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ECAD6006/C Portfolio Task 1 – Reflection and Progression


The Welsh language  has become a significant priority in education, Welsh Government (2017) aim to attain 1 million Welsh speakers in Wales by 2050, and discuss the importance of early intervention to allow future generations to acquire the language and embrace Welsh culture. Additionally, Donaldson (2015) acknowledges the benefits associated with being bilingual and the importance of celebrating culture, thus suggesting that Welsh be promoted and imbedded to all areas of the curriculum. Therefore, following his recommendations, Welsh Government (2019) has imbedded Welsh into the Curriculum for Wales 2022, encouraging its’ use at every opportunity. However, Kirsty Williams (2017) claims that the teaching of Welsh in English-medium schools is inconsistent and could possibly result in low attainment in the language. Estyn (2019) support this, stating that although English medium schools are acknowledging the importance of developing Welsh language skills, some still lack the confidence and understanding to do so, as they do not specialise in the language themselves. This highlights the importance of staff training to build confidence and competence to ensure learners’ language development can be supported fully. 

Reflection

The video submitted was a poor language activity as the introduction is the only example of using language skills and for the most part this was reading, with some ability to translate certain words or phrases displayed. Although Cordero (1984) states that translation is important as it is a necessary skill in the real world and can benefit them in the long run, only some of the children were able to translate simple words, rather than sentences or phrases – however this is some progress. Amaro (2015) also states that translation is a good resource between student and teacher to show comprehension and knowledge of the language. Moreover, there was also some language development shown in their reading skills and  pronunciation when they read the story. Grabe (2009) states that good reading skills affect future opportunities and success and states that everyone should be provided the opportunity to become a skilled reader in their own language and a second language to have the best prospects. Therefore, even though the text was simple- it was suited to their age and ability as Year 2 students in a dominantly English speaking area. Furthermore, I believe there were missed opportunities to ask Welsh questions throughout the text directed at  learners personally to provide context, Foppoli (no date) claims that acquiring a second language is communicative, rather than based purely on learning, and therefore there should be more communication between the students and the teacher in the language to help improve their understanding and vocabulary, even if it is through the ‘sandwiching’ method of asking a question in Welsh, then repeating in English, followed by the Welsh again – which may help learners become familiar with questions and phrases (Butzkamm, 2010). Therefore, although there was significant room for improvement  regarding questioning and vocabulary used during the introduction, it did somewhat meet the criteria of the assignment. On the other hand, the activity was evidently last minute and a lazy choice for activity that displayed none of the children’s language abilities. The activity of performing a traditional Chinese ‘dawnsio draig’ was more based around the theme of the lesson and was ‘Creative Development’ focussed and therefore was unsuitable and irrelevant to the assignment. Anderson (2017) states that the arts of drama, dance or music are better suited to scaffolding the acquisition of language or providing a real life context, rather than being forced into a lesson with no correlation to language development. Overall I believe that this assignment is a poor representation of both my and the learners’ language skills, and planning for language development. Therefore this indicates that focussing on developing learners’ language in all activities of a language lesson and planning more accurately requires improvement, as well as developing my own confidence and knowledge of the language to ask more questions and be a language role model. 

Progression

Firstly, as previously mentioned, the video indicates a requirement for the improvement of my Welsh questioning skills in order to challenge the children and introduce new vocabulary. Cotton (1988) states that questioning in the classroom can improve engagement and motivation, evaluate their knowledge and achievement of the relevant language objectives, which highlights the importance of regular and stimulating questioning. Since then, I have conducted research of questioning strategies that I may be able to adopt and introduce into the classroom, for example I have started extending questions by asking “How do you know?”, “Do you agree?” and “Why do you think that?”. Lewis (2015) states that these questions can initiate discussions in that may indicate the children’s understanding of the language, as well as modelling questions that they can mirror and ask their peers in future sessions, as the questions are posed through the sandwich method which as explained allows the learners to understand the meaning in their first language and how to ask the question in the second language (Butzkamm, 2010). However, since using this method whilst volunteering  in schools in my spare time, extending my questions may result in most responses being in English due to the ability of the learners, except for key words such as “achos”, “ond” and terminology extracted from the  stimulus of the lesson, but hopefully their ability to increase the amount of Welsh in their answers should improve as their confidence and knowledge does. Additionally, through Welsh language sessions at University, I have created a bank of open and closed questions to use in various contexts, from incidental morning routine questions to in depth subject specific questions. Jones (2018) stresses the importance of planning your questions for the lesson in advance to ensure all bases are covered, you have a range of question types differentiated for all learners and so the structure of the lesson is clear and easily followed. Therefore, going forward I will plan my differentiated, challenging questions that test learners’ understanding and model language that they can adopt. Thus, according to the Welsh Language Competency Framework (2019), I believe the video shows me to be working at a W3 in the oral section, but through the language sessions in University and independent research I believe I am already advancing towards a W4. 

