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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 Ensure you include more depth when discussing certain themes as mentioned above.
	 This assignment focuses attentions on two themes to provide an in-depth analysis of SDPs and key skills in school improvement. Both themes include literature relevant to discussion and critically analyse their points. 

	Targed/Target 2
	 N/A
	 

	Targed/Target 3
	 N/A
	 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Following the drastic effects of COVID-19 and the changes of curriculum reform, schools are now facing a new age in how they recognise whole school improvements. School development plans (SDPs) are critical in allowing schools to continuously grow and enhance learning and each SDP is as unique as the school it serves (Welsh Government, 2014). This report will use specific information taken from personal research of an SDP in an English-medium primary school with 207 pupils of ages 3-11, 12 of whom have English as an additional language and 4 looked after children (LAC) (Placement school, 2022). There are 2 specialist facilities catering for 16 children with moderate to severe learning difficulties, meaning all SDP initiatives also look towards inclusivity of all children (Placement school, 2022). Furthermore, 33% of the school's population have additional learning needs (ALN) and 20.38% are eligible for free school meals, highlighting hardship in parts of the community (Placement school, 2022). Finally, there are statemented children within the school and 7 children with individual development plans (IDPs) making this SDP’s priority of raising standards in key skills unique in addressing the needs of all students it aims to support (Placement school, 2022). The SDP priorities focuses on a ‘whole school/community’ approach to improve pupil learning aimed at improving mental health and wellbeing, raising standards in key skills, implementing the new ALN Bill and developing the curriculum for Wales (Placement school, 2022). This report will focus on the priority of developing the standards of key skills through all areas of learning as it underlines a need for support following COVID-19 and its links with Welsh language development in English medium schools which is based on The Education (School Development Plan, Wales) Regulation of 2014 (Welsh Government, 2014). Using relevant literature by McBeath, Mortimore, Fantin and et al, this report will develop an understanding of action plans focusing on areas of context, strategy, evaluation, and impacts to highlight the significance of SDPs and the key skills priority. This report aims to identify how they can be used for reflection and future consideration in teaching practice. 
[bookmark: _Int_no42xXUm]Woods and Brighouse explain that school improvement can be broken down into two approaches, the first being a pragmatic approach which focuses on continual responsibility, and the second focuses on creativity and addressing accountability (Woods and Brighouse, 2013). Although school improvement often adopts one approach, recent changes within the curriculum means that both approaches are becoming increasingly significant in ensuring schools take on cohesive methods where all aspects of an individual's development are being considered (Woods and Brighouse, 2013). Following curriculum reform in Wales, the Welsh government have curated SDPs as a framework of expectations and strategies for school improvement highlighting processes of self-evaluation, improvement, and accountability (Welsh Government, 2021). Previously, schools were understood to be primarily places of education; however, school development now incorporates more than just standards of education for a child and as research emphasises SDPs create a path that allow schools to use this knowledge to better the emotional and social processes associated with learning (MacBeath and Mortimore, 2001, p.1). 
The first key advantage of SDPs is their individuality. Each SDP is unique as it serves a specific purpose and is often tailored to meet the needs of those in that school and community, therefore, the SDP works to promote and advocate for learners in areas where government or local legislation cannot (Welsh Government, 2014, p.6). All schools are encouraged to create their SDP according to the Welsh Government’s structure of contents, review processes and publishing (Welsh Government, 2014, pp. 6-7). All Welsh SDPs are designed to promote transparency and accuracy in all stages of planning and progression should follow a 3-year programme (Welsh Government, 2014, p.6). However, this SDP works in annual instalments and only accounts for year-long progression (Placement school, 2022). Another advantage to school development highlights the significance of self-evaluation and reflection encouraging the use of progression through data analysis, reviews, and the publication of improvements for all to see; including parents and the community (Welsh Government, 2021). Therefore, SDPs ensure responsibility and accountability for both staff as individuals and as part of the wider educational system (Welsh Government, 2021). Additionally, self-evaluation through data representation is something that O’Brien and et al consider to be influential in ensuring structural development of intervention, identifying shifts in teacher's skills, knowledge, and perspectives (O’Brien and et al, 2022, p. 1). 
An essential aspect of an SDP are the policies implemented by the school which focuses directly on necessary changes recognised by previous inspections, and consensus from school's stakeholders (Welsh Government, 2021). When researching this SDP there were 4 priorities identified through a range of qualitative data such as questionnaires, pupil voice, staff meetings and parent workshops (Placement school, 2022). According to Holt, a child's learning is dependent on routine, practice, and the skills of correcting mistakes (Holt, 1994, p. 9). Holt also argues that children need the ability to dedicate time within a day to develop essential areas of learning including maths and literacy, encouraging the learner to take time to use self-correction and evaluative skills to develop each day (Holt, 1995, p.9). There is no doubt that an increase in maths and literacy skills implemented throughout daily learning can enhance the experiences of the learner, creating knowledgeable and ambitious citizens, however key skills can stretch beyond this (Holt, 1994, p. 9). 
The Welsh language has become an essential key skill, and the Welsh government claims that bilingualism cognitively and socially imparts positive experiences and knowledge on the learner to experience their culture, opening avenues to further communications within their community (Welsh Government, 2015). However, a problem many schools are facing is the lack of Welsh speaking teachers in ensuring pupils continue with this key skill, therefore teachers must be willing to continue professional development throughout the SDP process (Evans, Llewelyn and Lewabe, 2022). Additionally, Curriculum for Wales emphasises the key skill of digital competency often known as the digital competency framework (DCF) and highlights how all areas of learning should include ICT and computational skills to ensure further knowledge on all areas of research, communication, and creative processes (Welsh Government, 2018). According to Fantin, learning is now faced with the multiliteracies of the 21st centuries which include oral, written, and creative literacies which extend digitally, and learning must account for furthered understanding of ICT (Fantin, 2013, p.3). Fantin also argues that DCF and digital multiliteracies ensures learners are continually living to the needs of the modern-day, ensuring they are well-equipped for personal development (Fantin, 2013, pp. 3-4). 
[bookmark: _Int_u4SNreq9]Processes to develop priorities in SDP’s often benefit from an action plan for both present and future strategies in school improvement. Action plans can vary depending on the SDP of each individual school, however following the guidance of the Welsh government, this SDP focuses on the process of self-evaluation, strategic planning, including data analysis and relationships with stakeholders, making improvements/actions, and measuring impact (Welsh Government, 2022, See figure A of appendix). The first step in developing an action plan focuses on self-evaluation and refers to the act of continual accountability for ensuring an SDP is effective (Welsh Government, 2022). Koh, Askell-Williams, and Barr explain that self-evaluation in accordance with school improvement rarely endure longer time-frames due to a lack in momentum in strategy, therefore, schools must identify applicable self-evaluative strategies that continue improvement throughout these stages and beyond (Koh, Askell-Williams, and Barr, 2023). To identify improvements this SDP analysed previous reports from ESTYN and focussed on key areas of challenges following the impacts of COVID-19, such as social, emotional, and educational development, and community challenges (Placement School, 2022). In accordance with national guidelines, this priority was also identified following reviews of previous school priorities and as of July 2021, the school looked to continue improvements on the priority of developing maths and remembered facts, thus determining further analysis and development of all other key skills including maths, LLC (language, literacy, and communication), Welsh language and digital competency (Placement school, 2022). 
To understand strategic planning, Schmoker explains data analysis is significant in ensuring prolonged successes of whole-school improvement and allows schools to focus attentions, turn previous challenges or weaknesses into strengths and identify future problems that may arise (Schmoker, 2003, pp. 22-24). This SDP used qualitative data to determine the strategies it may need using its stakeholders to focus on input from staff, governors, parents, and pupils, constructed from SPD reviews, twilight sessions, INSET days (In-Service Training), questionnaires, parent workshops, and pupils voice meetings (Placement school, 2022). In understanding specific strategies needed to develop key skills, data analysis found that parents wanted a place to learn with their children whilst the community felt they should help determine what their children learn in school to develop well-rounded, educated citizens, linking Donaldson’s 4 purposes (Donaldson, 2015). Thus, strategies such as parent maths and LLC workshops were developed, as well as a community wide approaches to developing curriculum themes for term-time teaching (Placement school, 2022). Extra-curricular groups for Welsh language development such as ‘Criw Cymraeg’ were created in accordance with the Cymraeg 2050 action plan (Welsh Government, 2022). Although this analysis proves affective, it should be highlighted that opening the platform to those outside of the school can sometimes be problematic as it lacks expertise in the curriculum, however research suggests that community exposer aids improvements in key skills learning (Mougeon and Rehner, 2017, p. 22). In addition, stakeholders play a critical role in aiding school improvement and are also unique to each SDP. This SDP worked alongside staff, parents, governors, pupils, and local and national authorities to communicate areas of improvement whilst ensuring initiatives progress in termly or yearly reviews (placement school, 2022). Constant referral to stakeholders can also build what Koh, Askell-Williams and Barr call a ‘school culture’ that works united to develop a successful school environment for all involved (Koh, Askell-Williams, and Barr, 2023).
