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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:


The professionalisation of policing within the UK has been significantly managed and changed by the work and guidance of the College of Policing. First established in December 2012, the college acts as the professional body and guidelines responsible for setting and maintaining standards, adopting well used practices, and sustaining and updating ethical policing across the police services all over the country (College of Policing, 2023). Its main overriding task is to take policing from a traditionally experience based and ad-hoc occupation into a highly professional and uniform profession using the benefits of education, research, and continuous professional development which reflect the times (Martin, 2021).

In history, especially its early history policing in the UK was based heavily via on the job learning and localised practices within the different police services. While this developed a lot of practical knowledge and could cater to local communities, it meant that there were differences in standards and training across the country (Mulcahy, 2000). The implementation and creation of the College prompted a shift towards a nationally coordinated professional standard for the police to use. Through certain polices which can include the Policing Education Qualifications Framework (PEQF), the College put in place along with the government professional education routes and ladders into a career into policing, including fast tracking degree holders and the Police Constable Degree Apprenticeship which gives you the ability  to acquire a degree while working within in the police (College of Policing, 2020). These new routes and qualifications promoted and highlighted academic learning, developing and understanding critical thinking, and reflective practice, puts policing alongside other professions such as nursing or teaching in terms of uniform professionalism (Rawlings, 1995).

As a major part of the College’s work is the presenting and highlighting of evidence-based policing. This approach nudges officers to trace their operational decisions on the prevailing data, and processed practices rather than tradition or instinct by itself. The College has a “What Works Centre for Crime Reduction” which utilises research and toolkits that helps officers in picking and using tactics which are proven to reduce crime and harm to all involve (Sherman, 2013). This will help the greater goal of improving policing effectiveness while ensuring accountability to the public.

Another vitally important contribution is the development of the Code of Ethics, which outlines the principles and standards of behaviour that is expected from police officers. The Code emphasises integrity, honesty, fairness, and accountability, forming the core ethical foundation for modern policing to follow (Mills, 2003). By adding these core principles within training and operational guidance, the College’s main aim is to strengthen public confidence and reinforce legitimacy (Adlam, 2024).

However, while the College of Policing plays a vital strategic role and has been readily adopted, its effectiveness has also been subject to criticism. Some officers have argued that the increasing academic requirements for entry may and will deter experienced candidates or individuals from diverse or deprived backgrounds who may not traditionally pursue higher education (Holdaway, 2017). Critics have also suggested that nationalised and uniform guidance and advice can sometimes overlook or ignore the realities of local policing and its nuances, where officers must respond to complex and rapidly evolving situations (Oosthuizen, 2021).

Despite these important critiques, the College’s broader aim and direction aligns closely with national policing strategies such as the policing vision 2025, which emphasises a police service that is highly skilled, digitally capable, and able to work collaboratively with partner agencies and is keeping pace with an ever-changing world (National Police Chiefs’ Council, 2016).

Similarly, the strategic policing requirement outlines national threats that require coordinated and combined policing capabilities, including terrorism, serious organised crime, and large public disorder (Home Office, 2023). By having and setting professional standards and providing training frameworks, the College can support forces in maintaining and developing the specialist skills and procedures necessary to meet these national obligations (McIntyre, Hodgkinson and Caputo, 2023).

Furthermore, the College’s five-year strategy focuses on developing a highly professional workforce through leadership development, knowledge sharing, and improved training practices (College of Policing, 2023). Central to this is the understanding that policing must adapt to a rapidly changing social and technological environment. The strategy highlights the importance of continuous and improved learning and professional reflection to ensure officers remain competent, up to date and effective throughout their careers.

The workforce transformation programme (2018) also reinforces this agenda by recognising the need for a modern workforce equipped with new skills, particularly in digital investigations, safeguarding, and partnership working (Home Office, 2018). Through structured training programmes and competency frameworks, the College plays a central role in ensuring officers develop these capabilities.

In summary, the College of Policing has become a key pillar of the professionalisation and growth of policing in the UK. Through national standards, evidence-based practice, ethical guidance, and structured education pathways, it has significantly changed the expectations placed upon police officers. While challenges remain in combining academic development with traditional operational practicality, the College’s strategic goals contribute to a highly accountable, skilled, and professional police service capable of meeting the ever-growing modern policing demands.

As a police officer in the final year of probation in South Wales Police, my professional and operational development has increasingly reflected the expectations of working in a modern and ever-changing police service operating within a professionalised policing framework. This role requires not only the good application and understanding of legal powers but also the use of quick critical thinking, ethical decision-making, and team building and working to safeguard communities (Gundhus, 2012).