Furthermore, another area for development identified is my confidence and knowledge of the language in order to be a role model to the learners. Dashwood (2005) says that although teachers ask the majority of questions in school, learners should be encouraged to ask as many questions in order to acquire the language, however she states that teachers need to be confident and have extensive knowledge in order to answer these questions and support learners appropriately. Therefore, the University language sessions  have assisted my progression by covering questioning, as previously mentioned, alongside providing subject specific terminology and  incidental Welsh phrases to be used in the classroom which has improved my confidence in introducing Welsh phrases in the daily routine of the class and conversations with children and staff. Additionally, I have been using my Welsh language skills to attempt to communicate with fluent Welsh speaking colleagues in my part-time job, to test my conversational Welsh and pronunciation in an informal setting and improve my confidence, allowing me to learn from an expert. Nield (2014) states that informal learning can be an effective strategy to acquire or improve your knowledge of a language as it can introduce new vocabulary, sentence structures and spark an interest in their culture as a whole. Moreover, I have also used the ‘DuoLingo’ application daily to learn new vocabulary and improve my knowledge and confidence additionally. Pandey (2016) claims that microlearning, which is learning a language in short segments, can be an effective way of acquiring a language as it is flexible and convenient meaning it is more likely to be used and focussed on, therefore the combination of this and the previous language sessions in University have deepened my knowledge of the Welsh language and have improved my confidence, which may continue to grow with the continuation of the ‘DuoLingo’ programme. Overall, I believe this has improved my standard of Welsh to a borderline W4 standard of the Welsh Competency Framework (2019). 

In addition, the Welsh language sessions in University have also assisted me in planning more better language opportunities and development by offering guidance, exemplar and activity ideas. Jensen (2001) states that planning accurately for Second-Language lessons allows the lesson to run smoothly, ensures language development through clear activities and helps with tracking progress and supporting the learners with the language. Also, although the video fails to display any Listening, Writing and Reading skills in order to meet the Welsh Competency Framework (2019) I believe I have made some progress in these areas. Due to the language session lecturer addressing us in Welsh for most of the session has encouraged me to listen closely to identify key words that I recognise and translate them in order to make sense of the question or phrase she has said, therefore I would say that I am W4 for Listening. Additionally, we have completed some extract and text reading in these sessions also, as well as the reading involved in ‘DuoLingo’, which has prompted me to identify the words I recognise and translate them to make sense of the text, similar to my Listening progression, but I am now also able to use terminology read to pose questions and answer questions in relation to texts, thus I would place myself as W3 in the reading section of the framework. Lastly, although no writing is displayed I believe through language sessions throughout my time at University I am W4 of the framework.

To conclude, I believe that language sessions, extra reading and research and online language applications have helped me develop my language personally and my ability to support learners also, which means that I am more confident and competent delivering language lessons when in school. 
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ECAD6006/C Portfolio Task 2 – Lesson Plans for Future Development

Lesson Plan 1
	Name of Trainee:  
1701257
	

Class: 
No of chn:  28            Age:  Year 1
	Meeting Personal Targets: 
· Using Welsh incidentally and specifically confidently to become a Language Role Model for the children
· Creating word banks and other resources to assist language development

	Learning objectives/intentions: 
- I can name and start to describe my own body parts
- I can name and start to describe someone elses body parts

Success Criteria:
· Recap on previous learning
· Learn new sentence pattern and discuss
· Describe own body 
· Learn new Welsh question and listen to Welsh answers
· Present data using J2data 

	Meeting learner’s needs: Differentiation

	Introduction / Plenary tasks
	Main Activities
	Resources / Key Vocabulary
	Assessment for Learning (strategies and opportunities)

	Introduction: 

Following a lesson on naming body parts. 
Recap previous learning through game of ‘Mae Simon yn dweud’, perhaps using the children as the more confident children as the caller
Introduce ‘Mae ____ gyda fi’ by speaking about myself and asking the children what they think it means. 
Once discussed, children turn to their shoulder partner and use the sentence about themselves, lollipop sticks use to select children to use the sentence to the class.
Using a child as an example, I will use the sentence “ Mae _____ gyda (NAME)” and ask the children what they think it means. 
Following discussion, children will turn to their shoulder partner and state their body part, then using lollipop sticks their partner will use the second sentence structure to tell the class about their peer. 
Activities and Groupings briefly explained before dispersing into groups. 




Plenary: 
Cylch mawr, a couple of members from each group come to the front and present their work using the Welsh sentence structures and questions covered.

