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	Targed/Targets
	What I have done in this assignment...

	Targed/Target 1
	Try to refer to more recent academic research to support your ideas.
	I have tried to refer to academic readings within the last 15 years, where possible.

	Targed/Target 2
	Greater critical engagement with sources you cite, including evaluation of competing perspectives.
	I have included a critical reflection of cross-curricular teaching and found contrasting views. 

	Targed/Target 3
	Proofread your work to ensure simple typos/errors.
	I have read my work through checking for any errors. 



Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.
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Part One: Professional Learning Passport
PLP Link: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmy565z9mpr8Zhyjhtxgh 

1. Reflection on Subject Knowledge Development

1.1 Numeracy – Multiplying Decimals by Partitioning

1.1.1 Reflection

When on placement three, I taught multiplying decimals by partitioning but I was unsure how to do this as I had only used the column method when multiplying decimals and that was not being taught until future lessons. I had an excellent understanding of multiplication and using the column method or place value method but I had never experienced partitioning before. Multiplying decimals by partitioning is where you split the decimal into two smaller parts (as seen in the asset) so that it is easier when it comes to working out the sum because you just work out two smaller sums instead of one big sum (Theschoolrun.com, 2021). To get a better understanding of partitioning, I watched a video called ‘Multiplication – using partitioning to multiply a decimal (U x U.t)’ (Springwell Juniors, 2014), where a practitioner goes step by step through the method (seeking advice and support). After watching a few examples and practising, I picked it up quite quickly. The assets below show the video that I watched and an image of my examples (continuing professional learning). 

Through spending time going through partitioning questions, it has developed my subject content knowledge and I will have a better understanding in the future when it comes to teaching it again. The methods taught in mathematics are being adapted and changed regularly when methods are developed but this is good for practitioners developing new techniques and keeping the pedagogy modern. I discovered this on placement when we were using the Abacus maths scheme of work and remembering back to when I used Abacus myself in school, some of the methods are completely different. 

1.1.2 Asset 
Video demonstration of multiplying decimals through partitioning.
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(Springwell Juniors, 2014)
Examples of multiplying decimals by partitioning
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1.2 Digital Competency – Google Classroom Seminar

1.2.1 Reflection 

Due to the pandemic, all teaching and learning had to be moved online and therefore, eight out of nine weeks of my third placement was remote teaching and learning. The school I was in used Google Classroom as their main teaching platform and any resources or lessons were uploaded to Google Classroom where it was accessible to all children. I had very limited experience using this programme and had never taught online before so I felt like I was in the dark. To gain a better understanding of the approach, one of the university lecturers held an evening seminar where he created instructions on what Google Classroom is and how to use it as a teaching platform (seeking advice and support). This seminar was extremely beneficial and gave me a good understanding of how to use it and it allowed me to start uploading work for the pupils (developing new techniques). After using Google Classroom for the first few days to upload work, mark and provide feedback, it became second nature and was easy to use. I used this platform every day and up to four pieces of work was uploaded at 9am to be completed by the end of the day; this was flexible so that pupils could fit in home schooling around their parents working hours. That is one of the benefits of online learning, that you can upload all of the work so the children can complete it in their own time and if they need additional support, they can re-watch the videos and resources uploaded (Broderick, 2021). Sometimes I made a few mistakes such as uploading work as a Word document instead of Google docs and the children could not amend it for their answers, but these were all learning curves. 

If I ever happen to need online learning again, I have a solid knowledge of Google Classroom and it would be the first platform that I would use. It is extremely useful having everything in one place and you can monitor who is logging in and completing the work on time. Furthermore, I found it a useful way to communicate with parents and find out how all the children were managing with work through lockdown (involving partners in learning).

1.2.2 Asset 
Instructions on how to use Google Classroom.
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(Stacey, 2021a)
The video recording of the seminar.
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(Stacey, 2021b)
1.3 Science and Technology – Buildings Around the World

1.3.1 Reflection

The topic of my placement class was called ‘Towers, Bridges and Structures’ which the children decided on. The school are very passionate about pupil planning and pupil voice is a key part of the school’s vision; pupil voice means listening to the children’s views and taking on board the experiences that they wish to undertake, where appropriate. This gives the children a value and provides meaningful experiences for the learners (Mentally Healthy Schools, 2020). For this in particular lesson, I was teaching about buildings around the world and from previous knowledge, I could name some of the buildings but I was unsure of any specific facts or details about them. I carried out some of my own research of different buildings including their height, structure, age, etc. so that I had a good understanding of the content of the lesson and made sure that the facts I was teaching were correct. The lesson was a live interactive session on Nearpod so I needed a good understanding of the buildings to teach them and then include activities and questions about the buildings. For the Nearpod live session, I created a PowerPoint with facts of buildings and then uploaded it onto Nearpod where I could then add in questions and collaboration boards at the points where I wanted the children to think deeper (blended learning experiences). I was learning the facts as I went along so that I had the correct knowledge and understanding to teach the children. If I was to ever teach the lesson again, I would have a look at buildings in this country and compare them to buildings around the world so the children get a wider context and understanding but also, I will expand my knowledge of buildings and structures further.  
As a result of this lesson, I have developed my subject knowledge in Humanities and will use it for any future topics that I teach to do with famous buildings and structures. 

1.3.2 Asset 
PowerPoint delivered to year 6 
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2. Reflection on Planning for Progression in Learning and Assessment 

2.1 Professional Learning Experience Template 1: Mathematics Multiplication Lesson
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
In class I have been teaching a series of lessons which cover a range of multiplication questions from multiplying a single digit number by 3-digit numbers, to multiplying it by decimals and then by fractions. I gradually introduced the next type of question as the lessons went on when I believed that the children had a good understanding of that question type, so that we were building on prior knowledge. When teaching mathematics, it is essential that I explain the links to the children so that they are able to see the connections between the new content and prior learning. When the children have identified the new concept and have applied it to the prior learning experience, the transition in learning will be more effective (Sidney and Alibali, 2015). When I had finished teaching all of the multiplication lessons, I planned a lesson (Appendix A) to round off all of the work we had been doing in class and I created a work sheet (Appendix B) which was similar to a Big Maths test and had a mix of all the different questions they had learnt over the past few weeks. I created a video which ran through an example of each question style for the children to watch as a reminder. If the children got stuck at any point during the worksheet, they could refer back to the video to re-watch as it was an asynchronous lesson. The aim of this test was for me to get an understanding of the progression the children had made in maths throughout the series of lessons and to identify those learners who required additional support by creating a spreadsheet with the results (Appendix C). Having a good understanding of where the children were at and where the gaps in the knowledge were, allowed my planning to become more effective and target the areas of knowledge that I need to provide additional support (ETS, 2021).

