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Abstract


LGBT+ inclusive education in the UK has faced many obstacles throughout history arguably most noted the introduction of 28 section 28. Section 28 even after being revoked, still has an effect upon education today. Lesbian, gay, bisexual and transgender students face many challenges when it comes to education due to a range of issues. These issues include discrimination, bullying and being underrepresented. Research shows that having a fully inclusive LGBT+ curriculum and general school environment can have a drastically positive affect upon the experiences of LGBT+ students. This literature review looks at the steps which can be taken to ensure that secondary schools in the UK can be as inclusive for LGBT+ students and teachers as possible. Not only this, but also how the government can put steps in place in order for this to happen successfully and reduce opposition as much as possible.
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Chapter one: Introduction

The topic of LGBT+ inclusion within education has been one which has been a contended subject of debate for many years; with it being more discussed than ever in this moment due to a shift in society. The LGBT+ community includes lesbian, gay, bisexual, trans and people who do not fit within the male or female umbrella (Healthwatch reading, 2018). While majority of the UK population identify as heterosexual the number of people identifying as LGBT+ is significantly on the rise. In 2018 a report found that the biggest age group identifying as LGBT+ were the younger age groups with 16-24 being the group with the most significant amount of LGBT+ identifying people (Office for National Statistics, 2018). The fact that such a representative amount of young people are identifying under the LGBT+ community highlights the need for the UK education system to be inclusive of the LGBT+ community. Not only in the way in which LGBT+ students are considered, but also how the curriculum is being sensitive and inclusive to LGBT+ matters. 

The Equality Act 2010 highlights that people whom are in the LGBT+ should not be discriminated due to their sexual orientation or which gender they present as (UK Public General Acts, 2010). This is the basis on which schools should be dealing with LGBT+ inclusion to ensure they are adhering with the legislation in place. Within this review the inclusion of the LGBT+ community within the UK education in secondary schools will be investigated. The lessons which have been learnt from the past will be considered and we will look at how as a country, improvements have been made in order to ensure that the same mistakes are not made again. However, as there are still areas which still lack in LGBT+ inclusion within the UK education system these issues will also be looked at; seeing where improvements can be made. 







Chapter two: History 

Part one: Section 28 
In the UK there has been a long turbulent history in regard to the LGBT+ community and the inclusion of LGBT+ issues within education. When looking at LGBT+ inclusion in education most notably the introduction of section 28 is legislation which had a detrimental effect on the progress of inclusion in UK schools and curriculum. Section 28 of the Local Government Act (UK Government, 1988) brought to the attention of the UK education system that there would be a ban on teaching with any resources which highlighted homosexuality or purposely promote homosexuality. Although the legislation was introduced to local authorities and not schools directly the effect was still felt with authorities, due to the fact that the schools were all ran by their local authorities.  This had an effect and saw that teachers were beginning to censor which materials they were using and their views (Givens and Nixon, 2007).

 Many within the teaching profession felt that the term ‘promote homosexuality’ was unclear and left a lot of room for interpretation (Macnair, 1989). The fact that the legislation was vague may have left teachers being overly cautious to speak about any issues which related to the LGBT+ community and seen it completely eradicated in education. Not only did section 28 posse a way to eradicate any LGBT inclusion or issues with the education system, but teachers to fear children seeking counsel in them over their own sexuality (Lee, 2019). This seemed to cause pastoral issues within schools in the UK as children were unable to talk to staff in schools about their own self-identity and sexuality. Highlighting that there may be a generation of adults who were unable to express who they were within schools in the UK.

Part two: AIDS Crisis
In the 1980’s the UK faced a new emerging health crisis which would later become the ‘AIDS CRISIS’. The UK public faced a huge amount of scaremongering surrounding the crisis which was actively directed towards individuals within the LGBT+ community especially gay and bisexual men (Cook, 2017). The AIDS crisis created a further stigma around the LGBT+ community and this also made its way into the education system. The outbreak of AIDS only further gave the government public support for introducing section 28 in 1988 as many people were under the impression that the LGBT+ community were the direct cause of the crisis (Gerald, 1989). The issue of false information around the AIDS crisis created a problem of widespread homophobia which directly impacted education. 

Furthermore, with section 28 being enforced at this point in history schools were unable to correct the false information as it may have been seen as promoting homosexuality. There may be an argument that schools had the power to educate people in the correct way about the AIDS crisis, however section 28 put a block on the correct facts being distributed. The AIDS crisis highlighted how vital it was for LGBT+ issues to be represented in the UK education. In addition, it also elicited that section 28 was aiding in distributing misinformation as teachers were legally forbidden from discussing such issues. This only further caused issues for LGBT+ identify people in society, but also within education. 

