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Research Context
Parental participation has long been regarded as a significant factor in influencing children's well-being and academic development, which means that schoolteachers must embrace the value of effectively collaborating with their pupils' parents and carers. In the context of this study, the term "parents" encompasses individuals who fulfil the role of a parent, carer, or guardian. Bridging the gap between teacher and parent can often be a challenge for a primary school teacher, as parental participation can be difficult to regularly promote and maintain within schools. While parent-teacher collaboration offers advantages, many challenges can hinder its effectiveness (Henderson & Mapp, 2001). Overcoming these challenges often requires open lines of communication, flexibility, and creating a welcoming and inclusive environment for the parents; teachers must find creative ways to involve parents and address their specific needs.
Bridging the gap between parents, schools, and teachers is a topic that has piqued my interest and has intrigued me to develop my knowledge and skills through the research project. Due to the COVID-19 restrictions placed on schools, during my school placements in both PTE1 and PTE2, my experience with parental collaboration was very limited. As a result, this has encouraged me to develop my professional learning and practice by exploring how teachers encourage parental engagement and collaboration within primary schools. ‘The student teacher is a professional learner and commits to continuous engagement in career-long development, collaboration, and innovation’ (Welsh Government, 2019, p. 7-8).
The purpose of this assignment is to gain a more thorough understanding of the different strategies and resources that teachers use to promote parental engagement within their school, as well as to investigate pupil perceptions of parental engagement within the research school. The research for this written assignment was conducted within an urban primary school located in southwest Wales, which currently has approximately 225 pupils of statutory school age. For this assignment, this school will be referred to as ‘School A'. The focus of this research question during this project will be, how do teachers promote parental engagement with their pupils.


Literature review
According to Bronfenbrenner's (1979) ecological systems theory, the influence of parents on a child's education is just one ‘piece of the puzzle’. Other social influencers, such as teachers, peers, and wider community members, also play a significant role in shaping a child's attitude towards learning. By working in collaboration, schools and community institutions can do more to promote positive student outcomes (Hall, Quinn and Gollnick, 2018).Therefore, fostering collaboration and active involvement from these influencers is essential for ensuring positive educational outcomes for children. LaRocque, Kleiman and Darling (2011, p. 115-122) state that to close the achievement gap and increase student learning and well-being, various interested groups, most notably school staff and parents, must work together. Collaboration between school staff and parents can lead to a more holistic approach to education, where the child's needs and strengths are understood and supported both at home and in the classroom. Effective implementation is the final and perhaps most important aspect of collaboration to encourage holistic development (Griffiths et al., 2020). This partnership allows for a consistent and cohesive learning environment that enables improvement.
Epstein (2018) also highlights the importance of parental involvement, identifying six key areas of involvement: 'parenting, communicating, volunteering, learning at home, decision-making, and collaborating with the community'. Epstein (2018) implies that when these partnerships are strong and mutually supportive, they can positively impact children's academic achievement, behaviour, and overall well-being. Parental involvement in school-related activities appears to have the greatest impact on children's grades and attendance (Fraser-Thill, 2020). Furthermore, parental involvement can also lead to increased motivation and self-esteem in pupils. ‘Other than academics, parental involvement has many positive effects on students, including increased motivation, self-esteem, and self-reliance’ (Martinez, 2015). By actively participating in their child's education, parents can provide additional support and guidance, ultimately contributing to their child's success both inside and outside of the classroom.
Henderson & Mapp's (2001) study investigates the various forms of parental involvement and the effect that parental involvement can have on academic achievement. The study supports both Epstein (2018) and LaRocque, Kleiman and Darling (2011) in finding that parents who are actively involved in their children's learning can lead to better academic outcomes. Henderson & Mapp’s (2001) study emphasises the importance of collaboration, communication, and shared responsibility among all stakeholders to create a supportive and enriching educational environment for pupils. Schools engage in collaboration with parents, caregivers, and the community, considering them as partners in the educational process (Welsh Government, 2018).
While the benefits of parental involvement are apparent, parents who become overly involved in their children's education and development may have the opposite effect; this can be known as ‘helicopter parenting’. 'Helicopter parenting can give children the impression that they have no autonomy over their lives, which is frustrating as children are constantly learning, growing, and striving for independence' (Tenney, 2021). Bowlby's (1969) attachment theory suggests that a secure and healthy attachment between parents and children is crucial for emotional and social development. Helicopter parenting can be seen as a more extreme form of Bowlby’s (1969,1988) attachment theory, where parents may struggle to let go and allow their children to develop independence. (Lumley and Edwards, 2023) study also revealed that 53 percent of parents were not adequately equipped to handle the emotional challenges associated with granting their children greater independence. This type of parenting style may stem from a fear of their child experiencing harm or failure. Healthline (2019) suggests some parents experience anxiety and undergo emotional distress upon witnessing their child in pain or experiencing disappointment, prompting them to exert maximum effort to avert such situations. Erikson's (1958, 1963) theory of psychosocial development claims that achieving a balance between autonomy and shame and doubt allows children to understand that while they may not always have control over their environment, they can still exercise control over their actions and choices. This process encourages the development of self-confidence and resilience.
Ryan & Deci (2000, p. 68-78) self-determination theory proposes that three psychological needs drive motivation: anatomy, competence, and relatedness. This implies that overly involved parenting can hinder the development of autonomy, as it limits children's ability to make decisions and solve problems independently. Li (2023) explains that adults who have been excessively parented as children frequently demonstrate diminished coping abilities and underdeveloped problem-solving capabilities. Parents need to trust in their children's abilities and give them the space to learn from their own experiences, even if it means facing challenges or making mistakes along the way. 'Trustful parents have faith in their children’s capacities, and that faith becomes a self-fulfilling prophecy.' (Gray, 2019).