What have you learnt?
Teaching this series of lessons has allowed me to see how progression is made in maths and the steps you need to take for some learners to build progress. With my lowest attaining children who have specific learning difficulties, we began by using multi-link and visualising the sum, this helped them to grasp the context of grouping the same number of items and then adding them all up. They then progressed to visualising the sum and recognising what it looks like written down so that they understand what method they need to follow. These steps follow the connective model (Griffiths and Guile, 2003) of linking pictures, symbols, concrete experiences and mathematical language together. These all help a child to build a better understanding of the concept when they can make links between the pictures and the concrete experience and then finally introducing the language. This experience and series of lessons have helped me to understand from a differentiated context, how different levels of progress is made within a topic. I have seen that all pupils progress at their own pace and some need the additional help to progress and some need an additional challenge. 

What next?
Following on from this series of lessons, I will continue to revisit the progress that the children have made and compare work to check that they are progressing their learning in the right direction. It will also help me to plan where I am moving the learning next and how I plan to get the learners there. In regard to teaching a series of lessons, with all future mathematics lessons, I will ensure that there is a continuous progression in learning and links will be made to previous learning to help the children gain a better understanding. This will all be implemented in the planning and I will have a clear understanding of where I would like the learning to go. I believe this is an area of my practice which has improved over my placement and I have developed an excellent understanding of the need for progression in learning. 
2.2 Professional Learning Experience Template 2: Welsh Topic ‘Hamdden’
Pedagogy Standard: Advancing: Progression in Learning

What did you do and why?
As I was in the school for almost a term, I asked my mentor if I could start a new topic in Welsh and see it through the term, gradually progressing the learning. She was very happy for me to do this so I decided on the topic 'Hamdden' as they had not covered it yet and it was on the ‘Year 6 – Welsh Second Language Scheme of Work’ syllabus (Central South Consortium, 2018). The topic consisted of four lessons: the first lesson (Appendix D) going over types of sports activities and saying which activities they like to do; the second lesson (Appendix E) went onto third person and talking about someone else; the third lesson was an interactive games lesson where they were revising the vocabulary that they had learnt so far and filling in missing gaps of sentences; and finally, the fourth lesson was a listening activity linked to ‘Hamdden’ and they had to pick out the information they heard in Welsh to answer the questions. I also included a slide that went through where? with who? when? what time? (Appendix F) for the higher attaining children to up level their work. Welsh Assembly Government (2008) state the importance of identifying higher attaining pupils so that the correct opportunities can be provided for them to achieve. However, it has been acknowledged that it is equally as important for all learners’ abilities to be recognised for the correct provision to be in place.  It was difficult because I would usually do drilling activities  and repetition of the vocabulary if the children were in school but as they were online learning, I had to record asynchronous lessons of myself on Panopto teaching. The lessons all build on prior learning as they developed the skill of writing in first person, to then third person and then recognising the vocabulary in a story about someone else. Every week I would give them a different activity, it could be a reading activity, writing a script, listening activity (Appendix G, H and I) and answering questions or just some interactive games for reinforcement of vocabulary. This allowed them to develop a range of skills in Welsh which they are levelled in at the end of year six. 

What have you learnt?
It is important that every lesson has a pathway to follow and the learning must have a target to reach. Most subjects and lessons have a purpose and an end goal that the students need to reach by the end of the topic. In this case the end goal was to be able to speak about themselves and someone else in Welsh about the topic of leisure. I learnt that gradually building upon lessons is important because children are able to use prior knowledge from previous learning to build their understanding of the content. By doing this in a series of lessons, the children are able to make connections and will be able to see how they have progressed in their own learning. Regularly having Welsh lessons allow the children to build up confidence and the skills to use it more frequently outside of class rather than just for the lessons. 

What next?
Progression in learning will be the first thing I think of when planning a topic or lesson because I will need to know where I want that lesson to go, what I want the children to achieve from it and how I will do it. I will also continue to share the learning objectives with the children so that they can see how their learning is developing and how it links to their prior learning experiences. If I was to teach a different topic in Welsh that is face to face, I would break the lessons down and have some that are shorter but purely for the basis of repetition and drilling. I have noticed that having the pupils copy the language regularly, helps them to develop their understanding and in turn, use it more in their writing. 

3. Reflection on Planning for The Four Purposes (Tab 7)

3.1 Professional Learning Experience Template 1: Science Investigation Lesson – Team Teach
Pedagogy Standard: Advancing: The Four Purposes

What did you do and why?
We began by filming the introduction of the lesson saying what equipment we would use and what we are going to be investigating (Which type of bridge is stronger, a plank or a box girder?). We showed the children how we made the box girder using four bars of milky bar chocolate and the plank was just one bar of milky bar chocolate (Appendix J). Together, we conducted the investigation by resting each bridge on two beams and then placing the weights on one by one. Due to online learning, it was unfair to expect the children at home to have all of the equipment to conduct an experiment, therefore I suggested to my mentor for us to team teach the lesson, record it and then the children could make their predictions and then analyse it (leading colleagues, projects and programmes). This lesson (Appendix K) was planned using the four purposes as the driver of the lesson. Starting with ambitious, capable learners, we knew that we wanted the children to seek and enjoy this challenge whilst we were setting them high standards of work (Welsh Government, 2020a). The children had been learning about the different structures of bridges and towers, researching how bridges are made and why they have their specific structures. With this prior learning, the children should use their knowledge and understanding to make a prediction of which bridge structure they believed would be stronger (Appendix L). They could then progress to justifying their prediction and hypothesis using the concepts and ideas that they have learnt about. In the second half of the investigation they will be watching the experiment take place and will be recording the results that they see in a table (Appendix M). They will be using the number skills of measuring which they have done in maths in the context of science to see how much weight each bridge can hold before collapsing (cross-curricular themes). Finally, they will interpret the data to conclude which bridge structure is stronger. At the end of the lesson, the children self-assessed their learning against the four purposes (Appendix N) to evaluate which four purpose learners they were that lesson. It is important for the children to understand what kind of learner they are and why they are becoming that learner. 
What have you learnt?
The four purposes of the curriculum are so important because they are suggested to be the main characteristics for developing the new curriculum in Donaldson's (2015) Successful Futures report. They are the sculpture of what the Welsh Education Minister wants children to be growing up in their future lives in order to make a successful difference to their society. I have learnt the importance of using them as the driver of my lessons as they can help build the foundations of the lesson and to include more learning into the lesson. This can help make my lessons more effective and aid the learners’ outcomes. Furthermore, it makes you realise the content and knowledge that the children are developing and not just the everyday skills that they use. 

What next?
In my future teaching career, I will use the four purposes as the main drivers of my lessons and build up the learning and content of the lesson from them and the curriculum links. I will ensure that I am incorporating them all in my lessons across the board so that I am preparing the children to shape the future generation. I will share this experience with any practitioners who are struggling to build up their lesson and make it more meaningful because this has been one of the key successes to improving the quality of my lessons. 
3.2 Professional Learning Experience Template 2: Building a Welsh Castle Lesson
Pedagogy Standards: Advancing: The Four Purposes

What did you do and why?
As part of the work for the Eisteddfod, I had planned for the children to create a Welsh Castle as part of the artwork. I originally planned for the children to complete an art activity of building a Welsh castle out of materials that they had in the house. After looking at the four purposes, I made my lesson (Appendix O) into a more meaningful learning experience rather than just an art lesson. I looked at the skills underneath the four purposes and thought about how I can develop this lesson so that there is more of a purpose for the children. Firstly, I asked them, as a starter activity, to carry out research on different castles in Wales, to look at their structures, features etc. before choosing their favourite to recreate.  Schools that provide experiences for children to engage with cultural learning offer inspirational opportunities for their students (Imagine Nation, 2017). The children found castles in Wales that I had never seen before and did a good job of identifying their features and structures, using the terminology that we had learnt in previous lessons. They were learning about their culture and the attractions that are local to them. Some of them researched why castles are significant to Wales and why it is part of our culture. 


What did you learn?
I have learnt the importance of checking through the four purposes and seeing if there is anything that I can include to enhance my lesson and make it more meaningful for the children. If I had just left the lesson as an art lesson to build a castle, the only skills they would have developed would have been cutting and sticking and in year six they can already do that. By including the research it is developing their digital competence skills, their knowledge and understanding of castles and their local culture. It definitely met its intended outcomes by providing more content for the lesson and the learning. Furthermore, this lesson developed my knowledge and understanding of the skills that are in the four purposes and I had a better understanding of what it meant to be a four-purpose learner and an ethically, informed citizen. 

What next?
I will always reflect back on the four purposes both at the end of my planning and the end of my lesson to see if there was anything I could have done to improve the learning for the students and to help develop them further. I will continue to make the children aware of the four purposes and make them reflect on their learning to see which learner they have been that lesson. 




Part Two: Critical Reflection

This critical reflection will focus on a chosen aspect identified in part one which I wish to further develop in my professional practice. The aspect chosen to be developed is cross-curricular teaching, linking to the Science Investigation Team Teach lesson, and it will be explored and critically analysed to see how important it is and why teachers need to provide cross-curricular learning experiences for pupils. Cross-curricular teaching allows lessons to become more imaginative through incorporating a range of subjects into learning and could create a greater subject knowledge for learners (Kerry, 2015). I would like to develop my knowledge of cross-curricular learning and teaching and enhance my understanding of why I must consider it within my planning and lessons. The assignment will allow me to continue my professional learning, through completing wider reading on cross-curricular themes, which in turn links with targets from pedagogy, professional learning and leadership on the Professional Learning Passport (PLP) (Welsh Government, 2020b). Whilst on placement, my mentor found that my lessons were more thorough and beneficial for the learners when I was incorporating aspects of the National Literacy and Numeracy Framework (LNF) (Welsh Government, 2021a) and Digital Competence Framework (DCF) (Welsh Government, 2021b). Therefore, I would like to complete further research on this area to develop my knowledge and understanding. 

Cross-curricular learning has been defined by Barnes (2015, quotes in Driscoll, Lambirth and Roden, 2015, p. 266) as “when the skills, knowledge and attitudes of two or more subjects are applied to a problem, theme or idea” which in turn creates an engaging lesson with more than one component of learning. However, Fogarty (1995) has identified ten levels of cross-curricular work which he believes can all play a part when cross-curricular teaching is in place. This scheme informs us of the close analysis that is required when adopting a cross-curricular approach because there are numerous concepts that could be in play. Therefore, we cannot assume that there is only one definition as the approach can be understood in a number of ways and its significance for teaching and learning can change (Hayes, 2010). There is sufficient evidence that teachers put pupils’ interests at the heart of their planning and provide meaningful experiences using a cross-curricular approach (Rowley and Cooper, 2009). Through schools adopting a cross-curricular approach, it provides more space in the timetable for thematic learning as they no longer need set lessons for numeracy, literacy and digital competency. On the other hand, Barnes (2011), stresses the importance of not over-crowding the lesson and trying to fit in lots of themes as there will be too much happening and this will have a negative impact on the depth of learning. Incorporating one or two strands from the LNF or DCF will allow for the increase in learning and can provide a meaningful experience. 