However, the 1980’s was also seeing a rise in widespread public recognition of struggles that minority groups where facing which included the LGBT+ community. Subsequently especially within the youth there was a resistance forming against the government and the policies which they had in place in regard to inclusion and diversity. As a result, there was a pressure felt and the government began to look at reforming policy in order to become more inclusive and diverse. Many viewed the national curriculum to be most beneficial to young white males and with the new reforms the curriculum began to see change. The changes to the curriculum wanted to implement equal opportunities and positive discrimination. (Jones & Mahony, 1989). Although this curriculum review did not directly change the attitudes to the LGBT+ community or highlight the discriminations faced it was step in the right direction. The change suggested that there was a willingness for change within the UK curriculum and that the government had mad changes in response to the public. 


Part Three: Section 28 Repeal 
Eventually in 2003 section 28 was repealed and there was more freedom for teachers to bring attention to the LGBT + community in education. However, there were long term affects that were felt throughout education for not only the teachers, but also the students. There was much uncertainty in the teaching profession over beginning to integrate LGBT+ education within teaching. Furthermore, studies highlight that some teachers still believe that section 28 affects how their schools treat both LGBT+ education and LGBT+ students (Greenland and Nunney, 2008).  (Lee, 2019) suggests that teachers whom where teaching when the legislation was upheld may still feel that it something that LGBT issues should not be spoken about within education. These teachers are less likely to be open about LGBT+ topics and will hold back on open discussions in these areas. However, teachers who qualified after section 28 was repealed are more likely to be open in LGBT+ issues and inclusion within education. This suggests that even with teachers having more freedom within the UK to include LGBT+ practice within the education system, the effects of the past are still having an impact on creating an inclusive education. 

Chapter three: LGBT+ inclusive curriculum 

Part 1: Mainstream curriculum 
Many LGBT+ students report that there is little to no LGBT+ representation in the school curriculum which they follow. This can lead to students feeling underrepresented within education compared to their peers (Page, 2017). Furthermore (Stonewall, 2017) highlights that two in five students who identify as LGBT+ have never discussed or learned about LGBT+ matters within education. Within the UK Scotland lead the way with an LGBT+ inclusive curriculum with it being the first country in the world to have a fully LGBT+ inclusive plan for their curriculum (Brooks, 2018). This was a huge win for all students as every student would have the opportunity to receive the first fully LGBT+ inclusive curriculum in the world. The change to the curriculum includes LGBT+ history, identity and tackles LGBT+ bullying. Furthermore, as the LGBT+ inclusion will be a blended learning approach it is a part of the whole curriculum rather than set lessons surrounding LGBT+ matters (Scottish Government, 2018). As Scotland are taking a blended approach to the introduction of LGBT+ matters within the curriculum, it makes the topic become much more normalised than if there were set lessons dedicated to the matter. 

The fact that the curriculum is being rolled out throughout all ages is key to ensuring that LGBT+ matters become a normalised and spoken about subject within UK schools. However, there is no choice for parents to opt out of the LGBT+ inclusion as it is integrated throughout all lessons. Although this ensures that all children receive the same education, there is much opposition to such a big educational change. (Kasstan and Dunne, 2019) highlights that much opposition has come from religious groups, as within their faith LGBT+ matters are not allowed to be discussed. Again, as the UK is a multi-faith country this is an issue which is seen throughout many communities. Moreover, schools themselves may be guilty of not fully committing to rolling out the fully inclusive curriculum. A report by (Time for Inclusive Education, 2016) suggested that over half of teachers did not read or apply any guidance on how to impalement LGBT+ matters within their schools. Even with the new guidance and curriculum there is a change, as seen before, that teachers do not embrace or implement the changes. Unless the government introduces set guidelines on checking and following up that schools are offering a fully inclusive curriculum there may be short fallings within some schools.  

