[bookmark: _Int_K0Yrsegh]This assignment discusses staff and pupils’ perceptions of Assessment for Learning [hereafter AfL], with a particular focus on questioning. AfL is a pedagogical approach which pertains to the continuous use of assessment as a fundamental aspect of teaching (Senedd Research, 2017). According to Donaldson (2015, p. 67-68), an AfL approach entails meaningful and consistent feedback while adjusting teaching and materials to address individuals’ needs. AfL and questioning are intrinsically linked (Darong and Niman, 2021, p. 437). The quality of talk and questioning is key to AfL allowing pupils, with teacher support; to identify the level they are at in their learning (Cambridge, 2025). The research question underpinning this study is ‘’what are staff and pupil’s perceptions of questioning as an AfL strategy in the classroom?’’ The purpose of this research is to gain a better understanding of staff and pupils’ perspectives on the use of questioning as an AfL strategy. The research rationale was to explore different questioning AfL strategies staff use in both key stages. This research was conducted in a community school located in South Wales, with approximately 435 pupils (Estyn, 2023, p. 2). For confidentiality the school will be referred to as ‘School X’ and staff and pupils in this research will not be named and will remain anonymous. The British Educational Research [hereafter BERA] emphasises ‘‘researchers should recognise the entitlement of both institutions and individual participants to privacy’’ (BERA, 2024, p. 22).
Broadfoot et al., (2002, p. 2) define AfL as:
the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there.
The Welsh Government (2013, p. 7) asserts there are four key elements underlying effective AfL practice: sharing success criteria and learning expectations, developing learners as resources for each other, engineering effective classroom discussions, developing learners as owners of their learning and sharing formative feedback. The literature suggests communication between teachers and pupils should be reflective, thoughtful, focused to realise and investigate understanding, and implemented so that all learners have a chance to reflect and share their ideas (Black and Wiliam, 1998, p. 9). Effective questioning involves framing enquiries and drawing out the most comprehensive responses, which can be used to assess, plan and enhance learning (Council for the Curriculum, Examinations & Assessment, 2007, p. 21). It is primarily a formative assessment technique used during a lesson to check for pupil’s understanding, clarify misconceptions and guide instructions leading to stronger learning outcomes (Wiliam, 2011). Questioning serves as a fundamental component of teacher’s practice (Black et al., 2003). Interestingly, the British Psychological Society revealed that teachers ask ‘’300-400 questions a day’’ (2024, p. 3). However, 81% were convergent, whereas only 7% were divergent (Jiang, 2014, p. 292). For pupils to think more carefully and critically about lesson content, their teachers need to move pupils to answering more divergent questions. These question types are closely linked with Bloom’s Taxonomy of Educational Objectives. The triangular representation of these question types includes ‘’knowledge, comprehension, application, analysis, synthesis and evaluation’’ (University of Arkansas, 2022) Teachers' questions need to be constructive, challenging critical thinking, developing pupil's cognitive skills to progress their learning. John Hattie’s educational research indicates classroom discussions have a moderate impact on learning, progress and achievement. Effect sizes gauge how effective various teaching methods are in promoting pupil achievement. His research calculates that questioning has an effect size of 0.42, which is above the average effect size of 0.40 across all teaching approaches (Hattie, 2009, p. 162). This calculated average helps determine whether a teaching approach has a meaningful impact on learning, and it is recognised that anything above 0.40 is regarded as effective; indicating that questioning has a moderately positive influence on pupil’s learning and achievement. Conversely, the Education Endowment Foundation (2021) suggests that effective questioning can result in an additional 7 months of progress within a single year. The literature also suggests that, to achieve greater advantages, a teacher should increase wait time by 3 – 5 seconds, use think-pair-share (Doherty, 2020, p. 27 - 28) and establish a non-threatening and pupil-friendly atmosphere where pupils feel safe making mistakes and responding to questions (Kirton et al., 2007). Hansen (2024, p. 13) highlights that employing a diverse range of questioning techniques, teachers can keep students actively engaged and challenge them to use a variety of cognitive skills. Darong and Niman (2021, p. 438) imply a clear need for further research on the use of questioning, as existing studies highlight insufficient examination of questioning types and their effectiveness. Whilst the literature acknowledges the significance of questioning in improving pupil’s engagement and critical thinking skills, there are still uncertainties regarding which questioning AfL strategies are most effective. In their 2020 annual report, Estyn noted that application of assessment techniques to incorporate pupils in their learning was still limited. They also suggested that in a small number of schools, teachers implemented AfL approaches without considering the effect on pupil’s progress or quality of these techniques (Estyn, 2021, p. 29). In 2022, the Welsh Government released guidance to assist with assessment arrangements, helping schools gain a clearer understanding of their purpose and recognise it as an essential aspect of teaching and learning. This is the reason AfL is no longer mentioned and is now termed ‘supporting learner progression’ in the CfW.