Whilst reviewing the Curriculum for Wales, Donaldson (2015) commends that all teachers, as part of their cross-curricular responsibilities, make a conscious effort to include literacy, numeracy and digital competence in most aspects of learning in order for pupils to develop a high standard of competence in these characteristics. It is suggested that headteachers  put the initial provisions in place for their practitioners when building their school’s adopted curriculum and must embed the mandatory cross-curricular skills throughout (Welsh Government, 2020c). The Area of Learning and Experiences (AoLEs) in the Curriculum for Wales have provided more opportunities for cross-curricular lessons as they are no longer standalone subjects and instead, are combinations of  subjects, for example, the Humanities AoLE covers geography, history, religious education, as well as social and business studies (Welsh Government, 2020d). This is supported by Donaldson (2015, p. 35) who believes that planning lessons without a combination of subject disciplines, will cause a rigid single subject timetable with not much room to experiment and “a narrow and repetitive set of experiences” for the learners.

It could be argued that one disadvantage of cross-curricular learning is the difficulty of assessing the full understanding of content because all disciplines need to be covered whether that is through a test or informal assessment (Lynch, 2019). It could be challenging and time consuming for teachers to create formative or summative assessments that will assess the knowledge obtained by the learners and there is a large content that would need to be covered. However, it will be the progression steps in the Curriculum for Wales that the learners LNF and DCF skills will be measured against (Welsh Government, 2021a; Welsh Government 2021b). This is a comparable case in Northern Ireland where the cross-curricular responsibilities are measured in levels and are set out with ‘can do’ statements which support progression (CCEA, 2020). These curriculum statements in both Wales and Northern Ireland indicate the on-going progression of the learners and inform the teaching and learning. Ultimately, despite being able to fit twelve disciplines into one theme, it would be better to keep it smaller with two or three as there is research which suggests there is an improved subject progression when the disciplines within cross-curricular learning are kept to a minimal (Barnes and Shirley, 2007). 

Literacy, numeracy and DCF are not the only cross-curricular links that can be made, you can also make cross-curricular links between AoLEs and the two main AoLEs that are the easiest to develop within other subjects are Mathematics and Numeracy and Language, Literacy and Communication (Welsh Government, 2020d). Although, it is better for a smaller number of subjects to be included in a single theme and better for LNF and DCF to be included as more practitioners are able to teach in depth and ensure a better coverage and progression of the curriculum (Barnes, 2011). From all of the strands in mathematics, handling data could be the easiest to input into other subject areas including science, physical education, geography or history because within these lessons you tend to have some activities where you are reading graphs or interpreting data (Haylock and Cockburn, 2017). As long as the teacher can see a way forward and has a high standard of both subjects’ knowledge to combine them, then there is no reason why they should not work hand in hand to develop progression in both areas. 

When choosing a thematic approach, it is essential to consult the children first and get their ideas of topics which they would like to study further. Choosing a topic which the children are not interested will cause a lack of engagement and this is something that I experienced on placement. Estyn (2019) suggests that pupil voice assists planning to become engaging and create lessons where the children are motivated to learn and drive to complete activities which support their development. Following this, the practitioners need to go through the ideas that have been suggested by the children and identify the ones that they know would fit into subject skills and would add understanding for the children (Okoro and Okoro, 2016). If children are studying a topic which they already know a lot about, such as pirates, they will lose interest quickly because they will not be developing their understanding any further and the content will be repetitive for them. Another disadvantage of a thematic approach could include students missing out on important teaching and falling behind if they miss a day because the lessons run chronologically building on prior knowledge, so it will be difficult for the teacher to re-teach the missing content whilst progressing the rest of the class (Kelly, 2021). In order for a thematic approach to excel learning, sufficient time must be put into the planning and teachers need to have a good understanding of what skills they would like the children to develop within the lesson ahead. Estyn (2018) found that when teachers plan in detail with cross-curricular themes incorporating literacy, numeracy and DCF, their lessons were purposeful and engaging with a continuous flow of learning opportunities. Teachers are always conscious of their professional development and the impact they have on student outcomes. The quality of their lessons has a massive impact on knowing where their learners are at and where their learning is going; they can then use the evaluation of the pupils understanding to support their continuous professional development (Deverson, 2020). 

Barnes (2011) identified five forms of cross-curricular teaching and learning, one of which was hierarchical. This method aims at using two subject disciplines where the one subject skill supports the learning of the other most important subject skill. For example, dance could be used to support the learning of phonics to remember the sounds. However, it could be argued that the dance is the subordinate skill being used and the only skill being developed is the language but the enjoyment of the activity may increase (Barnes 2011). Bleazby (2015) found differences in the hierarchy of arts subjects compared to the abstract school subjects such as mathematics and science. She argues that it is always the arts subjects that are the subordinate disciplines and only the abstract subjects get developed because the objective of the lesson is generally the skill from the abstract subject. Another form of a cross-curricular approach that Barnes (2011) identified was inter-disciplinary which consists of a lesson with progression in two or more subjects. An example of this form of cross-curricular teaching would be incorporating mathematics and DCF through using J2E to create graphs or playing mathematics games because whilst the children are practising their mathematics skills, they are developing the DCF alongside. Teachers need to ensure that when inter-disciplinary lessons are being taught, that context is explained in detail as research has shown that when two or more subjects are included, there is a higher risk of confusion or misconceptions to take place (Barnes and Shirley, 2007). 

To conclude, cross-curricular has been proven to be a useful strategy and is becoming increasingly popular in the education sector. The main responsibilities of cross-curricular learning include elements of the LNF and DCF as well as subject disciplines. When using cross-curricular teaching and learning, it is essential that it is planned out properly and that the subject disciplines work together and develop both areas rather than just having one supporting the other. A detailed plan needs to be created by the teacher so that they have an understanding of the target they want their pupils to achieve and what skills they will be developing before starting the theme or topic. Furthermore, when planning a topic the teachers should take into consideration the pupils’ views and suggestions for themes as the pupils are more likely to remain engaged throughout the series of lessons when they are interested (Estyn, 2019). 