Although Scotland is leading the way in introducing a fully LGBT+ inclusive curriculum in schools across the country, Wales is also making strong changes in education to support LGBT+ learners. In order to support and engage LGBT+ learners into a more inclusive education system the welsh government formed a report in order to provide guidance for schools. The report highlighted that when LGBT+ children attend schools which have a strong sense of inclusion they thrive whereas in situations where a school is not inclusive their educational experiences are not good. The suggestion in order to become a fully inclusive school is to be able to incorporate LGBT+ matters within the already set curriculum (Welsh Government, 2020). However, as the reports outcomes are ‘recommendations’ there is no guarantee that schools will implement the suggests made from the report. Although the report highlights what can be done in order to improve the inclusivity of a school in terms of LGBT+ students, the guidelines are overly simplified. In order to ensure that Welsh schools are going to embrace a LGBT+ inclusive curriculum governments should follow the lead of Scotland.  In developing a way in order to have a curriculum which can incorporate LGBT+ matters into every day education is a foreword thinking and innovative way to introduce students to the matter. 

Similarly, Northern Ireland has also taken a stance in order to allow the schools within the country inclusive for LGBT+ students. The education authority in Northern Ireland has introduced guidelines for schools to follow in all areas of the LGBT+ bracket, including identity, sexuality, homophobia and transgender pupil support (Education Authority Northern Ireland, 2020). These guidelines are seemingly trying to ensure that schools are being fully inclusive of LGBT+ students in everyday practice, however there is a distinct lack of inclusive curriculum. However, even with the little representation within the full curriculum of Northern Ireland, schools still faced backlash over trying to become more LGBT+ inclusive. As Northern Ireland is a country which is has a deep-rooted religious history which notably is not inclusive of LGBT+ people, there have problems within the country when it comes to LGBT+ inclusive practice in schools. Many families do not agree with the ‘promotion’ of LGBT+ issues within schools and do not want it to be included within the curriculum (Bradley-Johnston, 2017). 

The education board has only begun to bring in guidelines which are not compulsory for schools yet and to all appearances there is already backlash. Moreover, again as these are ‘guidelines’ and not legislation there is no assurance that every teacher will aim to role these guidelines out in their schools. The fact that it has been reported that Northern Ireland still has a troubled relationship with the LGBT+ community, it may also raise the question if this could feed into teacher biases (Equality Commission, 2009). If teachers already have biases against the LGBT+ community then they may not want to teach an inclusive curriculum. Not only may this present as a problem within Northern Ireland, but throughout the UK as a whole as there may be many teachers which have biases based upon views in their personal life. Although this seemingly may have profound effect upon future of a fully inclusive curriculum within Northern Ireland, if brought into legislation for education an inclusive curriculum would be compulsory. 

There is no arguing that the UK has made huge improvements since the repeal of section 28 and that the government has made education more inclusive. However, it seems that throughout the UK countries England is falling behind in the introduction of an LGBT+ inclusive curriculum throughout all schools. While compulsory Sex and Relationship lessons have been implemented which have to include LGBT+ matters, there is no wider introduction of LGBT+ matters in the wider curriculum (Department of Education, 2020). This highlights the huge inequalities of the role out of LGBT+ inclusive education across the UK. In order to fully become a more LGBT+ inclusive society a nationwide approach should be explored with all countries coming together in order to form an action plan. 

Part two: sex and relationship education
An area which is often faced with controversy when looking at curriculum is sex and relationship education (SRE). Under UK law it is compulsory for secondary schools teach SRE which should also be mindful of integrating LGBT+ sex and relationships into this teaching (Department of Education, 2020). However, it is reported that one in seven young people suggested that they did not receive any form of LGBT+ sex education within their time at school (Terrence Higgins Trust, 2016). This highlights that there is a distinct lack of sex education taking place even with it being a compulsory form of education. The SRE which is being delivered is diverting away from LGBT+ issues and this suggests that a heteronormative approach is being taken. 

When looking at the government advise on introducing LGBT+ inclusivity into SRE the wording is very vague and there are no set outlines on how to include it within the SRE lessons. Therefore, this leaves the way in which LGBT+ SRE is implemented down to the individual schools and suggesting it is not delivered in the same way in every school (Donovan and Formby, 2020). In light of this there may be huge inequalities in how much LGBT+ SRE believed delivered in schools and not giving each student the same quality of information. Moreover, if teachers themselves are not well versed in LGBT+ SRE they may not feel that they have the information in order to include LGBT+ in the deliverance of the lessons. It is suggested that teachers who identify in the LGBT+ community themselves deliver SRE lessons which are more inclusive with more ease than their co teachers whom identify as non-LGBT+ (Abbott et al., 2015). This further suggests that there needs to be more focus upon educating teachers around LGBT+ SRE in order to ensure that students are gaining useful and beneficial information. Moreover, there is a need for a nationwide role out of set curriculum for LGBT+ SRE education to ensure that all students are gaining equal information; further ensuring correct deliverance of information. 

