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	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

•Design and apply appropriate research methodologies demonstrating a critical understanding of the nature of educational research

•Conduct a small scale research enquiry to improve an aspect of personal practice and learner outcomes, showing some originality and rigour in the application of appropriate research skills 

•Critically evaluate research evidence, showing sound judgement of complex data to support pedagogic decisions

•Critically reflect upon the importance of ethical procedures within classroom based research, and apply these procedures appropriately





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the study by referring to a range of relevant literature;

· Integrate theory and practice with regard to the pedagogic context;

· Undertake a critical evaluation of the study;

· Discuss the ethical issues that should be considered during the study  

· Write a well-structured piece of work in a coherent writing style









	
TASK DESCRIPTION




Write a critical and analytical essay that discusses your practitioner research ‘lesson study’ in relation to a chosen field.  

This should be 6000 words in length.

Further details regarding the structure of the work will be available on Moodle.




You will also be required to submit an Ethics Form as part of the assessment of this module.  This will be submitted on the 28th February.














	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.


2. Intellectual Skills (Analysis)
Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.


3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)
You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.




















	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	



	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I have researched and included a wide range of literature to support my research study. Alongside this, I feel the methods used to during our research worked well and supported the writing in this assignment.  



	I feel I need to improve my analytical skills to further develop my academic writing.




	Student’s Name
	Natasha Miles
	Date
	15/04/2018

	Student’s Signature
	N.Miles























How we can improve learner involvement through the use of a random name generator in a Key Stage 2 classroom
Aim, focus and purpose of research:
The issue that interested me was whether or not the use of random name generators during various aspects of a lesson, encourages children to maintain concentration and therefore engage in an increased level of involvement due to the anticipation of randomly being selected. 
My interest in the use of random name generators developed while on teaching practice as they were already established in the class and I gained opportunities to observe experienced teachers using them. Alongside this, I also gained experience of using them while asking the children to share their ideas, answer questions or participate in an activity. During my own practice, I felt that acknowledging my use of a randomiser and ensuring the children were aware of my intentions enabled them to be conscious of being randomly chosen and therefore being required to maintain on task due to the unpredictability of who may be selected.
Research Context:
In my class both the adults and children were familiar with the Class Dojo Randomiser. Prior to the study, I discussed this with my research partner and identified that her class is also familiar with randomisers, however in different formats. She explained that they particularly like the use of names on lollypop sticks but she also later introduced the use of a ‘random name spinner’ on the interactive white board (IWB) which she considered to be just as effective. 
From all that was discussed during a meeting, we agreed on the research title ‘how we can improve learner involvement through the use of a random name generator in a Key Stage 2 classroom?’, as we would like to gain more awareness of the impact these have upon children and their involvement in a lesson when compared to the traditional ‘hands up’ method.
For both classes, this research means that they will participate in a literacy lesson where a variety of random name generators will be used. These will be implemented to ensure children are randomly selected to participate in class discussion or teacher questioning. Throughout the lessons, three target children will be observed and scored in terms of their involvement. Following on from the lesson, a focused group interview with the participants will be carried out to identify their view points.
The process of the research will be carried out in two primary schools in different Local Authorities within South East Wales. Throughout the project, the schools will remain anonymous and be referred to as School A and School B.  The school I attended is School A which is a community school with approximately 380 children on roll between the ages of three and eleven. Within the school, there are fifteen mainstream classes with the majority of children being taught in mixed age classes. Within School A, the research project will focus upon a year 3/4 class. My partners’ school will be referred to as School B. It has approximately 300 children on role between the ages of three and eleven. Within the school there are nine mainstream classes and two Additional Learning Needs classes. Within School B, our research will focus upon a year 4 class.
Literature Review:
To support my research further, I explored a range of reading relating to our topic. From doing so, I was able to further develop my understanding of the effectiveness of using a randomiser during class discussion and teacher questioning. 
As suggested by Sida-Nicholls (2017), using random name generators ensures that all learners feel they have a level of accountability and commitment within lessons as they are aware that anyone can be selected to contribute. By using such techniques, it is believed that teachers can create a healthy tension within the classroom and develop an environment that enables questioning to come to life (Tait 2017), as all learners’ are aware of the requirement to maintain focus and be prepared. This ultimately, forms a more inclusive environment as it allows children to become a resource and facilitator for each other as they share, learn and build upon each other’s ideas (Clarke 2014). This may be considered an effective resource for children who lack confidence as they can gain information from the articulation of others, while also being aware that they may also be selected (Clarke 2014). This also emphasised by the Welsh Assembly Government (2010), as they highlight the importance of developing an environment that encourages everyone to think and participate. 
It may also be important to acknowledge that by using Random name generators, teachers are also preventing children from becoming reliant on others to speak, as they are aware of the unpredictability of who may be selected. This being considered an issue with the traditional ‘hands up’ strategy, as children who lack confidence or engagement become increasingly aware of children who continually have their hand up and as a result, stop their own thinking and withdraw from the discussion (Keen 2006). This is an issue also highlighted by Clarke (2014), as they consider the ‘hands up’ method to be damaging, due to it becoming a distraction for learners and a cause of preventing continuous thinking for those who do not instantly put their hands up. This ultimately resulting in a few ‘hand-raisers’ becoming overly dominant in the class and therefore prevents whole class collaboration (Goodrich 2012),.
To prevent such occurrences, Goodrich (2012) emphasises the importance of implementing a randomiser to encourage the involvement of all learners and also encourage them to acknowledge that every child is worth listening to. Therefore, also dismissing the teachers ‘notions of favouritism’ where the same children are continuously selected while the others just listen (Goodrich 2012).  Dyer (2018) further supports the use of randomisers as she believes such resources enable teachers to carry out formative assessments to identify children’s prior knowledge and understanding while also identifying any misconceptions. This having a positive impact as McGregor et al (2011) suggests that Ofsted describes good practice as when a teacher carefully listens to and observes learners to identify any barriers to learning and therefore responds accordingly.
Furthermore, the use of random name generators also enable teachers to achieve recommendations by Donaldson (2015), as he emphasises the importance of teachers incorporating ‘innovative approaches’ and interactive strategies for assessments alongside continuous observations of learning. This being achievable through the use of a randomiser as it allows teachers to become informed of what the children have gained from the learning experience and the next steps required. However, this can only be possible if teachers allow children enough thinking time to consider and develop their response to a question/prompt (Fletcher-Wood 2013). This has also been highlighted by the Welsh Assembly Government (2010) as they emphasise the importance of allowing children time to think about what they have been asked and to articulate their response. 
From all that has been discussed, it may be considered that random name generators can only have a positive impact on the dynamics within a classroom. However, there are sources that suggest children are not fond of the approach as they feel their lack of confidence or knowledge becomes increasingly publicised when they have to respond involuntarily (Fletcher-Wood 2014) thus, negatively impacting upon their future confidence/involvement. Furthermore, Bennett (2014) argues there are many reasons not to use randomisers; in particular the lollipop sticks method as he feels they increase a level of ‘fear’ in children rather than engagement. He continues, with the idea that teachers prevent children who want to be more involved from doing so and as a result can prevent them from accessing higher-order questioning due to them not being selected (Bennett 2014). This causing some children to become frustrated as they are unable to offer their thoughts and ideas due to another child being unwillingly selected (Fletcher-Wood 2014).  This has also been identified by an Education consultant, David Didau (2013) an advocate for the ‚hands up‘ approach, as he criticises the use of randomisers, explaining that the power to choose should be treasured.

