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	Targets
	How you have worked on this
	An example can be found on

	[bookmark: cysill]Target 1
	Refer to literature to support your points wherever possible.
	Throughout the assignment.

	Target 2
	Read extensively, particularly peer-reviewed journal articles or books, so that you rely less heavily on internet sources. 
	Throughout the assignment.



Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). The response should include: 1.A written reflection. (3,500 words) 

2.A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. (1,500 words)
Introduction
This assignment is focusing on a young girl called Olivia. This is her pseudonym, to keep her confidentiality. Olivia is a child with an Adverse Childhood Experience (ACE). Her parents are substance abusers, which has a huge impact on her development in different ways. This Adverse Childhood Experience impacts Olivia on her social development, and her emotional wellbeing. This assignment focuses on how teachers and the school can help to support Olivia in both areas of her development, as she progresses from year five to year six. She has not yet developed into progression step three in her Health and Wellbeing Area of Learning and Experiences (AoLE). Progression is at the heart of the new Curriculum for Wales 2022 (Welsh Government, 2020). Progression step three is the level that children from the ages of eight to eleven should be working at. Olivia, being nine years old, still has time to progress into this step during year five and year six. 

“The term ‘transition’ is used to describe the life changes that a child or young person may go through.” (Cornwall Council, date unknown). There are two types of transitions, vertical and horizontal. Open Learn Create (2017) identifies a horizontal transition as a transition that occurs daily and refers to it as a change in routine or movement. For example, this could be moving from the classroom and into the canteen for lunch (movement) or taking part in the annual sports day (change in routine). Transitioning from one year to the next, is known as a vertical transition. The Rhondda Cynon Taf County Borough Council (RCTCBC) (date unknown) concludes that vertical transitions, are transitions that are a part of a significant change in the daily routine of a child. 

Martinelli (2021) analyses reasons that transitions can be difficult for children and young people. She analyses that children that suffer with anxiety could have trouble transitioning, stemming from fear. Although Olivia will be transitioning from year five to year six with the same pupils in her class, she could be anxious to go into the next class as she will have a new teacher and she does not know whether the year six classroom has a reading corner that she likes to read in every morning. To help Olivia through her transition from year five to year six, a support plan will be put in place and carried out, during a half term in order to help her develop to the beginning of progression step three, in the Health and Wellbeing Area of Learning and Experience.

Main Body
There are many different forms of ACEs. Quirke (date unknown) identifies them as, physical, sexual, and emotional abuse, physical, and emotional neglect, mental illnesses, divorce, substance abuse, and having a relative that has been incarcerated. The Violence Prevention Unit (2022) says that a child that is exposed to a form of Adverse Childhood Experiences can have disruption to their development. This results in social, cognitive, emotional and behaviour deficits. Medical News Today (2020) analyses a variety of Adverse Childhood Experiences, as well as identifying signs that a child has experienced an ACE. 

Olivia is withdrawn in the classroom when it comes to her peers. She reads books in the reading corner, by herself, and she often sucks her thumb which is inappropriate for her age. Medical News Today (2020) associates a child that is withdrawn and shows age inappropriate behaviour as a child that has experienced a form of emotional abuse. The Violence Prevention Unit (2022) assessed that having exposure to an ACE can lead to adopting to health harming behaviours, for example, alcohol and drug misuse, due to “poor outcomes across the life course”. On the other hand, the Violence Prevention Unit (2022) identifies that resilience has a big impact on children and young people, and it can help them to not suffer from negative outcomes in their later life. The World Health Organisation (2013) agrees that exposure to ACEs has negative effects in a child or young person’s adulthood. 

Gray (2020) recognises that teachers and support staff spend more time with children and young people than social workers and health workers do. This makes schools the best place to identify hindrances that children suffer with and helps to influence and support those children. Gray (2020) evaluates the ways in how the best schools can support their students. Olivia would benefit from some of the examples given, such as, a safe, and quiet room or area to go to when she feels anxious or overwhelmed. Another example Gray (2020) used was a ‘positive behaviour policy’ which entails staff using positive language and vocabulary to support pupils’ emotions and engage them. Garcia (2020, p.6) agrees that having a safe space can help children effected by trauma. Garcia (2020, p.6) analyses that having a safe space can increase a teacher’s understanding on how to accommodate a child or young person’s needs.

