This report presents a critical reflection report on two professional teaching observations within the post sixteen education sector. This was completed as part of my placement hours for the Post-Compulsory Education and Training qualification. The purpose of the report is to analyse how effective teaching and learning strategies, classroom management and inclusive practice reflect key pedagogical theories and how it can all align with the Welsh Professional Standards for Further Education, work based learning and adult community learning practices in which emphasise inclusion, reflection, collaboration and the promotion of Welsh language and Culture.  
By observing two experienced practitioners in authentic classroom environments, I was able to explore how theory is presented in practice and evaluate the professional behaviours and methods that support learner success. These experiences have provided valuable insights into the competencies required in the post sixteen education sector and have helped tailor and shape my own developing practice. Through reflective analysis, I am building a clearer sense of my professional identity as a reflective educator committed to inclusive and responsive teaching.  
The first observation undertaken was of an online session on behaviour and learning: Approaches to Classroom Management in which the observation form can be found in appendices one. The teacher began the session by calmy addressing technical challenges which set a professional tone and reduced learner anxiety. The calmness helped reduce learner anxiety and professional and reassuring tone. This calmness helped reduce learner anxiety and modelled professional behaviour, demonstrating how emotional regulation supports a positive learning climate. Once the class had begun, clear bilingual slides were used, with objectives introduced in both Welsh and English. This ensured that all learners could access the material and supported not only bilingual students but the Welsh Government’s commitment to developing bilingual communication in education (Welsh Government, 2023). Lovell (2024) emphasises that the visibility of Welsh Language in digital learning environments contributes to learners’ sense of cultural belonging, while Edwards et al (2025) suggest that bilingual agility enhances learner agency and collaboration. Together these studies highlight the importance of embedding Welsh Language authentically within classroom communication to strengthen identity and inclusion.  
The teacher maintained a clear and consistent session structure, allowing learners to follow the sequence of discussion, activity, and reflection easily. This predictability gave the lesson rhythm and helped learners to know what to expect, reducing the risk of cognitive overload.  
Ruesch (2024) highlights that structure combined with flexible delivery promotes focus and engagement, and I could see this theory in practice. Learners responded well to the routine with chat interactions being supportive and the teacher encouraged autonomy by asking open questions rather than giving immediate answers. Sareen (2024) further observes that transparent lesson sequencing in blended settings improves focus and engagement, and I could see this theory in action as learners responded positively to the routine.  
Although the videos used during the session where informative and provided strong examples to use some learner appeared to decline due to their length. Recent research by Ljubojevic et al (2025) highlights that multimedia learning is most effective when cognitive load is managed and learners engage actively with content and material in the videos. This suggests that incorporating shorter more interactive formats in my own lessons such as videos paired with polls or bilingual discussions could help sustain attention and deepen learners understanding of the concepts and materials being presented.  
The session also demonstrated how confidence and calmness contribute to professional presence. Schons (1983) model of the reflective practitioner explains that teachers must adapt in real time, learning from the immediate context. The teacher’s professional composure during technical issues embodied this approach. Watching this made me realise that planning is important, but so is flexibility and emotional regulation when unexpected problems arise in online delivery. By developing both planning and adaptive skills, I hope to create a more confident and engaging lesson when delivering remotely.  
The second observation was a face to face session on academic skills for learners transitioning into higher education. The teacher began with a friendly Welsh greeting, creating an inclusive and culturally affirming atmosphere. This immediately set a positive tone and demonstrated respect for bilingual learners, aligning with the Welsh Professional Standards to emphasis on valuing language and culture (Welsh Government, 2023).  
Throughout the session, the teacher maintained enthusiasm and energy, combining humour, storytelling, and empathy to build rapport. Pollak and Freda (2021) found that humour can foster connection and reduce anxiety in learning environments, which was evident here. The tutor’s humour encouraged participation and helped learners feel comfortable contributing ideas.  
Digital resources such as Moodle and Turnitin were introduced to support learner autonomy. Anwar et al. (2024) note that scaffolded digital activities enhance confidence by keeping learners within their zone of proximal development (Vygotsky, 1978).  The teachers step by step demonstration supported this principle by showing learners how to independently use technology while still offering guidance where needed.  
What stood out for me the most during this observation was how the teacher acknowledged emotional wellbeing alongside academic progress. McLoed (2023) emphasises that emotional inclusion is one of the main keys used for learner success. The tutor responded sensitively to learners’ uncertainties normalising feelings of doubt and challenge and turned these ideas into areas of growth through discussion. I realised how empathy and emotional awareness form the foundation of an inclusive classroom. Calandri et al (2025) argued that building emotional trust is equally as important as delivering content and with that both can contribute to engagement and long-term motivation.  