From all discussed in relation to random name generators, it may be considered that they, like the hands up method, can have both a negative and a positive effect on children and their involvement in a lesson.  The information obtained has supported us to identify the methods we will use in our research and also enabled us to gain an increased awareness of the need to provide opportunities for children to collaborate (Clarke 2014) to share ideas with their peers and gain confidence in doing so.
Lesson Study Design:
The research project was carried out as a lesson study. As described by Dudley (2014), a lesson study is a highly specified form of classroom action research that is a powerful approach of professional learning to improve teaching, professional practice and also knowledge. During the study, both classes participated in a lesson that was delivered in their usual classroom and during the normal time frame. By doing so, this enabled us to observe the participants in a normal context while also reducing the risk of stress or anxiety.
The purpose of this research was to indentify the positive effects a teacher’s use of random name generators has on learner’s involvement during teacher questioning and class collaboration. Prior to carrying out the study, my research partner and I discussed the strategies and data we gained from our daily assessments while on placement to agree on our focus for the research. This meeting a recommendation by Dudley (2016) as he emphasises the importance of analysing data previously obtained to identify a focus. From this, we also drew up a lesson plan to ensure we both understood the context of the lessons delivered and when a randomiser should be used. 

Carrying out a research project through the context of a lesson study can have many positive or negative effects on a teacher’s professional development. A positive effect identified by the Teacher Development Trust (2017), is how lesson studies when carried out effectively, can have a constructive effect on staff relationships as they develop a sense of trust and collective efficacy. This being a factor we both related to during reflection, as we feel we worked collaboratively with each other and also gained confidence from each other’s experience. However, it is also important to acknowledge that such practice can have a negative impact on teachers if the process is not implemented correctly. One risk within this is the research becoming a hindrance to teachers due to it increasing their workload therefore de-motivating teachers and consequently failing to make any difference to learner’s outcomes (Teacher Development Trust 2017). To prevent such occurrences, we ensured we worked together efficiently on each element during the process therefore, ensuring the workload did not become overbearing for either of us.

The research gained from the lesson study was obtained in the form of qualitative data. Bryman (2008:697) describes qualitative research as the emphasis of ‘words rather than quantification in the collection and analysis of data.’ Minichiello (1990, cited in Mcloed 2008) extends from this and explains that qualitative data concerns the understanding of human behaviour and is usually collected in the form of observations and interviews.  This being recognised in our methodology as, the main approaches implemented are non-participant observations and focused group interviews with the three target children. Wilson (2013) describes focus group interviews as conversations between teachers and learners where by the communications aim to inform teachers about their students points of view and interpretations to support their understanding of classroom dynamics. During the interviews conducted, the children were asked semi-structured questions in relation to their own involvement and also their views on the use of randomisers. Within this, the children were asked to communicate their responses verbally or by making written records using the ‘what stuck with me’ method. By doing so, this supported our understanding of what their personal perceptions are on the use of randomisers and the impact they have on their involvement. 