To help with Olivia’s development into progression step three, the support plan is mostly carried out by an Emotional Literacy Support Assistant (ELSA). Sheila Burton first developed the ELSA intervention in the 1990s (Welsh Government, date unknown). ELSA helps children learn how to understand and respect their emotions as well as the feelings of their peers around them (Barrow Hedges Primary School, 2022). Psychology First (2021) concludes that children and young people learn better in school and are generally happier if their emotional needs are met. This intervention supports the emotional literacy and looks in depth at the emotional needs of children, which follows Maslow’s (1970) theory. According to Maslow (1970), a child’s needs had to be met first in order for those children to become effective learners. In opposition, Gardener (1983) identifies that emotional and social abilities could be more influential to success (cited in Burton, Osborne, & Norgate, 2010). As ELSAs undergo training, they understand children’s behaviour and further understand how to help support them effectively, by being introduced to Maslow’s (1970) hierarchy of needs (Burton, 2008 pp.40-56) (cited in Pickering, Lamberth, Woodcock, date unknown, p.2). Southampton Educational Psychology Service defines Emotional Literacy as “the ability to recognise, understand, handle and appropriately express emotions” (Sharp, 2000, p. 8).

It is important to understand that ELSAs are not mental health professionals and that they are not counsellors. The ELSA intervention is not a reactive solution, it is a proactive response (Hampshire County Council, date unknown, p.3). Research into the Emotional Literacy Support Assistant intervention has been carried out by Bravery and Harris (2009). Their research evaluates the strengths of this intervention, that includes having made a positive impact in all areas of development, according to their online questionnaire, that had been completed by head teachers. The online questionnaire results were completed by head teachers, and people who have used the intervention. This could have brought limitations to their research and results as they never spoke directly to an Emotional Literacy Support Assistant. Another limitation when using the ELSA intervention is cost and time. School staff members will have to carry out six days of intense training in order to become an Emotional Literacy Support Assistant (Balampanidou, 2019, p.24). Some schools can not provide time for the school staff member to go on the training course. Psychology First (2022) says that the cost for an individual Emotional Literacy Support Assistant is £575. Many schools do not have the budget to pay for staff members to go onto the ELSA training program. However, Olivia’s school already has a trained ELSA as well as an ELSA room, where students can go to when they feel overwhelmed and anxious.

The ELSA intervention has been put in place to help Olivia in her social development as well as her emotional wellbeing. The support plan that has been put in place, and will be carried out over a six week period. During this half term, Olivia will have two, thirty minute sessions a week, each with different activities to carry out. The first week will consist of two, thirty minute sessions of Olivia and the ELSA getting to know each other. This is vital as it can be difficult for children and young people to talk to new adults that they come into contact with. Professional Teaching Experiences has proven that creating relationships with the students is important. NSW Government (2022) explains that having a positive student – teacher relationship can provide students with a greater motivation to perform well. On professional teaching experiences, having a positive student – teacher relationship has brought limitations. The children can use their relationship with the teacher or the learning support assistant (LSA) to their advantage. The students often start having conversations with staff members and can get easily distracted from the task at hand.

During the second week, Olivia will begin to explore emotions. She will complete a worksheet that helps her understand the facial expressions that her peers will show whilst feeling certain emotions. In the same session she will discuss reasons why people feel certain emotions. 

“It is one thing to understand that children show differing patterns of emotional competence across ages and individuals. It is quite another matter to realize that these differences have a very real impact on how children work and play together.” 
                                                                          (Denham, 1998, p.13). 

During the second session of that week, following on from her discussion with the Emotional Literacy Support Assistant, Olivia will create her own plan to follow when she feels overwhelmed or anxious. This will help her to take control of her emotions and deal with them appropriately. This plan will include areas that she can go to such as safe spaces within the school. The plan will also include a list of people that she feels comfortable enough to talk to about the emotions that she is feeling and why she is feeling that emotion. This will help Olivia to recognise that the school is a safe environment. National Center Brief (2011) analyse the importance of having a safe and secure school environment. They recognise that children that feel secure and safe in school, perform better, have greater opportunities to develop and that they feel more comfortable in school. 

Both of the sessions in week three are carried out in class by the class teacher. It will include the whole class carrying out circle time. Having circle time with the whole class, allows Olivia to understand that her peers feel similar everyday emotions like she does. It is an inclusive approach. “An inclusive approach to education means that each individual learner is valued and that they are treated with dignity and respect.” (NHS Education for Scotland, 2021). Vivvi (2021) compiles a list of reasons as to why circle time is beneficial to children and young people. This list includes improved socialisation and listening skills. Circle time can help to develop Olivia in her Health and Wellbeing AoLE, progression step three, as seen on the support plan. Housego and Burns (1994, pp.23-29) argue that superficial content is often used when carrying out circle time and Lang (1998 pp.3-10) argues that circle time in the UK has not been theoretically underpinned.

