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The aim of this assignment is to highlight the importance of holistic development for children in the Early Years Foundation Phase through two types of play, focusing on Outdoor play and Rough and Tumble play. Both types of play provide an element of risk. However, how much risk is considered enough for children, or is there no limit? It is therefore important that risk assessments are therefore carried out. 

Rough and Tumble Play
Morton and Thorp (2013) believe that children should be both being held, nurtured gently and experience the excitement of both rough and tumble play (also known as R&T Play). 
Adults are continuously promoting R&T Play in a variety of ways. Davies (1995) has stated that simply playing ball games, playing catch, jumping off steps, chasing a child, pillow fighting, playing monsters, the list goes on. Open University Press (2005) and Davies (1995) both acknowledge that R&T Play is a popular form of play in and early year setting and both stress that is should not be disabled in a setting or undervalued.  
Carlson (2009) has stated that rough and tumble play helps promote their skills in physical, social and emotional development. How? According to NAEYC (2017) This is because R&T Play will show a child to learn self-control and motivation, sympathy and empathy, the boundaries around them and about their own abilities compared to other children around them, they will learn to share, how to express feelings. 
The key issue with R&T Play is that there is obviously the element of risk with regards to it. However, research carried out by Bakony and Patrick (2009) shows that only a small 1% of R&T Play ends in fighting or aggressive behaviours. Both theorists also state as an adult you can help a child develop through R&T Play; You can form a positive and trusting bond with the child and you can provide them with an environment to do so with suitable amount of supervision. Rough and tumble play activities should be balanced between the risk element involved in physical contact and over exuberance which has the potential to cross the demarcation line and lead to overt aggression and the attendant problems that will result.  Risky play should be undertaken incrementally so that you as a parent, teacher etc can deduce where the enjoyment and thrill of physical interaction limits ends. 
Outdoor Play 
Forest Schools (2017) is a popular scheme which takes place in the UK and other countries such as Australia, Sweden, Scandinavia etc. Forest schools promote that they aim to educate children in a unique environment, helping children develop as individuals. 
 According to Knight (2009) the aim learning objective for Forest Schools is for children to learn through play based activities and exercises outdoors. The author has also stated that many of the activities are lead or initiated by the children themselves. 
Moyles (2005) has stated that in comparison to indoor learning the outdoors provides us with more materials, opportunities for more movement and different surface areas. This will encourage a child to explore on their own initiative and promote holistic play. How do we know this?
Bruce (2001) has written that whilst playing outdoors children can work both alone and in small or large groups. By working in groups children can coordinate their movements and express their talents with other children, this can be done by playing sports such as football, rugby, dancing etc. By playing sports and working as a group, children are developing their physical and social development skills. 
Play notes (2009) have written that being outdoors gives children more opportunity to speak out, this is because there are no restrictions on the amount of noise a child makes compared to being indoors. This will help enable a child to develop their communication skills, How? Children can explore the volume of their voice and learn new language skills to describe their surroundings or a specific object and how it looks or feels. 
Further to this, Bruce (2012) suggests that as an adult communicating with a child outdoors you should use encouraging words and allow them to extend their boundaries as she believes that as an early year practitioner, you must remember that whilst learning outdoors children are very highly focused and tend to concentrate harder. This will help you overall development. 
Bruce (2004) suggests that as an Early Years Practitioner you must remember that the outdoors offers children a unique and challenging environment. We must allow children to part-take in risky activities with the right number of boundaries to keep that element of safety in place. It is important that you build a trusting relationship with a child and make them aware of safety precautions whilst being outdoors. 
[bookmark: _GoBack]According to Play Wales (2008) There are two extremes in risk taking, some children will avoid them at all costs- they do not wish to be harmed in any way. However, some children will proceed forward in a risky activity without a second thought of how dangerous or what the hazards may be. 
According to Play England (2011) there is no way to tell if risk is good. Each individual child has their own prospective of what risk is. Should we let the element of risk disable a child’s opportunity to take part in an activity or exercise? Risky play has its benefits. Children will learn skills through their own initiative what they must do to asses hazards and  what they can do to reduce injuries.
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	What are the
Hazards:
	Who might be harmed and how:
	
Likelihood of Risk:
	
Severity of Risk:
	Action by who?
	Action by when?
	
Completed:

	Playing Surface
	

Children and staff 


	
Medium
	
Medium/
High
	Teacher to check that playing surface is fine to play on. E.g Yard to be in good condition, no standing water, no foreign or sharp objects. 
	Before children go outside 
	
Class Teacher /
Teacher Assistants 

	
Tackles/ Collisions 
	
Children and staff 
	
Medium
	
Medium/
High
	Teacher to encourage participants to tackle fairly and play by laws of the game.  
	Teacher to action prior to starting the game and while playing
	Class Teacher / 
Teacher Assistants

	Weather 
	Class Teacher and Children
	Medium
	Medium
	If the weather is bad due to rain/cold then children and teachers need to bring appropriate clothing e.g. Coat, Gloves, Tracksuit Bottoms
	Day prior to activity : Teacher and Parents or Guardian to remind children to bring the relevant clothing
	Class Teachers / 
Teachers Assistants 

	
Playing Kit
	Children 
	Low
	Low
	Teacher  to check that playing kit is for purpose and has no rips or holes.
	Class teacher and teachers assistants to check that kit is suitable prior to activity starting
	Class teacher/ Teachers assistants

	Other Equipment
	Children
	Low
	Low
	Teacher to check that all equipment is useable.

· Footballs to be pumpe dup
· Cones to be in good condition 
· Bibs not to have any rips in

	Teacher/ Teacher Assistants to check all equipment day before the activity so things can be changed if necessary 
	Teacher/ Teacher Assistant






	Medical Conditions 
	Children
	High
	High
	Teacher to be aware of any medical the participants may have e.g. Asthma
These would be stated on the particpants consent form
	Teacher/ Assistant Teacher  to check all medical conditions for these details prior to the game for children prior to activity starting
	Teacher/ Assistant Teacher

	First Aid Kit
	Children
	Low
	Low
	First aid kit to be taken outside to activity. 
	Teacher/ Assistant Teacher to take first aid outside when activity begins
	Teacher/ Assistant Teacher



I have chosen to create a risk assessment for Children in the Early Years Foundation Phase (EYFP) who will be taking part in an outdoor activity on their school yard. The children participating will range between ages 3-5 years old. A risk assessment can sometimes seem daunting to practitioners; however, it does not have to be an excessive amount of paper work. A risk assessment is put in place to highlight what measure should be in place to eliminate any major risks in a setting.  What is a risk assessment? Health and Safety executive (date unknown) state that a risk is an unintended moment or object that could harm someone. The risks are normally categorised into three levels of risk; Low, medium, high. This will then indicate how serious the outcome of the risk and how much harm may be caused.  
The activity will be a ball game, split into two sections. The first half of the activity was a free play activity and the second half was an organised activity where there were rules provided. All activities included a variety of equipment such as tennis balls, footballs, ropes, ladders, cones, hula hoops etc. 
I will be reflecting on the activity, which I have already carried out using Gibbs (1988) reflective cycle. This particular cycle focuses on 5 stages; 
· Description 
· Feelings
· Evaluation
· Analysis 
· Conclusion 