Both observations reflected professionalism, inclusivity, and responsiveness though they expressed these qualities differently. Observation one highlighted clarity, structure, and reflective adaptability in an online context whereas observation two demonstrated emotional intelligence, humour, and relational pedagogy in a classroom setting. Together, they represent two sides of effective practice, structured guidance, and human connection.  
Kolb’s (1984) experiential learning cycle suggest that deep learning occurs when reflection informs new actions. By comparing both sessions, I recognised how I learnt best through observing, adapting, and observing. I also saw how bilingual communication can be woven naturally into lessons, not as a separate task but part of everyday teaching. This shift in mindset from seeing Welsh add on to viewing it as integral has strengthened my confidence in developing bilingual resources.  
Observation one taught me the importance of preparation and clear scaffolding, while observation two reminded me that humour and empathy are vital for inclusion. Recent studies undertaken by Patzak and Zhang (2025) highlight that motivation arises when teachers blend autonomy- supportive practices with clear structure, enabling students to both feel guided and empowered. Reflecting on this, I recognised that effective practice lies in balancing digital organisation and emotional connection. With this moving forward I would like to include structured digital tools with warmth and empathy to foster engagement and motivation.  
In further reflection on both observations, I realised that the contrast between online and remote delivery plays a key role in shaping how teachers manage learning, trust, the building of relationships and the promotion of inclusion. The first lesson demonstrated how structure and clarity are essential when teaching virtually. This is due to the non-verbal cues being limited and distractions are at an all-time high. The predictability of a teacher's approach enables learners to navigate a session confidently and reduces cognitive strain. In comparison, the second observation highlighted spontaneous interaction and emotional inelegance that can be fostered into a classroom setting. Learners appeared more comfortable initiating discussion, asking questions and responding through body language which created a fluid and dynamic learning environment. Recognising these differences has encouraged me to think more critically about how my own practice must adapt depending on whether this takes place in digital or physical classroom and working spaces.  
Maslow’s hierarchy of needs also offers insight into why aspects of both sessions where effective. Maslow proposes that learners must experience safety, belonging and esteem before they can fully engage in higher level learning. In the Teacher B’s lesson, the teacher acknowledged learners' anxieties around academic expectations, normalising their concerns and promoting emotional safety. This helped to build trust and allowed learners to fully participate without fear of judgement. The calm and reassuring tone used within the remote lesson of teacher b’s observation, supported emotional wellbeing and regulation.  Realising how closely emotional wellbeing connects to academic progress has reinforced my belief that teaching is not soley about delivering content to a classroom but about fostering an environment where learners feel, supported, motivated, and valued as individuals.  
These observations reinforced how reflective practice supports ongoing professional growth. Schon (1983) explains that reflective professionals learn by evaluating real experiences which resonates with my development process. Each session has encouraged me to examine how my choices affect learners' engagement and confidence.  
Looking ahead, I recognise that effective teaching in the post sixteen sector involves continual adjustment, adaptation, and learning. Integrating structure with empathy, theory with practice and billingual communication with digital innovation will be central to my development. These reflections have reinforced my commitment to becoming a responsive, inclusive, and reflective educator capable of supporting diverse learners across a range of teaching environments.  
To apply these insights, I plan to enhance digital inclusivity by offering bilingual materials online paired with interactive elements such as polls, multi meters and reflective prompts. Gravlles (2018) highlights the importance of planning and delivering for a range of diverse learning styles integrated with a variety of digital tools and with this it will allow me to support both visual and verbal learners. I will also prioritise emotional awareness and acknowledge that learners bring diverse backgrounds, challenges, and expectations to a classroom.  
Furthermore, I intend to use reflective journalling after each session to identify what worked and what could be improved. Philip- Clark and Grieshaber (2023) highlight that critical reflection empowers educators to explore assumptions, enhance inclusivity and refine practice. By documenting both successes and challenges I can evaluate whether my bilingual communication, use of humour, and task differentiation genuinely meet learner needs. This process also supports closer alignment with the Welsh Professional Standards for reflection and professional learning and development (Welsh Government, 2023).  
This reflective approach not only deepens self-awareness but also provides the foundation for ongoing professional development. To ensure this reflection leads to measurable progress, I have developed a S.M.A.R.T action plan that aligns with the Welsh Professional standards for Further Education (Welsh Government, 2023). The plan focuses on reflection, learner engagement, and bilingual inclusion all of which are core values that underpin professional practice in the post sixteen education sector.  
 