 Consequently, whilst making improvements in key skills, it should be noted that the school has met most recommendations within the last 8 months and looks to continue its implementation and improvement (Placement school, 2022). The targets of this SDP include a range of approaches that allow the school to develop key skills in all areas of learning, such as, developing mental maths, consolidating LLC skills and providing authentic learning experiences in and around the school environment (Placement school, 2022). Additionally, since September 2022, the school has introduced enterprise projects, ‘numeracy and play’ for parents and nursery children, maintained extended writing across the curriculum and focused efforts on developing Welsh language as a fundamental part of daily routine (Placement school, 2022). All SDPs should provide transparent evidence of allocated funding by either local or national authorities, including timescales for spending (Welsh Government 2022). This SDP included 3 areas of funding including the Education Improvement Grant, the Pupil Development Grant and MERGT (Placement school, 2022). Although all funding highlights some development of key skills, it primarily represented opportunities for priorities 1 and 4 indicating that future funding could be considered further for all priorities (Placement school, 2022).  
Finally, the measured impact of this priority focuses on reviews, usually conducted by stakeholders, and signifies the effectiveness of SDP strategies. This SDP has made considerable impacts and shown effective strategies in its priority of raising standards in key skills and although the school has already met several targets, it should be noted that many targets are currently in progress (Placement school, 2022). Some of the targets met for this priority implemented daily maths programmes, included more visitors for external learning experiences and used class assemblies for a whole-school approach in developing numeracy, LLC and expressive arts (Placement school, 2022). Pupil voice groups and progress towards the ‘Siartar iaith’ award ensured daily implementation of the communication and incidental Welsh (Placement school, 2022). Additionally, using a traffic-light coded analysis method within this SDP allows all stakeholders to see improvements, making it accessible to all (Placement school, 2022). However, it should be noted that using colour coding can leave progression up to interpretation as it lacks accuracy in understanding where it remains in its processes. Finally, tracking processes and measured impacts consider parent and pupil voice to determine the extent of their met targets and whether they see visible changes in education. 	
There are several points to consider when reflecting and evaluating an SDPs process. First, the use of SDPs has become a significant area in developing appropriate and prolonged improvements to pupil development. The process of strategic planning, whilst incorporating data analysis, is crucial in determining the steps and procedures necessary for school improvement, however, some issues arise especially regarding community input and available resources. Where external input can be advantageous to the improvement process, this SDP runs the risk of complicating certain strategies especially regarding its priority of key skills. Systems of learning through the curriculum and the community should incorporate the time and workforce to ensure implementation is effective. Similarly, this SDP focuses on yearlong improvement and although shorter timing can be effective, it can run the risk of feeling rushed and vague if certain priorities do not continue into daily practice. For example, the school's implementation of parent workshops to improve numeracy and LLC may benefit further from a long-term programme for continual development. Upon reflection of measuring impact, this SDP shows successful improvements through thorough implementations and initiatives (Placement school, 2022). However, tracking strategies of colour-coding could prove problematic to some as it lacks accuracy and often would need to rely on efficient reviews to show transparent and impactful improvements. 
This review has highlighted a range of considerations for future practices within teaching. The most significant consideration is that of professional development both individually and as part of the wider school community. Thus, self-evaluation can also be recognised as self-reflection and is something to ensure within future practice to improve teaching and learning (Evans, Llewelyn and Lewabe, 2022). Similarly, future practices will look to ensure inclusivity and develop an understanding how the stakeholders and data analysis process benefits its pupil, school and community. Therefore, future practices will also consider the use of reflection upon previous inspections which opens communication when identifying successful strategies. Finally, due to some restrictions and challenges found within this SDP and specifically within the priority of key skill, future practices will consider how funding, progress tracking and time constraints impact the effectiveness of improvement and will focus on enhancing these strategies through regularly reviewed times-frames, regularly reviewed tracking systems, and open communication on funding with all local and national authorities. 
To conclude, SDPs are crucial in determining improvement both in and out of schools and their communities. Their systematic approaches as suggested by the Welsh government mean that they can succeed in relation to the school whilst lending to the ability to become unique for all specific needs. Regarding how SDPs address priorities, Koh, Askell-Williams, and Barr highlight that improvement in education should be sustainable and offer the opportunity to evolve and continue, something in which this SDP practices for future recommendations. Although some challenges arise for all SDPs, the priorities that they include are relevant in ensuring specific improvements in necessary areas and in the case of key skills, this SDP has shown significance advantages in ensuring this priority was evaluated, analysed, planned, and measured successfully, creating impactful strategies that helped learners and the community. Addressing numeracy, LLC and digital competency has shown clear benefits on the impacts of learning, and as a result, has shown that pupils are improving from authentic experiences in daily learning. Finally, MacBeath and Mortimore highlight that schools are no longer places of education but rather serve as communities that aid in nurturing learners, parents, families, staff, and the wider community, indicating that SDPs are responsible for ensuring this culture is effective and beneficial to all (MacBeath and Mortimore, 2001, p.1).
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Appendix
Figure A: Diagram representing the Welsh Governments SDP (School Development Plan) creation and planning processes: -Welsh Government, (2014) School Development Plans, Available at: School Development Plans Guidance Document (gov.wales), (Accessed: 11/04/23).
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