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“Education is for improving the lives of others and for leaving your community and world better than you found it.” (Landorf. H and Nevin. A, 2007, pp.711-723).

In today’s competitive technology-driven world, the significance of education has never been more important. Without access to education a pupil’s ability to succeed in life will be severely hampered, not only does education, bring knowledge, but understanding of equality, social status, diversity, and disability. An educated inclusive society is a healthy one, with purpose and strive for personal development and advances. 

While education is provided to all children from every background, no matter their status, in the United Kingdom, it is not the same elsewhere in the world, many countries suffer war, inequality, and financial crisis, and are unable to give children an adequate education if any at all, In 2014, sixty million primary school-aged children remained out of school, and fifty-seven percent of those were in Sub-Saharan Africa, meaning that 1 in 5 children of primary age was not receiving an education.( Roser and Ortiz-Ospina, 2013). Having said that, children living in minority countries with robust education systems, are not always able to access the education they need, those who emanate from a lower income or unstable environments may have to assist, or are expected to, support their families, thus leaving less time for education, opposed to an affluent family, whose child can focus entirely on their studies, (Writer, 2020), furthermore, gifted and talented children, may miss out on the support and education they need, due to lack of recognition, social status or the curriculum does not support or enhance their abilities. Although many educational establishments offer the opportunity for grants or scholarships, the uptake from lower socioeconomic pupils is low, whether it be due to awareness, stigma, or inability to take on extra opportunities due to family commitments. Only around one percent of students attending private schools receive full scholarships and just two percent received remissions of seventy-five to ninety-nine percent of fees. (Andersson, 2021).

Income and a family’s financial status can greatly influence the outcome of a child’s education, their ability to advance themselves and positively contribute to society later in life. The House of Lords Social Mobility Committee, Educational opportunities for Children and Young people from Working -class background debate held in 2020, observed that poor educational attainment, low income, and background were linked to social mobility. Noting that background was instrumental to achievement in adulthood. The committee also recognised those individuals with lower socioeconomic status achieve significantly lower levels of education in comparison to individuals from affluent backgrounds. (House of Lords Mobility Committee, 2016). “Two in five (43%) of all poor children are struggling with basic skills at age five, compared to just over a quarter (26%) of their better-off classmates – a national early learning gap of 17 percentage points”. (Save the Children, 2018). 

Prosperous families have the resources to provide a high-quality education for their child and the opportunities for achievement and success, whereas children from families experiencing financial hardship, may have to leave education early to source work, thus affecting the level of education they can attain and therefore the type of job they ultimately achieve. Research published by the Children’s Commissioner for England, Anne Longfield in 2018 divulged, that eighteen percent of school leavers in England, had left school without achieving a level 2 qualification, and of that, thirty-seven percent were children who received free school meals and forty-five percent were children with additional learning needs (ALN). (Children’s Commissioner, 2019). Low income or financial difficulties can cause stress, worry, unwanted stereotyping, and social exclusion, all of which can affect a child’s ability to learn, as well as the type of education they receive. Social exclusion leads to the deprivation of necessary resources essential for participation in society, of which the fundamental causes being poverty, education, neighbourhood, environment, income, and discrimination.

Social exclusion necessitates an individual’s deficiency of resources, rights, and services, economically, socially, culturally, or politically. “Social exclusion is a complex and multi-dimensional process…. It affects both the quality of life of individuals and the equity and cohesion of society as a whole”. (Levitas, 2006). The Centre for the Analysis of Social Exclusion interprets socially excluded individuals as those who live in a community but are unable to access by force of circumstance, everyday activities, that they would like to participate in, emphasizing, that an individual cannot exclude themselves, moreover, it is a culmination of circumstances that is the contributing factor. (Pierson, 2010). 