Cross-curricular teaching and learning is an approach that I will be using in my teaching career throughout. During placement I was able to observe and attempt cross-curricular teaching and knew that it was an approach I wanted to trial more. After completing research and wider readings, it has concluded my aspirations for using the approach within my teaching. I have been able to see the benefits that cross-curricular learning can provide for learners and the improved outcomes they can have. However, I understand from readings, that if I wish to adopt a cross-curricular approach with a theme, I must plan appropriately and have a deep understanding of how I want the learners to develop and the outcome I want them to achieve (Estyn, 2018). Furthermore, when creating a thematic plan, I will only incorporate two or three subject disciplines because, as Barnes (2011) states, I do not want to overcrowd the learning and reduce the effectiveness of the outcomes by having too many focuses. I would rather have two subjects that the students gain a deeper understanding and progression from, than including too much context and they pick up misconceptions. 
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+ Whatis Google Classroom?
o Google suite for Education
o Docs, Sheets,Slides etc
o Classroom
o Meet
« How doesit link with Hwb?
o School based accounts ~you need an account with that school to access
o Some schools may have their own version, not connected to Hwb ~ they would still need to create an account for
You.
« Howis Google Classroom set up?
o Canbe setup automatically for each class (ink to SIMS) or by hand
o Students can be added, or given a code to join a class
« Howis Google Classroom being used?
o Distributework

. Unks
= Fles
= Videos

o Distribute tasks
* Templates in Google Docs/ Slides to complete:
« Document for students to share
« Document for each student to edit
o Controls permissions —when a student hands in a piece of work, they can no longer
editit
* spacefor students to upload their own work
* Linkstotasks in other places
«  Self-marking quizzes in Google Forms
. Sureys
o Messages between students and teachers
* Class 'stream
* Private message linked to a particular task
 Queries about work
« Feedback onwork

« How can| get access to Google Classroom?
o Anyone with a Google account can set up Classroom to experiment.
© DO NOT USE THIS WITH STUDENTS
o See you Mentor about getting access to the school Google Classroom

Help and support

https://edu.google.comteacher-center/?modal active=none

https://support google.com/edu/classroom/?hl=eniitopit

298088

hitps://twitter.com/search?q=%23googleclassroom&src=typeahead click&f-=live

hitps://www freetechdteachers.comy
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Wales ute of Educatior
Lesson Plan - BA3
Studentteacher AT Thomas 7
“AGLE/SUbject Vathematics and Numeracy Date: | 050221
Tesson Focus: Vultipcation
Relevant/meaningfal | AoLE: Mathematics and Numeracy
links to: Statement of what matters
Curriculum The number system is used to represent and compare relationships between
& numbers and quanitites.
Cross-curricular Description of learning: Progression Step 3
responsibilties 1 can use a range of representations to develop and secure my understanding that

the value of a digitis related to ts position. | can read, record and interpret
numbers, using figures and words up to at least one million.

Description of learning: Progression Step 3

I can demonstrate my understanding that non-integer quantities can be
represented using fractions (including fractions greater than 1), decimals and
percentages

Numeracy

Strand: Understanding the number system helps us to represent and compare
relationships between numbers and quanities.

Element: Calculation

Progression step 3: | can multiply numbers and decimals

Personal Targets + Touse ATL to reflect on learning.

(Linked to QTS 2nd

identfied in weekly

review)

Teaming OBjectives | To multiply numbers, decimals and fractions.
(Focus on Learning)

Stccess Criteria TUTply 2 and 3 digit numbers
(process/product) multiply 4 digit numbers

multiply decimals and fractions

Key Resources Differentiated work
Health & safety | Powerpoint explaining the concepts
[Tme T Content, Pedagogy & Assessment Opportunities (Key teaching points and questions] 1
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Previous | The pupils have been looking at the different types of multiplication so this will be revision

Learning | before moving onto long division.

“Opening

Phase The children wil watch the powerpoint/video and answer the questions that | putin the
video. They will then watch me talk through them|refreshing their memeories

Teaching &

Core Once the children have watched the video they can move onto the worksheets.

Learning
Differentiation
There will be one worksheet but with lots of questions on that the children can work their
‘way through like a mini test. They will progressively get harder going from mild to spicy.
AL
‘There will be an option for the children to select from: | understand thi, | need some more
practise, | need help.
acp
‘The children will be ambitious, capable learners s they will be pushing themselves
through the levels of work setting themselves high standards. They will be using
number in different concepts and using digital technology to do so.

Plenary

N/A
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We have been doing lots of multiplication over the past few weeks! Please work
your way through the questions and see how far you can get. If there is a
questions you really can't do, move onto the next questions and you can always go
back!

1.34x7= 4.346 x5 = 7.1789 x5 =
2.28x6= 5.332x9= 8.2642x 8 =
3.98x4= 6.575x7 = 9.3426 x 37 =
10.428 x 42 = 12.446 x 12 = 14437 x75=
11.147 x 18 = 13.875x 24 = 15.3254 x 15 =
16.1286 x 27 = 17. 6548 x 29= 18.1326 x 42 =
1.06x3= 7.03x5= 13.95x3 =
2.08x7= 8.16x4= 14248 x5=
3.05x4= 9.29x5= 15.16.3 x4 =
4.03x8= 10.7.6 x7 = 16.275x 8 =
5.02x6= 11.43x8= 17.62.4x9 =
6.09x4= 1252x4= 18.38.7x 6 =

2_ 2,1
1 3x;- 7.;)(;-

3_ 1,4
2 4x;- 8.§x§-

1_ 3.2-
3.6x¢= 9.3Xz=

7_ By 4-
4,5)(5— 10,;)(3_

2_ 1,7
5. 7X;— 114Ex§_

2_ 3,2-
6.2x35= 125x5=
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Scoreout of48  Short multiplication Long multiplication 1 digit decimals 2 digit decimals  Fractions by 1 digit Fractions multiplied
Jamie 47

Keira -
Charlie 48
L\ -
Gabriella 47
Amelia 32
Seren 48
Ava 8
Carys 17
Lilly-Mae -
Lottie 34
Lara 46
Joel -
Sienna -
Tomas 39
David 36
Liam 40
Miley -
Ethan -
Evan -
Catrin -
loan -
Seryn 26
Grace 17
Alfie -

Gavin -
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Lesson Plan — BA3

Student-teacher “Abi Thomas Class: [ 7
“AoLE/Subject Tanguage, Literacy and Communication Date: | 21-01-21
Tesson Focus: "Welsh - Hamdden

Relevant/meaningful
links to:

Curriculum

&

Cross-curricular
responsibi

AoLE: Languae, Literacy and Communication

Statement of what matters

Understanding language is key to understanding the world around us.
Description of learning: Progression Step 3

Ican develop my vocabulary and pronunciation through listening and reading and
use new words and phrases in a variety of contexts.

