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Introduction
As the world moves through new developments in technology, life-altering pandemics and the ever-changing world which learners find themselves in, it is clear that there is a significant importance for education to adapt and move with it. The purpose of this research is to analyse the impact of a School Development Plan (SDP) within the context of a school and the steps which are taken to ensure the plan comes to fruition.
In accordance with the Welsh Government’s school improvement guidance (Hwb, 2022) the main goal of SDPs is to aid learners to achieve the best possible outcomes and learning experiences, regardless of their circumstance. An integral aspect to ensure that each student reaches their potential is for schools to support students in working toward the four purposes of the curriculum (Donaldson, 2015). 
The focus of this research will lend itself to the “healthy, confident individuals” purposes, particularly where learners are building upon their mental and emotional well-being by developing confidence, resilience and empathy. The aspect of my placement schools’ SDP on which I will be conducting further research and analysis is titled ‘Wellbeing, equity and inclusion; developing equality, diversity and inclusion’ (School X, 2022).
Literature Review
This research, at its core, is centred around School X’s development of support surrounding student’s mental and emotional wellbeing, as outlined in their SDP. Through self-conducted research and meeting with various personnel in the school who could better explain the specific goals which School X planned to undertake, I gained an understanding of the process of developing a SDP.
According of Bronfenbrenner’s Ecological Systems Theory (1974), a child’s development is effected by multiple aspects of their life and the world around them. These five structures are defined by Bronfenbrenner as ‘Systems’, including the microsystem, macrosystem and exosystem. All of these systems include different aspects of a child’s life, such as peers, media and environmental changes, and Bronfenbrenner organised them by the level of influence they had on a child. This theory is widely accepted in the educational community (Santa Clara University, no date) due to its holistic approach, which acknowledges all aspects of a student’s life. The holistic approach imparted by Bronfenbrenner works in alignment with the new Welsh curriculum, as both take into consideration the learner, the school and the wider community. 
With this in mind, however, Bronfenbrenner’s theory is sometimes critiqued, due to the many changes it underwent since its publication in 1974, Eriksson, Ghazinour and Hammarstrom discuss how majority of people who apply Bronfenbrenner’s theory to their work fair to recognise the links between each system and the following effects they may have on the child, therefore not applying the theory in the way which it was intended.
According to the National Resource for evaluation and improvement provided by the Welsh Government (no date), “self-evaluation and improvement processes are fundamental to school effectiveness”, therefore the use of documents such as these to guide schools in an effort to best support learners are vital. The three main aspects, as guided by the Welsh Government, are as follows: information and evidence, evaluation and improvement and accountability (Hwb, no date). 
According to Thomson (2010) schools are constantly changing for a multitude of reasons, including students becoming disengaged and the fact that schools are “still inadequate to prepare children and young people for… the 21st century” (Thomson, 2010, pg 13). Thomson’s observation that schools are in a constant state of adaptation is mirrored in the way that learner’s life are in a constant state of change. Outlined by the WJEC’s guidance on Health and Wellbeing (2019), children’s lives are constantly effected by change, particularly during developmental or educational milestones. Both of these observations are evidenced by a conversation I had with Teacher A in my placement school, who stated that “Wellbeing will never be taken off of the SDP,” as the world evolves and children are expected to evolve alongside it, schools need to be constantly evaluating changes in their student’s wellbeing.
Estyn’s report ‘Healthy and Happy’ (2019) highlights the impact of schools on pupils’ health and wellbeing, the findings described in the report tell that majority of schools in Wales follow a “whole-school” approach to health and wellbeing by implementing a multitude of tactics including, but not limited to, specified policies, dedicated wellbeing leads and a supportive pastoral team, in hopes to aid learners in becoming healthy, confident individuals (Donaldson, 2015). The report makes significant reference to the School Health Research Network (SHRN), which holds a survey for a large majority of schools in Wales and releases comparative data which can aid schools in understanding what concerns students across all backgrounds. The 2021-2022 SHRN survey was completed by over 120,000 pupils from across 202 schools, and as outlined by SHRN, pupils’ health and well-being is held at the heart of education (Page, Angel, Ogada, Young and Murphy, 2023). The survey reports that over half of the students surveyed reported feeling at least some pressure around school and almost half of the surveyed reported mental health symptoms. The SHRN report also refers to the ‘Health Behaviour in School-aged Children’ (HBSC) report, which is a cross-national study (WHO, 2020), to compare findings with others around the world. 