The focused group selected as participants were chosen from the children who provided their assent and also written consent; via a letter previously sent to parents/guardians, to participate in the research study.  Within each class we selected three target children. To do so, in school B we randomly selected the children from their group lists therefore, ensuring each child characterised a group of learners within the class; high, middle and low attaining (Dudley 2016). The children were chosen at random through convenience sampling to prevent any bias decisions. However, within School A we were unable to follow the same procedures because only three children provided both their assent and the consent forms therefore resulting in those children forming the focus group. This being identified as an issue with convenience sampling as the selection of participants was influenced by factors beyond the researcher’s control, resulting in some research having little credibility (Saunders et al 2012).
Alongside the focused group interviews, we also conducted non-participant observations to record information about the participant’s involvement. While in School A, my research partner took on the role of the observer while I delivered the lesson and while in School B I took on the role of the observer while my research partner delivered the lesson. By taking the role of a non-participant observer, we were able to watch the events that occurred during the lesson without being part of the lesson structure.  By doing so, we were able to maintain focus on the target children and gain as much information as possible on their involvement throughout all aspects of the lesson and specifically during the teacher’s use of a random name generator. This being considered a benefit of carrying out a non-participant observation as they enable the researchers notes to be recorded immediately rather than during recall (Gledhill et al 2007). By doing so, this enabled us to record significant information as it occurred without relying on our memory at a later time.  
However, although observations can be successful in obtaining information, it is important to acknowledge that observations are the researcher’s interpretations of an occurrence and therefore may be flawed due to personal beliefs and knowledge (Shipman 1997). To prevent such flaws and to support us in recording true reflections of the events occurring, we both took the role of the observer within the class that we were unfamiliar with and as a result had no previous knowledge of the participants being observed or their usual behaviour. We believe that by doing so, we were able to make un-bias judgements on the events that occurred and the impact these may have had on the participant’s involvement.
While carrying out the observations, we used the Leuven Scale of Involvement, a 5 point scale; 5 being extremely high and 1 being extremely low, developed by Dr Ferre Leavers (Blackstone 2014). By doing so, we were able to recognise and score episodes of participant involvement, collaboration with others and concentration during various parts of the lesson. We were also able to identify periods when the participants were becoming distracted or losing energy/engagement during the lesson. While doing so, we were also able to acknowledge any changes in behaviour while the random name generators were implemented and if these improved or disengaged participants involvement. To support us in doing so, Leavers et al (2003) identifies signals that indicate a person’s involvement and suggests these include body language, facial expressions, creativity and complexity, reaction time and also verbal utterances. These being some of the signals we recognised while observing the children and consequently used to inform their overall involvement score. To support this further and to ensure all significant events or behaviours were captured, we also completed an observation schedule to ensure any further relevant information was recorded.
Following on from the lesson study, we both reflected upon our experiences using the Assisted Reflective Conclusion (ARC) Model. Within these, we were able to record information based upon our feelings about the process, aspects of the process that we felt went well and also aspects that were considered disappointing. Continuing from this, we were also able highlight any possible solutions to prevent such occurrences during future research.
Ethical Considerations:
Throughout the research project, we ensured our practice complied with the ethical considerations outlined in the following documents:
· BERA Ethical Guidelines for Educational Research, the Code of Professional Conduct (2011)
·  Practice for Registrants with the Education Workforce Council (2017)
·  University of Wales Trinity St David’s Research Ethics and Integrity Code of Practice (UWTSD 2017). 
To support us in adhering to these guidelines, we provided information on the research to all the children and adults present during the process to ensure they understood the research focus and why it was necessary for us to conduct it.  We also ensured that everyone was aware that three children had been selected to form our focus group for both the observations and interview process. This being highlighted by BERA (2011:5), as they emphasise the requirement for researchers to ensure all participants ‘understand the process in which they are to be engaged, including why their participation is necessary’. 
While doing so, we also ensured that everyone involved were aware of their right to confidentiality and anonymity. To ensure no personal data was recorded, we refrained from using staff or children’s names and also renamed both schools to prevent identification of the settings and those involved in the process. 
To support us in maintaining learner safety and their right to withdraw, we requested parental/guardian consent and also the children’s assent prior to conducting the research. Before requesting the children’s assent, we verbally explained the process of the research while emphasising their right to refuse or withdraw at any point, before requesting the children to sign their initial within a table to confirm assent. This following a guideline outlined by UWTSD (2017:4), as they emphasise the importance of allowing withdrawal and also ‘the need to inform participants of their right to withdraw from the research at any point’.
Lesson Study and Analysis:
Lesson Study 1:
Lesson one took place within a year 3/4 class in School A. Within the class there were nineteen children who were split into four groups with an adult based in each. During the study I delivered the lesson while my research partner was a non-participant observer.
The lesson took place during the last week of the spring term therefore we decided to plan a literacy lesson based upon the Easter story (See appendices 1). From collaboration with the class teacher, it was confirmed that she had not provided teaching on the Easter story therefore, any knowledge the children had was either obtained during previous year groups or from outside people/facilitators. 
To begin the lesson, the children were given a ‘see, think, wonder’ activity with an image of ‘the trial of Jesus’ (See appendices 1). This being an observational activity that encourages children to interpret an image with little information provided about its contents. All the children worked as a group to discuss and record what they could see, think and wonder about the image. While doing so, most of the children were on task with adults encouraging those who seemed less confident. Child A was observed continually contributing to the discussion and also recording her ideas, while Child B and C became distracted and off task. After completion of the activity, the random name spinner was used to select children to share their group ideas. All the children seemed to enjoy the resource and called out the child’s name that was selected. Child A was chosen to feedback and did so effectively (See appendices 2) however, Child C when selected required prompting to offer any information (See appendices 4). From the feedback provided, it was identified that some children recognised Jesus within the image but did not know what the scene entailed. 
Following on, the children worked as ‘talking partners’ through a ‘think, pair, share’ activity to discuss what they associate with Easter. Throughout this, it was recognised that some children including Child B and C did not interact with their partners and consequently did not share ideas (See appendices 3 and 4). However, others including Child A showed willingness to both share ideas and also listen to others (See appendices 2). Once completed, the random name spinner was used to select children to share their ideas. This again seemed enjoyable for the children and they were all identifying who had been chosen. During this, Child A was consistently engaged while Child B and C were considered to be listening most of the time, but would occasionally play with their reading books.
Once both activities were completed, the learning objective; ‘To listen carefully to a presentation and show understanding of main points’, was displayed and verbally shared with the class. From this, it was also explained that the lesson focused upon the Easter story and why we celebrate Easter. It was also pointed out that a few children were able to identify Jesus within a previous activity and that the presentation would focus upon the story of him.