By following these five stages, it will allow me to determine whether a different outcome may or may not be required in future. 
I found the prospect of devising a written risk assessment for children in my charge in a school environment fraught with anxiety and concerns. Concerns that my template would be used to cover all foreseeable situations of risk and hazard in the classroom, playground, school trips etc.  What would happen if an incident occurred which I had not recognized, and the Local Authority were taken to Court to answer charges in relation to Health and Safety at Work Act, 1974 Health and Safety Executive (date unknown) and the Regulations that flow from it.
However, I take some comfort in the knowledge that if I take all reasonable measures to ensure the well-being if my charges in conjunction with school policy on these issues then I would feel a little more comfortable.  
For it is a huge challenge to pre-empt all hazardous situations at school 
Prior to carrying out my chosen activity, the parents of the children involved were made aware that the children will be taking part in an outdoor activity. Forest Schools (2017) encourage practitioners that outdoor activities should proceed regardless of rain or shine, they should not allow weather to be a barrier for outdoor activities. Therefore, parents were advised that children should’ve dressed appropriately and accordingly for whatever the weather was on the day of the activity. 
The reason I chose to focus on an outdoor activity is because outdoor play promotes holistic development, stated by both Knight (2009) and Bruce (2011). Similarly, a ball game will enable a child to develop in various skills such as; Social, Emotional, Communication, Physical, Problem solving etc. 
Although the children were supplied with the equipment, the first half of the activity was free play and self-directed (Place of our own (2017) imply that self-directed play is when children action and control the play by themselves without input from any adult) The children all worked well together. 
A small number of the children participating took the equipment provided and practised some skills they believed to be useful for the activity. However, on the other hand, other children just took the equipment and stood in the middle of the yard or were kicking the ball against the wall. This was proven distracting for some. However, as stated previously, self-directed play is child lead and child initiated. Simply, kicking a ball against a wall maybe the only game that specific child may know? 
Fitzhenry and Murphy (2015) have stated that activities can enable a child’s creative and critical thinking skills.  I would like to highlight that I noticed several of the children communicating, working well as a team and using their imagination to create games of their own using the equipment which was provided. Games which are commonly known in the EYFP such as; stuck in the mud, tag, traffic light game (with cones). 
Whilst carrying out the activity, there were a few times that the children had bumped into another or tripped over equipment, all of which were accidents. Did this stop them proceeding forward to play more? No. Having the equipment provided, I was allowing a moderate amount of risk, something that Knight (2011) says children can benefit from in order to gain holistic development. 
As a practitioner, it was important for me to remember that every child is unique.  Isaacs (2015) advises that as a practitioner I must identify any additional needs children may have to ensure all children are learning effectively and also developing. 
A group of girls participating in the activity, made it very apparent that they were not interested in participating in ball games. Although advised to dress appropriately prior to the activity by teachers, the group of three girls had come into school wearing inappropriate clothing for the activity. This lead to them making comments about the mud on parts of the yard. 
Also, one child taking part in the activity was a four-year-old autistic boy. Who for this passage we will name ‘Sam’. Sam, had no issues being outdoors, he seemed very pleased when we initially suggested an outdoor activity. 
As previously stated, the children had two parts to the chosen activity. The second half was an organised game, using all the equipment and following the GOV UK (2017) EYFP Curriculum.
The organised activity which was a game inspired by Bryce-Cleggs (2013) called Football Phonics. The children learnt subjects such as the letters of the alphabet and counting to ten all through a variety of ball games. 
One example of an organised ball game was to dribble a ball between 10 cones counting as they passed each one. I also printed off the letters of the alphabet and 
Sam, thoroughly enjoyed his free play activity however, when I started to initiate the organised activity, he had an episode. Therefore, the teaching assistant took him, and he proceeded with his free play. I took the time to instruct the group of children what they must do, supervised till they were doing the activity comfortably and confidently.  After I knew the other children understood the given activity, I went to supervise Sam. 
Wroe and McFarlane (2015) have implied that children have power to be spontaneous, creative and imaginative. Although Sam suffered with autism he was not incapable of doing the same work as the other children. He simply needed to learn his own individual way. Sam, had used his imagination, communicated with the Teaching Assistant and had created his own little game, very similar to the one I had already organised. As he was the individual who had initiated the game, he was happy to take part and tell me the rules, he even authorised for the other children to participate. 
This gave me great courage that Sam was also developing in the same skills and over all holistic development as the other children. 
In conclusion, I believe that outdoor activities must be seen as complementary to formal indoor pursuits in a holistic approach to a child’s development. With regards to these types of play, I personally feel could lead to some types of bullying due to the abilities of the children involved. 
One major factor that neglects children to take part in such activities is Obesity. According to GOV.UK (2017) last year statistics showed that almost a third of children in England and Wales between ages 2 to 15 were overweight or obese. 
Vlachou, M., Andreou, E., Botsoglou, K., & Didakalou, E. (2011) have stated that bullying may be first presented in children as young as three, and can have a major impact on a child’s participation during play. As a practitioner it is important there is an anti-bullying policy in place at your and that you communicate with the child and its peers to resolve the issue sooner rather than later.
The Premiere League (date unknown) now promote health and wellbeing for young children through a new organisation called PL Kicks. This is an organisation which started to engage youngsters in productive activities such as sports, coaching and music with the aim to promote holistic development. Children are developed both at school and in their own time.  Schools and parents have noticed the sports participation rates raising and local authorities stating they have noticed up to a 50% reduction in anti-social behaviour in the areas in which it is delivered.
I believe that. the risk factors involved in outdoor engagement are naturally far greater than within the four walls of a classroom, when “ the sky is the classroom roof”.
This being the case, in future, I would personally arrange a dummy run or a pilot of an outdoor activity, anticipating and assessing  all potential risks and recording suitable measures to combat those foreseeable risks.
For example; I would do a trial activity which has been organised and risk assessed by another member of staff, I would play the game, cognizant of situations which may arise, restrictions of area and access etc.
I would also bear in mind that the children in my charge would be suitably attired for such an activity in case of rain, terrain, unforeseen circumstances etc. There is also the need of frequent head counts and ensuring all pupils remain together with no one straying from the group. In my practice run I would make notes of places of interest on route to relate to my charges. Also, select various types of games, challenges and ball game activities. 
In conclusion, I believe that outdoor activities must be seen as complementary to formal indoor pursuits in a holistic approach to a child’s development. With regards to these types of play, I personally feel could lead to some types of bullying due to the abilities of the children involved. 
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