Question 1:
 According to the National Council for Curriculum and Assessment (2007), assessment is defined as as ‘the process of gathering, recording, interpreting, using and reporting information about a child’s progress and achievements in developing knowledge, skills and attitudes’. While evidently important within education, assessment is regarded as one of the more ‘fraught and troublesome’ issues physical educators have had to deal with, in particularly since the 1970’s, where examinable forms of the subject first appeared in secondary schools ((Lopez-Pastor et al, 2012). Despite the constant alteration on how physical educators assess their students, it is unquestionable that assessment is is considered essential and intergal to an effective teaching and learning within physical education, much like any other subject, as it provides information on students’ strengths, weaknesses and educational requirements. It also informs the teachers on what they could plan for future lessons, and how to approach their classes with their teaching (Carroll, 1994; Mawer, 1995; Piotrowski, 2000). Other key purposes of asssessment is that it is seen as vital for the provision of both achieved and predicted grades, informing parents and other teachers of attainment, and is used to judge the effectiveness of teachers and the school (Macfadyen & Bailey, 2002; Peach & Bamforth, 2003). Moreover, assessments could also be used as a platform for further positive developments, with feedback from assessment having been recognized to  increase pupil motivation and engagement and help create a positive learning environment (Koka & Hein, 2006; James et al, 2009). 
 On the topic of assessment, Physical Education Expert Group (PEEG, 2014) highlighted it’s many purposes, stating that an effective assessment within physical education has the capability to motivate pupils to become ‘competent, confident, creative and reflective movers’. Furthermore, the PEEG states that an effective assessment can also ‘support and encourage young people to work together in order to excel in physically demanding and competitive activities’. However, the PEEG did warn that approaches to these assessments must be ‘meaningful and embedded throughout a high quality physical education curriculum’. As such, assessment for learning is deemed to be an important element of physical education’s future (Georgakis & Wilson, 2012; Hay & Penney, 2013) with the ability to be used as a tool to generate further discussions and new ways of thinking about learning opportunities within physical education, as well as other subjects (Hay & Penney, 2013). 
Question 2: 
 There are many form of assessment that physical education teachers could use to assess their pupils, however the challenge is to choose the assessment that best suits what they appraise. A common form of assessing within a physical education context is formative assessment. Formative assessment is regarded as an ‘ongoing’ form of assessing and closely resembles that of ‘Assessment for Learning’; an approach to teaching and learning that creates feedback which is then used to improve students’ performance, while also enabling students to become more involved with the learning process in order to help gain their confidence (Cambridge Assessment International Education, 2020). This form of assessment includes providing the pupils with constructive feedback, diagnosing future learning needs, describing students’ progress, and determining their strengths and weaknesses (Carroll, 1994; Mawer, 1995). 
 Another form of asssessing is summative assessment. Summative assessment is an overall assessment which takes place at the end of an interval, unit, key stage or year. In contrast to formative assessment, summative assessment is regarded as ‘Assessment of Learning’; a form of assessing that is designed to provide evidence of achievement to parents, other educators, the students themselves and sometimes to outside groups (e.g., employers, other educational institutions)’ (Earl, 2006). Mawer (1995) describes summative assessment as the ‘systematic recording of the pupil’s overall progress and achievement and is made up of a series of formative assessments’. 
 Norm refrences assessment is another form of assessment that calls for students to be compared with one another (Macfadyen & Bailey, 2002). This form of assessing is commonly regarded as ‘group centered’ as establishing how successful a pupil is based on comparison to others within the same group. This form of assessment is seen as a q uite troubling form, as it places pressure upon the students who are aware that they are being compared whilst being assessed, which can greatly effect one’s self-esteem, which in turn can affect their performance whilst being assessed. It also presents a further issues wherein there’s no clear, defined end goal. The target is not ‘solid’ and is constantly moved based on other pupils’ performances. 
Criterion references assessment is a form of assessment that is commonly used within physical education. It is a form of assessment that compares pupils performance to a predetermined criterion or standard (Carroll, 1994; Macfadyen & Bailey, 2002). Examples of a predetermined criterion or standard within the UK’s education system at present-day are the subject-specific National Curriculum’s attainment targets/level descriptors, GCSE’s and A Level’s. As Carrol (1994) explains, criterion referenced assessment should not to be viewed in conflict with the other referencing systems, but rather to be used in conjunction with them. 