The Easter story was read in line with the images portrayed on the Interactive Whiteboard (IWB). Once completed, the children were asked Bloom’s Taxonomy questions in relation to the stories content (See appendices 1). During questioning, the randomiser method was changed and the Class Dojo Random name generator was implemented. While doing so, the children showed that they were familiar with this method and again called out the name presented on the IWB. None of the target children were selected however, it was recognised that all the children were listening to their peers but Child B and C would sometimes go off task and start a conversation together. 
When questioning was completed, information was provided about the focused task; to sequence the Easter story. The children were encouraged to work collaboratively to read and organise parts of the story. Child A was observed quietly reading the cards to herself before reading them aloud to the group and contributing to the sequencing of the cards. It was also noted that Child B and C did not attempt to read the cards and would play games together during tasks therefore, preventing any collaboration with their group. 
When the task was completed, the Class Dojo randomiser was implemented to select a child to share the sequence their group had chosen. As there was a lot of information to read on the cards, the children were only expected to read the card titles. Once completed, the randomiser was again used to select a child however; it chose a child from the same group. As a result, I requested to select another child to see if we could receive feedback from another group. From this, a child within each group was selected and repeated the same activity. During feedback, some children seemed to lack engagement resulting in less concentration on the activity however, all managed to complete the sequencing task effectively. Child A was again randomly selected so the adult on the table encouraged Child B to support her as he was not chosen throughout the lesson and would often become uninvolved and disengaged in the lesson content.
To complete the lesson, the Easter story was displayed on the IWB and as a class we went through the images/subheadings to ensure the children had sequenced their story correctly. The children were advised as a group to self assess their work and make any corrections if needed.  
Following on from the lesson, a focused group interview was conducted by both researchers with the three observed children. Within this, my research partner posed semi-structured questions (See appendices 8) as we felt this would encourage the children to be more honest with their responses as they were unfamiliar with her and had no knowledge of any adult expectations. All the children provided responses to the questions via the ‘what stuck with me’ method or through verbal communication.  While doing so, I scribed the children’s verbal responses and recognised that quite often Child A would present her ideas before Child B and Child C (See appendices 8). However, although this was the case, the children did give their own views for the majority of the questions whether these were in agreement with each other or not. 
Leuven Scale Scores:
From all discussed in relation to the target children’s involvement, it was identified that the children obtained a variety of scores on the Leuven Scale of Involvement. Child A was consistently more engaged and involved and therefore achieved a score of 5. This score was chosen as she continually had plenty of energy and demonstrated a willingness to participate during group activities and also when selected by a random name generator. Child B achieved a score of 3. This score was given as it was recognised that he would sometimes be on task and while doing so, he demonstrated an ability to achieve the objective however, would sometimes become distracted by his peers and objects around him. Again, a score of 3 was also given to Child C as he too demonstrated real involvement during activities but would sometimes go off task and lose concentration. 
How can the lesson be improved?
After completion of lesson one, we reflected upon the experience using the ARC model (See appendices 10) and made some slight alterations to the plans in preparation for lesson two. In reflection of the use of random name generators, we agreed that they worked effectively to select a variety of children and also sustain most children’s involvement throughout the lesson. However, it was also identified that some children like Child B were not selected at all during the session and may have become less engaged as a result of this.   To prevent such occurrences during lesson 2, it was decided that during the final activity where the children share their groups sequencing of the story, the selected children would only be asked to share and read one section of the story rather than the order of all parts. By doing so, we felt that more children would be given an opportunity to participate in class collaboration and this method will also prevent repetitiveness during the plenary.
What did we learn from this experience?
From conducting the lesson study, we learnt that unpredictable events may occur resulting in ‘on the spot’ changes to be required. One of which, during lesson study one was the lack of parental consent forms being returned resulting in only three children out of the nineteen present being available to participate as the target children with their assent. As a result of this, we were unable to randomly select the participants from their group lists to ensure they represented a range of abilities within the class but we were still able to carry out the research as planned. 
Lesson Study 2:
Lesson study two took place in a year 4 class in School B. Within the class there were 29 children who were split into four groups. During the study my research partner delivered the lesson while I was a non-participant observer. From collaboration with the class teacher, it was confirmed that the children were delivered a lesson on the Easter story the day before the lesson study.
The lesson was delivered within the same format as lesson one with the three target children being observed through the same methods. It was identified that during the ‘see, think, wonder’ activity, Child 1 and 3 showed willingness to listen to others while also sharing their own ideas (See appendices 5 and 7).  However, Child 2 remained quite reserved but did question ‘what’s the next one?’ when the group completed a section on the sheet (See appendices 6). After completion of the activity, the random name spinner was used to select children to share their groups work. None of the target children were selected however both Child 2 and 3 maintained focus and listened to their peers while Child 1 became distracted while playing with an eraser. 
Following on, the children participated in the ‘think, pair, share’ activity and were later selected to feedback their ideas through the names on lollypop sticks method. Again, Child 2 and 3 showed they are listening to the teacher and their peers while Child 1 remained distracted. Following on, the Easter story was read to the class and then questions were asked in relation to it while incorporating use of the random name spinner.
When all the questions had been answered, information was provided about the focused task to sequence the Easter story. Throughout the activity, all three children were seen on task with Child 2 in-particular discussing the order with their peers and Child 3 correctly answering an adults question. Once completed, the random name spinner was used to select children to share a part of the story in order and then read its contents to the class. While doing so, Child 1 was selected and he confidently read the card aloud. Child 3 was also observed while chewing his sleeve, giggling and looking out the window. This illustrating that Child 3 lacked concentration and becomes less engaged with the lesson. However, he was later randomly selected to read a part of the story but even with encouragement refused to do so. As a result, another child offered to read instead of him. 
Once the sequencing was completed, the children were asked to compare their story sequence with the Easter story presentation displayed on the IWB.  The children were advised to self assess their work as a group and make any corrections.  
Following on from the lesson, a focused group interview was conducted. Within this, I posed semi-structured questions in relation to the children’s thoughts about the use of randomisers and their involvement (See appendices 9). All the children provided responses via the ‘what stuck with me’ method or through verbal communication.  While doing so, my research partner scribed the children’s verbal responses and recognised that Child 1 was mostly the first to respond (See appendices 9). However, the children did seem to give their own opinions to the questions whether these were in agreement with each other or not. 
Leuven Scale Scores:
