which can be used by students for self-assessment purposes. 

Graduate Diploma/ Certificate assessment criteria
	1a (i) Subject Knowledge and understanding: Concepts

	Excellent knowledge of key issues, concepts and arguments.

	Very good knowledge of all key issues and wider implications. 

	Good overall knowledge of key issues with evidence of understanding and application.

	Overall satisfactory knowledge of the material with some application

	Basic misunderstanding, misconceptions, or misinterpretations

	1a (ii) Subject Knowledge and understanding: Concepts

	Ability to analyse complex issues

	Emerging ability to analyse complex issues

	Complex issues superficially analysed

	Some attempt at analysis of issues

	No analysis of issues

	1b (i) Subject Knowledge and understanding: Literature review or reference to reading

	Clear evidence of independent thinking informed by an excellent and selective range of reading (including research literature) from a variety of sources

	Very good range of relevant reading (including research literature) from a variety of sources

	Good range of reading drawn (including research literature).

	Satisfactory range of reading (including research literature).

	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	1b (ii)Subject Knowledge and understanding: Literature review or reference to reading

	Clear evidence of independent thinking informed by an excellent and selective range of reading (including research literature) from a variety of sources

	Balanced, critical use of school/ government documentation.

	Reliance on school/ government documentation but with critique.

	Over-reliance on school/ government documentation

	Uncritical acceptance of school/ government  documentation

	2a  Intellectual Skills: discussion/ argument/ reflection

	A critical argument is presented with evidence of synthesis of viewpoints

	A very good argument is presented with careful consideration of viewpoints

	A good, balanced argument is presented with viewpoints justified

	Argument begins to show balance with differing viewpoints

	Little sense of an argument and lacks coherence. Generally descriptive or anecdotal

	2b  Intellectual Skills: professional data collection

	Professional data collection logical and sophisticated; comprehensive understanding of techniques

	Professional data collection well suited to purpose, clear identified focus and begins to be justified  

	Professional data collection situated in a professional context, suited to purpose and identifies a clear focus

	Professional data collection appropriate to professional context

	Professional data collection does not match purpose, or not discussed

	2c  Intellectual Skills: Presentation of findings/ analysis

	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	Findings presented and analysed with some criticality with conclusions based upon evidence presented

	Findings presented with some analysis and justified conclusions

	Findings presented in a developing framework with weak conclusions

	Findings are presented within a descriptive framework but few conclusions are drawn

	3a  Pedagogic and Professional Applications: linking theory to practice

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Very good integration of theory and practice with respect to the pedagogic and professional context(s)

	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)

	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s)

	Little or no evidence of engagement and understanding with respect to the pedagogic and professional context(s)

	3b  Pedagogic and Professional Applications: professional reflection/ trust groups

	Effective evidence of critical reflection including robust evidence of links with trust group

	Very good evidence of critical reflection including strong evidence of links with trust group  

	Good evidence of critical reflection including appropriate evidence of links with trust group  

	Satisfactory evidence of critical reflection  including evidence of links with trust group  

	Little or no evidence of reflection  or of links with trust group  

	3c  Pedagogic and Professional Applications: ethical conduct

	Ethical issues have been discussed effectively in some depth

	Very good understanding of ethical issues

	Good, clear understanding of ethical issues

	Satisfactory awareness of ethical issues

	Ethical issues not or superficially considered

	4a Key Transferrable Skills: Written structure

	Effective structure and highly coherent writing style which fully engages the reader  

	Very good structure and writing style which supports the reader

	Good structure with a coherent writing style

	Satisfactory structure with a mostly coherent writing style

	Poor or weak structure with unclear writing style 

	4b Key Transferrable Skills: Spelling, Punctuation and Grammar

	No or very minor errors in  spelling, punctuation or grammar

	Very few errors in  spelling, punctuation or grammar

	Few errors in spelling, punctuation or grammar

	Some errors in spelling punctuation or grammar

	Significant errors in spelling, punctuation or grammar

	4c Key Transferrable Skills: Oral presentation structure

	Outstanding structure and organisation logically progressed

	Very good structure and organisation which is logically progressed

	Good structure, organisation;  narrative has flow

	Satisfactory organisation and structure

	Inconsistent standard of organisation and/ or structure

	4d (i)  Key Transferrable Skills: Oral presentation presence

	Excellent eye contact, gesture and body language used with effect on the audience or voice-over used to excellent effect.

