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Task 1 


‘Tedi Twt ar y Fferm’ is the story that I will present to a group of Year 1 pupils in Sketty Primary School, Swansea during my teacher placement. The class are engaged with the theme of ‘Diwali’ so this story will be a discrete activity. In line with the Foundation Phase (Welsh Government 2015) pedagogy this will be a ‘practitioner directed activity’ that is ‘appropriate to their stage of learning.’

Through this activity the children will be given the opportunity to, ‘hear a lively reading’ and ‘follow the story read to them and respond as appropriate’ (Welsh Government 2015 p38) thereby addressing aspects of both the Range and Skills of the National framework. It is considered that the activity will provide the children with the learning opportunity of consolidating aspects of Foundation Phase outcomes 1-3, ‘showing an understanding of words and phrases spoken clearly by a familiar voice and responding by means of short oral phrases.’ They will also be able to ‘connect the written form of words with their sound when reading individual words.’ (FP Outcome 4, Welsh Government 2015.)

The book contains basic sentence starters and age appropriate vocabulary concerned primarily with the farm. The children, having listened and responded to my reading and questions, will be engaged in a prepared resource (Appendix 1) that enables them to revisit specific animal vocabulary in a matching and labelling activity that has a strong visual element.

My resource will include a visual word mat (Appendix 1) that the children can use to label the farm animals. The words are colour coded to act as a further prompt if needed.

 

Task 2 

Link to Welsh story video:

https://youtu.be/KjgWLNEZxNI 


Task 3 – Written Reflection

Context

The group of Year 1 children who took part in the activity were mixed ability with respect to both their general academic ability and to speaking and learning Welsh as a second language. Throughout the placement the class teacher did not appear to consider the teaching of Welsh as a priority within her daily activities and used little Welsh in an incidental manner which is not in line with ESTYN’s (2017) positive appraisal of the teaching of Welsh in the Foundation Phase. However, whilst this is viewed as detrimental to the children, my activity and approach were well received as evidenced in the filmed sequence. This appears to confirm the view that children’s attitudes towards ‘L2’ can be shaped by the attitudes and approach that learners are surrounded with. (Welsh Government, 2018).

A Year 1 child undertook the filming as I did not want another adult present since I felt this could have influenced the children and the learning. The positioning of the camera person is questionable. The advantage of the chosen position behind the children in the opening sequence, quickly enabled the group to respond in their normal manner and my actions are clear which, for the purposes of this assessment, helps the marker. However, this position removes much of the children’s facial expressions and body language, which would also provide a useful dimension for objective analysis. The remainder of the film is captured by the chosen filmmaker and therefore the focus was also outside of my control or influence. It is accepted that some of the potential advantages of videography (Jewitt, 2012) to analyse rich nonverbal clues have been lost whilst the editing process has been used to select and filter aspects of the activity.

Reflective analysis

My evaluation of the film and experience is that it is an accurate representation of what took place and is a clear reflection of the abilities of the children involved and my abilities as a presenter of Welsh to children.

Reflecting upon the film, I felt that my storytelling provided generally accurate pronunciation and intonation of the Welsh language. I was relatively pleased with the delivery of the story and felt that the group’s participation, laughter and answering of relevant questions throughout the story suggested that the content was of interest and age appropriate. Despite this overall perception, I acknowledge that I mixed up words when translating ‘llyfr’ and ‘stori’ to give opposite and incorrect meaning when repeating the sentence in English. Whilst I was nervous, the reality is that it was an unforced error that I need to eliminate from my teaching. 

Much is made of the importance of pace in learning (DfEE, 1998) but as Alexander (2018) importantly points out there is a need to re-assess both ‘time’ and ‘pace.’ Reflecting on my story delivery, I consider that the imposed eight-minute limit for the recorded material probably impacted on my approach which saw limited time taken for my delivery, my questions and also a reduced ‘wait time’ for answers. Whilst I offered praise to each child I only used ‘da iawn’ whereas I could have reinforced other words of praise including ‘bendigedig’ and ‘ardderchog.’ I was also guilty of a lack of engagement with the children’s responses to questions which may have reduced the overall optimum level of learning in line with the findings of Nystrand (1997). 

Mercer (2000) identified five common oral techniques which teachers use to build pupils’ new understanding and it is clear that in common with research findings (Edwards and Mercer, 1987) I utilised three of these: elicitation, repetition and reformulation. However, these techniques can become ‘formulaic’ (Alexander, 2018) and I need to reconsider ‘reformulation’ which has been put forward as having greater potential to take a specific answer forward by either making it more accessible to all children or improving the way in which the Welsh language has been expressed.  This could see the children being introduced to the relevant welsh vocabulary for the young farm animals.

As part of this strategy I need to facilitate pupil reflection where, within a group situation, they become capable and confident to help each other with respect to clarification, summarising and prediction as opposed to the more often used approach of question- answer-repetition mould of recitation. Such an approach will seek to address what Meehan (1979) referred to as ‘IRE’ or teacher dominated talking which Hattie (2012) also feels needs readdressing to remove passive listening. 

