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Part 1 
In this essay, there will be two segments. The first segment of the essay will go over three theorists who have had the most impact on cognitive development and learning experiences. The three theorists chosen are Lev Vygotsky, B.F. Skinner, and Jean Piaget. Each of these theorists has made significant contributions to our understanding of how children learn, think, and develop over time. Their theories provide valuable insight into educational practices and strategies that support children’s learning. The second segment of this essay will reflect on the video assessment of reading a book to a group of children and the follow-up activity that was completed after the reading session. 
Lev Vygotsky, B.F. Skinner, and Jean Piaget have each made significant contributions to theories of cognitive development and learning experiences. (Vygotsky,1978) emphasised the importance of social interaction in learning, introducing the Zone of Proximal Development (ZPD) and scaffolding, implying that cognitive growth is encouraged through guided participation from more knowledgeable individuals. In contrast, Skinner (1957) proposed a behaviourist approach, claiming that learning is caused by environmental reinforcement and operant conditioning, rather than internal cognitive processes (Harvard University, 2007). Piaget (1952) developed a cognitive stage theory, arguing that children move through four stages of development, actively constructing knowledge through their interactions with the environment (Piaget, 1952). A key comparison reveals that Piaget believed development drives learning, while Vygotsky argued learning leads development. Skinner differed further by focusing solely on observable behaviours, largely excluding internal thought processes. Research by (Berk, 2009) supports Vygotsky’s emphasis on the role of social interaction, while (DeVries, 2000) highlights Piaget’s influence on designing developmentally appropriate curricula. Skinner’s theories continue to inform modern behaviour management strategies (Cooper, Heron and Heward, 2007). Collectively, their theories provide a comprehensive framework for understanding cognitive growth, balancing maturation, social engagement, and environmental influence. B.F Skinner (1957) links to the writers setting as the writer encourages positive reinforcement throughout their setting using reward systems for positive and negative behaviours. However, Piaget (1952) also links to the writers setting as throughout their setting they incorporate play-based learning with fun puzzle books to help children engage and focus more and gain a better understanding of tasks. Reflecting on the writer's contribution, throughout their storytelling session they engage with the children and use various tones of voice to make the story fun, engaging and enjoyable for the children which links to Piaget’s Play based learning theory. Next time, the writer could incorporate props to improve the children's learning approach. 
Children demonstrate different learning profiles due to cognitive, emotional and social differences. Research from the University of Bristol indicates that almost half of children in Wales experience additional leaning difficulties (ALN), impacting their educational achievement throughout all key stages (Bristol.ac.uk, 2024). Throughout the writers' setting, they observe that every child learns in a variety of ways; some children learn visually, others learn physically, and still others learn through book work and writing. Each child has unique needs; some children may have ALN, while others may have special educational needs and disabilities (SEND), and those children are frequently one or two years behind their peers academically. 
Over the past 30 years, several key policies have significantly shaped literacy education. The national literacy stratergy (NLS), introduced in 1988, was a groundbreaking initiative designed to raise literacy standards through structured daily lessons, known as the “literacy hour”, and a strong focus on phonics, grammar and comprehension skills (OFSTED, 1998). Throughout the early 2000s, the NLS resulted in measurable improvements in reading and writing skills at Key Stage 2. In 2003, the NLS was incorporated into the larger primary national strategy in order to better integrate literacy with broader educational goals. Following evaluation and a national review, Wales' Literacy and Numeracy Framework (LNF) was implemented in 2013. The LNF made literacy and numeracy cross-curricular responsibilities, embedding the development of these skills across all subjects rather than confining them to English and Maths classes (GOV.WALES, 2012). This approach aimed to set consistent expectations for skill progression while also improving pupil outcomes across the country. Together, these policy changes reflect a shift towards more structured, skill-focused, and integrated approaches to literacy education, in response to changing educational needs and accountability demands. 
Poverty has a profound and long-term impact on children's learning outcomes. Children from low-income families are more likely to face educational barriers, such as limited access to resources, decreased parental involvement, increased emotional distress and even parents being unable to read and write themselves, some of these points don’t just apply to poverty they can relate to certain religions and beliefs. Poverty can affect early cognitive development, resulting in gaps in language learning, memory, and ability to concentrate before children begin formal schooling. In the classroom, these disparities frequently manifest as lower levels of concentration, decreased confidence, and greater difficulty completing tasks. According to the Education Policy Institute (2020), disadvantaged students in the United Kingdom fall 18 months behind their wealthier peers by the end of secondary school (Hutchinson, Reader and Akhal, 2020). Furthermore, poverty is linked to lower attendance rates and higher rates of behavioural issues, exacerbating educational disparities. Schools in deprived areas frequently face additional pressures, such as limited funding and greater challenges in keeping teachers. However, despite such efforts, poverty remains a significant indicator of educational outcomes, which requires long-term, multi-agency approaches to effectively support affected children. 
 