Group 1 / 3 – thumbs, up/down/side to meeting learning objective

Group 2 / 4 – RAG Traffic lights for meeting LO
	Main Activity 1 (Differentiated and Class Teacher Supervised): 

Group 1 – Write a descriptive paragraph/fact file using the sentence pattern learned in the introduction. Access prior knowledge such as introducing themselves and their age sentence patterns, body parts and colours vocabulary. (Higher Attaining)

Group 2 – Draw a picture of themselves and label their relevant body parts with the Welsh noun and adjective. A word bank will be available to remind the children of the various body parts. (Lower Attaining)

EXTENSION – The children could then draw/write about someone else in the class or that they know, using the other sentence structure introduced in the session (e.g. Mae ____ gyda Sam)

Main Activity 2 (Differentiated and TA Supervised): 

Group 3 – With TA Support, children will be introduced to ‘Pa liw ydy dy wallt?’ and will rehearse saying it, then will go around the classroom asking all children, then will listen to every child’s response, given in full Welsh sentence form (Mae gwallt ____ gyda fi) and tally their answers by colour. Once all children have been asked, the children will regroup and create bar charts on J2Data transferring their data from tally to bar chart with TA support. Children would have experience with doing this in Mathematics session previously. (Higher Attaining)  

Group 4 – With TA Support also, children will be introduced to ‘Pa liw ydy dy lygaid?’, similarly they will go around the class and ask all children the question in Welsh, all responses will be given following the sentence structure of the session and the results will be tallied. The children will then regroup and create pictograms on J2Data to represent their data in pictures making it easier to read for them, again they would have experience with this. 


	Resources

Group 1 – Word Bank (if required)
Group 2 – Word Bank
Group 3 – Clipboard and paper / iPad / Laptop
Group 4 – Clipboard and paper / iPad / Laptop

Key Vocabulary

Y Corff - Body
Braich - Arm
Coes - Leg
Pen - Head
Llygaid - Eyes
Clustiau - Ears
Trwyn - Nose
Ceg - Mouth
Droed - Foot
Cefn - Back
Bola – Belly 
Wyneb – Face
Bys – Finger
Llaw – Hand
Frest – Chest
Gwallt – Hair 
Mae _____ gyda fi – I have 
Mae _____ gyda (NAME) – (NAME) has 
Coch
Melyn
Gwyrdd 
Bawd I fyny / i lawr / I’r ochr


	Key Questions
 
Beth ydy ____? - What is ____? (yn Cymraeg/Saesneg) 

Beth ydy ‘gyda fi’ yn saesneg? 

Beth wyt ti’n cael?

Sut wyt ti’n teimlo am sesiwn yma?

Ydych I’n weddi gorffen/barod?

Wyt I wedi gorffen?

Wyt ti’n barod?

Ydych chi’n deall? – Do you (pl.) understand?

Beth ydy cam nesaf? 

Wyt ti’n teimlo fel dy fod wedi cyrraedd y meini prawf lwyddiant? 

Beth ddysgom ni wythnos diwethaf? 

AfL

Traffic lights on IWB
Thumbs
Verbal FB / FF

	Curriculum coverage (range and skills) 

LLC – Expressing ourselves through language is key to communication - Progression Step 1 - I am beginning to ask and answer questions.
I can use familiar words and phrases and experiment with newly-learned vocabulary. 



	Literacy (LNF) 
AS ABOVE
	Numeracy (LNF)
make lists and tables based on data collected


	ICT

use digital devices within a controlled environment, time and context

	Thinking

Asking questions
Activating prior knowledge, skills, knowledge and understanding

	ESDGC
Choices and Decisions – have their views listened to and listen to the views of others

	YCC

Linguistic - Using the Welsh language with access for all. 
Teaching through the medium of Welsh, and using incidental Welsh in the life of the school.
































Lesson Plan 2 
	Name of Trainee:  
1701257
	

Class: 
No of chn:  28            Age:  Year 1
	Meeting Personal Targets:
· Using a range of questions to challenge the children and introduce new vocabulary 
· Plan solely for the development of language

	Learning objectives/intentions: To be able to use ‘Mae ____ tost gyda fi/NAME

Success Criteria:
· Recap previous learning
· Learn song following YouTube video and teacher guidance
· Read and understand extract/sentences and answer questions/draw pictures
· Translate/match Welsh sentences and speak them aloud
· Role play 
	Meeting learner’s needs: Differentiation

	Introduction / Plenary tasks
	Main Activities
	Resources / Key Vocabulary
	Assessment for Learning (strategies and opportunities)

	Introduction: 

Following lessons on naming body parts, describing their own and their peers body parts. 
Recap previous learning through using a volunteer and asking children to stick sticky notes with the Welsh words for body parts on the matching areas. 
Introduce Beth sy’n bod, would have heard it incidentally. 
Introduce ‘Mae ___ tost gyda fi’ through song https://www.youtube.com/watch?v=VvzzAH9XqdU , asking the children what they are saying and recalling it with the children, inserting different body parts and pointing to the parts as they sing. 
Also reiterate the ‘Gyda NAME’ to describe what someone else has wrong. 