An incident that demonstrates this occurred while responding to a domestic disturbance call involving an intoxicated male suspect and a female victim reporting ongoing harassment and threats. Upon our arrival, the situation was volatile, with the suspect shouting aggressively and refusing to comply with my initial instructions. My main priority was to manage the immediate risk to the victim while attempting to de-escalate the situation with the male suspect.

Using communication and de-escalation skills emphasised in my training, I provided a calm but assertive tone and approach, separating both individuals and communicating to the victim in a safe location. Speaking with the victim and intoxicate male, it became clear that the incident formed part of a broader pattern of coercive behaviour and violent intimidation. Recognising these safeguarding implications, I made sure that the victim would receive the appropriate support and referred the case for a further safeguarding review.

From a professional policing perspective, this incident needed the application and use of the National Decision Model, this is used to support officers in-acting lawful and measured decisions in high-risk situations (Boulton, 2025). By assessing the threat, risk, and possible harm, I determined that arresting the suspect was the best course of action to protect the victim and prevent further offences and problems.

Following the arrest, I ensured that as much evidence was gathered thoroughly, which included statements, body-worn camera video footage, and detailed documentation of the victim’s and offender’s account. This highlights the scientific evidence-based investigative approach encouraged by the guidelines of the College of Policing (Sherman, 2013). Rather than solely viewing the immediate offence, my investigation considered the possible broader pattern of behaviour that could require further safeguarding measures.

This incident also showed the importance of working with other partnered institutions. Today’s policing increasingly uses and requires working alongside other government bodies such as social services, victim support agencies, and safeguarding teams (Home Office, 2018). I helped ensure that the victim’s concerns were referred to appropriate support services, I was part of a large multi-agency response designed to reduce long-term harm.
My actions performed during this incident show several key attributes expected of modern police officers. Firstly, I prioritised the safeguarding and pushed for victim protection, understanding that policing involves more than just enforcement alone. Secondly, I applied a good use of sound judgement within the framework of established and verified decision-making models. Finally, I reflected on the above incident afterwards to find areas where my professional judgement and decision-making approach could be improved.

Continuous professional growth and development have also played a significant role in my progress during probation. Training modules and reflective learning exercises as well as real life experience have reinforced the importance of the use of ethical conduct, procedural fairness, and evidence-based policing (Trenholm, 2018). These elements contribute to maintaining public trust and legitimacy, which are essential components of effective policing.
Overall, this incident demonstrates how I am trying to apply the principles promoted by the College of Policing and national policing strategies. By prioritising safeguarding, using structured decision-making, and reflecting upon my actions, I am working to fulfil the expectations placed upon modern professional police officers.

During my final year of probation, my understanding of the police officer role has gained new significance. Earlier in my service, my focus was primarily on learning procedures, legislation, and learning basic operational tasks. While these do remain essential, I have increasingly recognised that effective policing requires more professional skills including critical thinking, improving communication, and working with other institutions (College of Policing, 2023).
One of the most noticeable changes has been the increased level of responsibility I am expected to manage daily. As I have gained experience, supervisors have placed greater trust in my ability to independently assess incidents and make key operational decisions on my own. This greater responsibility reflects the transition from a trainee officer which needed guidance to a fully competent professional capable of managing and resolving complex situations.

Another significant change is my growing emphasis on understanding the safeguarding and vulnerability procedures and services in place. Early in my probation, I often viewed incidents almost always through the lens of typical criminal offences. However, my experience has shown me that many calls involve underlying social and medical issues such as mental health, domestic abuse, or substance misuse. As a result, my approach now makes use of the nuances of vulnerability even with offenders and ensuring appropriate support mechanisms are activated.

This shift aligns with the broader objectives of the Policing Vision 2025, which empowers a policing service capable of responding effectively to greater social issues in a modern world (National Police Chiefs’ Council, 2016). Officers are now expected not only to enforce the law but also to act as social problem-solvers working with other agencies to reduce harm.
My final year of probation has also reinforced the importance of reflective practice. Reflecting on incidents has allowed me to watch how I handle incidents and how the overall outcomes were achieved and improve future performance. Reflective learning is a very key element of professional development within policing and other professions (Schön, 1983).

Furthermore, technological developments have also influenced my role. Modern policing increasingly relies on digital evidence, data systems, and body-worn video cameras. Keeping up to date on these areas has become essential for effective investigations and accountability.
However, the increased expectations placed on modern police officers can present challenges such as burnout or overwhelming workload. Balancing operational demands with administrative responsibilities, safeguarding duties, and ongoing professional development requires effective time management and resilience due to the fast-paced nature of the job.
Despite these challenges, my final year of probation has strengthened my confidence and understanding of what is required of a police officer. I now recognise that professionalism in policing is not solely defined by enforcement powers but by ethical conduct, sound judgement, and a commitment to continuous learning which I will continue to do.