Literacy
Strand: oracy

Element: Developing and Presenting infromation and ideas.
Progression Step 3: express issues and ideas clearly, using specialist vocabulary and
examples

Strand: Writing

Element: Writing accurately
Progression Step 3: use varied and appropriate vocabulary, including subject-
specific words and phrases,

DCF
Strand: Producing

Element: Evaluating and Improving Digital Content
Progression Step 3: | can create groups and share work between them to allow
review of digital content.

Personal Targets
(Linked to QTS and
identfied in weekly
review)

« To use different approaches for online teaching.

Tearing Objectives
(Focus on Learning)

« Tolear new language patterns on 'Hamdden’ and express opinions giving
justifications.

Stccess Critera
(process/product)

Tepeat new language patterns expressing my opinion.
be able to write a script about two peoples hobbies.
extend my sentences including time, with whom, where etc.

ey Resources

Health & Safety

The welsh video presentation. - panopto
The script sheet for pupils to use.
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Time

Content, Pedagogy & Assessment Opportunities (Key teaching points and questions)

ks to
Previous
Learning

The pupils have been talking about themselves in the previous lesson Using “aw 7.~ "dw
n hoffi..” etc.

They have also been learning how to talk about their family so moving forward they will be
able tolink their activites with their family.

Opening
Phase

Thave created a panopto
https://pro.panopto.com/Panopto/Pages/Viewer.aspx?tid=8f00af12-657e-45e1-8bc-
acb601188a49 which the children will listen to and repeat after me the welsh sentence
patterns and phrases.

Some on the sentence patterns | have included are:
o Beth wyt ti'n hoffi wneud?

Dw ' hoffi...

Dw i ddim yn hoffi
Beth hoffet ti wneud?
Hoffwn ..
Beth ydy dy hobi?
Fy hobi ydy.
Wyt ti eisa
Ydw, dw i eisau.
Nac ydy, dydw i ddim yn eisau...

And then we went through some vocabulary for different exercises and activities.

Teaching &
Core
Learning

“After the children listen to me read the script, they must then Use the sentence patterns
that we have learnt and have a go at writing their own script. Extending their sentences
‘where they can.

Aacp
“The children will be healthy, confident individuals talking about how they can keep fit and
‘why exercise is important for them.

Plenary

o Tinish they can have a g0 at reading their script outloud and record 1 they Wish.
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Lesson Plan — BA3

Studentteacher

AT Thomas Tass: [ 7

RoLE/Subject

Tanguage, Literacy and Communication Date: | 04.02.21

Tesson Focus

Tamaden —3rd Person

Relevant/meanngral
links to

Curricalum

a

Cross-curricular
responsibilties

RoLE: Languae, LReracy and Communication
Statement of what matters

Understanding language i key to understanding the world around us.

Description of learning: Progression Step 3

1 can develop my vocabulary and pronunciation through listening and reading and
use new words and phrases in a variety of contexts.

Uteracy
Strand: oracy

Element: Developing and Presenting infromation and ideas.
Progression Step 3: express ssues and ideas clearly, sing specialist vocabulary and
examples

Strand: Reading

Element: Reading Strategies
Progression Step 3:  can use a range of strateges for finding information, e.g.
skimming for gist, scanning for detall.

ocr
Strand: Producing

Element: Evaluating and Improving Digital Content
Progression Step 3: 1 can create groups and share work between them to allow
review of digital content.

Personal Targets
(Uinked to QTS and
identfied in weekly
review)

o use my Ume effectively and make se of resources avalable onfine.

Tearming Objectives
(Focus on Learning)

+ Touse Gk in 373 person

Success Criteria
(process/product)

Tecognise some language vocabulary
be able to use sentence patterns given to me and
solve Level C problems

Yey Resources
Health & Safety

Powerpomt
Video recording
Reading activi
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Time

Content, Pedagogy & Assessment Opportuntties [Key teaching points and questions]

Tinke
Previous
Learning,

The children have previously been looking at the topic Hamdden and using the sentence
patterns:
o Bethwytti'n hoffl wneud?
Dw 'n hoff
Dw i ddim yn hofi.
Beth hoffet ti wneud?
Hoffwn
Beth ydy dy hobi?
Fy hobi ydy.
Wyt eisau..7
 Ydw, dwi eisau.
« Nacydy, dydw  ddim yn eisau.

Opening
Phase

Tiips //bro-panopto com/Panopto/Pages Viewer asp Ud=1673AccA 6497 AT0-8e7a:
‘2cc400ceb250

1 have created a panopto video which the children will lsten to. I willrevise the vocabulary
from the previous lesson and then go through the new vocabulary. The children wil repeat
the sentences after me.

Some of the sentence patterns | have included are:
« Bethmae hi'n/e’n hofl el wneud?
« Beth mae hi'n/en hoffi wneud yn y el amser hamdden?
« Bethydy ei hobi h/e?

Teaching &
core
Learning.

The children will have a reading activity where they need to read a text and then they need
to answer the questions based on the text

Differentiation

Mild - will ave sentences to retrieve their information from and simpler questions.
Core - Will have a paragraph text and they will need to read the text to find the
information.

acp
The children wil be healthy, confident individuals talking about how they can keep fit and
why exercise is important for them.

Plenary

N/A
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BLE?
Yny canolfan hamdden Ary cae Yny parc Yny pwll nofio

GYDA PHWY?
Gyda Mam Tad fychwaer fymrawd fyffrindiau Mam-gu Tad-cu

PRYD?