While some parts of the teaching are compulsory which focuses on the biological aspect, parents have the right to withdraw their children on the rest of the teaching. Schools often face objections from parents due to a number of reasons, but often most prominently religion and culture (Lewis and Knijn, 2002). In many cultures and religions, it is unacceptable for children to learn about sex and as the UK is a multi-faith and cultural society many schools face this challenge when implementing the curriculum. Thus, this is further highlighted when taking into consideration LGBT+ sex and relationship education due to many cultures and religions being heavily against LGBT+ relationships. This see’s schools face creates challenges when trying to create an inclusive SRE curriculum which includes LGBT+ issues. Some schools across the country even faced protests by parents when informing them of the decision to deliver LGBT+ SRE (Kotecha, 2019). This calls attention to that although schools by law must deliver some form of LGBT+ inclusion in the SRE lessons there is a strong opposition. Not only this, but even if they are offered the parts of the lessons which include LGBT+ SRE are optional; the parents of students can choose to opt out. 

Chapter four: Practice to protect the LGBT+ community in education 

Part 1: LGBT+ students 
Students who identify as part of the LGBT+ community are at a significantly higher risk, both in their personal lives and in academic performance than their non-LGBT+ fellow students. Many LGBT+ identifying students will find themselves having negative experiences within school, with little representation in which they can identify with (Page, 2016). Alongside this (Bradlow, et al 2017) reported that almost half of all LGBT+ identifying students would experience bullying throughout their time in education and that when this bullying takes place fewer than a third of teachers intervene. The problems which LGBT+ students face during their time within secondary education can mean that they will face higher dropout rates than their peers resulting in lesser access to education (Stonewall, 2020). These statistics alone highlight a need for steps to be taken by schools in order to combat discrimination of students whom identify as LGBT+. 

(Stonewall, 2015) calls attention to the fact that within Ofsted inspections of secondary schools the inspectors should looking for ways in which the school are ensuring that LGBT+ students have a safe environment to learn in. Moreover, with schools having to adhere to the Equality Act 2010 they must ensure that no student faces discrimination due to their sexual orientation or how they identify. Even with schools having to disclose information as to how they are ensuring that this is taking place (UK Public General Acts, 2010). However, there is still a severely high proportion of LGBT+ students still facing negative experiences in UK secondary schools (Stonewall, 2017). This suggests that the proper measures are not being followed within UK secondary schools and that there needs to be more steps in place in order for LGBT+ students to have a positive educational experience. 

Furthermore, as the government expects the schools to self-report on the steps which they are taking to create safe LGBT+ spaces in secondary schools there may be false reporting. Even if the reports suggest that the schools are ensuring that there is a comprehensive policy in place in order to ensure the school is being inclusive, the role out of the policy may be different. Although Ofsted are actively checking that a school is promoting a safe and inclusive place for LGBT+ students, within a survey which included over 1000, just 18% of teachers found Ofsted a reliable representation of their schools (UK Government, 2019). Hence forth highlighting that how schools represent themselves when they are being observed may not be their everyday practice. This suggests that Ofsted reporting and schools’ self-reports are not an effective way of gauging how well schools are creating a positive experience for LGBT+ students in secondary schools. 

Within the LGBT+ community the transgender population faces the highest risk of discrimination and self-harm. One in four young people who are transgender have attempted suicide and more than four in five have faced discriminatory language in schools (Ussher et al, 2016). These statistics highlight the need for schools to be a safe and inclusive environment which can try to help combat such high reports of both discrimination and self-harm. Although transgender youth are most at risk, it seems that throughout legislation and guidance in regard to LGBT+ inclusion within education, transgender youth are most neglected. Within the UK it is down to the individual schools as to what their specific protocols are in terms of whether toilets and uniforms are gendered (Department for Education, 2016). This highlights that the government have left it down to individual schools in how they approach having transgender or non-binary students within their schools. However, this leaves room for inequalities across schools throughout the UK in how inclusive they are for transgender and non-binary students. Although, as it down to individual schools in order to make policies they can take a more individualistic approach when it comes to their students and their needs. 