Estyns’ ‘Healthy and Happy’ report (2019) notes that relationships in schools are a critical aspect which affects pupils’ health and wellbeing, particularly the relationships between teachers and pupils, and peer relationships. Estyns’ recommendations in regard to the health and well-being of learners include implementing a whole-school approach to support all pupils, acknowledge pupil voice to guide schools in developing their methods to health and wellbeing and prepare new teachers to support pupils’ health and wellbeing. With this in mind, schools must implement these tactics to support all students, Senedd’s ‘Mind over matter’ (2017) report on the change needed to support young people’s mental health notes that with “appropriate and timely intervention and support, children and young people can live well and happy lives.” (Senedd, 2017, pg 10). According to the Welsh Government’s ‘Well-being of Future Generations Act’ (2015) it lists the goals for a future Wales, particularly “a healthier Wales,” where people’s physical and mental well-being is supported and a shared understanding for a happier, healthier future is communicated.
Developing an Action Plan
Developing a SDP is a never ending cycle (Welsh Gov., 2014), beginning with a goal which the school is aiming to achieve, for the purpose of this research, the goal is listed in School X’s SDP as ‘Wellbeing, equity and inclusion’. From this goal, the school may begin the process of self-evaluation, where school leadership may establish how well the school is currently performing, areas for both strength and improvement and what actions are needed to make the improvements. Self-evaluation will take place consistently throughout the implementation of the improvements, to allow for any adaptations to be made by the schools if a method used is ineffective. Some methods used by schools to gain an understanding of what should be improved upon include qualitative data such as pupil voice, inspection reports or information regarding pupils’ wellbeing, it also may include the collation of quantitative data such as year group surveys, tracking learners’ progress and school comparative information, such as the SHRN survey. The Welsh government places significant importance on the aspect of self-evaluation and even provides training to school Governors on the most efficient ways to collate and assess data (Welsh Gov., 2020).
When speaking to both the student and staff wellbeing leads in School X, it became increasingly clear the methods they used in order to determine the improvements which were needed in order to increase learners’ wellbeing within the school. Teacher A referenced the importance of receiving pupil voice when it comes to measuring wellbeing, which they implemented through focus groups. School X implements both the SHRN survey and also the Child Outcomes Research Consortium (CORC) survey to evaluate pupil’s wellbeing and particular worries. The CORC survey questions learners on mental health and wellbeing, emotional strengths and skills and support networks (CORC, no date), to gain an understanding on how all of these aspects effects pupil’s everyday life. School X also identified this area of need through evaluations based off of information gained from Mentally Healthy Schools.
The next step in creating a SDP is strategic planning (Welsh Gov., 2014) where schools make effective decisions regarding the steps needed to achieve the goal which they set out in the SDP. It is of particular importance, at this juncture to involve all school partners and stakeholders in the aims of the SDP, as encouraged by the Welsh Government. This aspect of planning is extremely important to create a collaborative effort towards improvement within the school. Brighouse and Woods (1999) emphasise the importance of involving all the necessary personnel in the improvement of the school in aim to have a “critical friend” (pg. 108) to identify with the school’s success and failures and see strengths as well as room for improvement. Brighouse and Woods therefore share the same ideology as the Welsh Government in the regards that involving stakeholders is a vital part of school improvement.