To translate reflection into meaningful progress, I have set out a series of professional development goals that align with the Welsh Professional Standards and support my growth.  
 
Smart Action Plan (277 words).  
Target 1: 
· Develop Welsh Language skills to promote inclusion and bilingual practice.  
Specific/Measurable:  
· Complete a beginner course in Welsh language and demonstrate progress by using 5-10 Welsh phrases naturally within lessons and incorporating bilingual slides into teaching materials.  
Achievable:  
· Attend self-funded Welsh lessons, practice with tutor support, and use online learning tools like duolingo.  
Realistic:  
· Improving my Welsh supports learner inclusion and meets Welsh professional standards.  
Time bound:  
· Within six months (by the end of term).  
Professional standard:  
Values, Professional learning, and collaboration.  
 
 
 
Target 2:  
· Enhance learner participation in online and blended sessions using interactive digital tools.  
Specific/measurable  
· Design and deliver at least three lessons using tools such as ninja, Kahoot, padlet and billingual discussion activities where needed.  
Achievable 
· Using available platforms such as Microsoft teams and to also attend continual professional development opportunities on digital learning. Collaborate with the digital skills team when needed.  
Realistic  
· Digital interactivity enhances engagement and motivation, reflecting best practice in further education and is in line with the Welsh professional standards.  
Time bound  
· During his term and the next term  
Professional standard 
· Pedagogy, innovation, and professional learning.  
Target 3 
· Improve reflective practice to evaluate teaching more effectively and adapt approaches to meet leaner needs.  
Specific/measurable  
· Maintain a reflective journal in my professional portfolio to evaluate teaching more effectively and adapt approaches to learner needs.  
Achievable:  
· Use a reflective journal template, set weekly reminders, and incorporate reflection into session planning. Schedule monthly discussion with both course tutor and placement tutor.  
Realistic  
· Ongoing reflection supports professional development, enhances decision making, and is an essential aspect of Welsh professional standards.   
Time Bound  
· Ongoing throughout the academic year.  
· Professional standard 
· Reflection, professional learning, and collaboration.  
 Through these observations and reflection, I have developed a deeper understanding of how theory, professional standards and personal practice combine to support teaching effectively. Observing different lecturers showed different approaches to behaviour management, inclusion, and digital delivery, all of which helped me to recognise that successful teaching requires both structure and adaptability. Consistent session design, emotional intelligence, and learner autonomy all contribute towards to a positive and inclusive learning environment.  
By critically analysing these observations with research into Schon (1983), Deci and Ryan (2000) and Vygotsky (1978) and more recent research conducted by Lovell (2024) and Ruesch (2024) I have been able to identify key strategies that enhance engagement and promote bilingual inclusion. Integrating bilingual practice not only reflects the values and standards of working in higher and further education in was but also strengthens learners' sense of identity and belonging within the classroom be it remote or face to face.  
The development of my SMART action plan provides a clear and achievable pathway for continuous improvement. Each goal developing Welsh language competencies, enhancing digital engagement, strengthening reflection, and promoting inclusion.  
 
This process and opportunity have reinforced the importance of reflective professionalism evaluating my practice with honesty, applying evidence-based approaches, and remaining committed to growth. By continuing to reflect, collaborate and adapt I aim to become a more confident, bilingual, and inclusive practitioner who embodies the values and expectations set out in the Welsh Professional Standards.  
 

 