From an analysis of the recording, there were certain pupils who offered more answers than their peers which may have enabled them to develop greater oral confidence using the Welsh language. Whilst I was pleased at the time that pupils were responding to my activity, the value of analysing the recording is the appreciation that there was such a disparity between pupils volunteering answers. Using an alternative strategy in future, such as lollipop sticks, could provide a more equal level of pupil involvement. However, this revised approach could affect the flow of the activity and it would be good to compare the two strategies through further analysis. This emphasises the importance of action research (McNiff 2013) for teachers at any stage of their career.

Evaluating my pedagogical approach for the children’s written activity to the resource also suggests adopting an alternative strategy to the one used here. It was clear from the choice of group members and from the initial story sharing session that there was a distinct range of ability. If I had chosen the more able child to initially model and complete the opening activity, I would actually have an objective opportunity to establish this child’s unaided level of linguistic ability. 

This refined approach would also have enabled the less able children the opportunity to have their own learning scaffolded by a more able peer (Bruner, 1978). It could further be argued that by adopting this alternative approach I would have provided the remaining children with the opportunity to enter the zone of proximal development as defined by Vygotsky (1978). From this reflective analysis, it also becomes clear that when planning for a small group there is a real opportunity to draw upon and apply important aspects of social constructivism (Vygotsky, 1978) which have real potential to impact positively on all of the children’s learning. 


This example of my personal learning leads to a further reflection which considers the application of the learning from this small group activity to providing a whole class activity using the same subject material and the need to consider effective grouping and differentiation on a larger and more realistic scale. Whilst, in this instance I was absorbed in the learning responses of individual children to my learning resource, the film clearly shows that children not directly involved in the filmed example are, at times, either involved and contributing to the learning or seemingly off task! 

It is accepted that there was therefore some lost time for children within the second and longer part of this film which must inform my approach to planning future group activities and whole class teaching. This could include further developmental questions such as,
 ‘Ble mae mochyn?’ allowing the children to reply, ‘Mae mochyn yn yr fferm.’

To scale up this activity to a whole class I would use the interactive whiteboard for the initial story segment and, following analysis of this filmed activity, I would devote more time to the initial reading of the story, allow more wait time and develop children’s responses to questions. 

I would consider producing a range of differentiated follow up activities that would allow all children to use this school’s established Chilli structure where the children have the chance to personally engage with one of three different challenges. This could also inform my groupings by either setting mixed-ability groups to enable modelling and scaffolding using peer knowledge or actually grouping by ability, which would enable me to position myself with the groups with the greatest need. This choice of approaches would again lend itself to action research (Bell, 2004) where, according to Cohen and Mannion (1994) specific knowledge is required for a specific problem in a specific situation. In establishing which grouping strategy is more effective I am adopting one of the important questions posed by Lomax (2002) which asks, ‘can I improve my practice so that it is more effective?’

This question from Lomax (2002) resonates with my reflective analysis and findings from this brief filmed sequence accompanied by my appreciation of the value and need to conduct ongoing action research to inform my practice. Only with this proactive approach to developing effective pedagogy and a positive attitude (Welsh Government, 2018) will teachers be able to fully embrace the aims set out in the Donaldson (2015) curriculum to underpin the multiple language learning that is clearly set out in this exciting framework for the future. 





























Appendix 1

Ar y Fferm
Help Sheet! 
Iâr 
Ceffyl 
Mochyn
Buwch 
Dafad 







































Appendix 2 (Welsh promoting planning sheet) – Required for submission of assignment 


	Date/
Dyddiad
	Welsh that I will use:
	[bookmark: _GoBack]Achieved (√ or X)
	Welsh that pupils will use:
	Achieved (√ or X)

	




	Whilst reading the book I will aim to use the following Welsh language patterns: 

· Edrychwch ar y llyfr (Look at the book) 
· Gwrandewch ar y stori (Listen to the story)
· Dyma…. (This is) 
· Pa liw ydy…..? (What colour is___?) 
· Pwy ydy hwn/hon? (Who is this? MALE/FEMALE)
· Dwedwch… (Say..)
· Eto! (Again!) 

I will use these sentence starters to start to develop the children’s’ familiarity of Welsh language used when reading a story. 
	


          X   
	Whilst reading the book, I will expect the children to use the following Welsh language patterns/vocabulary to answer possible questions: 

· Mae’n Tedi Twt 
· Coch/Glas/Gwyrdd/Du/Gwyn/Melyn/Pinc etc
· Îar/ Mochyn/ Bwch / Gafr / Dafad / Ceffyl 
	


         X

	
	During the activity, I will aim to use the following Welsh language patterns: 

· Beth yw hon? (What is this?)
· Da iawn (Well done) 
 

	




       √  
	During the activity, I will expect the children to use the following Welsh language patterns/vocabulary to help them match the correct animal to the correct names: 

· Îar / Mochyn / Bwch / Gafr / Dafad / Ceffyl
	




       √  
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