An inclusive society endeavours to provide equal opportunities for everyone, without consideration of background, promotes equality and participation for all, enabling every one of their residents to have the opportunity to realize their potential in life. The World Summit for Social Development in Copenhagen (1995) described social inclusion, as “a society for all, where every individual has rights and responsibilities, with an active role to play”. (Pierson, 2010, pp 4-24). To be inclusive, a society would demonstrate diversity and actively engage residents in political, economic, and social affairs, with well-being, integration, and community at its core. Inclusion within the educational sector allows children from all backgrounds and abilities to learn alongside each other, without the labelling, stigma, and developmental difference that special schools bring. The Ofsted report, ‘Does it Matter Where children are Taught’, (2006), ascertained, that children with an additional learning need (ALN) or a disability, (LDD), their educational outcomes are greatly improved by the quality of the teaching they receive as opposed to the type. (Knowles and Lander, 2011). According to Skinner (1948), learning is an active process achieved through the exploration of one’s environment, influenced by rewards, punishments, and circumstances. Operant conditioning is a means by which inclusion can be encouraged, children can be taught appropriate behaviours, in terms of attitudes and discrimination, which can then be reinforced and rewarded, when the desired behaviour is exhibited, and conclusions drawn from the consequences of their behaviours. (McLeod, 2018). Learning inclusively, gives children greater understanding and acceptance of additional needs, disabilities, cultures, and diversity. 

Inclusive education bestows every child with the prospect of attending school and attaining their full capabilities, it open ups possibilities for all, including those who would otherwise be in jeopardy of becoming excluded, whether it be ALN, English as an additional language (EAL), gender, minority ethnic and faith groups, being in the foster care system, illness, or geography. The inclusive methodology merits what pupils have to offer regardless of circumstances and supports diverseness, although becoming inclusive demands changes and adaption throughout society. Educational establishments may be required to undertake modifications, training to make learning accessible to all, and societies must adopt new perspectives and understanding of stigmatization and discrimination. According to Vygotsky (1978), a Childs’s development is directly influenced by the attitudes, beliefs, values, and cultures of others, and to fulfil their maximum potential the input of an adult is necessary. (Tassoni et.al, 2005, p.136). 

The Convention on the Rights of the Child 1989, (UNCRC), is unanimous that the best interests of a child should be at the forefront of anything that will determine their futures, and it is every child’s right to be free from violent, abusive, and neglectful environments, to speak for themselves and express opinions, to receive an education and access to appropriate living conditions, as well as a right to life and development. The UNCRC wants all children, irrespective of barriers, to receive the best start in life, achieve their maximum potential and become valuable members of society, who promote an inclusive approach to life. (UNICEF, n.d). “Every child has a fundamental right to education and must be given the opportunity to achieve and maintain an acceptable level of learning”. (The Salamanca statement, 1994, p.3). In Wales, evidence would indicate that poverty directly influences educational attainment, health, and behaviour consequently. It can also impact society in terms of the economy, social cohesion, and can burden public services, the Welsh Government recognises that the deprivation that poverty ensues, has the potential to harm the Welsh economy and thus has set out The Tackling Poverty Action Plan (2012), which aims to focus investment for children from birth right up to adulthood, to diminish inequality from the start. (Sargeant and Thomas 2012). 

All aspects of a child’s development can be affected by poor health, particularly their ability to learn and access education. The Acheson report (1998) acknowledged that health and inequality continue to broaden the divide between the health of affluent individuals and the impoverished. Poor or insufficient diet has long been linked to health, a child who does not receive proper nourishment or suffers illness may experience physical or developmental delays impacting their ability to learn and access education. (Green, 2007, p.156). Health is one of the five main objectives of Every Child Matters framework, along with staying safe, enjoying and achieving, making a positive contribution and economic well-being, successful implementation of these outcomes, will help to breakdown inequalities and barriers preventing access to education, which will not only benefit children and their families but society and future generations as well. (Every Child Matters, 2003, p.14). 

It is broadly recognised that all children should have equal opportunity when it comes to education, even more so, in today’s ethnically diverse societies, where racism, xenophobia, antisemitism, and islamophobia are ever-present. (ECRI, n.d). Education has an important role to play in tackling issues such as equality and inclusion, as this is often where inequality and discrimination begin, without adequate education, children can lack understanding of equality, respect, and tolerance. A child should not be put at a disadvantage, because of the body they were born into, social class, race, or gender, but unfortunately these can present barriers to education accessibility, in terms of type, quality, and results. The UNESCO Convention against discrimination in Education, (1960) describes discrimination within education as, “any distinction, exclusion, limitation, or preference which is derived from an individual’s, race, colour, sex, language, religion, political or other opinions, national or social origin, economies condition or birth”. (UNESCO, 1960).