The first session in week four consists of a small team building activity. Olivia will choose up to three peers in her class that she feels comfortable around and they will compete a series of jigsaws. After seeing team building activities on a professional teaching experience (PTE), it is shown to teach children important life skills and values. Humanutopia (2016) concludes that team building with young children helps to build new relationships as well as breaking down social barriers at the same time. To further her social development and her newly built relationships, the second session of week four will consist of Oliva writing a creative story and reading it to her new friends. Reading a fictional story to others helps to increase empathy. A fictional story can help children to understand how their peers are feeling and thinking. Children are given this unique opportunity to understand another’s beliefs and motivations, which is a skill that they can carry forward into their own lives and it can help them to show empathy to their peers (Read ability, 2016). A discussion will be carried out between Olivia and the group of students about Olivia’s story, about what they enjoyed and what they didn’t enjoy as much. By discussing the story, the pupils will get a deeper understanding of what Olivia was thinking and feeling when writing her creative, fictional story. 

The first session during week five will be carried out in larger groups of ten. The children will have a large parachute and they will have to work together to guide a ball from the middle of the parachute to a specific child. By carrying out this task, the children have to communicate with each other, work as a team and listen to everyone’s ideas. Once they have completed the task, they will discuss with each other what went well, and talk about what they could do next time to work better as a team. This will help Olivia to continue developing her social development. Kindness Curriculum (2021) identified questions that will be helpful for the children to begin discussing the game. For example, “What happened when you did not work together?” and “What would you do different next time you played with the parachute?” (Kindness Curriculum, 2021, p.2). During the second session of week five, Olivia will meet the teacher that she will have in year six. As well as this, she will get to walk around the year six classroom so that she can become familiar with her new surroundings. As seen on professional teaching practice, this will make Olivia less anxious about the transition from year five to year six. Anxiety from transitioning can come from fear and in order to reduce fear of change, introducing Olivia to her new teacher and new class before the transition period can help. 

During the final week of carrying out the support plan, the first thirty minute session will include Olivia speaking to the Emotional Literacy Support Assistant and discussing how far she has come in her development. They will also discuss ways that Olivia can continue her development on her own. The second session will consist of Olivia creating a child-led approach to help herself develop further. This will enable Olivia to keep developing socially and not feel so anxious when change occurs. “Child-led learning is when a child is offered the opportunity to choose their own learning activity” (Kinteract, 2022). Kinteract (2022) structure information about child-led learning to provide a brief overview. Kinteract (2022) conclude that children that choose their own activity feel more relaxed with their accomplishments and that allowing children to lead their own learning can create less resistance to developing and learning. 

As well as having the ELSA intervention put in place to help Olivia in her emotional wellbeing development, there are little changes that could be made in the classroom to further develop Olivia’s emotional well being and her social development. As suggested in the support plan, check ins will be introduced in the morning, before any learning begins, and after playing outside after the pupils’ lunch break. During two Professional Teaching Experiences (PTE), check ins were used as a tool to understand a child or young person’s emotions. Check ins allow all children to express their emotions about being at home, as well as how they feel in school. The more that children express their feelings in front of the class, Olivia will feel less anxious about sharing her own feelings as she can see that her peers feel similar emotions to her. 

Olivia will be moved to sit on a table in the middle of the class. She will be sat at a table with a couple of her friends. The friends that she will sit by can help her with her social development and emotional wellbeing. Her friends are more knowledgeable others (MKO).  More knowledgeable other comes from the theorist Vygotsky. McLeod (2022) identifies an MKO as a person that has a better understanding, in respect to a specific concept or task, than the learner. More group activities will be carried out by the class teacher in order to continue Olivia’s social development by allowing her to participate in discussions with her peers about different concepts and tasks. Goodwin (2019) offers a differing opinion when creating a seating plan. Goodwin (2019) argues that some children may feel as though the teacher chooses favourites when sitting some students by their friends. She concludes that it may create distrust from the pupil and resentment.