 
 
 
 
In this reflection, I will reflect on how I implemented my literacy and reading skills, as well as my own personal growth throughout the process of my video assessment. Additionally, I will be referring to Gibbs’ reflective cycle throughout this reflection. Graham Gibbs created the Gibbs Reflective Cycle in 1988 to offer a framework for experience-based learning. The six phases of the reflective cycle are description, feelings, evaluation, analysis, conclusion, and action plan (The University of Edinburgh, 2020). The essay’s focus will be the description of my reflection. The assignment was to record a video of reading a book to a group of children any age, the I book chose to read was The Very Hungary Caterpillar. After reading the book we had to discuss a follow up activity for the children to complete after reading the book. 
Gibbs' Reflective Model demonstrates that when reflecting on a situation, it is critical to outline and describe your thoughts and feelings before proceeding to evaluate the scenario; what was successful and what did not go so well. (brown, 2022). During the storytelling session, several positive aspects enhanced the engagement and efficacy of the experience for the children. I ensured that I read clearly and at an appropriate pace, allowing the children to hear and understand the story without any difficulty. To improve their understanding and maintain their engagement, I incorporated visual aids by showing the pictures in the book as I read. This not only supported the narrative but also helped hold the children’s attention. Additionally, I used varied tones of voice to bring the story to life, this helped keep the children focused and engaged throughout the session. However, there are areas for improvement that I need to work on in future storytelling sessions. One key point is to extend the length of the video, allowing more time for interactive elements. Next time, I will also aim to engage more directly with the children by asking them about what food did the Very Hungary caterpillar eat, encouraging and helping them to say simple foods such as apple, orange, and cake throughout the story. Lastly I will ensure that I have a stable internet connection to prevent issues such as the video cutting out or crackling at the beginning of the recording as I feel as though this disrupted the flow of the recorded video. 
Before beginning the video recording, I was a nervous because I had various ideas of what story I was going to read to a group of children and what age group of children, I did not fully understand how to record the video through teams. I was initially frustrated with myself because I was struggling with recording the video because of technical difficulties; however, after deciding What story I was going to read and what age group of children I  was going to read, I planned ahead, chose my story to read and decided on a follow up activity for the group of children to complete relating to the story. According to (Channell, 2023), it is beneficial to absorb each of the six stages of the Reflective Cycle in order to gain a better understanding of your problem-solving abilities, emotions, as well as decision-making skills. After completing the video recording, I felt proud and accomplished because I obtained the result that I set out to achieve. I am much more confident now that I have completed this assessment, and I am now looking forward to completing more assessments like this in the future. 

The aim of my storybook reading session for a group of two-year-old children was to enhance their early language development, build listening skills, and promote an interest in books and storytelling. At this early age, children are instantly improving their vocabulary and beginning to learn the structure and flow of language. Storytime familiarises them with vocabulary, concepts, and emotions in an enjoyable and interesting way. It also helps to improve their attention span, encourages imagination, and teaches basic social skills like taking turns and listening quietly. With the use of colourful pictures and simple narratives, children develop connections between words and images, improving their cognitive and memory abilities. Reading aloud also strengthens the emotional bond between an adult and the children, creating a positive learning environment. Ultimately, story time lays the foundation for future literacy skills and lifelong interests of reading and learning. These early experiences are essential in shaping children's communication abilities and building their confidence with language. 
I implemented visual aids by showing the pictures used in the story while reading to the children. I read to a group of early years children who were 2 years old, I found they enjoyed “The Very Hungry Caterpillar” story more because I showed them the pictures from the book. The follow-up activity I completed after I finished reading was, I previously printed caterpillar pictures so myself and the children coloured in the caterpillar printed drawings, some of the children even drew their own caterpillar. This activity helped to reinforce their understanding of the story and supported their fine motor skills development through colouring and drawing. The children were highly engaged throughout. 
In conclusion, this reflection has highlighted my incorporation of literacy and reading skills, personal growth, and the use of Gibbs' Reflective Cycle in evaluating my story telling video assessment. Through this process, I have gained valuable insights into both my strengths and areas for improvement. I was able to engage and support two-year-old children's learning by using visual aids, varying my tone of voice, and selecting an age-appropriate book. Despite encountering initial technical challenges and some nervousness, I effectively overcame these obstacles through planning and preparation. The follow-up activity enhanced the children’s learning experience and reinforced their understanding of the story. Overall, this experience has significantly improved my confidence and reflective abilities, and I am now better equipped to implement engaging, developmentally appropriate storytelling sessions that support children’s early literacy and cognitive development. My video recording of the reading and literacy session indicates that the number of children experiencing language and communication difficulties has not increased. 
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