&xﬁm'n Dydd Mawrth Dydd Mercher Dydd Iau Dydd Gwener Dydd Sadwrn
Su

FAINT OR 6LOCH?
un/dau/tri/pedwar/pump/chwech/saith/wyth/naw/deg/unarddeg/deuddeg o'r.
gloch (.00)

hanner awr.

wedi/un/dau/tri/pedwar/pump/chwech/saith/wyth/naw/dea/unarddega/deuddeg
(.30)
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ing Acti

Read the paragraph and answer the questions in welsh. Remember to
look back and use the sentence patterns from the Google Slides!

Helo Zoe ydw i. Dw i'n byw yng nghaerdydd gyda fy mam, dad a
brawd. Dw i'n unarddeg oed. Yn fy amser hamdden, dw i'n hoffi
rhedeg gyda fy ffrind Rebecca achos mae’n hwyl, ond dw i ddim yn
hoffi chware tennis achos mae'n ddiddoral. Fy hobi ydy coginio gyda
fy Mam. Ar y penwythnos, dw i'n hoffi seiclo ar y parc achos mae'n
gwych.

Helo Tom ydw i. Dw i'n saith oed a dw i'n byw yn Tonysgoboriau gyda
fy dwy chwaer a un brawd. Dw i'n hoffi chwarae pel-droed ar y cae
gyda fy dad. Yn fy amser hamdden, dw i'n chware criced a rygbiyny

parc gyda fy ffrindiau. Ond, fy hobi ydy peintio gyda fy mam a
brawd.

Owest
1. Ble mae hi'n byw?
2. Beth mae hin hoffi yn ei amser hamdden?
3. Beth ydy ei hobi hi?
4, Gyda pwy mae hi'n wneud rhedeg?
5. Faint ydy ei oed e?
6. Beth mae e'n hoffi ei wneud?

7. Gyda pwy mae e'n wneud pentio?

8. Beth mae e'n hoffiyn ei amser hamdden? Ble?
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Activity: Can you write your own script between two people using
the sentence patterns and vocabulary we have just gone through.

Bob: Helo. Jim: Faint o’r gloch wyt ti’n paffio.
Jim: Helo, Sut wyt ti? Bob: Dw’in wneud paffio yny
Bob: Da diolch, a ti? Canolfan hamdden yn pedwar
Jim: Gret. or gloch un prynhawn.

Bob: Beth wyt ti'n hoffi chwarae? Jim: Hwyl fawr!
Jim: Dwi’n hoffi chwarae seiclo, a ti? Bob: Hwyl fawr!
Bob: Dwi’n hoffi wneud paffio.

Jim: Pam? Sgript.

Bob: Mae’n anodd ond hwyl.
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You can answer the questions in English!

. What is her name?
. What school does she go to?
. Where does she live?

. Who likes Harry Potter?

1
2.
3.
4
5. What is her favourite TV programme?
6. What subject does she like in school and why?
7. What does she do on a Saturday?

8. What was the weather like in Spain?

9. What colour is her hair and eyes?

10.  Howoldis she?
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Student-teacher "B Thomas Thass: [ 7

AcLE/Subject Science and Technology Date: | 270121 & 280121
Tesson Focus: Engieering - Welding wilh chocolate

RelevanUmeaningful | AoLE: Laguage, Literacy and Communication

links to: Statement of What Matters

Curriculum Understanding language is key to understanding the world around us.

& . Description of Learning: Progression Step 3

Cross-curricular I can listen to, understand and later recall in greater detail the general meaning of
responsibilities what | have heard.

AoLE: Mathematics and Numeracy

Statement of What Matters

Geometry focuses on relationships involving shape, space and position, and
measurement focuses on quanitfying phenomena in the physical world.
Description of Learning: Progression Step 3

I can estimate and measure length, capacity, mass, temperature and time using
appropriate standard units.

AolE: Science and Technology

Statement of What Matters

Design thinking and engineering offer technical and creative ways to meet society’s
needs and wants.

Description of Learning: Progression Step 3

I can select and safely use appropriate tools, materials and equipment to construct
purposeful outcomes.

Description of Learning: Progression Step 3

Ican use design thinking to test and refine my design decisions without fear of
failure.

Literacy
Strand: Listening

Element: Listening to Understand
Progression Step 3: | can listen to and understand information about a variety of
topics, summarising the main points.

Strand: Writing

Element: Planning and organising for different purposes, audiences and context.
Progression Step 3: | can adapt my writing style and structure to suit the audience,
purpose and context, e.g., suitable balance between facts and viewpoints, a precise
conlusion.

Numeracy
Strand: Learning about geometry helps us understand shape, space and position,
and learning about measurement helps us quantify in the real world.
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Flement: Measurement
Progression Step 3: | can use the language of imperial units in daily use.
Progression Step 3: | can record measurements.

Personal Targets + Touse ATL o reflect on what type of learner they are.

(Linked to QTS and
identfied in weekly.

review)

Tearning,

TG wirite Up an Investigate - WHICh Ts Stronger When spanning a gap, a box girder or

Objectives (Focus | flat plank?”

on Learning)

Suceess Criteria ‘make & prediction about 3 Sentiic experiment,

(process/product)

be able to make observations and write up a method and the apparatus
needed.

GG evaluate the experiement and conclude why the experiment went well / how
it could have gone better.

Key Resources

Viaterial for the experiment - chocoloate, kettle, heat

Health & Safety | Video of the experiement

Table for the children to write up their work
Weights

“Time ‘Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

Tinks to

Previous | The children have been looking at structures, bridges and buildings. Looking into how they
Learning | were built and the purpose for them around the world.

Opening | Planning

Phase

Explain that bridges are made from different materials and designs. The best materials are
ones that are cheap and easily available. The simplist bridge is  plank that spans the
distance to be crossed, A box girder is made from a long beam in a box shape instead of
simply a plank, and the box shape makes the beam much stiffer.