[bookmark: _Int_hZDuTgOR]The research question was ‘’what are staff and pupil’s perceptions of questioning as an AfL strategy in the classroom?’’ Ethics played a crucial role in this study, and BERA guidelines were adhered to before, during and after the research day. Research ethics has taken on significant importance in educational research, and no study can be undertaken without consideration of ethical standards (Ramrathan et al., 2017, p. 432). They consist of guidelines encouraging researchers to conduct their work in a manner that adheres to ethical standards and policies (Arafat, 2024, p. 139). An Ethics form (See Appendix 1), a consent form (See Appendix 2) and a consent letter (See Appendix 3) were produced and sent to participants to read and sign, to gain their ‘’voluntary informed consent to be involved in a study’’ (BERA, 2024, p. 13). As certain participants are under the age of eighteen, it is a legal requirement that I gain consent from pupil’s parents or legal guardians before participation (Department for Education, 2023). Informed consent is the legal and ethical concept that necessitates an individual having the ability to consent, making choices freely without any pressure or dishonesty, and having adequate understanding to reach a well-informed decision (Siege, 2023, para. 3). Due to the small-scale nature of this study, the headteacher at School X acted in ‘loco parentis’ and provided parents and legal guardian’s consent. Nevertheless, it was important to exercise pupil’s right to provide assent. Assent refers to participant’s willingness to engage in research who are too young to provide informed consent but possess enough understanding of the research, its benefits and risks, as well as the expected activities of them as participants (Cotrim et al., 2021, p. 2). In accordance with the British Psychological Society (2021, p. 7), I ensured that any information gathered about individuals was anonymised whilst respecting their confidentiality. This research employed a mixed-methods approach, incorporating both qualitative and quantitative data to effectively and ethically tackle research inquiries (Dawadi et al., 2021, p. 26). Quantitative data refers to empirical research that presents information in numerical form, while qualitative data denotes empirical research that uses non-numerical information (Punch and Oancea, 2014, p. 3). The chosen methods for data collection were semi-structured interviews [hereafter SSI] and an online questionnaire (See Appendix 4). Studies with a mixed-methods approach places research questions at the centre of decisions with appropriate methodologies (Ponce and Pagan-Maldonado, 2014, p. 116). Given the research constraints – limited to one day at School X – questionnaires were distributed to teachers and six pupils were interviewed to collect a broad and varied data analysis of their perceptions on questioning AfL strategy. An interview is a conversation involving two or more people, in which the interviewer poses specific questions to draw out answers from the interviewee (O’Reilly and Dogra, 2017, p. 2). This research adopted SSI which tends to be open-ended, and the wording can be suited to interviewees needs, with probes and prompts (Cohen et al., 2018, p. 511). Pre-prepared SSI questions (See Appendix 5) guided the interviews. Year 4 pupils were chosen for interviews, instead of teachers, because the Convention on the Rights of the Child, developed by the United Nations, highlight children’s right to ‘’express their views’’ (Ponizovsky-Bergelson et al., 2019, p. 1). Linking effectively to my research question. As stated by Sternberg et al., (2001, cited in Canning and Peterson, 2020, p. 81), children are likely to give more information when replying to open-ended questions compared to closed questions. The interviews were conducted in pairs as this would provide opportunities for discussion and interaction, whilst making the experience more