In order to ensure that improvement is a shared endeavour with stakeholders such as parents, carers and other members of the community, School X ensured to create a dedicated section of the school’s website to share the school development plan with the public, so that stakeholders would have a reference to confirm the goals of the school. This is further encouraged by Mentally Healthy Schools, who state that when guardians work in tandem with schools, it has been shown to have a promising, long-lasting effect on the attendance, wellbeing and development of learners. Similarly, the SEARCH framework (Waters, L & Loton, D., 2019) emphasises the importance of positive relationships for learners’ development, therefore positive and informative communication between schools and carers is of the utmost importance.
Following this, the school must begin to implement the tactics outlined in the SDP. During this process, it is important that all staff are aware of the methodology used to improve these areas of need, again, to create a collaborative working environment (Welsh Gov., 2014). The SDP should have clear roles and responsibilities for all staff involved, the actions which should be taken and timelines when appropriate. School X provides an overview of the SDP on the school’s website, for public access, however, they also have more detailed and explicit development plans based around each goal on the SDP (see Appendix 1). This detailed account provides the reader with an outline of the actions taken, timescale, staff/members of the school community involved and success criteria, which is edited as the school achieves each action. Some of these specified goals outlined by School X include “Produce a school emotional health and wellbeing statement” and “Develop a programme of professional supervision for staff in roles with high level of emotional content (School X, 2022)” which display the level of thought which is put into each goal for both students and staff.
The final step in an SDP is reviewing impact (Welsh Gov., 2014), where schools should monitor and review the progress made within each goal of the SDP at least annually. This is to ensure that the school is updating and revising the goals of the SDP as improvements are being made. School X undertakes the progress of reviewing impact of the methods for improvement implemented by meeting with the original focus groups and discussing ways to improve, refining through interactions with staff, pupils and parents and as previously mentioned, comparing school findings with that of national and cross-national surveys. Encouraged by the Welsh Government (2022), self-evaluation and improvement is the best way to support the most fulfilling learning experiences and outcomes for all learners, regardless of their background.
Reflection and Evaluation
School X has made an effective start on their goal of developing the wellbeing of students in the school, as identified in their SDP, they had numerous actions which were to be undertaken in aid of this. After identifying wellbeing as a focus in their SDP, they listed multiple actions to be taken (Appendix 1), many of which are ongoing, as the school continuously finds new and improved ways to reach their goals. 
I feel the most effective step which School X has taken towards their goal of bettering wellbeing in students is appointing a dedicated student well-being lead. When speaking to students through my electives experience, it was clear that students had a good understanding of who the student well-being lead was and also who they were able to speak to regarding a problem. I feel that this is vital to the effectiveness of aspect of the SDP, so that students have a shared understanding of who is available to them for support and advice.
Furthermore, I feel that School X have made an impressive effort to provide resources and support for students and staff who may need it. To do this, School X dedicated a section of the schools’ website to ‘Well-being’ which had two portals; staff wellbeing and student wellbeing. This is in line with the Welsh Government’s advice to adopt a whole-school approach to wellbeing (Welsh Gov., 2014) in order to best support students and staff.
I do feel that School X has made effective progress in their goal towards improving well-being, however, I feel that this movement needs to be implemented more consistently at all levels of employee. When speaking to learners during the electives experience, I found that students did not feel comfortable enough to go to more recognisable members of staff, such as their form tutors, with their issues such as worries or bullying, and they would immediately to the pastoral team. I feel that if pupils were assured that the teachers they see on a daily basis were able to support them in a similar way, this would make for further positive relationships between students and teachers as emotionally available adults (EAA) (Trauma Informed Schools UK, no date).
Conclusion
To conclude, the use of SDPs within education are vital to ensure that schools are able to provide students with the most appropriate and encouraging learning environment. My gained understanding of the process of a SDP has influenced my teaching practice, as I gained an understanding of the impact of health and wellbeing on learners’ development and also the importance of self-evaluation at school level. Self-evaluation is an integral part of education, as teachers are constantly adapting lesson plans and resources to better support the students across a multitude of classes and year groups.
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