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The aim of supervision is to enable a supervisee to develop as an effective worker, through offering support in a professional relationship, that enables the individual to reflect, celebrate achievements, set goals, explore their aims, weaknesses and strengths within their role in an organisation (Proctor, 1987; LCYS, 2005 Smith, 2011).  It is unfortunate that within youth work there is a ‘general tendency to underestimate and undervalue the skills required to undertake particular forms of work’ as stated by Marken and Payne (1987, p. 9) and it is therefore crucial to explore this role through effective supervision in an organisation.  This assignment will analyse the three functions of supervision (Kadushin, 1992; Hawkins & Shohet, 2006; Proctor, 1987) that can be utilised for effective supervision within any organisation. This will note how supervision is not a new phenomenon (LCYS, 2005).

The first function supervision can take is known as ‘educative’ as according to Kadushin (1992).  Here the supervisor can take responsibility to develop the supervisee’s knowledge, understanding, skills and knowledge within a given situation (Kadushin, 1992). This can be achieved through reflection. It is important in supervision to be organised, therefore preparing a supervisee to reflect on their work beforehand and to send an example of this to the supervisor before a session (Sapin, 2009).  Therefore, approaching a session with an agenda, which could include a reflective, can significantly enhance the supervisee’s experience.   Sapin (2009, p. 188) also emphasises the importance of having ‘a planned approach to supervision’. Therefore, how it is important to gain an understanding of one’s own strengths and limitations that may emerge as part of the supervision process (Sapin, 2009).  This may mean that if a supervisee approach supervision with a topic you have no knowledge about, it would be difficult to educate or inform the supervisee of best practice.  Therefore, Sapin (2009, p. 190) suggests to take time to ‘locate self’ when approaching the supervision session as supervisor.  This will enable the supervisor to fulfil the educational function of supervision, if and when they are prepared to provide the supervisee with the theory, experience or new skills necessary that will enhance the supervisee’s development that can be used in future practice (Sapin, 2009).  
Administration is the second function supervision can entail (Kadushin, 1992). It can also be known as managerial (Proctor, 1987) or qualitative function (Hawkins and Shohet, 2006).  A supervisor’s responsibility is to ensure clients, or young people in a youth work setting, receive a good standard of practice, adhering to the organisations policies and procedures (Kadushin, 1992).  Therefore, the administration function in supervision is to ensure the ‘correct, effective and appropriate use of agency’s policies and procedures’ as noted by Kadushin (1992, p. 20). This means as supervisor you have a responsibility, whether you are a line manager or not, to explore the responsibilities of the supervisee towards the organisation and ensuring that the work of the supervisee is appropriate and ethical (Hawkins & Shohet, 2006).  It is easy to fall short in either training or experience within a youth work setting, as working with young people are ever changing and as Harrison and Wise (2005, p. 196) note that ‘human problems cannot be solved by the simple application of technical solutions…people’s problems are far too complex and messy to be resolved in this way’.  It is therefore inevitable that there could be blind spots or areas of vulnerability in the supervisee.  It is through supervision the supervisor can highlight any areas of concern regards the clients/young people the supervisee is working with, to ensure their welfare in regards to the organisations policies and procedures. This function therefore provides the quality control purpose with supervisees (Hawkins and Shohet, 2006). 
The third and final function in supervision is the supportive (Kadushin, 1992), restorative (Proctor, 1987) or resourcing function (Hawkins & Shohet, 2006).  This aspect in supervision focuses on the supervisee as a worker.  This will mean as supervisor you need to ensure an environment which is a safe space for the supervisee to feel acknowledged.  Giving the supervisee the time and attention, dialogue can flow and it can be a time to explore how they may be feeling or discussing areas they may be struggling with, this consequently can make the supervisee feel more understood and supported (Curriculum Development Unit, 2014).  It is ultimately for the purpose of attending to the supervisee’s emotions and ensuring that the supervisee is adequately refreshed.  Hence the title ‘restorative’ as noted by Proctor (1987, p. 24) is applicable for this function.   It is ethical in youth work to maintain boundaries and being non-judgmental in your approach to young people, but this does not necessarily mean you will not be carrying a range of emotions home with you (YWWRG, 2018).  Or that you will not be affected by the distress or pain of the young person you are working with.  These emotions can be explored during supervision, within the supportive function.  Time needs to be allowed for the supervisee to become aware of how a situation or scenario may be affecting those (Hawkins & Shohet, 2006).  Kadushin (1992, p. 20) notes that ‘the focus in supportive supervision is upon the supervisee’s morale and job satisfaction – the function being to improve these’.
[bookmark: _GoBack] After all the functions are addressed the question of ‘in whose interest does supervision work?’ (Smith, 1996), should be answered as parse by Kadushin (1992, p. 22-23) who notes that ‘supervisors do not directly offer service to the client but do indirectly affect the level of service offered through their impact on the direct service supervisees’.  The functions of supervision are a helpful tool for anyone taking on the role of supervisor to explore a supervisees continued professional development, working through difficult scenarios and identifying any gaps in training needed to increase and develop the supervisees knowledge and competence (Kadushin, 1992). 
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