comfortable (Evens and Househart, 2007, p. 1). Arksey and Knight (1999, p. 76) implies that including multiple interviewees can yield different perspectives on events, with one potentially complimenting the other with additional points, resulting in a more reliable and complete record. However, one participant may dominate the discussion, therefore, it was important that my questions were prepared in advance, and the flexible nature of SSI allowed me to deal with this potential risk. Interviews occurred during school hours, so it was important to not interfere with pupils’ learning. Hence, interviews were designed to be five – seven minutes long. Cowan et al., (2010, p. 1) suggests keeping interviews to minimum time as children have limited ability to focus. Eight questions were asked, with sufficient time for pupils to think and respond. I informed pupils of their right to ‘’withdraw from the research for any or no reason’’ (BERA, 2024, p. 19). Researchers' presence during the interview can potentially elicit bias responses (Creswell and Creswell, 2018, p. 188). It was not helpful that pupils interviewed I had previously taught on placement. According to the Welsh Government (2015, p. 26), interviews can be time-consuming and data loss can potentially occur due to poor responses, lack of probing and limited understanding of the topic (Kakilla, 2021, p. 1 – 2). Ensuring I documented data collected from the interviews, I took detailed typed notes and used my laptop to audio record. Pupils were informed, and the recording was stored on a password locked device and deleted following its transcription. I transcribed the recording (See Appendix 6) and the pupil’s names were replaced with numbers and any identifying factors were redacted from the transcript in line with ethical guidelines. Kaplan-Moss (2022) implies clicking noises on the laptop can be distracting for interviewees. Next time, my notes will be handwritten, but I had decided to type my notes ensuring a detailed recollection of interviewees responses. According to Bell et al., (2024, p. 216), an online questionnaire is a ‘’set of written questions’ and usually contains open and closed questions (SmartSurvey, 2023). Microsoft {hereafter MS] Forms were used to create and send out my questionnaire. The questionnaire opened with a concise introduction which provided staff with an overview and an explanation as to how their data will be analysed, dependent upon their voluntary informed consent. The questionnaire consisted of twelve open and closed questions. Open questions allow participants to provide an open account using their own words, to clarify and elaborate on their answers and avoid the constraints of predetermined response categories (Cohen et al., 2018, p. 476). In contrast, closed questions are ‘’yes/no’’ or ‘’agree/disagree’’ answers which can be analysed statistically providing detail and clarification (Nielsen Norman Group, 2024). My questionnaire was designed to be completed in approximately ten minutes, as studies indicate when there are too many questions participants often rush or settle for quick answers which can significantly impact the quality, reliability and response rates (Sharma, 2022, p. 68). Using MS Forms kept participants in the online questionnaire anonymous. This allowed participants to give truthful and impartial responses without worrying about potential consequences or criticisms. When anonymity is preserved, participants share their genuine thoughts and experiences (Pointerpro, 2023). Conversely, the low response rate of completed questionnaires raises the possibility of bias from non-responses which can be difficult to quantify precisely (Kuphanga, 2024, p. 6). Additionally, Hochschild (2009, cited in Cohen at al., 2018, p. 506) asserts interviews can investigate topics more thoroughly than questionnaires can, allowing for deeper understanding of how and why individuals shape their thoughts in certain ways.
This section will analyse and discuss the information collected during the research day at School X, as well as reflecting on the insights from the literature review. 4 out of 7 respondents in the online questionnaire have over 11+ years teaching experience, whilst only one respondent falls into the 1 – 2 years category, and another in the 3 – 5 and 6 – 10 years category (See Appendix 7 Question 2). Having more responses from teachers with 11+ years teaching experience provided better insight into their perceptions of questioning as an AfL strategy, as their long-standing classroom-based teaching practice and professionalism contributed to a well-informed perspective on its implementation and effectiveness enhancing the validity of my findings. AfL is predominantly used by respondents at School X, specifically the use of questioning. 4 respondents use questioning every lesson and 1 occasionally and 2 in most of their lessons. This links with Hattie’s (2009, p. 182) findings of questioning taking 50% of classroom time. 71% of responses to question 4 agree with the statement provided. However, Youngman (1984: 163) indicates that humans have an inherent inclination to affirm a statement rather than reject it; this implies that a straightforward yes/no question might introduce bias among respondents. In fact, individuals may be more hesitant to endorse a negative statement than to decline a positive one (Weems et al., 2003).  I will consider this when designing my next questionnaire. Question 6 revealed that ‘think, pair, share’ is the most used AfL strategy by teachers at School X. Additionally, when interviewed a pupil stated it ‘’happens almost every lesson’’ (See Appendix 8). It is suggested that think, pair, share facilitates increased levels of pupil participation, leading to higher academic achievement (Research Schools Network, 2022). Most respondents who selected think, pair, share as their preferred AfL strategy said ‘’it includes all pupils in their learning’’ and is the ‘’easiest to incorporate into lessons.’’ It also provides learners with the chance to ‘’recall, process, practice and communicate what they have learned’’ (Cooper et al., 2020, p. 2). Another commonly used strategy is ‘open questions.’ This contrasts with the findings of the literature review as Jiang (2014, p. 292) indicates that 81% of questions posed by teachers were convergent, otherwise referred to as closed questions. Open questions appear to be a preferred AfL strategy amongst Foundation Learning Phase [hereafter FLP] teachers with one stating ‘’due to the age of the children, they often struggle to answer questions comprehensively so open questions encourages them to do this.’’ Reflecting the findings of the literature review Black and Wiliam (1998, p. 9) recommend the communication between teachers and pupils should be considerate enabling learners a chance to reflect and share their ideas. The use of mini-whiteboards was also a commonly used AfL strategy at School X with one respondent stating they can be used to ‘’quickly check pupil's understanding’’ which links to formative AfL’s purpose of providing quick yet informative feedback for teachers to adapt their instruction if required. The responses from the interviews were analysed using a thematic approach called coding (See Appendix 9). Mcleod (2024) explains coding is the examination of qualitative data, typically in textual form, by applying labels to parts of information, that encapsulates their core meaning. Using this method allowed me to summarise, categorise and interpet the data I had collected. When asked if they enjoy answering questions in class pupils were mixed. 3 said they enjoy answering questions, whereas 3 did not. Question 7 was ‘’do you think answering questions helps you learn?’’ Most pupils responded with yes, but 1 remained neutral and said ‘’it is just answering questions... you do not know the answer to every question.’’ This demonstrates a limitation of questioning as an AfL strategy as not all pupils feel comfortable asking questions and some questions may be phrased difficulty, resulting in pupils not feeling confident enough to respond. On the other hand, it does reflect the findings of the literature review as pupils have become accustomed to the use of questioning as an AfL strategy despite its mixed reaction, and know it will help develop their learning as it is a way for them to ‘’get smarter’’ and adds an additional seven months of learning (Education Endowment Foundation, 2021).
The aim of this research was to explore staff and pupil’s perceptions on questioning as an AfL strategy in the classroom. After writing the literature review, analysing the questionnaire and interviews, my research findings have found that questioning is percieved as an effective and predominantly used AfL strategy by teachers with 11+ years of teaching experience. There is a shared agreement that having in-depth conversations with pupils can aid their progression with the use of AfL strategies, namely think, pair, share, open questions and mini-whiteboards aiding this development. Pupils were evidently mixed in their feelings about the use of questioning, but acknowledged the benefits and justification of its uses by their teachers. Completing this research has allowed me to take a step towards meeting one of the Qualified Teacher Standards in the form of ‘’the teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice’’ (Welsh Government, 2019, p. 49). BERA (2014, cited in Grigg, 2016, p. 216) argues that schools should become research-rich environments and that teachers need to be ‘research literate’ for Wales to improve its education system.  
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