Bandura's (1977) social learning theory infers that children whose parents are unwilling or not engaged with learning can reflect their negative attitudes, decreasing their desire to learn. Bandura (1986) says that children view their parents as role models and a source of guidance; however, if their parents display minimal interest in and engagement with education, this may lead to their children replicating their negative behaviour towards learning. 'Family income and area have repeatedly been found to affect parental involvement with the school and children's educational attainment' (Vincent La Placa and Corlyon, 2015, p. 23) Family backgrounds and circumstances can further exacerbate the negative attitudes towards learning in children. For instance, families with lower incomes may face financial constraints that limit their ability to provide educational resources and opportunities for their children. Estyn’s case study emphasises the importance of schools assisting parents with learning resources (Estyn, 2020). The 'number library' enables parents to borrow educational materials and games while also offering creative ideas to enhance their children's mathematical skills at home. By recognising the challenges faced by families with lower incomes and those living in disadvantaged areas, schools can play a crucial role in bridging the educational gap within their community. (Welsh Government, 2022) states that their goal is to establish community-focused schools throughout Wales. These schools will prioritise building strong partnerships with families, addressing the needs of their community, and effectively collaborating with external services.
Explanation of case study
Hassan (2022) defines case study research as a form of research that involves conducting a thorough examination and assessment of a particular case or phenomenon, such as an individual, organisation, community, or event. Case study research is often used in a social or educational setting and allows researchers to gain in-depth insights into complex phenomena. Hamilton (2011) suggests that using a case study as a teaching method that highlights the essential qualities of the case, real-world data, and lived experiences can help researchers gain further insight and bring learning to life. A case study involves collecting and analysing qualitative and/or quantitative data to understand the unique aspects and dynamics of the case under investigation. The use of multiple perspectives and different kinds of data collection is characteristic of a high-quality case study and lends weight to the validity of the findings (Gerring, 2006). Case study findings frequently serve as a basis for theory development, policy or practice guidance, or generate new research questions (Yin, 2009).
A benefit of case study research is its ability to provide in-depth and detailed information about a specific phenomenon or situation. McCombes (2022) states that a case study is an appropriate research approach when the objective is to gain a contextual and comprehensive understanding of a particular real-life subject; the tool enables users to examine the key attributes, interpretations, and outcomes of research. Additionally, case studies often allow for the exploration of complex and unique cases that may not be easily replicated in experimental or survey research designs. Priya (2020) implies that case studies are especially valuable when examining rare or unusual phenomena. Due to their focus on specific cases, they can offer valuable perspectives on situations that are not easily repeated or observable in controlled experiments.
A weakness of case study research is that it may lack generalisability. Generalisability refers to the extent to which the findings of a study can be applied to a wider range of situations or contexts; research findings are deemed generalisable when they can be applied to a wide range of contexts, individuals, and situations (Nikolopoulou, 2022). Since case studies typically focus on a specific individual, group, or situation, the findings may not apply to a larger population or different contexts. Similarly, case studies can heavily rely on the researcher's interpretation and subjective analysis, which can introduce bias and limit objectivity in the findings. Bhandari (2021) highlights that observer bias is likely in observational research such as case studies. Observer bias, or the ‘Hawthorne effect’ occurs when a researcher's preconceived notions, viewpoints, or prejudices affect their perception or documentation of data in a study. It often impacts studies in which observers know the research aims and hypotheses. Burghardt et al (2012, p. 511-517) say that it is crucial to structure research in a manner that reduces observer bias; however, it is also important to acknowledge that although efforts can be made to mitigate observer bias, it may not be possible to completely eradicate it from research.
The current case study research involved six Year 6 pupils and six teachers from different year groups at School A. The pupils participated in a focus group, while the teachers completed an online-based questionnaire. The research aimed to provide a comprehensive understanding of parental involvement and its impact on pupils' learning and well-being, using a representative sample and diverse perspectives.
Research methods
To ensure the collection of quantitative and qualitative data for the research study, a combination of three research methods was selected to offer a comprehensive and balanced perspective. The three research methods selected were an online questionnaire, observation, and a pupil-focus group interview.
An online questionnaire was distributed to School A before the research visit. The questionnaire aimed to explore the teachers' perceptions of the current level of parental involvement as well as their opinions on its impact on pupils' academic performance within their school. It also sought to identify any barriers or challenges that hinder effective parental involvement and gather suggestions for improvement. Online questionnaires facilitate an efficient process; researchers can expand their audience, acquire real-time results, and gather responses for better decision-making (Bhat, 2021).
Online questionnaires enable the participants to complete them at their convenience; this flexibility makes it easier to participate and could potentially increase response rates. Dillman (2017) believes that individuals are more likely to participate in a survey when the expected benefits of participation outweigh the effort required to complete the survey. Participants can complete questionnaires from home or in their free time, which can encourage participation. Similarly, online questionnaires support researchers in reaching a broader and more diverse audience, enabling them to more effectively target specific demographics for their studies (Dewaele, 2018). Therefore, allowing for a more diverse range of participants, which can enhance the generalisability of the data findings.
A potential drawback of using online questionnaires in research is the limited response rate. Sue and Ritter (2012) state that not all participants who receive the questionnaire will be able to complete it; researchers may need to consider strategies to encourage response rates, such as sending reminders or offering incentives. Online questionnaires also lack the personal interaction that can be present in other research methods. Developing a collaborative understanding with respondents is difficult due to the absence of direct personal interaction and limited communication (Brosnan, Kemperman and Dolnicar, 2019). