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Using your knowledge of teaching 7-11 year olds, write a proposal for a school community project.
Having strong community links with schools often encourages higher academic outcomes and attendance for pupils (associates, 2016). To create strong links within my chosen community I have created a proposal that is based on a soup kitchen open on a monthly basis run by year 5 and 6 for the community. During this project pupils will be developing their health and wellbeing knowledge by cooking healthy soups and learning what effect this will have on their community (Government, 2022). This blends with the schools’ healthy schools focus which includes eating healthy foods as well as emotional health and wellbeing (School, n.d.). Pupils will also progress in their language, literacy and communication within the communication by writing to a variety of organisations in order to ask for vegetables and bread, the students will write bilingual signs for the soups and communicate with the community during the project. In the long-term following success of the first day, it can be proposed that the school begin to grow their own vegetables possibly run by year 3 and 4 to keep a sustainable turnover of the soup kitchen. The school in which the project is based on is in an area of high deprivation. The school has 38% of pupils currently entitled to free school meals which indicates a high level of deprivation in the area. 21% of the students in the school have been identified as having additional learning needs and 2% have English as an additional language (Wales, n.d.).  Due to the cost-of-living crisis there were 61.1% of households that are deprived in at least one dimension at the time of the 2021 census in the community (Williams, 2022). Cost of living crisis has meant that many families have had to decrease their spending and, in some cases, cannot afford to feed their families. Therefore, hosting a soup kitchen for the local community will reduce stress for the community during these times and allow for parents of the children attending and various other parts of the community to gather socially in a safe space.
Bronfenbrenner’s ecological systems theory portrays holistic child development as a complicated result of their multilevel surroundings. Bronfenbrenner believes that there are 5 systems that effect a child’s development both directly and indirectly. The microsystem and mesosystem are the systems closest to a child and have the most direct impact on development; these systems consist of parents, peers, schools, religious organisations, neighbour hood playground. The two closest systems to the child are known more commonly as the local community. Relationships within these systems are “bi-directional, meaning the child can be influenced by other people in their environment and is also capable of changing the beliefs and actions of other people too” (McLeod, 2023). When children are able to create bonds and secure positive relationships with the community it supports and nurtures a positive development for young people, allowing them to become healthy confident individuals.  The ecosystem is a range of informal and formal social structures which indirectly effect a child’s development an example of this is if a parent had a stressful day at work and came home “The parent may come home and have a short temper with the child as a result of something which happened in the workplace, resulting in a negative effect on development.” (McLeod, 2023). The macrosystem and chronosystem have the largest indirect effect on children, these systems are comprised of factors such as socioeconomic and environmental changes these can effect children in a variety of ways from the way they are raised and the environment they are raised in. Children that live in first world countries by a wealthy family will develop differently to a child from a third world country in deprived areas (Urie Bronfrenbrenner and Stephen J. Ceci, 1994).  Each system effects children in a variety of ways; therefore, educators and the community have a duty to work together to create positive experiences for the children and their mesosystems to encourage positive holistic development as far as possible with resources and time they have available. Holistic development is a fundamental part in the new curriculum Welsh government (2022) believe that all teachers “should recognise the individual learning needs and backgrounds of each learner and encourage a holistic view of each learner’s development.” The Montessori approach collaborates holistic development and community and has created a hands-on play based teaching approach in education, Maria Montessori wanted children to be independent and holistically developed. “Help me do it by myself” encapsulates the meaning of Montessori learning. Montessori learning provides parents with resources and information to support holistic development and keep a positive relationship with other factors in a child’s microsystem (Education, 2021). Working with the community can aid social development in students who may have delayed development. Lev Vygotsky’s theory sociocultural theory of cognitive development demonstrates cognitive development as socially nurtured development process that is affected by culture and collaborative engagements. Vygotsky zone of proximal development (zpd) refers to the most achievable developmental stage for an individual with the help of a more knowledgeable other (MKO) to support the development. Vygotsky portrays more knowledgeable others as “cooperative or collaborative dialogue. The child seeks to understand the actions or instructions provided by the tutor (often the parent or teacher) and then internalizes the information, using it to guide or regulate their performance.” By internalising the actions of other children are given the information to choose the next steps in their development and be able to direct their own social and cognitive development. A more knowledgeable other refers to an individual at a higher stage in their development that is able to lead their peers / students to develop to the next stage through social interaction (Lev Vygotsky, Michael Cole, Vera John-Steiner, Sylvia Scribner, Ellen Souberman, 1978).  Positive community relationships with schools and peers is underpinned by Lev Vygotsky’s sociocultural theory of cognitive development the community is able to act as a MKO to the students in school and help them to reach the zone of proximal development through communication, trips and school projects. By having connections students will be able to develop socially through experiencing social activities the school and community have to offer such as afterschool clubs and youth centres in these provisions students will be able to meet new people while developing holistically.  