From all discussed in relation to the children’s involvement, it was identified that the children obtained a variety of scores on the Leuven Scale. Child 2 achieved a score of 5. This score was chosen as she continually remained on task and persistent throughout almost all observed periods. Child 1 achieved a score of 4. This score was given as he demonstrated an ability to achieve the learning objective while not going off task; even when playing with an object or peers. Child 3 achieved a score of 3. This score was given as he usually remained on task during group activities and while doing so, demonstrated an ability to achieve the objective. However, he would sometimes become distracted and lack concentration during class collaboration and as a result missed key information on offer.
How can the lesson be improved?
After completion of lesson two, we reflected upon the experience using the ARC model (See appendices 11). We refrained from changing our reflection method as we found it a useful method after lesson one. In reflection of the use of randomisers, we agreed that they worked effectively to select a variety of children and keep most learners engaged in the lesson. However, we were also aware that when using more than one method, a child can be selected more than once while others do not get chosen at all. As a result of this, in future practice we may only implement one method during each lesson to prevent a repeat of such occurrences.
What did we learn from this experience?
From conducting the lesson study, we learnt that unpredictable events may occur. One of which, during lesson study two was the Class Dojo randomiser being unavailable to use. As a result, only two methods of randomisers; random name spinner and names on lollypop sticks, were available instead of the three planned for. However, we feel this did not impact upon the research study as there were still a variety of randomisers available and these were incorporated into the lesson effectively. 
Research Findings in relation to Related Literature and Research:
In relation to the research obtained during the lesson studies, it can be recognised that many factors have illustrated some of the points made within the literature review. One of which, is how use of random name generators can create a healthy tension within the classroom (Tait 2017). This being identified throughout the study as, the children seemed engaged and in anticipation of who would be selected and would often call out the chosen name therefore, displaying enjoyment from using such a resource. Following on from this, such behaviour and an answer received from Child 1 during the interview process also displayed acknowledgement of the fact that any child may be selected therefore discouraging children to become reliant on others who are often quicker to put their hands up (Clarke 2014) or be selected by the teacher.
To support the literature further, it was also identified that the use of random name generators prevented children from calling out answers or as discussed by Goodrich (2012) children becoming overly dominant during class collaboration. This being recognised during both lessons as there was very little ‘shouting out’ of answers or children becoming impatient while waiting to provide an answer. This consequently may be a result of the children being aware of the random selection process and also two of the methods used being electronic therefore requiring no human decisions.
Furthermore it can also be recognised that during the lesson studies, that the use of randomisers alongside collaborative activities also enabled the researchers to identify any previous knowledge the children had about Easter. This certifies Dyer (2018) belief that effective questioning enables teachers to carry out formative assessments and identify embedded knowledge as well as any misconceptions a child may have. By doing so, randomisers enable teachers to incorporate ‘innovative approaches’ in accordance with Donaldson (2015), to gain information on the range of knowledge children within their classroom have and how they can support the development of their learning.
Alongside the positive effects random name generators can have during teacher questioning, it is also important to acknowledge that during the lesson study it was identified that Child C was involuntarily chosen to provide feedback to the class and was unwilling to do so. This demonstrates an issue that was highlighted within literature as Fletcher-Wood (2014) suggests such resources can potentially increase the publicising of children who lack in confidence or subject knowledge and consequently discourages them from gaining enjoyment and information during class collaboration. To prevent such occurrences during the study, adult encouragement and support was offered to Child C to prevent any negative emotions being inflicted. 
From all that has been discussed, it can be recognised that the use of random name generators can encourage children to become more engaged and involved in a lesson during teaching questioning and class collaboration. This can be recognised during the lesson studies alongside the interviews carried out as they support the literature obtained in relation to the use of randomisers. It can also be identified that many of the benefits highlighted within the literature review were also recognised throughout the study. However, it is also important to acknowledge that some of the negative effects of randomisers were also illustrated and consequently need to be support or rectified by a teacher’s professional practice.  
Conclusion:
From carrying out the research study and reflecting upon the resources used to collect data, it was identified that the use of an interview process alongside the lesson studies worked well to enable us to gain extra information in relation to the participant’s views of the process and the use of random name generators.  
Alongside this, it was also identified that the incorporation of both an observation schedule and the Leuven Scale of Involvement were useful while enabling us to identify and record a range of information in relation to the observed participant’s involvement during the lessons. However, after reflection of lesson study one, it was identified that there were unnecessary sections on the observation schedule and these therefore needed to be removed in preparation for lesson study 2. Although, the removed sections did not impact on the information obtained during lesson one, these were areas that just did not relate to the lesson activities provided.
From the information recorded from both the observations and the information scribed during the interviews, we feel the methods used were reliable and valid while allowing the information obtained to be honest and unhinged in any way. However, it is important to acknowledge that observations can sometimes be impacted upon by the observers’ personal perceptions of what is happening (Wile 2018). To prevent such occurrences during our research, we agreed for the observations to be carried out by the researcher who was unfamiliar with the class. By doing so, we believe this prevented any bias information being recorded as we had no prior knowledge of the participants being observed. 
In reflection to the process of this research, it can be recognised that it was carried out on a small scale due to it only being based upon information obtained from two classes. As a result of this, it may be necessary for the research to be carried out on a larger scale to provide enough evidence to support others in their practice and also be generalised in relation to the findings of other research. This being a limitation to the research conducted as it only provides a ‘snap shot’ of the impact random name generators have on children’s involvement.
In future practice, if I delivered the lesson again I would ensure that all the randomisers planned for were available prior to attendance. As well as this, I would deliver the plenary in the format of lesson two as it was recognised that the children remained more engaged during the process when compared to lesson study one as more children were selected to feedback to the class. 
Recommendations:
In light of the research carried out, it may be recognised that when implementing more than one random name generator into a lesson, a child can be selected numerous times while others do not be selected at all. As a result of this, a recommendation would be to only incorporate one method of randomisation into a lesson. By doing so, this enable more opportunities for a larger amount of children to contribute to the class discussion and therefore have a voice within the class. 
From conducting the research study, I have gained increased awareness of the impact random name generators can have on children’s engagement and involvement within a lesson. Within this, I have recognised that they provide opportunities for a wider range of children to become involved in class discussions and ultimately gain confidence while doing so. Alongside this, I have also gained awareness of the support some children need to develop ‘a voice’ within the class as they have allowed others to predominantly answer instead of them. From all of this, I feel the research will support me in moving forward in my professional practice as I have gained increased awareness of the importance of allowing all children to collaborate and share ideas and ultimately learn from each other. 
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	1B