In conclusion, my role has evolved from that of a trainee focused on procedural knowledge and training to a developing professional capable of independent decision-making and reflective practice based on the College of Policing guidelines. This transformation reflects the broader professionalisation agenda within UK policing and demonstrates the growing expectations placed upon officers to deliver ethical, evidence-based, and community-focused policing.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

In society, communication is increasingly being used by digital means like the internet and social media, this is altering how public services interact with communities and the wider public. Policing has evolved alongside these developments, with social media now forming a central component and obstacle for communicating across the United Kingdom. Platforms such as Facebook, X, Instagram and YouTube can allow police forces to send information rapidly, engage directly with communities, and promote crime prevention initiatives and strategies.

The professional framework guiding policing practice is shaped by the College of Policing, which emphasises communication, legitimacy, and ethical conduct as central to effective policing. Within the National Policing Curriculum, communication skills—particularly digital communication—are identified as essential skills for modern officers to learn within increasingly complex social environments.

The rise of social media has had a broader transformation in policing from a reactive model towards to a more proactive and community-oriented approach which can be used on a grander scale. As stated by Rita M. Lee and Helen McGovern (2013), social media allows police organisations to transition from one-way small-scale communication to grander interactive engagement, thereby democratising public participation in policing communications. However, while these forms of communications offer significant benefits, they also have challenges, including the risk of misinformation, professional boundaries with officers, and threats to data protection.

This essay will critically evaluate my experience of using social media during my policing career which included an incident involving a missing vulnerable person. It explores how social can be utilised to inform and engage the community, weighs up the benefits and risks of such engagement, and examines how police policy and professional standards shape its use. Through analysis, the essay considers how social media can enhance policing outcomes while maintaining public trust and legitimacy.

The incident involved a missing vulnerable elderly individual who had been reported missing by family members after failing to return home following a typical walk. The individual was known to suffer from early-stage dementia, which significantly increased the level of risk associated with their disappearance and necessitated an urgent response. Initially our actions were to attend the home address, gathering key information from family members, and establishing the individual’s last known movements. We conducted local area searches, house-to-house enquiries, and did CCTV checks to find the individual’s direction of travel or whereabouts. These actions were typical standard policing procedures for missing persons investigations, where time is often the main factor in ensuring a safe outcome.

Noticing the limitations of traditional search methods and grasping the potential advantages of wider community help, a decision was made to utilise social media as part of the strategy the help find the individual. South Wales Police communications team prepared a public appeal, which was sent via official channels, including Facebook and X. The appeal had a photograph and general description of the individual that was missing, alongside details of their last known location. Members of the public were asked to share the information and report any recent sightings. The response was quick, with the post being widely spread across the community.
After a while, a member of the public contacted us to report a possible sighting near a local park. Officers were sent and successfully located the individual, who was found safe and returned to their family. This incident highlights the practical application of social media being used by the police and demonstrates its potential to help operational effectiveness through community engagement.

Police Services across the country utilise a selection of social media platforms to support communication strategies and for public engagement. The most prominent platforms include Facebook, X, Instagram and YouTube (Crump, 2011). Each platform usually serves a distinct purpose within policing communication. Facebook allows for detailed posts and interactive engagement, enabling communities to share and comment on police updates this is also the largest site. X is usually used for real-time communication, providing instant updates during ongoing incidents or for news updates. Instagram will be used to showcase positive policing social activities that will humanise the police service and promote community cohesion, while YouTube facilitates longer-form content such as awareness campaigns and educational material (Beshears, 2016).

The adoption of these platforms reflects broader societal expectations regarding accessibility and transparency to the public at large. According to Deuk Hyun Kim et al. (2015), social media can enhance the ability of the police to communicate efficiently with a variety of audiences. This aligns with the view of Ian Loader and Aogán Mulcahy (2003), who argue that modern policing is increasingly shaped by the public expectations of being visible and to be able to communicate with the police.

However, while these platforms provide many opportunities for engagement, they also need careful management. The chaotic nature of social media can blur professional boundaries with officers, thus making it essential that all communications remain highly professional with organisational values and policies at its heart (Goldsmith, 2013).

The integration of social media into policing practice offers several significant benefits, particularly in relation to communication efficiency, range, and transparency. One of the biggest advantages is the speed at which police can send information to a large area. In serious situations, including missing persons incidents, social media enables police forces to reach large audiences at a rapid pace. In the incident I described, this rapid widespread communication directly contributed to locating the individual that was missing, demonstrating the operational value of digital engagement (Fielding, 2021).