A community focused school is a school that focuses on providing its students, their families and the local community by providing a range of provisions often outside of school opening hours. Community focused schools must work closely with their local authority to provide the community with a range of provisions that are needed as local authorities are responsible for community activities and have the rights to provide these provisions (Gov.wales, 2009).  School B is in a predominantly gypsy Roma community; school B introduced the priory project which “is more flexible attendance than mainstream school and focuses on vocational subjects, since the project was introduced attendance and the number of qualifications gained has been increased”. Since the success of the priory project school B began to open the project for parents as well and due to this “over 3,000 adults have registered with the project and 200 are working towards a degree”. The use of the project has created a range of positive community relationships and created a wide range of opportunity for the school that the children benefit from. School B have also seen an improvement on the relationship between the students and teachers with attendance improving and gypsy students being able to go on overnight trips with the school for the first time (insitiue, 2020). 
The soup kitchen in school A would be implemented during December for the first opening. The school would be using the cafeteria to cook and create a range of soups. For example, tomato and vegetable soup. By making healthy soups children will begin to understand the importance of healthy food and show students that healthy food is not only foods they do not enjoy the taste off. By teaching students, the importance of healthy foods primary schools can strive to show the importance of a healthy diet which can prevent disordered eating and obesity (Robinson, 2006). The aim of the project would be to create a stronger positive relationship between students and their exosystem; Bronfenbrenner believes that strong relationships within the exosystem children are able to continue their holistic development without delays. However, children with weak relationships between their communities have holistic developmental delays (McLeod, 2023).  School A has 12 members of staff across year 5 and 6 which include six teachers and their learning support assistants this enables the school year groups to create the project and allow for some teachers to leave the classroom for short periods of time, however due to the fact that the project take around 15 hours in total to set up and would not be suitable to hold the soup kitchen during school time. The project will be hosted from 13:00 on a Friday as that is when school A finishes and therefore all teachers are available to volunteer if they wish to support the project. Year 5 and 6 pupils will be invited to stay to provide the soup kitchen. The aim of the proposal is that a majority of the community including the pupil’s parents will come to the soup kitchen, parents should engage in their child’s education in order to create confident individuals (Margy Whalley and the pen green centre team, 2007).  This is to develop one of the four purposes in the curriculum for Wales 2022 “healthy confident individuals who are ready to lead fulfilling lives as valued members of society”. When School A looked into what they were doing within key stage 2 they saw that they had been neglecting this area of the 4 purposes (School, n.d.).  However, school budgets are a key consideration within this project. Due to budget cuts from 2010 to current schools across the United Kingdom have seen a 10.5% impact on their available spending money (Union, 2023). Therefore, schools must consider how they will fund projects, school A receives the pupil development grant (PDG) where they get £203,550 for the academic year £159,850 of which is intended for key stage 2. one of their aims for this grant is to “supporting parents to support their child’s learning and emotional development. Supporting families to achieve themselves.”  In order to do this school A offers “a range of parental engagement activities.” (Bowen, 2022) The proposal is covered by one of the aims for the pupil development grant in school A and their for could be covered by the PDG, the school focuses on providing the pupils with enhanced curriculum based opportunities. Doing this research I believe that the soup kitchen fits a range of the schools aims for the use of the PDG. On the other hand if there was no room left in the budget then another way to fund the project would be to ask for volunteers to run the soup kitchen at 13:00 on Fridays this could be parents or teacher and their students. By asking teachers to volunteer this will ensure that there is no budgeting costs for staffing. To reduce costs when it comes to the project students will write letters to local supermarkets and puffin produce asking for a donation of vegetables and bread. Puffin produce will be the main source of donated vegetables for the soup kitchen project as they believe in create a sustainable future and doing the right thing (Produce, 2023), this will once again reduce costs in the project and create a sustainable project. However, by using the school cafeteria to make the soup for the project the cost of cooks and electricity must be brought into consideration due to the extended hours each staff member in the kitchen works it would cost the school around £41.68 for each member off staff – if they are all on national living wage and work 4 hours (gov.uk, 2023). Therefore, the project would most likely need to be incorporated into the PDG to ensure essential costs are covered for the proposal, as it is a grant the school receives prior to the project proposal. A barrier to the proposal is engagement from the community, due to the nature of the project some members of the community may feel shame and embarrassment coming to the soup kitchen and therefore the school must ensure all parents feel that this school is a non-judgemental place during the soup kitchen. This can be done in a variety of ways such as letting children run the project and therefore parents and members of the community will see the project as supporting students learning.