Racism is a means by which individuals or communities suffer prejudice, because of their colour, culture, or ethnic origin, and even in its most subtle form, has the power to affect an individual’s outcome. The Equality Act is legislation that was brought into action in 2010, discriminating against pupils and those associated with them, based on their gender, race, disability, religion, or sexual orientation unlawful. (Government Equalities Office and Equality and Human Rights Commission, 2013), Racism is a deep-rooted issue, that can prevent children from accessing education, and can directly affect achievement and thus success in life. The Experiences, attitudes, beliefs, and values children are witness to early on in life can drive the way of thinking later, Skinner (1948), suggested children can be ‘conditioned’ to behave in a particular way, because of previous experiences or association, (Green, 2007, p.137 ), thus if a community or families exhibit certain prejudices, discriminatory behaviours or beliefs, children could on go to think that this is the appropriate way to behave. Research conducted by the Diana Award and Nationwide Building society, into racist behaviour and bullying in schools of parents and young people, ascertained that fifty percent of parents felt that racism remains an issue in schools and thirty-two percent of young people had witnessed racism whilst at school. (Morris, 2020). Educational accomplishment can be severely hampered by attitudes, beliefs, and values, a child may not be achieving their full potential, if they are subject to any form of racism in a school, especially where the institution has not handled or understands the issue. It can be particularly detrimental for a child’s identity and mental health as well as impeding their educational attainment. 

Social Inequality concerns one’s class, gender, and ethnicity, and is distinguished by unequal opportunities among different social groups. The Ethnicity and Education: The Evidence on Minority Ethnic pupils aged 5 to 16. (2006), documentation produced by the Department of Education (DfES), noted that twenty-one percent of pupils in state-funded primary education were from minority ethnic pupils, and established that the likelihood of these children encountering deprivation was far greater than White British children, not only that, but the DfES recognised that certain ethnic groups had an increased risk of suffering exclusion, namely the Travelling community, Black Caribbean and Other Black students, and concluded that deprivation is an influencing factor to achievement, furthermore, children from Black Caribbean and White and Black Caribbean backgrounds, have a higher likelihood of developing behavioural, social or emotional challenges. (Department of Education (DfES), 2006). The Salamanca Statement (1994) acknowledged that an inclusive environment diminishes discriminatory attitudes within educational establishments and society, Educational settings should implement provision, that meets the diverse needs of all who attend. (The world conference on Special Needs Education, Salamanca Statement, 1994).
According to Maslow’s Hierarchy of Needs (1954), if an individual’s most fundamental physiological requirements such as air, food, and water, are not met, it can become an overriding factor in their ability to learn. Every child has needs, in varying degrees of complexity, meeting these needs opens more opportunities and motivation for learning, and in some cases just allows them to learn, particularly in SEND children, who often present needs that are more difficult to satisfy. Belonging, the third tier of the Hierarchy, can be a challenging element to achieve, especially to those at risk of exclusion, due to factors such as physical or learning disabilities, social status, culture, gender, or religion, that may separate them from their peers. (McLeod, 2007). 

Disability can present itself in many different forms and can affect a child’s learning, mobility, or health. “Every Child has unique Characteristics, interests, abilities and learning needs”. (The Salamanca Statement,1994, p8). Consequently, throughout society those who struggle with special educational needs and disabilities (SEND), can experience marginalisation and exclusion, moreover, around ten percent of the world’s population lives with a disability. (United Nations, n.d). The SEN Code of Practice (2001), aims to ensure that all children with special educational needs, can receive support and access the appropriate relevant education they need. The individuals’ best interests, opinions, feelings, and participation should be at the heart of any decisions made so that they can go on and attain the highest possible educational outcome they can. (Whelan, 2019). SEND pupils face several barriers that affect their access to mainstream education, whether it be communication difficulties, physical complexities, inability to learn and develop at the same rate as peers, or poor health. Stigma and labelling surrounding SEND children, can put them at greater risk of peer group isolation and bullying than other children, all of which can significantly impact their chances in life and the education they receive. 