Social media can also enhance community engagement by providing a place for direct interaction between police and the public. This works with the principles of procedural justice, which highlights fairness, transparency, and public participation. Research by Tom R. Tyler (2006) shows that the public are more likely to help police when they view them as legitimate and trustworthy. Furthermore, Ben Bradford (2014) highlights that public trust is enhanced when police communicate openly and fairly with communities. Social media allows this by enabling police services to share information, respond to public concerns, and demonstrate that they are accountable.

Another benefit is the ability to have the public help combat and prevent crime. By sharing advice and raising awareness of risks such as fraud or cybercrime, police services can help individuals to protect themselves. However, it is important to recognise that these benefits are contingent upon the responsible and professional use of social media.

While social media has undoubtedly transformed communication between police and the general public, its impact on police public opinion remains the subject of significant academic debate. Legitimacy is the idea that police authority is just and should be respected, resulting in public wanting to cooperate with officers and follow the law. According to Tom R. Tyler (2006), legitimacy is not only from police effectiveness but from the perception that the police express their authority fairly, transparently, and respectfully. Social media can support these ideas by granting public access to information and giving opportunities for direct engagement with police services (Tyler, 2004).
From a positive view, social media can develop greater transparency by allowing police forces to communicate directly with communities without relying in-between media outlets. This can allow officers explain serious policing decisions, give updates regarding incidents, and promote a greater understanding of police powers and procedures. Research by Ben Bradford (2014) shows that transparency and procedural fairness will greatly increase public trust and confidence in policing (Ruddell and Jones, 2013). Therefore, when social media is used properly, it can help relationships between police and the communities that they serve.
However, there are counter points to this argument. Critics highlight that social media can create an illusion of engagement rather than genuine community communication. While police organisations can appear genuine online, interactions are very often controlled and moderated, limiting meaningful dialogue with the public (Dekker, van den Brink and Meijer, 2020). Ian Loader and Aogán Mulcahy (2003) argue that public confidence is changed not only by communication but also by the direct experiences with police officers. Despite this positive social media content will not compensate for bad interactions or perceived unfair treatment during encounters.
Furthermore, social media can expose policing organisations to greater public scrutiny. Incidents with police misconduct or controversial operational decisions can attract significant online attention. This can badly affect public views of policing, regardless of whether information being circulated is accurate or appropriate. As noted by Robert Reiner (2010), public confidence in policing can be fragile and can be damaged by events that affect perceptions of police integrity and accountability.
The incident discussed within this reflection demonstrated how social media can aid legitimacy when used responsibly. The successful find of a vulnerable missing person through community engagement can reinforce positive perceptions of policing within the local area and further. Members of the public were able to see a good example of police responsiveness and effectiveness, which may contribute to future willingness to help officers.
Despite advantages, the use of social media in policing can present several risks and challenges that must be skilfully managed. One significant concern is the potential spread of misinformation. The instant nature of social media means that bad information can quickly reach huge audiences, potentially hindering police operations and causing public confusion and frustration. Legal considerations also play a big role. The sharing of personal information must abide with legislation such as the Data Protection Act 2018. Failure to to do so can result in legal consequences and undermine legitimacy.

Additionally, social media platforms often are public areas for public criticism of policing actions and the police in general. While being accountable is an important aspect of democratic policing, controlling online criticism can be a challenge and may require precise communication moves. These risks highlight the need for clear policies, training, and oversight to ensure that social media is used effectively and responsibly.

The use of social media in policing is governed by highly professional standards and organisational policies designed to sustain integrity and public confidence. The College of Policing gives guidance through its Code of Ethics, which promotes honesty, integrity, and accountability. Officers are also required that all communication is correct, appropriate, and authorised by higher ups. Operational information must be shared through official police channels rather than officers personal accounts, ensuring professionalism and accountability.
Training plays a major role in helping officers to use social media effectively. This includes rules on data protection, communication strategies, and keeping a high professional standard.
In the incident described adherence to these policies showed that the use of social media was both effective and appropriate, leading to a successful outcome.

Social media has become an essential and necessary tool in modern policing, enabling fast communication and potentially greater community engagement. Platforms such as Facebook and X can play a vital role in informing the public of events and supporting policing operations.
The incident examined demonstrates the effectiveness of social media in achieving positive outcomes. However, its use must be carefully managed to address risks relating to professionalism, misinformation, and legal compliance. Guidance from the College of Policing ensures that social media is used responsibly. As policing continues to evolve, digital communication will remain a critical component of effective policing practice.