	Session Plan – Key Stage 2

	Names:
	  Kirsty Bourne & Natasha Miles   
	Session ref:
	TET- Lesson Plan

	
	

	Year group:
	3-4
	No. of learners:19-29
	
	ALN: 
	

	Additional Adults: 
	0

	Learning objective(s): Listen carefully to presentations and show understanding of main points.
	Success criteria: -Listen to the presentation
-Sequence the Easter story with your group
-Feedback to the class with your order

	Links to previous learning: N/A

	Curriculum coverage (range, skills)
Oracy-Listening:
listen carefully to presentations and show understanding of main points
after listening, respond, giving views on what the speaker has said

Oracy-Collaboration and discussion 
contribute to group discussion and help everyone take part
help a group to reach agreement, e.g. considering reasons or consequences, keeping focus on the topic.



	Literacy(LNF)

	Numeracy (LNF)


	DCF
	Thinking
Sequencing, discussion 
	ESDGC
	YCC

	Key vocabulary(English/Welsh):
Easter, Jesus, Palm Sunday, The last supper, Betrayal, Judas, Cross, Crucifixion, Ascension  




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5 mins





10 mins
	Introduction
	

	
	Children will be asked using lollipop sticks to provide prior knowledge of Easter- what do they associate with Easter?
- What do they know about the Easter story? – 5 children

See think wonder activity- children are presented with a picture from the Easter story. They must work as a group and discuss what they can see, what they think and what they wonder about the picture. They have 10 mins to complete this. Children will then be asked to share their ideas using the random name picker wheel.- 5 children
	

	
	
	

	
	
	

	
	
	

	
	
	AFL-Randomizers
Lollipop sticks
Random name picker wheel
Classdojo Randomizer

	
	
	

	
	
	

	
	
	

	
	
	

	30 mins
	Main activities
	Bloom’s taxonomy

	
	
Children will be presented with the Easter story powerpoint.
After they have listened to this they will be given sections of the story, typed on strips of paper. In their groups they will be given 15 mins to sequence the story in the correct order.
After the 15 mins children will feedback to the class.
	

	
	
	Remembering- Where did the Easter story take place?

Analysis-Can you explain why Judas betrayed Jesus?

Creating- Using what you know from the Easter story, what do you think about Judas?




	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	15 mins
	Plenary
	

	
	Classdojo randomizer will be used to identify children to read out the story in order- 8 children
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	
















Appendices 2:
 (
General Observation Schedule: Child A
)

	Learning  Activity
	√ /x
	Notes, Comments or Reflections

	Listening to 
Teacher
	 √ 
	 Child A was engaged and involved throughout all questioning activities and teacher led elements of the lesson.

	Listening to other Pupils
	 √
	 Child A listened to contributions from other members of the group.

	Answering 
Questions
	 √
	 Child A answered questions by the teacher when chosen by the randomizer to feedback to the rest of the class and also answered questions posed by other children during activities.

	Inter-pupil
Discussion
	 √
	 Child A actively engaged in inter-pupil discussion within their group and within a class as a whole.

	Reading  quietly
	 √
	 Child A read sequencing cards to herself before contributing to the sequencing activity.

	Reading aloud
	 √
	 Child A read sequencing cards aloud to the rest of the group during the activity.