That being said, not all transgender students have had negative experiences in secondary schools in the UK. Within a study it was reported that transgender children who went to secondary schools which were more gender fluid in all areas throughout their schools had a positive educational experience. This included ensuring that uniform policies were more gender neutral, using more gender-neutral terminology and having a set policy in place to protect transgender students (Leonard, 2020). This study is an example of how transgender students can have a positive experience within in a UK secondary school. However, it is down to the school to in order to ensure that provisions are in place for the students to have a happy and positive secondary school experience. In order for the whole of the UK to have inclusive polices and pastoral practices their needs to be a nationwide approach to ensuring schools are safe spaces for LGBT+ students. 

Part 2: LGBT+ teachers 
When looking at LGBT+ inclusion in UK secondary schools the inclusion of LGBT+ teachers needs to be considered. Even with section 28 being revoked and teachers having greater freedom within schools in regard to their expression of sexuality identity. Recent reports have suggested that a large proportion of teachers in UK secondary schools do not feel comfortable in openly expressing their sexuality as the support systems are not in place (Formby, 2015). In order for schools in the UK to be fully inclusive to LGBT+ matters, teachers should be able to feel supported enough in order to share their sexuality. Moreover, students may benefit from LGBT+ teachers who are open about their sexual orientation in the school environment. Openly gay, lesbian, bisexual and transgender teachers may be able to assist in the deliverance of LGBT+ matters within the curriculum. 

Not only this, but their experiences would be able to help LGBT+ students who may be struggling in terms of pastoral care. Studies show that LGBT+ students may be more willing to open up and disclose their issues if they had a LGBT+ teacher in whom they could confide in (Lee, 2019). This highlights how teachers who are openly LGBT+ within secondary schools may be of a great benefit to the school. Moreover, if teachers feel that their school environment is a more LGBT+ inclusive workplace, they may feel more satisfied within their job. 

However, for teachers in more rural area’s experiences can greatly differ from those teachers whose schools are based in urban areas. Teachers in rural areas report negative experiences both from students and colleges in regard to their sexuality (Lee, 2019).  This may be explained as typically in rural communities there is a lot less awareness in regard to LGBT+ matters especially within education. Furthermore, in reports by (Lee, 2018) suggest that teachers may be hesitant in being open in their sexuality a proportion of LGBT+ teachers have felt that their sexuality has had a profound effect on them getting a promotion. This is a direct breach of the Equality Act 2010 as someone’s sexuality or how they choose to identify can have a profound effect on their job prospects. This highlights a failing by the UK government in protecting LGBT+ identifying teachers to discrimination in the education system. 

Both these issues elicit that there are reasons that teachers may not feel comfortable in revealing their sexuality in fear of discrimination from not only their students but also their co-workers. Nevertheless, with the introduction of mandatory SRE lessons in schools there is expectation that the conversation of LGBT+ matters within schooling will become normalised. In turn this may allow for LGBT+ identifying teachers to feel more comfortable in order to begin the conversation about their sexuality or how they identify. However, there is no guarantee of this unless the government takes a stance and puts penalties in place for workplaces who do not promote inclusivity. This may change the way in which employers regard inclusivity and discrimination; and be more willing to ensure that their workplace is a safe place for LGBT+ colleagues. 

Chapter five: What does an LGBT+ inclusive education look like?
Part one: Sweden as a case study
In Sweden LGBT+ inclusion is a matter which is deep rooted within society and is reflected within in the Swedish education system policy. Sweden is in the top 10 most LGBT+ friendly countries in the EU suggesting that LGBT+ inclusivity is promoted in Swedish society (Lagerberg, 2021). Within the educational policy of Sweden, it is highlighted that from preschool age no children should face discrimination or bullying due their sexual orientation or the gender in which they choose to identify (Swedish National Agency for Education 2019). The fact that LGBT+ inclusive practice is engrained into Swedish culture from such an early age suggests that the Swedish government is dedicated to ensuring that society is fully inclusive. Moreover it is written into the law and therefore legally binding that no student should face discrimination on the grounds of their sexual orientation or due to their gender identity, so much so that the wording of the Swedish curriculum has changed in recent years to be more LGBT+ inclusive (Sotevik, 2020). In doing this from such an early time in education, LGBT+ inclusivity becomes fully engrained within the education system. 