Word count – 1846 




Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

In this section I will use Gibbs’ Reflective Cycle which begins with a clear account of the incident (Gibbs, 1988) 

This incident took place during a night shift whilst I was deployed to Operation Raven, which focuses on policing the nighttime economy. I was travelling in a marked police vehicle with several colleagues when we were allocated to an emergency response involving two males on scaffolding at a residential address and area. On arrival, I was able to ascertain that the incident was already out of hand and needing to be controlled and risk assessed. The highway was full of members of the public, who had gathered to observe what was ongoing and I could clearly assess that various people were crowding the residential property.

The property itself was a mid-terraced house, where the owner was present and presented to me as concerned and distressed. He stated to me that two males had climbed onto scaffolding above the roof which has been attached to his property to conduct building repairs. This was not an ideal or safe situation especially for the public who were gathering around the building. 

Looking up, I could see one male holding a metal pole, while the other was threatening to commit suicide if anyone came near. Both Males were erratic, and it was clear that both individuals were under the influence of drugs. Two officers initially attempted to engage with them, but this approach was not effective, and the two males were not cooperating. The male threatening suicide became more agitated and repeatedly stated that if officers approached him, he would hang himself. At this point, I recognised that the situation required quick and effective action to safely resolve. The presence of a crowd, combined with the immediate physical risk, meant that public safety needed to be prioritised. I instructed officers to begin closing the street and establishing a cordon to prevent further members of the public entering the area.
Once this was happing, I made the decision to take the lead in engaging with the male who was threatening suicide. I knew him from my previous role as a PCSO and had a few encounters with him in my past role and knew him to some level, which I felt would assist in building rapport. At the same time as this was happing, specialist resources were being requested, including police negotiators, firearms officers and the Tactical Support Team. However, the negotiators were estimated to be around an hour away.

Given the continued risk of the situation, I kept engaging with the male myself. I spoke calmly and friendly, avoided confrontation and used my past knowledge of him to keep him communicating. Over the course of approximately twenty minutes, I was able to build and maintain a good rapport with the male offender and gradually de-escalated the situation and persuade him to come down from the scaffolding safely. As this was happing, the second male had fled the scene by unknown means. Once the individual was persuaded to come off the scaffolding and come on the ground, he was detained and taken to a place of safety where appropriate support could be provided. The incident was later reviewed by senior command, who stated that it had the potential to last several hours and posed significant risk. I was commended for resolving the situation quickly and safely.

When I first arrived, I understood the seriousness of the situation. The presence of the crowding public and the risk of objects being thrown from height made it clear that there was a real potential danger to the public. My initial focus was on gaining control of the situation and reducing that risk as quickly as possible. As the situation developed, my attention shifted toward the individual threatening suicide. At that point, the incident felt more complex and there were multiple potential risks. It was no longer just about public safety, but also about preventing serious harm to the offender as well. This added a different kind of pressure, as I was aware that my actions and communication could directly influence the outcome and could result in possible harm (Bayar, 2012).

Recognising the individual, helped me feel more confident in how I approached him. I felt that I could communicate with him in a more personal and understanding way, rather than treating him as a completely unknown subject. This allowed me to remain calm and focused, even though the situation was still high-risk which is recommended by police negotiators (Grubb et al., 2018). While speaking to him, I was conscious of the need to manage my own emotions. I made a deliberate effort to remain calm, as I understood that any sign of frustration or urgency could escalate the situation. I also felt that I had a greater sense of authority and responsibility to take the lead in the situation since I knew one of the offenders (Grubb et al., 2018). 

This aligns with the importance of emotional control in leadership, particularly in high-pressure environments (Goleman, 1998). I had tried to maintain this emotional control throughout my communication with the offender to create the best outcome. After the incident, I was relieved that it had been resolved without injury or incident to anyone present. My conduct in resolving this issue resulted in me receiving a commendation from gold command which in turn, reinforced my confidence, but also prompted me to reflect more critically on my actions in the future and identify areas where I might need to improve. 

Throughout this incident there were many aspects and commands that went well. One of the most prescient and vital decision was to close off the street from both sides. This would stop any more members of the public from gathering in the area and being at risk from the offenders as well as allowing for a better environment to resolve the incident. This shows my quick decision-making and aligns with the structured leadership approaches which is seen in transactional leadership (Northouse, 2021). Transactional Leadership is where structure of leadership uses rewards and punishments to motivate and influence subordinates and other staff to perform an efficient job and outcome (Dong, 2023).

Another key strength I showed was communication when engaging with the offender on the roof. By being calm, speaking in a personable tone which the offender would be used to, I was able to calm his agitation and gain his trust as a result from being a familiar voice to him. Research highlights that clear and effective communication is critical in crisis situations, particularly where individuals are in distress (Vecchi, Van Hasselt and Romano, 2005). It is particularly important in this scenario due to the high risk to everyone and our lack of ability to apprehend the offender.