	Writing/drawing-
Copying
	 
	 Not needed for the purpose of the lesson

	Writing/drawing-
Creating own text
	 √
	 Wrote own ideas on the See, think, Wonder worksheet when other members of the group had gone off topic

	Leuven scale score
	 5
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Appendices 3:
 (
General Observation Schedule: Child B
)
	Learning  Activity
	√ /x
	Notes, Comments or Reflections

	Listening to 
Teacher
	 √
X 
	Child B spent a lot of time listening to the teacher however he also spent time looking at and playing with his reading book whilst the teacher was talking.
He was clicking his fingers and putting his hands in his mouth.

	Listening to other Pupils
	 √
X
	Child B did listen to other children in his class, however he spent some time talking to another child in his group and playing games.

	Answering 
Questions
	 √

	Child B was not selected by the randomiser however he did answer questions posed to him by other members of the group.

	Inter-pupil
Discussion
	 √
x
	Child B took part in most discussions within his group, however during the ‘What do you associate with Easter?’ Think, pair, share he did not contribute 

	Reading  quietly
	 x
	No attempt of reading was made by Child B.

	Reading aloud
	 x
	No attempt of reading was made by Child B.

	Writing/drawing-
Copying
	 
	

	Writing/drawing-
Creating own text
	 x
	No attempt of writing was made by child B.

	Leuven scale score
	 3
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Appendices 4:

 (
General Observation Schedule: Child C
)
	Learning  Activity
	√ /x
	Notes, Comments or Reflections

	Listening to 
Teacher
	 √
X 
	Child C spent a lot of time listening to the teacher however he also spent time looking around the class, playing with his hands and his reading book


	Listening to other Pupils
	 √
X
	Child C did listen to other children in his class, however he spent some time talking to another child in his group and playing games.

	Answering 
Questions
	 √

	Child C was selected by the randomizer, however he needed prompting.

	Inter-pupil
Discussion
	 √
x
	Child C took part in most discussions within his group, however during the ‘What do you associate with Easter?’ Think, pair, share he did not contribute 

	Reading  quietly
	 √
	Child C scanned the sequence cards.

	Reading aloud
	 √
	Child C read a card and placed it in the correct sequence.

	Writing/drawing-
Copying
	 
	

	Writing/drawing-
Creating own text
	 x
	No attempt of writing was made by child C.

	Leuven scale score
	 3
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 (
General Observation Schedule: Child 1
)Appendices 5:
 (
 
)
	Learning  Activity
	√
	Notes, Comments or Reflections

	Listening to 
Teacher
	[bookmark: _Hlk510014022] √ 
√
√
√

	 Listens whilst playing with a pen.
Easter story- continually listens
Wheel-Story
Lollypop sticks-chosen to read

	Listening to other Pupils
	 √
x
√
√
	 Plays with a pen during S-Th-W
Class collaboration-Wheel and lolly
Wheel-plays with pencils and rubber
Plays with cards whilst others read

	Answering 
Questions
	 √
√

	Chosen randomly on the wheel
Answers with a good answer


	Inter-pupil
discussion
	 √
√
	  ‘I been to a roman place’ -S-Th-W
Sequencing-on task
Throws rubber back and forth


	Reading  quietly
	 √
√

	A part of the story

	Reading aloud
	 √

	 Read fluently when asked to do so

	Writing/drawing-
Creating own text
	 
	 

	Leuven scale score
	 4
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General Observation Schedule: Child 2
) (
 
)Appendices 6:

	Learning  Activity
	√ /x
	Notes, Comments or Reflections

	Listening to 
Teacher
	 √ 
√
X
√

	 Easter story-sometimes seems distracted
Plays with a balloon under the table

	Listening to other Pupils
	 √
√
√
√
	 Class collaboration- Wheel and Lolly sticks
Sits quietly waiting for instructions

	Answering 
Questions
	 √
	

	Inter-pupil
discussion
	 √
√
	  S-Th-W- ‘Whats the next one?’
Sequencing-discusses order

	Reading  quietly
	 √
	Part of story

	Reading aloud
	 
	 

	Writing/drawing-
Creating own text
	 
	 

	Leuven scale score
	 5
	 [image: ]
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General Observation Schedule: Child 3
)Appendices 7:

	Learning  Activity
	
	Notes, Comments or Reflections

	Listening to 
Teacher
	 √
 X

  √

	Looking out the window
Easter story-Chews jumper
Reacts with facial expressions


	Listening to other Pupils
	 √
 √
 √
 X
X

	I was going to say that
Class collaboration- Wheel and lolly
Wheel-looks in direction of child
Chews sleeve-giggles while looking out the window
Giggles with another child

	Answering 
Questions
	 √
 √


	Asked to help a friend
Answers teacher during sequencing

	Inter-pupil
discussion
	 √
 √
 √


	Provides ideas

	Reading  quietly
	 
	

	Reading aloud
	 X
	Refuses

	Writing/drawing-
Creating own text
	  √

	S-Th-W

	Leuven scale score
	 3
	[image: ]






Appendices 8:
27.3.18
School A
Interview transcript
KB - Do you think that you listened well during the lesson?
Child 1 - Yes
KB - What part did you listen to really well?
Child 1 - The part when Jesus came back to life.
Child 2 - Yes, when Jesus came back alive from dying.
Child 3 - Yes, I think when Jesus was going to heaven.
KB - Do you think that the way that Miss chose you to answer questions was fair?
Child 1 - Yes, instead of shouting out you have a clicker on the spinner and it makes it fair.
Child 2 - Yes, I agree.
Child 3 - Yes, I agree.
KB - Do you think that this helped you to become involved in the lesson?
Child 1 - Yes, it helped me not to talk as much.
Child 2 - Yes
Child 3 - Yes I think when you spin it and it lands on your name you can see it. If miss calls your name you might be talking and not respond.
KB - Would you rather put your hand up if you know the answer?
Child 1 - I like the wheel because it makes me more interested.
Child 2 - I would rather put my hand up because I would know the answer.
Child 3 - I like the random name picker because you don’t have to put your hand up and stretch it too far.