	Very good eye contact, gesture and body language used to engage and interest audience; or engaging voice-over drawing listeners in.

	Good eye contact, gesture and body language used to engage audience or tonal changes used in voice-over; 

	Satisfactory eye contact, gesture and body language or adequate voice-over. 

	Poor eye contact, lack of gesture and body language or monotone voice-over. 

	4d (ii) Key Transferrable Skills: Oral presentation presence

	Excellent preparation possibly supported by notes

	Very good preparation including the use of notes

	Appropriate use of notes

	Some over reliance on notes

	Totally dependent on notes

	4e Key Transferrable Skills: Reference techniques

	Harvard system used accurately, consistently and effectively to connect own work with that of others

	Harvard system mainly used accurately, with some secondary sources

	Good use of Harvard referencing protocols and conventions

	Satisfactory use of Harvard referencing protocols and conventions

	Inaccurate following of protocol and conventions of Harvard referencing


	Learning Outcomes tested

(from module syllabus)

	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 

1. Appraise and review their professional learning journey, identifying key milestones and goals.

2. Critically reflect on the quality and relevance of professional learning as valid evidence of progress against national standards.

3. Research and critically respond to changing educational contexts and their own professional practice.

4. Critically reflect and evaluate different forms of professional learning and identify approaches which are appropriate for their own contexts and settings.




	TASK DESCRIPTION


	MODULE CODE
	MODULE TITLE
	MODE OF ASSESSMENT

	M6X01441
	Leading and developing the school
	100% coursework

	Assessment Component 1 – 50%: Poster presentation (Equivalent to 2500 words)

In conjunction with school senior leaders, identify an initiative or a project that you have already introduced showing what the intentions of the project were before you began.  It should be linked to a national development or priority (e.g. curriculum development such as the LNLF or national priority). The initiative could be a whole school project or linked to a department, faculty or key stage.  

Participants will be expected to present, in written form, a poster outlining what the rationale, action plan and success criteria were intended to be. (Write in the future tense) The success criteria should include both success criteria for the impact of the project and personal success criteria linked to the National Leadership Standards: Developing and Working with others/ Securing accountability

Or

In conjunction with school senior leaders, identify an initiative or a project that you intend to introduce this term showing the intention of the project. It should be linked to a national development or priority (e.g. curriculum development such as the LNLF or national priority).  The initiative could be a whole school project or linked to a department, faculty or key stage.  

Participants will be expected to present, in written form, a poster outlining what the rationale, action plan and success criteria are. (Write in the future tense) The success criteria should include both success criteria for the impact of the project and personal success criteria linked to the National Leadership Standards: Developing and Working with others/ Securing accountability

Assessment Component 2 – 50%: Presentation (equivalent to 2500 words)

School based Practice: 10 minute presentation 

Critical reflection evaluating the effectiveness of the initiative/ project. This should be measured against the agreed success criteria for the impact of the project and for the personal progress against the Leadership Standards: Developing and working with others/ Securing accountability.  The reflection should draw on first hand evidence of the success and/or challenges and impact of the initiative on team members and on pupils.


	9. marking criteria and Student FEEDBACK


This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Common Assessment Criteria Applied 

	1. Subject Knowledge and Understanding

	

	

	2. Intellectual Skills

	

	3. Pedagogic and Professional applications

	

	4. Key Transferable skills (written and/ or oral)

	

	Targets for improvements

1.

2.

3.

	Marker:                                                                                                        Date:


	Assignment Mark: Component 1 (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	Assignment Mark: Component 2 (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	Level 6
	Assessment Criteria Descriptors (rubric) for Graduate Certificate / Diploma 2016-17

This format emphasizes the holistic nature of judgements to be made by markers. 

Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	E (39% or less)
	D (40-49%)
	C (50-59%)
	B (60-69%)
	A (70-100%)

	
	Fail
	Pass
	Good Pass
	Merit
	       Distinction 

	Overall judgement
	Poor or superficial, unsystematic, incomplete and/or inaccurate
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Outstanding answer, well written, highly structured and informed, showing clarity of thought and personal insight

	Subject Knowledge and Understanding 


	Concepts


	Basic misunderstanding, misconceptions, or misinterpretations 

No analysis of issues
	Overall satisfactory knowledge of the material with some application

Some attempt at analysis of issues
	Good overall knowledge of key issues with evidence of understanding and application.

Complex issues superficially analysed
	Very good knowledge of all key issues and wider implications. 

Emerging ability to analyse complex issues
	Excellent knowledge of key issues, concepts and arguments.

Ability to analyse complex issues



	
	Literature review or reference to reading
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

Uncritical acceptance of school/ government  documentation 
	Satisfactory range of reading (including research literature). Over-reliance on school/ government documentation
	Good range of reading drawn (including research literature). Reliance on school/ government documentation but with critique.
	Very good range of relevant reading (including research literature) from a variety of sources. Balanced, critical use of school/ government documentation.
	Clear evidence of independent thinking informed by an excellent and selective range of reading (including research literature) from a variety of sources

	Intellectual skills


	Discussion/ argument/ reflection


	Little sense of an argument and lacks coherence. Generally descriptive or anecdotal 
	Argument begins to show balance with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection

	Professional data collection does not match purpose, or not discussed
	Professional data collection appropriate to professional context

	Professional data collection situated in a professional context, suited to purpose and identifies a clear focus
	Professional data collection well suited to purpose, clear identified focus and begins to be justified  
	Professional data collection logical and sophisticated; comprehensive understanding of techniques 

	
	Presentation of findings/analysis


	Findings are presented within a descriptive framework but few conclusions are drawn
	Findings presented in a developing framework with some weak conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented and analysed with some criticality with conclusions based upon evidence presented
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	Pedagogic and Professional applications 


	Linking theory to practice
	Little or no evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)



	
	Professional reflection/  trust groups


	Little or no evidence of reflection  or of links with trust group  
	Satisfactory evidence of critical reflection  including evidence of links with trust group  
	Good evidence of critical reflection including appropriate evidence of links with trust group  
	Very good evidence of critical reflection including strong evidence of links with trust group  
	Effective evidence of critical reflection including robust evidence of links with trust group

	
	Ethical conduct
	Ethical issues not or superficially considered
	Satisfactory awareness of ethical issues
	Good, clear understanding of ethical issues
	Very good understanding of ethical issues 
	Ethical issues have been discussed effectively in some depth

	Key/Transferable Skills –written or oral


	Written Structure


	Poor or weak structure with unclear writing style 


	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style


	Very good structure and writing style which supports the reader


	Effective structure and highly coherent writing style which fully engages the reader  

	
	Written: spelling, punctuation, grammar


	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in  spelling, punctuation or grammar
	No or very minor errors in  spelling, punctuation or grammar

	
	Oral Presentation structure


	Inconsistent standard of organisation and/ or structure
	Satisfactory organisation and structure
	Good structure, organisation; narrative has flow


	Very good structure and organisation which is logically progressed
	Outstanding structure and organisation logically progressed

	
	Oral Presentation:  presence/ awareness of audience


	Poor eye contact, lack of gesture and body language or monotone voice-over. Totally dependent on notes
	Satisfactory eye contact, gesture and body language or adequate voice-over. Some over reliance on notes
	Good eye contact, gesture and body language used to engage audience or tonal changes used in voice-over; appropriate use of notes
	Very good eye contact, gesture, body language used to engage and interest audience; or engaging voice-over drawing listeners in. 

V. good preparation including  use of notes
	Excellent eye contact, gesture and body language used with effect on the audience or voice-over used to excellent effect.  Excellent preparation possibly supported by notes

	
	Referencing techniques


	Inaccurate following of protocol and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately, consistently and effectively to connect own work with that of others
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