As (Taylor and Donald, 2004) states it is the upmost importance that my communication must be clear and familiar so that I won’t be misunderstood and as a result escalate the situation. I am convinced this was a major factor in the successful outcome. My ability to adjust my leadership style to the ongoing situation was also important. At first, I took a commanding role where I instructed officers already there to manage the scene where they closed the street. This was instructed by me due to me being an officer at the scene however it was me who took over the scene despite other officers having the ability too. 

When engaging with the individual, I shifted my tone and posture to a more empathetic style of communication. This demonstrates an understanding of situational leadership (Hersey, Blanchard and Johnson, 2013). Situational Leadership is where the person adapts their leadership style to the person or situation at hand (Johansen, 1990). This is I believe a clear case example of situational leadership taking place due to my familiarity with the offender.  
  
A further positive was my willingness to take responsibility in the absence of the on-coming support from the negotiators. With the negotiators unavailable, trying to step into the role ensured that the situation continued to be actively managed rather than delayed which would result in further distribution. This reflects proactive leadership and confidence in decision-making under pressure (Shelton, Hein and Phipps, 2021).

However, there are areas where I could have improved. Communication with the incoming specialist units could have been more structured and I could have gained valuable understanding if I had communicated with them before conversing with the offender. While resources were requested, providing clearer updates may have improved the overall coordination and ensured all the nearby officers had the same level of situational awareness and so would perform more efficient actions.

Additionally, although I took the lead effectively, I could have involved other officers more once the situation stabilised to help control the situation. This would support team development and ensure shared responsibility, which is important for building confidence within the team and spreading team ownership amongst the team.

This incident highlights a good level of situational leadership, this was created by Paul Hersey and Ken Blanchard. The theory states that leaders should change their style depending on the situation and the individuals that they are confronted with (Hersey, Blanchard and Johnson, 2013). I initially adopted a directive approach to manage risk and ensure public safety due to its necessity. As the situation changed sharply, I moved to a more supportive and communicative style when engaging with the offender. This demonstrates a drastic change of leadership based on the group or individuals I was communicating and interacting with which is the adapted style of situational leadership advocates (Masood et al., 2006). 

This ability to adapt was entirely necessary which is a major part of situational leadership (Turbitt and Benington, 2010). An overtly direct approach could have made the situation worse, particularly given the individual’s state of mind and from also being intoxicated. By recognising this and being more personable with the offender allowed me a more knowledgeable understanding of his mental state allowed me to adapt and communicate in the necessary manner. This then allowed me to achieve a more positive outcome.

There were also parts of transformational leadership, associated with Bernard Bass. Transformational leadership focuses on influencing people through good trust, communication and motivation (Bass and Riggio, 2006). By building rapport and communicating with the individual in a reasonable and respectful way, I was able to positively influence his behaviour and encourage him to come down safely. Emotional intelligence also played a key role in producing a positive outcome. As outlined by Daniel Goleman, effective leaders can recognise and manage both their own emotions and those of others (Goleman, 1998). In this incident, being calm and empathising with the individual’s distress was critical in preventing escalation. 

The principles of crisis negotiation are also relevant. Techniques such as conscious listening, empathy and rapport-building are widely understood as effective in high-risk situations (Vecchi, Van Hasselt and Romano, 2005). These approaches were central to how I managed the interaction. In addition, this incident highlights the importance of decision-making under uncertainty (Johnson and Busemeyer, 2010). With limited information, no close by specialist support and a chaotic environment, leadership would require both directness and adaptability. This goes along with modern policing expectations, where officers are expected to take quick and justify decisions based on risk and available information to them at the time.

The College of Policing highlights and promotes leadership, communication and decision-making as key competencies for modern policing (College of Policing, 2015). The incident demonstrates how these key skills are applied in practice, particularly in fast paced and high-risk environments

Overall, the incident I went to ended effectively to my best ability and resulted in the best outcome possible at the time. The ability to change my leadership and communication style was the overall major factor. Taking control early on and ensuring the public was safe, while changing and adopting a calmer and more relatable approach allowed for me to engage effectively with the offender in question. There are still areas for development, particularly around communication with specialist units and involving the wider team. However, I believe the incident reinforced the importance of flexibility, communication and emotional awareness in policing leadership.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

The three years within my career’s probation has been a significant period of development, moving from a controlled learning environment into the realities of frontline policing. While initial training provided the legal knowledge and understanding of procedure, it quickly became clear that real competence is developed on response, dealing with live incidents, unpredictable situations and dealing with members of the public in real time. Throughout this period, coaching, mentoring and feedback have played a central role in shaping and helping my development. Working alongside experienced officers, tutors and supervisors has allowed me to learn not only how to do the job, but how to do it effectively, safely and professionally, in line with the expectations set out by South Wales Police.