Appendices 9:
28.3.18
School B
Interview transcript
NM - Do you think that you listened well during the lesson?/What part did you listen to really well?
Child 1 - Yes, I listened well in the story.
Child 2 - Yes, to the story.
Child 3 - No, I probably listened when we were sorting out the story.
NM - Do you think that the way that Miss chose you to answer questions was fair?
Child 1 - No, because you used two different ways, I got chosen twice, one for the lolly sticks and one for the spinner.
Child 2- Yes, because we all had a go.
Child 3 - Yes, because I think we could take it in turns.
NM - Do you think that this helped you to become involved in the lesson?
Child 1 - Yes because normally I wouldn’t get picked at all but the random spinner - you know they aren’t just picking you because you’re a girl.
Child 3 - Because boys are kind of naughty and sir picks girls all the time.
Child 2 - I think it helped me get involved.
Child 3 - I didn’t get involved - I was listening and waiting but I didn’t get my go.
Child 1 - So technically you were listening, so you were involved.
Child 3 – Yes.
NM - Would you rather put your hand up if you know the answer?
Child 1 - The spinner is definitely better because it’s more fun. Lollipop sticks, you could look at the names and then pick it out.
Child 2 – I’d wait until I get chosen.
Child 3 - I would rather be chose by the spinner, the lollipop sticks aren’t completely fair.
NM - What if you don’t know the answer?
Child3 - Just try.
Child1 - Then you get a better growth mind set.
Appendices 10:
Assisted Reflective Conclusions (ARC) Model
Date: 27/03/2018
School:   A
Role: Teacher
Name: NM
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	I feel the lesson went well however, was a little disappointed that the names on lollypop sticks were unavailable to use (as planned). 
I feel the lesson was very engaging and the children all seemed to enjoy the variety of activities involved.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”






Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	· The see-think-wonder activity worked well to get the children engaged into the lesson. 
· Not telling the children what the lesson was about until after they had completed the see-think-wonder activity worked well, as this allowed them to be more imaginative with what they thought about the image.
· The use of the spinning wheel randomiser. My class has never been introduced to this method before so thought it was quite fun and exciting.
· Use of the ‘Class Dojo’ random name chooser, as the children are familiar with this method and knew what to expect.
· Allowing the children to collaborate through the think-pair-share method before using the randomiser to select a child to answer a question.
· Allowing a few children to share their ideas/answers to the same question.
· The pot of names on lollypop sticks were unavailable therefore could not be used as planned for.
· Only three consent forms from the children’s parents/guardians were returned, resulting in there being no random selection of children as there were not enough responses to choose from due to us requiring three children to participate.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	I will continue to incorporate use of a variety of random name generators in my lessons as I feel they encourage the children to be more engaged and they also allow children who are not always confident to put their hand up, to gain opportunities to share their ideas.
I will also continue to allow the children to collaborate with a partner or within a small group before asking them to respond to my questions.

The names on lollypop sticks being unavailable as this resulted in less variety of random name generators being incorporated into the lesson. This also resulted in us being unable to research in depth which method we consider to be most effective as we could only use two methods of randomisers instead of the three expected.

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	In future practice where possible, I will remind the children to ask their parents/guardians for their response to the consent letter while also explaining that it is their right to refuse.
I will ensure all resources planned for are available prior to the lesson/ research being carried out to ensure all aspects can be achieved.


I will collaborate with my research partner to make any alterations to the lesson plan ready for the delivery of her lesson in School B tomorrow. 
I will attend the Year 4 class in School B to observe three target children participating in the altered lesson tomorrow. While doing so, I will make written notes on their involvement while using the Leuven Scale to score their level of involvement.

	Y profiad newydd / Transformed experience
























Appendices 11:
Assisted Reflective Conclusions (ARC) Model
Date: 28/3/18
School A/B: School B
Name: KB
Role: Teacher
	Experience


	Feelings

“What are your feelings regarding the experience?”
	
I was initially apprehensive about the whole research project, and worried about settling back into my role as the class teacher. However, I feel that the lesson went well and am pleased with how this part of the research project turned out.


	Remember and Understand

“Can you list the aspects of the experience that went well?”

“What were the elements of the experience that were disappointing?”

	Again, I feel that the see think wonder worked really well and children produced some really good work and activated enquiry skills. Children collaborated as teams and discussed their contributions.
Children responded well to the random name spinner.
Most children were engaged within the story.
Blooms taxonomy questions were responded to well.
All children contributed to the sequencing activity.
Data collection worked well- The general observation sheet was adapted.
Interview questions were responded to well and we gained some really useful, detailed responses.

Class Dojo randomizer would not work.

	Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	
To ensure effective teaching and learning in any further lessons we will keep the see think wonder activity and the sequencing activity. We will continue to use randomization methods to select children to answer questions and contribute to class discussions and use differentiated Bloom’s taxonomy questions.

Class Dojo website kept freezing.


	Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”
	Next time, we will ensure that the class Dojo website has been loaded before the lesson.

	Transformed experience
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The child shows continuous and intense activity
revealing the greatest involvement. They are
concentrated, creative, energetic and persistent
throughout nearly all the observed period.
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Mainly continuous activity. The child is busy with the
activity but at a fairly routine level and there are few
signs of real involvement. They make some progress
with what they are doing but don't show much
energy and concentration and can be easily
distracted.
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Continuous activity with intense moments. They.
child's activity has intense moments and at all times
they seem involved. They are not easily distracted.
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