Question 3:
 There are a number of reasons as to why children’s fitness levels should be monitored during physical education classes. A leading argument as to why children should be tested is the link health and fitness with the health outcomes in children (Lloyd et al., 2010). Lloyd et al. (2010) state that ‘the fear of assessment should not out-weigh the potential benefit of the information received and the pedagogical value of robust assessment as internalized by the students’. Cale and Harris (2009) highlight the many benefits there are to providing fitness testing upon children, of which includes; promoting physical activity beyond schooling hours, motivating pupils, promoting learning and positive attitudes, identifying pupils with atheltic potential and developing skills associtated with goal-setting, self-monitoring and self-testing. However, studies suggest, if anything, fitness testing may have the potential to turn away pupils from wanting to partake in physical education. Simonton et al. (2019)’s study found that school fitness testing have very little impact on student attitudes to PE, with many students finding fitness tesing to be ‘wasting valuable class time’. Furthermore, while Cale and Harris recognise the many benefits to providing fitness testing on children and that, they also accept that scores can be inaccurate, misleading and unfair – a commonly held belief by other researchers (Keating, 2003; Rice, 2007). Cale and Harris also came to the conclusion that by focusing on fitness testing, it presents a risk that may see PE as a subject shift away from one of its key purposes, promotion of a healthy lifestyle, as a healthy person living a healthy lifestyles does not correlate with a person who must reach a certain level on a fitness test. A further negative effect that has the potential to dervie from any fitness testing within physical education classes is its ability to create a competitive attitude within a class, which in turn has the potential to push people away from PE, and in turn, a potential healthy livelihood beyond school.
Question 4:
 First factor a teacher should take into account is that the assessment should not be purely based on what they’re assessing in the moment, and should factor in previous displays in physical education classes, and potentially sporting achievements outside school. Children/Adolescents’ behaviours can change drastically, and potentially on a daily basis therefore, and in particularly during a physical education contexts, an individual’s performance could be feeble based on mood. Therefore, a physical educator should be flexible in his approach to assessing, an assessment should be designed and executed so that the instructor can allow for variables that is out of their control, and in some occassions, out of the students’ control. 
 Any form of assessment should be constructive, allowing for the pupils to read on both positives and negatives of their own performance. An assessment which only highlights the positives or negatives may be helpful, but it provides a certain blockade in terms of development. If a pupil were to only read his or her positives, it can be very efficient but only when they’re inspired or given advice on what they could do to become even better at a certain skill as well as when they’re inspired to improve in areas they may not have done so well on.
 A physical educator should also be specific in their assessment of their students. A detailed assessment on what could be done better will provide a superior platform for further assessments as opposed to a brief overlook of the work. Students should not be expected to be put in a position to guess or develop without any constructive feedback, and should be offered suggesstions to work from, either during class, or outside school. 
Question 5:

Question 6:
A] According to Edwards et al. (2017), when discussing how physical literacy should be assessed within physical education, the teachers must first decide their philosophical approach and the definitions of physical literacy before adopting any measurement approach, with Edwards et al. (2018) claiming that ‘physical literacy cannot be measured/assessed in a traditional/conventional sense’ with encouragement for teachers to be creative in their approach to measuring physical literacy. From a physical perspective, measuring physical literacy could come in the form of fitness testing which demands pupils to maneouvre their away around drills using certain movements such as side-steps, and fast feet and including other sport-specific skills such as shooting. However, Wainwright (2013) and Millington (2015) found that aside from participant observation and video recordings, there were very little qualitative methods that measured the physical domain of physical literacy. Similarly, cognitive/affective measurements have also been found to be very difficult to measure, with numerous studies (Adele Kentel & Dobson, 2007; Bannon, 2013) finding that the likes of interviews, open-ended questionnaires, reflective diaries, focus groups, and portfolios were, however, unable to measure/assess an individual’s physical competence as they are reliant on self-perceptions and/or perceptions of others. However, socially, it has been proven that some qualitative methods could be used to measure social interactions, namely, focus groups, participant observations, and video recordings (Edwards et al., 2017). Whitehead (2010) also stated that some qualitative methods captured interactions between pupils with the physical environments, highlighting participant observation and video recordings as two methods that worked.
B] The first issue physical educators are often met with when deciding upon how to navigate their way around measuring physical literacy comes relatively early. Green et al. (2018) highlighted the challenging nature of the tasks teachers often face to produce one form of monitoring that clearly meets all elements of the physical literacy concept. This is difficult given that there are many different definitions to physical literacy – ranging from the Australian defintion (Sports Australia, 2019) to SHAPE America’s definition (2013). Barnett et al. (2018) shines light on this particular issue, stating;
‘There are many suitable options for measuring the learning domains and combinations of elements of physical literacy. Nevertheless, when deciding which assessment method to use, and why, teachers and researchers are offered little guidance on which assessments to use, and how (or whether) they can be reconciled against physical literacy’

 A further issue comes in extension to one form of measuring physical literacy, and is associated with the cognitive/affective domain. As Edwards et al. (2018) states, it is difficult, and arguably incorrect to measure the cognitive state when children and adolescents’ thoughts and feelings given they’re prone to be undpredictable depending on their mood on that partidular day, and could change on a daily basis. Thus, makes it challenging to effectively measure/assess the affective and cognitive domains of physical literacy with qualitative measures/assessments alone 
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