Plenary: 

Cylch mawr, a child at a time selects a card with ‘Mae ____ dost gyda fi’ and read it to the class, the children will discuss with their shoulder partner what hurts and then as a class select what solution to choose to fix the problem, as if we were all doctors. (10 CARDS) 
Brief description in groups of their activity, displaying work and using Welsh, traffic light/thumbs/ FB and FF whether they think they have met the LO. 
Head, shoulders, knees and toes in Welsh. 



	Main Activity 1 (Differentiated and Class Teacher Supervised): 

Group 3 (higher) – Read a paragraph of text about a person, and answer questions about the text i.e ‘Pa liw wallt gyda Simon?’ and ‘Beth sy’n bod gyda Simon?” covering previous learning. Teacher present to offer support in translating and understanding questions. 

EXTENSION – Create a paragraph following the model presented about themselves. 

Group 4 (lower) – Draw a picture of a person described by SIMPLER sentences, accurate to the description. E.g. Mae llygaid glas gyda Megan, mae bola tost gyda Megan’ to which the children would add blue eyes and something to symbolise pain in the stomach area. 

EXTENSION – Write similar sentences about themselves and their peers have to draw them according to the sentences.  

Main Activity 2 (Differentiated and TA Supported): 

Group 1  (higher) – Write in Welsh full sentences under a picture and an English sentence i.e ‘Dave has a bad head’ and a picture of a man with a head bandage, the children write the Welsh underneath. 

Group 2  (lower) – Match the Welsh sentence card, English sentence card and picture together and read them aloud in sequence, must be correctly matched and read before matching the next set. 

EXTENSION – Using their sentences and cards as a word bank resources to role play in a Doctor surgery using simple Welsh greetings and questions previously covered. Can use English but must try and use Welsh for the most part. 

	Resources

Intro – sticky notes, IWB and youtube video
Group 1 – Picture sheet / Doctor costume and props
Group 2 – Sentence and Picture Cards / Doctor costume and props 
Group 3 – Welsh paragraph / Questions
Group 4 – Welsh sentences
Plenary – Illness Cards, solution to illness props (plaster, bandage etc.)

Key Vocabulary

Y Corff - Body
Braich - Arm
Coes - Leg
Pen - Head
Llygaid - Eyes
Clustiau - Ears
Trwyn - Nose
Ceg - Mouth
Droed - Foot
Cefn - Back
Bola – Belly 
Wyneb – Face
Bys – Finger
Llaw – Hand
Frest – Chest
Gwallt – Hair 
Mae _____ gyda fi – I have 
Mae _____ gyda (NAME) – (NAME) has 
Bawd I fyny / i lawr / I’r ochr
Dost/tost – bad/ache

	Key Questions
 
Beth ydy ____? - What is ____? (yn Cymraeg/Saesneg) 

Beth ydy ‘gyda fi’ yn saesneg? 

Beth wyt ti’n cael?

Beth sy’n bod?

Pa rhannau o’r corf sydd gyda chi/ti? 

Sut wyt ti’n teimlo am sesiwn yma?

Ydych I’n weddi gorffen/barod?

Wyt I wedi gorffen?

Wyt ti’n barod?

Ydych chi’n deall? – Do you (pl.) understand?

Beth ydy cam nesaf? 

Wyt ti’n teimlo fel dy fod wedi cyrraedd y meini prawf lwyddiant? 

Beth ddysgom ni wythnos diwethaf? 

Pwy sy’n cofio/gwybod?

AfL

Traffic lights on IWB
Thumbs
Verbal FB / FF

	Curriculum coverage (range and skills) 

LLC – Expressing ourselves through language is key to communication - Progression Step 1 - I am beginning to ask and answer questions.
I can use familiar words and phrases and experiment with newly-learned vocabulary. 
I am beginning to communicate using text, image, sound, animation and video.

Understanding languages is key to understanding the world around us – PS 1 - I can recognise and follow information and simple instructions about familiar topics and routines.

Literature fires imagination and inspires creativity – PS 1 – I am beginning to respond to what I hear and view.
 


	Literacy (LNF) 
AS ABOVE
	Numeracy (LNF)


	ICT

N/A
	Thinking

Asking questions
Activating prior knowledge, skills, knowledge and understanding

	ESDGC
Choices and Decisions – have their views listened to and listen to the views of others

	YCC
Linguistic - Using the Welsh language with access for all. 
Teaching through the medium of Welsh, and using incidental Welsh in the life of the school.
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