Lastly, Olivia’s parents will be invited into the school for a meeting with both Olivia’s teacher and the Emotional Literacy Support Assistant. This meeting will allow Olivia’s parents to acknowledge their daughter’s development after having carried out the six week support plan, over the space of the half term. The meeting will also provide an opportunity to help supply the parents with activities and tools that they can use at home to continue helping the social development and emotional well being of Olivia. The Welsh Government (2016, p.15) agree that primary schools can help families in supporting their child’s learning and development by communicating the ways that best support student learning. The Welsh Government (2016, p.15) also structure effective ways that families can support students’ learning. This can be by making sure that the children go to sleep at a regular time every night, making sure that they have breakfast in the morning and also making sure that the children get to school. There are, however, barriers when having meetings with parents. Parent Pay (2022) structure a number of barriers that families may have. These include time, as parents have to work, and it may not be financially viable for them to take time out of work to have a meeting with their child’s teacher. Another barrier is limited access to technology. If a parent is unable to come into school for a meeting, they can be carried out online, although, if the family do not have the correct technology available at home to have a meeting, it can be another barrier.

Conclusion
In conclusion, The Emotional Literacy Support Assistant intervention that is funded by the school, is an intervention that can help Olivia to develop in her social development, as well as her emotional wellbeing. Not only can the ELSA intervention help with Olivia’s social development and her emotional wellbeing, but there are also different tools that her teachers can include in their daily teaching, such as daily check ins and seating plans. 

This assignment has helped with my own professional learning in regard to the QTS Professional Standards. My wider reading and research findings standard have been further developed during this assignment. This is because I have had to research more into different teaching techniques, looking at what works well, and any limitations and barriers the teaching strategies may have. As well as this, the supporting formal leadership roles professional standard has also been developed. This has been developed as I have researched into the Emotional Literacy Support Assistant intervention, and I understand the importance of the role that a qualified ELSA has in a school. I understand ways that the ELSA works and helps students in the intervention to develop, in different areas. To further develop these professional standards, I can research further into more interventions that help individuals develop in different areas, and research how they help towards the successful fulfilment of the school’s vision.











Part 2         One Page Profile[image: Children`s Pencil Drawings. Portrait of a Girl. Stock Illustration -  Illustration of white, style: 125744094]I’m Olivia and I am 9 years old. That means that I am in Year 5. My birthday is March 20th and I have no brothers or sisters.
I live at home with my mum and my dad, but they don’t help me with my homework. I find schoolwork hard so when we choose what challenge we want to do in class, I always choose the easiest option.
My teacher calls home a lot to ask my mum and dad to help me with my learning, but it never works.
Cognitive Development
· I am easily distracted when I am supposed to be working
· I like to read on my own in the morning, in the reading corner
· I don’t think that I’m very smart as I struggle with the harder challenges in class
· After reading a story, I can recall everything that has happened
· I like to write my own stories
· I can follow instructions well
Notes for teacher, written by a teacher
Olivia is very creative. Although she chooses the least challenging work to complete, she is prompted to carry out a more difficult challenge as she is working at a higher standard. Creative writing is one of Olivia’s strengths, however, she does not like to share her work with her peers. Her parents do not help her with her homework, so we aim to help her in school as much as possible to continue her development. If Olivia could choose where she sat in the class, she would choose to sit in the corner of the room, instead of amongst her peers.
Emotional Development
· I worry that people in my class talk about me when I am not listening
· I don’t want to disappoint my parents or my teacher
· I don’t like to struggle with my work because it makes me feel like I am not smart
· I am most happy when reading a book or writing stories
Physical Development
· I have good motor skills, gross and fine
· I am the fastest at getting changed when we have P.E lessons
· I can balance well on either of my legs
· My teacher says that I am creative and imaginative when given prompts
Social Development
· I don’t have many friends
· I play by myself when we go outside for break time
· I enjoy being on my own sometimes
· I prefer working by myself instead of with another person or group of people as I don’t talk to many people

Support Plan
Going from Year 5 and into Year 6 Olivia needs support with her social development and her emotional wellbeing. Olivia is not yet at Progression Step 3; therefore, a support plan has been put in place. This support plan will be carried out over a half term, and it will be carried out in class, as well as some sessions in the Emotional Literacy Support Assistant (ELSA) room. Having this room available to the school allows for a safe space for the pupils to go to when feeling overwhelmed.

	Week:
	Aim:
	Links to the Curriculum for Wales 2022
	Session 1 (30 minutes)
	Session 2 (30 minutes)

	1
	Olivia and Miss Jones (the ELSA) get to know each other.

Olivia will begin to open up to Miss Jones and feel comfortable talking to her.
	Four Purpose
Healthy, confident individual.

Health and Wellbeing Progression Step 3
I can communicate my needs and feelings and respond to those of others.
	Olivia will come up with 15 questions that she wants to ask Miss Jones (the ELSA). They will talk about Miss Jones’ likes and dislikes.
	Miss Jones will come up with 15 questions that she wants to ask Olivia They will talk about what Olivia likes and dislikes.