Looked after (CiC) children, continue to be underachievers in education, often at risk of exclusion due to lack of understanding or opportunities, behaviour, stigma, or labelling. They will have often, experienced disruptive unstable environments early on in life, which can negatively impact their wellbeing, ability to form relationships, and success in terms of education. The importance of early relationships and attachment has been well documented, Bowlby’s theory of maternal deprivation, (1951), suggests that children need to develop an initial attachment with their primary caregiver, to form a stable, safe environment for the child from which to develop, and if a child is unable to form or experiences persistent disruption to the formation of a primary attachment, the child is more likely to encounter cognitive, social, emotional and behavioural difficulties later on. (McLeod, 2017), Unfortunately, in many instances, it is all too often a challenge that looked after children face, and it ultimately reflects on their educational outcomes. Within England in 2015, up to seventy thousand children were known as CiC, and only around half of these children will have attained the desired levels of achievement by the time they reach the end of Key stage 2, and a large proportion identified as having additional learning needs. (Sobel, 2017). The national statistics report on the achievement of CiC (2008), showed that “only 46% of CiC achieved level 4 in English and 44% achieved level 4 in maths’, whereas the national average showed that ‘81% of all children obtained this level in English and 79% obtained this level in maths”. (Knowles and Lander, 2010, p.19). 

It is every child’s right to receive an education, which is a reflection and appropriate to their needs, supporting cognitive, emotional, social, and physical aspects, furthermore, it should enable them to go on and live full and independent lives, to the best of their abilities, and to contribute to and become part of society. The Convention on the Rights of Persons with Disabilities (CRPD), states, “Persons with disabilities should have access to inclusive, quality and free primary education and secondary education on an equal basis with others in the communities in which they live.” (UNICEF, n.d, CRPD, 2006, Article 24,). Unfortunately, this is not always the case, SEND pupils access to education can face significant challenges which prevent their ability to utilize the teaching and facilities that other children can. The UNESCO World Declaration on Education for all (1990), drew attention to the broader range of children who are at an increased risk of exclusion, including those who are already enrolled in education but are not attaining what they should be, those who could attend school, if the education facility were more accommodating and gender. (Ainscow. M, and Haile – Giorgi. M, 1998).

Gender equality remains at the heart of the human rights agenda and is at the core of the 2030 sustainable development plan, around the world is it becoming increasingly apparent the importance of education for girls, especially in majority countries, battered by war or where girls are in vulnerable situations. Although it is equally crucial to educate all, in the importance of learning and the value of girls in their society, and that providing girls with an education, can help to achieve a more prosperous safer community, the Global Partnership for Education’s gender equality policy and strategy 2016-2020 (GEPS), recognises that everybody regardless of gender, should have equal rights, responsibilities and opportunities, with the capability to shape their lives and become valuable members of society. (Unterhalter.E. E, 2019, p.12). Even though the number of girls and boys not enrolled in school globally is very similar, gender equality is more apparent across different countries. For example, in African countries, girls are far more likely to not receive an education than boys. In Sub-Saharan Africa, North Africa, and South Asia, even if girls are attending a school, they are often faced with several gender-based inequalities, associated with access, participation, progression, and outcomes, because of the educational system and the country they reside in. The Gender Equality Charter Mark Framework, is a three-year European Union (EU) funded project that schools can utilise, it “looks at influencing and informing their leadership, curriculum, physical environment, and the attitudes and relationships of both the students, staff and wider community in relation to gender equality issues.” (Gender Equality in Schools, n.d). The EU identified that stereotyping and attitudes contribute to girls and women facing barriers in society, and to reduce prejudice, across men and women of all ages, attention must be given to the development of respect, equality, and human rights. Gender-based discrimination is increasing and there is a need for new initiatives and solutions, the EU commission on the status of Women perceived that Gender equality is a global issue, that demands change from not just the educational system, but government and society, requiring the creation of policies and plans, to prevent and protect from gender discrimination. (World Health Organisation, 2009). 

Education is the foundation from which adult life is built, it provides knowledge and understanding, of the world, its people, cultures, history, and religions, it fuels economies and fabricates prosperity for society. The inability to receive an adequate education can have lifelong consequences, for health, income, employment, gender inequality, self-esteem, and independence. Children throughout the world continue to face the challenges that accessing the education they need brings, thus hampering their chances of attainment and ultimately their success in life. Evidently, several key elements hinder a pupil’s ability to access education, some of which would require the participation of all in society to alleviate, whereas others could be addressed on an individual basis. Every child is unique, irrespective of background, locality, gender, or ability, they should be able to unlock their full potential and access the education they deserve. (2999 Words).
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