This reflection and essay will critically examine how mentoring and coaching have supported my development, how they have helped me meet personal, professional and organisational goals, and how they have helped refined and improve my performance. It will also explore how feedback is used within policing, including how I receive and provide it. Reflection and understanding are a key part of policing practice, supporting continuous learning and improvement (Jones, 2018).

In practice, coaching and mentoring are part of daily policing, even if they are not always formally identified it is a vital aspect of the service. Mentoring tends to involve more experienced officers sharing knowledge, offering advice and guiding decision-making (Clutterbuck, 2014). Coaching, however, is more focused on encouraging independent thinking through questioning and reflection (Whitmore, 2017).

During my probation, my tutor constable regularly used both approaches. In the early stages, there was a greater emphasis on mentoring, as I needed guidance on certain legislation, processes and how to handle typical incidents. As I developed, this shifted towards coaching, where I was expected to take more responsibility for my own decision-making and put into action what I had learnt. 
This reflects the GROW model (Whitmore, 2017), which focuses on identifying goals, assessing reality, exploring options and committing to action. Although not formally labelled at the time, I now recognise that supervisors regularly used this structure during briefs and debriefs. Much of my learning also came through observing other experienced officers, which aligns with social learning theory, where behaviours are learned through observation and modelling (Bandura, 1977). Watching and analysing how experienced officers managed conflict, communicated with the public and made decisions under pressure had a direct influence on my own development.

However, one limitation is that the effectiveness of mentoring can vary depending on the individual officer doing the mentoring. Some are more engaged in developing others, while others are less reflective in their approach. This can impact the consistency of learning across teams. A key incident during my probation time highlights how coaching and mentoring supported my development in practice. 

I attended a call in the early hours involving two males on scaffolding above a residential street, throwing wood and metal onto the road below. This created a serious risk to passing vehicles and members of the public. On arrival, the situation was volatile. The males were shouting and refusing to engage. My initial instinct was to contain the area and wait for additional units due to the risk involved. Following the incident, my tutor used a coaching approach to debrief me. Instead of telling me what I should have done, they asked reflective questions about my decision-making. This goes with the concept of reflection-on-action, where professionals will analyse their actions after an event to improve future performance (Schon, 1983).

Through this incident, I recognised that while I had identified the potential risks correctly, I had been overly cautious and hesitant in taking control of the incident. My tutor then mentored me by explaining how good, tailored communication can be used to de-escalate situations, drawing on their own past experiences. This combination of coaching and mentoring reflects experiential learning, where knowledge is developed through experience, reflection and application (Kolb, 1984). This incident significantly improved my confidence and ability to manage similar situations in the future and to possible pass this experience on to others.

Coaching and mentoring have played a key role in helping me meet my development goals with my time in South Wales Police. On a personal level, I have developed greater confidence in my ability to make fast and decisive decisions. Early in my probation, I often would doubt myself. Through coaching conversations with other officers, I was encouraged to reflect on both my strengths and areas where I could do better, which helped build confidence.

From a professional perspective, mentoring has helped develop key skills such as communication and conflict management. This links to emotional intelligence, particularly self-awareness and self-regulation, which are important when dealing with members of the public (Goleman, 1998). For example, I received feedback that I needed to improve how I communicated with certain victims. With guidance from other experienced officers, I changed my approach and became more effective in managing expectations when communication with certain members of the public. 

From an organisational perspective, coaching and mentoring support my understanding and operational practices of police values set out by the College of Policing (2022). Supervisors used coaching discussions to align my development with these expectations, ensuring I met the required standards. At the end of my probation, I have developed a larger and better skill set which I can bring to operations or when doing updates and paperwork and this was significantly helped along via the process of mentoring and coaching that I was given.

A lot of my learning during probation has come through on work experience, which was also supported by coaching and mentoring. This is a good example of Kolb’s (1984) experiential learning cycle, where learning happens through experience, reflection and new application. Each work incident attended is a learning experience that can be used to develop even further particularly when followed by discussion and assessment.

Informal debriefs have been particularly valuable, allowing immediate reflection on performance. These discussions support reflective practice, which is a key component of professional development in policing using the expertise of more experienced officers (Addis and Stephens, 2008).