	2
	Olivia will understand different types of emotions and reasons that we might feel different emotions.

Recognise that the school is a safe place and Olivia will learn who she can talk to when she feels withdrawn or is confused about a feeling.
	Four Purpose
Ambitious, capable learner.

Health and Wellbeing Progression Step 3
I can explain the way in which physical and emotional changes are connected in different contexts.
	Complete a worksheet that consists of matching the emotion to a face that shows the emotion (See Appendix 1).

Discuss describing an emotion and explain to Olivia why we may feel that emotion.
	Olivia will create a plan that will help her understand what to do if she feels withdrawn or anxious. 

She will write out the actions she can carry out by herself to calm down. For example, focusing on breathing slowly, counting down from 10, or taking  herself to a quiet corner for a couple of minutes whilst she calms down. She will also write a list of adults that she feels confident talking to when feeling anxious.

	3
	To recognise that our peers also feel different emotions.
	Four Purpose
Healthy, confident individual.

Health and Wellbeing Progression Step 3
I can see the benefits of communicating about feelings as one of a range of strategies which can help promote positive mental health and emotional well-being.
	This activity will be carried out twice in one week.
Circle time for thirty minutes at the end of Wednesday and Friday. This will be carried out by the class teacher, Miss Smith, and will allow Olivia to see that her peers and teacher feel similar emotions to her. Allowing her to see that she does not have to be withdrawn and that it is okay to feel anxious.

	4
	To form friendships with some of her peers and build her confidence enough to show her creative writing skills off to her new friends.
	Four Purpose
Enterprising, creative contributor.

Health and Wellbeing Progression Step 3
I can make and maintain relationships that matter to me
	Olivia will choose up to three peers to bring into this ELSA session. They will work together to complete a series of jigsaw puzzles. This team building activity will help her social development and create a good relationship with some of her peers.
	Olivia will write a fictional story and share it with her friends in the ELSA room. This will help her confidence grow as she is a confident writer and loved creating stories.

Olivia will then discuss with her peers about what they liked about her story.

	5
	To build a wider range of relationships with Olivia’s peers.

To become a part of a team and work together with peers to complete a task.
	Four Purpose
Enterprising, creative contributor.

Health and Wellbeing Progression Step 3
I can make considered decisions, taking into account available information, including past experiences.
	Team building activity during a P.E lesson. Olivia will work with a bigger group of peers who will have to communicate with each other to complete the task at hand.
The group of ten pupils will hold a large parachute with different colours on. They will work as a team to move the ball, from the middle of the parachute to a team member. The ball cannot drop off of the parachute otherwise they will have to start from the beginning. Discuss after what went well and how they could have done better next time.
	Olivia will spend this session talking to the teacher that she will have in year six. During this session, Olivia will get a tour of the classroom that she will be transitioning into, so that she can familiarise herself with the space and that it is not such a big transition at the beginning of the next year.

	6
	To review all of the work and development that Olivia has made.

To plan to become a healthy, confident individual.
	Four Purpose
Healthy, confident individual.

Health and Wellbeing Progression Step 3
I can ask for help when I need it from people I trust.

I can set appropriate goals.

I can reflect on the characteristics of safe relationships, and I can seek support when needed.
	Discuss with Miss Jones how much she has developed and grown in confidence. Help her understand what she can continue to do to help her develop further.
	Olivia will create her own support plan that she can carry out by herself over time so that she can continue developing.



After the support plan has been carried out, Olivia’s parents will be invited to a meeting in order to discuss Olivia’s development. This will allow her parents to see how far she has come in her social development and her emotional wellbeing. Miss Jones and Miss Smith will then discuss ways in which the parents can help with Olivia’s development at home.
Alongside this support plan, Miss Smith with introduce check ins, in the morning and after lunch time. The check ins will take place every day, for the whole year. This allows the whole class to have a quick discussion about how they are feeling throughout the day. 
Olivia will also be moved to sit at a table in the middle of the class, next to her friends. By sitting in the corner of the class, it allowed Olivia to become withdrawn from her peers, however, sitting amongst her friends, Olivia will have the opportunity to talk to them more and help to involve her in group discussions. After a while, Olivia will become more confident with her peers, and she will feel more comfortable to ask them with help when she struggles during a challenge. More pairs work and group activities will also take place in order to involve Olivia with her peers and create more relationships.






Appendices
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