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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
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Welsh Government (WG) describe the Welsh language as a treasure of Wales but recognise that it is not widely spoken enough. This instigated the implementation of Cymraeg 2050 where former Welsh first minister states “Our ambition as Welsh Government is to see the number of people able to enjoy speaking and using Welsh reach a million by 2050.” (WG, 2017, p. 2).  This means that according to WG (2017) in around 30 years the number of Welsh speakers is set to double, and it is clear that the education system will play a significant part in this. Estyn’s Annual Report (2018) claims that although progress in Welsh language development is made throughout the Foundation Phase (FP), in Key Stage 2 (KS2) children progress slower and lack the confidence needed to speak the language. This suggests that progress needs to be continued throughout FP, KS2 and beyond in order to reach WG’s ambitious target. ‘Non-Native English Students Learning in English’ is an article written by Bernardo and Gaerlan for a university in the Philippines that reflects on and reviews research regarding Filipino students learning a second language (L2) and learning in both Filipino and English. Bernardo and Gaerlan’s article (2011) discusses the cognitive processes and the effect of bilingualism on their learning and how it may help or hinder their English development. Following some research on the authors of the article, several sources including ResearchGate (date N/A) claim Bernardo is a distinguished professor who has written various pieces of the social aspects of Asian societies as well as focusing on education in these countries and has been doing so since the 1990’s. Additionally, he supervises co-author Gaerlan, so it may be assumed she is also a credible author with an insight into similar topics as Bernardo. Benardo and Gaerlan’s reference list also supports their background in this area citing their previous work numerously. Therefore, this article is a credible source and may provide ideas that could be adapted and implemented into the teaching and development of second language Welsh in Wales to reach the Government’s target. It also provides a deeper understanding of the cognitive processes linked to developing language skills and thus will be critically analysed to decide whether the information is relevant and adaptable to Wales’s current situation. 
“There is also evidence that successful learning of another language can influence the capacity to learn subsequent languages and may have wider cognitive benefits.” (Donaldson, 2015, p. 48). Donaldson believes that learning an additional language may help with cognitive thinking and Bernardo and Gaerlan (2011) appear to agree with him, stating that bilingual students could access prior knowledge better to help with mathematical problems as they can recall information in English whilst retaining knowledge in Filipino, as well as generate ideas better than monolinguists. Although, this may not be the case for all bilingual students. They are also supported by Jones-Diaz who states: “comparative studied between monolinguals and bilinguals have shown that bilingual children demonstrate more sophisticated cognitive skills including advanced concept formation, classification, divergent thinking and problem solving” (Jones-Diaz, 1997). This further highlights the benefits of bilingualism on a person’s thinking processes and provides additional examples as to why it may help children for life. However, neither Donaldson nor Bernardo and Gaerlan specify what the criteria is to be bilingual. Mayor (1994) claims that it is personal judgement on whether someone is bilingual or not, this may be helpful to the WG when determining whether their 2050 target has been met. On one side of the argument, Oestreicher (1974) claims that bilingualism is the mastery of two languages, whereas Diebold (1964) believes if you can say one word in a different language then you are bilingual – therefore suggesting that most people are bilingual. The unclear definition makes it difficult to determine whether people are bilingual or not and therefore difficult to measure the effects bilingualism has. Cummins (1979) offers a two-level insight of bilingualism, Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP). BICS are lower fluency, incidental language and simple sentence structures which are similar to how Welsh is taught in Primary school. Whereas, CALP is higher fluency including subject specific and academic language which appears to be promoted in the Philippines by teaching various subjects through the medium of English. CALP may be unattainable in Wales as only Welsh lessons are taught through the medium of Welsh in significantly less teaching time than English, Maths and Science and is not seen as a cross-curricular resource currently or in Donaldson’s 2022 Curriculum, thus not providing the opportunities to teach other subject specific language in order to develop their L2 further. 
Moreover, the article also shows that the attitude towards learning English as an additional language in the Philippines is extremely positive, when this is not always the case in Wales. Bernardo and Gaerlan (2011) claim that learning English is not the goal in itself, in fact being competent in the language opens up more opportunities for students from accessing higher education to qualifying for advanced jobs or travelling the world. “Motivation is one of the main determinants of second language (L2) learning achievement” (Dornyei, 1994). Dornyei supports Bernardo and Gaerlan’s claim that being aware of the benefits of learning the language will encourage you to work harder in it in order to achieve. However, Trang (2007), when carrying out a case study of the resistance to learning English in Vietnam, claims that motivation is not enough and despite English growing in importance worldwide the rates of ‘dropping out’ of the subject after compulsion ends are considerable. Trang links this to lack of motivation as well as lack of knowledge in the subject for students to want to continue. This can be linked to the learning in Wales as from experience from time in Secondary school, it is known that students may struggle to see the benefit of learning Welsh and question when they would use it in the future, which may have led to peers choosing not to pursue Welsh as a GCSE and thus becoming disengaged in the lessons when they were present. Similarly, on Personal Teaching Experience (PTE) children in KS2 specifically appeared disengaged at the mention of Welsh and as well questioned the intention behind learning the language, some accepting defeat before even attempting the activity. Welsh Minister Eluned Morgan (2019) pushes for more frequent use of the Welsh language and its importance but highlights the cultural importance of the language rather than why it may prove useful. However, the cultural aspect of the language may not be enough for children to develop their language. On the contrary, Careers Wales have dedicated a page to emphasise the importance of learning Welsh to help with employability which could be used to motivate the students learning Welsh. 