To measure the impact of the proposal on students learning the year 5 and 6 teachers will be monitoring the students work in relation to the Welsh government’s progression steps. At the start of the project teachers will record where students are at in their learning by using progression steps. The expectation from teacher is that students aged 9-11 will be between progression step 2 and 3, for this project students will be focusing on “our decision making impacts our lives and the lives of others” (Government, 2022) which is linked into the four purposes making students ethically informed citizens (government, 2022). The aim of the soup kitchen is for students to progress to the third progression step in the what matters statement “I can recognise that some decisions I make will have a long-term impact on my life and the lives of others.” Students will reach this progression step by understanding how the project may have impacted their community and through engaging with the community during the open evening of the soup kitchen. To measure this students will be tasked to create a PowerPoint talking about the soup kitchen and the community that attended. They will need to speak to the community and ask them about their hobbies, jobs and ask if they have anything they would like to talk about including why they attended the soup kitchen and how it has impacted them. This will help the children to experience the community and create relationships outside of school therefore strengthening their exosystem (McLeod, 2023). Students progress will also be monitored in the language, literature and communication area of learning experience (AOLE) students are expected to be in progression step 2 going up to progression step 3. The progression step this project will be aiming to benefit is “I can adapt and manipulate language and make appropriate choices about vocabulary, idiomatic language and syntax in order to express myself with fluency and clarity” (Government, 2022) as the students will be learning how to write letters around this time the project will fit into the school A’s curriculum and could be the end piece for the topic. The letters will be assessed by the teachers and compared to letters the students wrote before the topic to show progression. Furthermore, “The disadvantage gap index has increased from 2.91 in 2019 to 3.23 in 2022” (Gov.uk, 2022) which is why the school will be monitoring the attainment gap within classrooms throughout the project using assessment for learning as the key assessment type during the project. Assessment for learning helps teachers to support students with lower abilities while being able to encourage high achieving students. This can be done by differentiating the learning for each student to ensure the learning is at a suitable level for each member of the classroom (Wiliam, 2006). Teachers will differentiate the language literacy and communication tasks for students to follow Dylan Wiliam’s assessment for learning. However, during the health and well-being tasks teachers will group the children in mixed ability to create the PowerPoint. Lev Vygotsky 1978 created the more knowledgeable other (MKO) theory, Vygotsky believes that when children are paired with an individual who has a better understanding of a topic, they are able to share knowledge and bring children into their zone of proximal development (McLeod, 2023). Another way in which impact of the project will be measured is to monitor contact with parents and the community; the teachers will keep constant contact with parents via google classrooms and talking at the school gate. The school would hope that parents become more open and form positive relations with the school as when parents participate and collaborate with the school it creates an ethos for the school which focus’ on community and parental engagement (Whalley, 2007). 