Today we wil be investigating:
“Whichis stronger when spanning a gap, a box girder o flat plank?’

sk the children to pause the video and write

= Their prediction of what they believe will be stronger and why. Do they know
anything about the topic etc.

« Create a success citeria using must, could and should, for what they need to do to
make their investigation successful and why.

« The children will have a template for them to write on giving them pointers for
support.

« They need to think about what will be their independant variable, dependant
variable and crotrolled variable.
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= What apparatus Wil they be Using:

In video- write each section under questions.

Teaching &
Core Developing
Learning
Film the next part of the video showing the children step by step how you would weld the
chocolate together and the results of testing the plank and box girder with weights to see
whichis stronger.
Once the children have watched the video they need to:

« Wite up the method of the investigation, describing in detail each step. first, we ...
thenwe...

« Write up the results of the experiment, which structure help more weight? How
much weight did it hold? What did they observe? Was there anything that stood
outto them?

Conclude what they have learnt. Was their prediction right? If not why?
Reflection — did they meet the success crteria? What worked? What didr't work?

acp

Ambitious, Capable Learners

-Set themselves high standards and seek and enjoy challenge

-are building up a body of knowledge and have the skills to connect and apply that

knowledge in different contexts

~ can explain the ideas and concepts they are learning about

~ can use number effectively in different contexts

~understand how to interpret data and apply mathematical concepts

AL

‘The learners will be identifying what type of learners they have been  linking it to the four

purposes.

Plerary

Application - where have you seen this done before?
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Science Experiment -Welding Chocolate

Question - Which is stronger when spanning a gap, a box girder or flat plank?

Planning

Prediction T think that...will happen.
T know this because.
(What do you know
about this topic
already? Have you seen
amodel which
demonstrates this
science? What about
everyday life?)

Success Criteria What do you need fo do
to make this
investigation successful
and why? (must, should,
could)

Independent T am going to change.
Variable because

Dependant Variable I will measure.
because.

Controlled Variable T will keep... the same
because

If I control the above
variables T will be
certain that my test is
fair.

‘Apparatus T will need... because
(be very specific about
types of apparatus,
which size is needed and
why?)
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cience Experiment -Welding Ghocolate
‘Question - Whichis stronger when spanning a gap, a box girder or flaf plank?

Developing

Method Toescribe every step of
your investigation in
detail,
First we.. Thenwe.. T
made sure that my.
measurements were.
accurate by...I changed
my plans because... My
test was
relioble /unreliable
because.

Results and TEutable graph with
Observations Iabels: words and
rumbers = bar chart,
rumbers and rumbers =
fine qraph or fables
alongside writing),

My graph /table shows
that.. (mention lots of
measurements or
Gbservations) Twas
surprised that
because.

“Conclusion Thave learnt That . T
know this because... My
prediction was.

Reflection Tmet/did not meet my.
Success criteria
because.../ .worked
well/ didr' work well/
Next time I would
because.. T used the

Tollowing strategies To
complete my
investigation.. T could
extendmy
understanding of this
process further by.

Application Thave seen this /
something similar
happenin real life
when
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The 4 core purposes
What kind of learner have you MQO

How?
Next steps:
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Lesson Plan — BA3

Student-teacher “Abi Thomas Class: [ 7

“AoLE/Subject Txpressive Arts Date: | 250221

Tesson Focus: ‘Creating a Welsh Castle

RelevanUmeaningful | AOLE: Expressive Arts

links to: Statement of What Matters

Curriculum Exploring the expressive arts is essentialto developing artistc skills and knowledge
& and it enables leamers to become curious and creative individuals.
Cross-curricular Description of Leaming: Progression Step 3

responsibilties

1 can explore and experiment independently and demanstrate technical control
with a range of creative materials processes, resources, tools and.
technologies showing innovation and resilience.

Description of Leaming: Progression Step 3

1 can explore how creative work can represent, document, share and celebrate.
personal, social and cultural identites.

AoLE: Humarities

Statement of What Matters

Enqirey, exploration and investigation inspire curiosity about the world, its past,
present and future.

Description of Leaming: Progression Step 3

1 can use appropriate methods to gather information related to my enquiries
Statement of What Matters

Our natural world s diverse and dynamic, influenced by processes and human
actions.

Description of Leaming: Progression Step 3

1 can describe spatial patterns of places, environments and landforms in my locality
and in Wales, as well as in the wider world.

Literacy
Strand: Reading

Element: Understanding, response and analysis
Progression Step 3: | can identify ideas and information that interest me to develop
further understanding,

Personal Targets
(Linkedto QTS and
identfied in weekly
review)

= Touse the four purposes a5 the driver of rmy lessons.

Objectives (Focus.
on Learning)

=+ Toexperiment with different materials and Use my knowledge to create my
ideas,

T rescarch cifferent Welh casl
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(process/product

0] | be able to recreate my Welsh castle using different materials.
reflect on why I chose that specific castle and explain the concepts behind it

Key Resources

WAGOLL ofa castle

Health & Safety | Reflection sheet,

“Time. ‘Content, Pedagogy & Assessment Opportunities (Key teaching points and questions)

Links to

Previous [ This work is part of their art task that they would be doing in the Eisteddfod.

Leaming

Opening

Phase “The children will cary out their research on Welsh castles, looking t the different structures
and designs

“Teaching &

Care “The children will have the independence to research a Welsh castle and recreate it using their

Leamning | artisic skills. They have the freedom to do this in whichever way they prefer whether that be:

out of cardboard, paint, lego o a drawing. I will model a few cxamples of how they can do
this.

AL

Complete a self assessment/reflection sheet at the end of the lesson.
4cp

Ambitious, capable learners

- Set high standards and seck and enioy challenge.

- Can explain the ideas and concepts they are leaming about

Enterprising, creative contributors
- Apply knowledge and skill 10 create ideas and products.

Ethically, informed citizens
- Knowledgable about their culture, community, society and the world.

Healthy, cpnfident individuals
- Face and overcome challenge.

Plenary

Explain what materials you have used and why?

‘What castle have you chosen? Why?
What inspired you?
‘What's your favourite/least favourite aspect of your castle?
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