Additionally, the article states “parents demand English-language education” (Bernardo and Gaerlan, 2011). This shows that not only are the children motivated, but the parents play an active role in encouraging their children to learn English to consequently open up more opportunities for their children. “It’s generally recognised that parental support can have a significant impact on pupils’ achievement” (Estyn, 2018). This supports that having parental support and encouragement will motivate learners and therefore they will achieve better. An article by Lyon and Ellis (2010) claims that 86% of parents, from both Welsh and English-speaking backgrounds, have a positive attitude towards their children learning Welsh and most expected Welsh to be used as much in the future as it is at present, but we know that it should increase following the WG’s 2050 target. Again, on PTE it was noted that parents were more concerned with their children’s progress in Maths and English over Welsh, and many were unable to see the reason they were continuing to learn Welsh in school. Thus, suggesting that parents’ attitudes elsewhere in the world are better than in Wales, creating a potential obstacle for children’s engagement. Despite the previously mentioned statistics of parents in favour of learning Welsh, just 41,397 children are able to access and speak Welsh at home, in comparison to the 352,632 who cannot. (WG, 2019). This shows that although the majority of parents appear in favour of learning Welsh, most are unable to facilitate this learning out of school time which could mean that pupils from these homes are at a disadvantage when it comes to language development and may struggle to retain knowledge or perhaps become disengaged as there is no role model for language out of school. The term ‘role model’ is used by Bernardo and Gaerlan (2011) when speaking about the student’s view of the teachers, explaining that the teachers are a great role model of language. From PTE, there is an understanding that the majority of teachers are not as developed in Welsh as they perhaps should be and therefore may not be adequate role models, therefore it is not only the parent’s responsibility. As mentioned earlier, Estyn (2018) report that children’s confidence and standards of Welsh become poorer in KS2 and perhaps a reason for that is that parents and guardians are advanced enough to support children with their language development as it becomes more complex, as well as teachers. Grosjean (2010) says bilingual people use the language on a daily basis, therefore those children may never be considered bilingual as they would not communicate at home with family in their L2. Due to the wide-spoken nature of the English language, Bernardo and Gaerlan (2011) explain that students believed exposure to the language at home was an important part of their L2 development and they were able to code-switch whilst at home. As shown by the earlier statistics this may not the case for Welsh students. 

Additionally, Bernardo and Gaerlan (2011) also state that media affects their L2 development as popular television programmes, music and films that students want to engage in may be in English. Woo et al. (2007) again links this to motivation as the students may be motivated to learn the language in order to follow a series or support a musician and engage with media. Furthermore, an investigation by Kuppens (2010) finds that incidental language is picked up through watching L2 shows and explains that watching such shows with subtitles can improve your ability to translate from your first language to your L2 and vice versa, whilst developing their L2 competency. However, Oroujlou (2012) states that although it is beneficial to portray the language being used in context, it may make the children create an idea of what they should be like, and if they are not this may affect their confidence. As part of the FP Framework (2015) children should be provided with the opportunity to “experience media such as children’s TV programmes and animated tales on CD” (WG, 2015). This is reiterated in the KS2 Framework (2015) also stating children should “experience DVDs, tapes, a theatrical performance” (WG, 2015). It is therefore clear that media is a requirement of the Welsh curriculum, however from experience little media has been observed and if it used it is often outdated and unrelatable - books are more commonly used as a stimulus for Welsh development over media. Additionally, most popular shows are shown in English and except S4C, Welsh students have no access to Welsh media making L2 media more accessible to students learning English over Welsh.

To conclude, despite no clear definition of bilingualism research suggests it does help your cognitive processes. From analysing the Bernardo and Gaerlan’s article and researching information on the teaching of L2 Welsh it is clear that the teaching of English is better received by pupils and parents collectively based on the numerous opportunities a firm knowledge of the language presents. The motivation to learn English is understandably higher in the Philippines as Welsh children are not educated on the possibilities Welsh fluency holds for them and how it may benefit them in the future. Additionally, it is suggested that there is a requirement to learn English in order to keep up to date with popular media, unlike Welsh. However, the article explains that students have more support at home, as well as a higher standard of teaching in order to develop the language and ensure progression. All of these factors conclude that students in the Philippines have a higher standard of their L2 than in Wales, and that if the teaching and learning of Welsh was to the standard of the Philippines there would be more bilingual students in Wales.
Following this analysis and additional research, here are 5 recommendations that may ensure better progress in Welsh language development:

1. All teachers need to increase their standard of Welsh to support pupils by attending a Welsh Sabbatical Course.
2. Schools should hold Welsh lessons for parents to ensure children can be supported at home.
3. Up-to-date Welsh media is created and utilised in school to engage students and develop language.
4. More incentives/benefits to being bilingual and a better education on why it is important and the opportunities it will produce, which may motivate students.
5. Teach more academic Welsh terminology in a cross-curricular approach to broaden vocabulary and use L2 in various contexts. 
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