The theme of LGBT+ inclusion runs further than preschool as it is underpinned throughout the whole of the Swedish curriculum. The ideas of gender, gender identity, expression and sexual orientation is highlighted within the education specification. Moreover, teachers must also complete LGBT+ training which is compulsory in order to gain a teaching qualification (The International LGBTQI Youth & Student Organisation, 2018) 
. Both these steps elicit that government are ensuring that the education system is a safe space for LGBT+ students. The fact that teachers are fully trained in LGBT+ matters allow teachers to gain all the information in which they need to deliver the inclusive curriculum which Sweden promotes. Moreover, Sweden are advancing in LGBT+ education with reports of ‘gender neutral’ schools becoming more prevalent in Stockholm. These schools include gender neutral policies and challenge gender norms (Leach, 2016). The introduction of these schools and policies only further conveys that Sweden is making huge steps in becoming a fully inclusive LGBT+ society with schools which are deep rooted within that inclusion. 

Although seemingly Swedish society is close to full inclusion there are still challenges faced when looking at LGBT+ inclusion in schools. There is undoubtedly backlash as some parents believe that the introduction of LGBT+ matters in schools from preschool is unnecessary (Sotevik, 2020). However, when looking at society as a whole this is a relatively small population in comparison to those people for full LGBT+ inclusive education. Hence forth Sweden ensures that LGBT+ matters and inclusion is fully engrained within society and starts from a young age upwards. LGBT+ inclusion is seen as a country wide issue and the government tackles this with one blanket approach.  

Conclusion

When investigating LGBT+ inclusion within secondary schools in the UK there were many aspects to take into consideration. To understand what improvements, need to be made in the future both the past and the present need to be questioned. The history of LGBT+ inclusion in the UK education system highlighted that miscalculations may have been made in the past which had a detrimental effect upon the education system. The past had such an extensive affect upon education that some issues are still being felt to this day, especially where teachers who lived through the implementation of section 28 are concerned. 
However, section 28 being repealed and granting teachers more freedom in LGBT+ expression within education allowed for LGBT+ inclusion to become more present in schools. Moreover, teachers whom identify as LGBT+ were able to express themselves and be open about their sexuality in the school environment. The repeal of section 28 was just the beginning of education evolving in order to fit the changes in society. 

Since the repeal of section 28 it is clear that the UK government is taking steps to ensure that LGBT+ inclusivity is taking place within education. However, throughout England, Wales, Scotland and Northern Ireland it is present that there are discrepancies when it comes to the quality of LGBT+ inclusive curriculum. Scotland is ahead with a fully inclusive curriculum which is already being rolled out, whereas England is only including LGBT+ matters in SRE. As previously mentioned in order for there to be a more consistent curriculum, the UK as a whole should work together to create one set inclusive curriculum.  Moreover, with LGBT+ sex and relationship lessons becoming mandatory within the UK curriculum there is a wider and more diverse representation of LGBT+ matters throughout the education system. 

In terms of policy to protect LGBT+ students and teachers the UK education system has implemented steps in order to ensure schools are a safe, inclusive environment. Steps such as Ofsted inspections and school reports on inclusion have been made mandatory to ensure inclusive practice is taking place. However, it is clear that there are issues with implementing these. In order to take a step to improving the deliverance of LGBT+ friendly education in the UK, the government can take advice from Sweden. The Swedish education system has been able to incorporate LGBT+ matters fully within schooling. This ensures that from a young age LGBT+ inclusivity is normalised which helps to develop a LGBT+ inclusive society. 

That being said even where mistakes were corrected throughout history the inclusion of the LGBT+ community still face many issues when it came to present day education in the UK. When it comes to LGBT+ inclusive practice there is much opposition which needs to be tackled in order for there to be an education system in which everyone is receiving an LGBT+ inclusive education. Many of the problems faced are based upon the fact that the UK is a multi-faith and cultural society and certain faiths and cultures do not agree with the teaching of LGBT+ inclusion or issues. Moreover, there are schools which are singular faith schools in which it is completely against their chosen faith to teach such practices. This makes it problematic for the UK government to implement compulsory LGBT+ inclusive education across all schools within the UK. 

Overall in order for secondary schools in the UK to become a more inclusive and safe space for both LGBT+ students, teachers and parents the government must take more action. Simply by offering advisories on how to include LGBT+ matters throughout the curriculum is not taking enough action, as there are no consequences when schools do not implement them. Although Scotland is taking the lead in being the first country in the world to offer a fully LGBT+ curriculum, there are still weaknesses which they face. In order to create a truly LGBT+ inclusive educational experience for all students and teachers the UK must implement a mandatory inclusive curriculum. Moreover, pastoral issues must also be improved which take into consideration not only different sexualities, but also transgender students and teachers. 
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