The soup kitchen project proposal will aim to engage pupils and encourage attendance in school for a range of students. Guidance from the United Kingdom’s government for improving attendance is “Build respectful relationships with staff, pupils, families and other stakeholders in order to secure their trust and engagement. Make sure there is a welcoming and positive culture across the school.” (Gov.uk, 2022) The soup kitchen is a project designed to create positive relationships and experiences through the community, securing trust and engagement creates strength between the community and school. The soup kitchen will be a positive environment for the community to be able to talk to each other about any issues they may be experiencing and find others who have had / are having the same experience and discover links to help with the issues they are receiving. While running the soup kitchen staff, community and pupils must be respectful of boundaries that people may have and ensure they treat every member of the community with dignity as to avoid any negative experiences. There have been a range of food-based projects within schools most of which have had positive outcomes. The big bocs bywd is a vegetable based project in Wales that originated in School C where food was sourced from local supermarkets and charities (Jules Davies, 2021).  The big bocs bywd was shown to have a lot of benefits for its students and community including  “Stronger Relationships – Our community has grown closer together with one main aim of WELLBEING!” (bywd, n.d.). Therefore, it would be reasonable to see how the soup kitchen could make an impact on the community during challenging times for example the cost-of-living crisis and the energy crisis currently effecting the United Kingdom.  However, as the project would require staff to work additional hours and therefore it must come into consideration as a part of this project as budgeting is something that must be considered as all staff must be paid for their time. Schools may not have the money to keep the lights electricity running for the additional required time on top of the extra wages. The staff could be asked to volunteer for the soup kitchen to save on wages however it is not certain that staff will want to volunteer due to having prior commitments or their personal beliefs. There may not be room in the budget for resources such as produce when it comes to the project. This can be overcome by asking for donations of food from charities, companies and supermarkets such as puffin produce (Produce, 2023). Patch is a local charity set up in 2008 aims to combat hardship in their local community, patch gives food to people living in poverty and has a high turnover of food (Patch, 2023). It would be possible for school A to reach out to Patch to create a link and ask for a donation of resources, this would create an additional link with the community and could eliminate the weakness of the project where there is a lack of produce. Following a successful soup kitchen there would be an opportunity for the soup kitchen to open one a term for the community. This will help the school to develop the healthy confident individuals 4 purpose driver (government, 2022) that the school has been lacking before the project.  By continuing the soup kitchen termly the community would be able to develop strong relationships with the community over a long period of time and therefore create opportunities for the school to work with the community in a range of other ways. Another opportunity in which the soup kitchen could lead to is creating a vegetable garden in the field in the school premises to develop emotional wellbeing in 7–9-year-olds in order to support the soup kitchen become a sustainable project that can become something that younger years look forward to. However, a lack of engagement can threaten the project due to the time and money the project will take. If there is a lack of engagement in the soup kitchen it could delay students’ development by creating negative relationships with the community meaning students could attain lower educational outcomes and attendance could suffer. One reason the community may not want to engage with the project is due to the fact that parents and members of the community may have had personal negative experiences with schools. By being in communication with parents regularly.
The aim of the soup kitchen will engage the community with the school and create positive relationships and support children’s ecological systems. The soup kitchen will allow students to interact with the community who can act as more knowledgeable others in conversations and activities, community relationships can also create a range of opportunities for schools that are connected to the curriculum and support the pupils holistic development. This project will be supported by range of QTS standards including “four purpose learners”. The expectation of this standard is to “demonstrate a knowledge and understanding of the needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.” by acknowledging the key four purpose drivers used in this project and making sure there are steps in place to acknowledge the purposes throughout the project. The project will also be supported by “real life authentic contexts”. The expectation is that “The student-teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.” During this project the students will be researching where the project comes from to understand the context for the project. Additionally, by running the soup kitchen the students are going to be able to experience the soup kitchen to additionally support the QTS standard. Furthermore, involving partners in learning will be a key QTS standard for this project. The expectation is “The importance of positive parent/carer involvement is understood, and opportunities are taken to observe and evaluate processes”, this project aims to show pupils and the community the role of positive community relationships and encourage parents / careers to continue developing a positive relationship with the school in order to support students and their education.  Welsh language skills will be a focus for the school project. By creating bi-lingual signs for soup kitchen it shows a “pro-active approach to incremental development of personal skills in the use of the Welsh language.” 
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HELPFUL HARMFUL
INTERNAL Strengths Weaknesses
(within the school) What strengths can the school offer to your project, e.g. What weaknesses does the school bring to the project, e.g.
- Staff expertise - cooks - Staffing
- Year group pupil engagement - Products for soup
- Food incentives are successful. - Estynreports
- Strong community beforehand - Resources
- Large kitchen facilities - Students sometimes live a long distance from the school and
- High number of staff and pupils can’t stay after
- Large spaces for community gathering. Staff may have commitments
- Early finish on Friday
EXTERNAL Opportunities Threats
(outside the school) | What opportunities can the school-community project offer, e.g. What challenges or barriers come from outside the school, e.g.
- Strengthening the relationship between school and - Budget
community - Deprivation
Development of Four Purposes - Lack of engagement
Engage parents in their children’s learning. - Parents don’t want to engage due to own experiences.
Possible vegetable patch run by lower year groups Events may happen on the same day that are more
appealing
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