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Proposed Research

	Proposed Research Question and sub-questions (if appropriate):

	
Main Research Question: ‘How does the use of generative AI tools influence higher education lecturers workload, and professional wellbeing’ 



Sub-questions:
· How does the use of GenAI tools affect lecturers time management, teaching practices, and administrative workload?
· What is the relationship between lecturers use of GenAI tools and their levels of stress, job satisfaction?
· How do institutional policies, training, and support structures shape the impact of GenAI tools on lecturers workload and wellbeing?




	 Background & Context (approx. 500 words)

	
The rapid evolution and integration of generative artificial intelligence (GenAI) tools, such as large language models (LLMs), including Quilbot, ChatGPT, and AI modes now added to search engines such as Google, are reshaping the landscape of higher education (Francis, Jones and Smith, 2025). Historically, the advancements that have been made in technology, such as the introduction of the internet and digital E learning platforms that were utilised and brought to the forefront during the COVID pandemic (Kipp, 2021), and more recently, machine learning tools (Yusuf et al., 2024). However, the emergence of GenAI represents a significant shift; these systems not only facilitate access to information but can also produce novel text, summaries, and administrative practices (Romaniuk and Łukasiewicz-Wieleba, 2024).

This research examines how GenAI affects higher education lecturers' workload and well-being. The topic is significant because academic labor has been characterized by high workloads, intensified tasks, and emotional demands, driven by expanding administrative responsibilities, performance metrics, and audit culture (Pace et al., 2019; Mudrak et al., 2017). According to the literature, GenAI has both negative and positive effects as a productivity tool and disruptor (Ajanaku and Thiyagaratnam, 2025). GenAI also has the potential to streamline tasks such as assessment, lesson design, and feedback generation, which contribute heavily to lecturers' time commitments (Moundridou, Matzakos and Doukakis, 2024; Baidoo-Anu, Asamoah and Monsurat, 2025). Recent empirical surveys suggest that daily use of GenAI may reduce workload for some faculty (Hashem et al., 2023), while others report limited or even increased labor due to monitoring for GenAI misuse (Shaw, 2025). These contradictions highlight the need for a nuanced investigation.

Wellbeing, which includes stress levels, job satisfaction, work-life balance, and professional identity, is a critical dimension of academic work (Shaw, 2025). Lecturer wellbeing contributes to teaching quality, engagement, and institutional stability (Fedorov, Ilaltdinova and Frolova, 2020). There are limited studies that look at the well-being of lecturers; the studies available refer to ‘technostress’, which indicates that there are adverse effects when dealing with the constant changes in technology (Khlaif et al., 2025). However, there are some concerns as to the over-reliance and unregulated use of generative AI, which may create new forms of labour, exacerbate stress, and intensify inequities in task distribution and recognition (Mella, Frampton and Cox, 2024).

There are existing studies that partially relate to the proposed research, but do not comprehensively examine both workload and wellbeing among higher education lecturers through the lens of a mixed methods or by utilising qualitative methods to address both to look for possible connections. Research has explored satisfaction and continuance intentions to use GenAI among academic staff (Hennekeuser et al., 2024). The gap in the literature underscores the importance of delving deeper into how GenAI tools are experienced in everyday academic life, beyond adoption rates and task efficiency, to include the lived realities of workload pressure, emotional labour, and wellbeing dynamics.


 








	Aims & Objectives (approx. 250-500 words)

	This research study aims to explore how the use of GenAI tools influences higher education lecturers’ workload and well-being. As GenAI becomes increasingly integrated within academic practices, it is important to understand not just its benefits for efficiency and productivity but gaining insight into its wider implications on things such as professional identity, stress, and work-life balance. This study seeks to contribute to this understanding by examining lecturers’ lived experiences and perceptions of GenAI as it pertains to their everyday work.

Specifically, the research aims to develop an in-depth, qualitative account of how lecturers engage with GenAI tools in teaching, assessment, and administrative activities. It also aims to investigate whether these tools are perceived as alleviating or intensifying workload pressures and how they affect lecturers' emotional and psychological well-being. 

To achieve the overall aim, the study has the following objectives:

· To explore how higher education lecturers currently use GenAI tools in their professional practice.
· To examine lecturers' perceptions of changes in workload associated with the adoption of GenAI.
· To investigate the perceived impact of GenAI use on lecturers’ stress levels, job satisfaction, and work-life balance.
· To identify challenges, opportunities, and future expectations related to the integration of GenAI in higher education.













	Proposed Plan of Work

	

	Planned development 
	Target date for completion

	Reading and writing of introduction and literature review
	31 May

	Reading and writing of methodology chapter
	30 June

	Piloting research tools
	10 July

	Collecting data
	31 July

	Analysing data
	31 August

	Writing up of results
	15 September 

	Writing conclusions
	30 september

	
	




	Proposed Methodology (approx. 500 words)

	The study aims to explore how GenAI tools influence higher education lecturers’ workload and wellbeing. To achieve these aims, a qualitative research approach will be adopted. Qualitative research design is particularly suitable, as this is a way of exploring individuals experiences, perceptions, and meanings in-depth (Creswell, 2013). This will allow the research to examine complex social phenomena within their real-life contexts (Creswell and Poth, 2017). Due to the subjective and context-driven nature of workload and wellbeing, a qualitative methodology enables a richer, more nuanced understanding than quantitative approaches alone.

Research approach
The study is guided by an interpretivist research paradigm, which is the assumption that reality is constructed through individual experiences and interactions (Pervin and Mokhtar, 2022). From this perspective, lecturers' perceptions of GenAI are shaped by institutional cultures, professional expectations, and personal values. This means that this approach is therefore well-suited to examining how technological change is understood and negotiated within higher education establishments (Creswell et al., 2006).

Research methods
Semi-structured interviews will be used as the primary method of data collection. This method combines structured guidance with flexibility around deviations from structured questions, allowing participants to discuss issues they consider significant (Kakilla, 2021). Semi-structured interviews are widely used in qualitative research on professional practice and wellbeing, as they facilitate detailed and reflective responses (Gill et al., 2008).

Questions for the semi-structured interview will be developed based on the research questions. The questions will be open-ended and address AI use, perceived changes in workload, well-being, institutional support, and future directions. The interviews will last for between 30 and 60 minutes. With informed consent, all interviews will be audio-recorded and transcribed verbatim to ensure accuracy.

Sampling
A non-probability purposive sampling strategy will be employed to recruit participants who are most relevant to the research aims (Tajik, Golzar and Noor., 2025). In the case of this study, the target population will be higher education lecturers who have experience using GenAI tools in their professional practice.

There will be efforts made to include participants from different academic disciplines and career stages, which can capture diverse perspectives. Approximately 10 to 15 participants will be recruited, inline with recommendations for in-depth qualitative interview studies and data saturation principles (Guest, Bunce and Johnson, 2005).

Data analysis

Interview transcripts will be analysed using inductive thematic analysis, following the framework developed by Braun and Clarke (2006). Inductive thematic analysis will allow for themes to be taken irrespective of themes taken from similar studies, and is a flexible and systematic method of identifying patterns of meaning within qualitative data (Nowell et al., 2017).

The analysis process will take on Braun and Clarke (2006), six stages: familiarisation with the data, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and producing the final report. Coding will be conducted manually or using qualitative data analysis software. 
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AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of Grammarly (https://www.grammarly.com in febuary to check for spelling and grammatical errors.  
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 





ECDE7020 Proposal Form
image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