Over time, I have seen clear improvements in my performance. I am now more confident in the decisions I make, better at managing risk and making a better use of my communication with victims and offenders. Mentoring has also influenced my professional behaviour. Observing other experienced officers has shown me how to remain calm, professional and be competent in stressful situations. However, due to workload, chances to properly review incidents can take a back seat. This can impact learning and highlights the importance of making time for debriefs.

Another important area where coaching and mentoring benefited me during probation was in developing resilience and what it takes to become professional. Frontline policing can be a very stressful profession where officers are often experienced unpredictable and emotionally challenging situations. During the early stages of my probation, I found that the pressure of making decisions quickly, whilst also taking into consideration legislation, policy and public expectations, could at times feel overwhelming.

Many officers played an important role in helping me understand that confidence and resilience is something that would come with time as well as reflection and support. This links to Maslow’s (1943) theory of motivation, particularly the need for psychological reassurance and confidence which is needed for officers to reach their full potential in the job. Being supported by other officers and supervisors created an environment where I felt able to ask questions, admit my mistakes and learn from experience without fear of being judged harshly (Maslow, 1943).

An example of this was after dealing with a sudden death I attended early in my probation. Although I dealt with the incident professionally at the scene, afterwards I found myself going over parts of the incident repeatedly and questioning whether I had handled everything correctly. My tutor saw this and took the time to speak with me on their own afterwards. Rather than focusing solely on procedure and being very formal, they acknowledged the emotional impact such incidents could have had on me as well as newer officers.

This mentoring conversation was important because it took it a human level and made it easier to handle emotionally. It helped me understand that resilience is not about ignoring stress or emotion, but about managing it appropriately and seeking support when needed. This reflects the National Decision Model used within policing, which encourages officers to continually assess information, threat, risk and accountability while remaining aware of their own wellbeing and decision-making (Halford, 2024).

 Conversations with other officers also helped improve my decision-making under pressure. At the start, I would often focus heavily on making the “perfect” decision, which would make me hesitate at times. Through debriefs with supervisors, I learned that policing often is making the best possible decision based on the information and actions available at the time. This understanding helped combat self-doubt and improved my overall confidence when dealing with dynamic incidents.

This links closely to Schon’s (1983) concept of reflection-in-action, where professionals adapt and think critically while situations are unfolding. Over time, I became more capable of reassessing incidents dynamically rather than relying purely on rigid thinking. I also found that mentoring helped me understand the overriding culture and expectations within policing. Professional standards, communication and teamwork are all influenced heavily by the current workplace culture. Observing experienced officers showed me the importance of remaining calm, treating people with respect and maintaining professionalism even during difficult interactions and situations. This shows transformational leadership theory, where experienced individuals positively influence the behaviour and development of others through role modelling and support (Northouse, 2019).

Another important aspect of my development was learning how to communicate effectively within a large team. Early in my probation, I was sometimes unsure to speak up or challenge decisions made by more experienced officers. Through coaching and encouragement from supervisors and other officers, I became more confident in contributing my views and sharing information during incidents. This was particularly important during fast-paced response policing, where effective communication directly impacts officer safety and operational effectiveness.

Feedback was also extremely important in shaping my professional identity in work. Positive feedback helped showed me what I needed to do and build confidence, while constructive feedback highlighted places that required improvement. According to Hattie and Timperley (2007), effective feedback should show what is expected and push the person into making the correct choices in the future. Looking back, the most helpful officers were those who provided clear, honest and balanced feedback while also explaining how improvements could be made (Maslovat and Franks, 2019).

As my probation progressed, I noticed a gradual shift in my role within the team. Newer student officers began approaching me for advice or reassurance, particularly regarding incident handling and updating cases. This showed me realise how much I had developed since joining response policing in South Wales Police. It also highlighted the importance of a continuous culture of mentoring and support for future probationers.

Feedback has been essential to my development throughout probation. Formal feedback has been provided through structured reviews, while informal feedback has been given after incidents. Both have contributed to my development. Receiving certain feedback was not always been easy, particularly when it highlights mistakes. However, reflective practice requires openness and willingness to learn (Schon, 1983).
Feedback also links to emotional intelligence, particularly self-awareness and the ability to manage criticism constructively when it sometimes goes wrong (Goleman, 2004). Developing this has helped me improve my performance. I have also begun to provide feedback to others. Effective feedback should be constructive, balanced and focused on behaviour rather than the individual (Parsloe and Leedham, 2009). Creating an environment where feedback is accepted supports both individual and team development.

My probation has been shaped by coaching, mentoring and feedback. These approaches have supported my development, improved my performance and helped me meet organisational standards. The scaffolding incident demonstrates how reflection and guidance can improve decision-making in real situations. These processes will continue to play an important role in my ongoing development as a police officer.
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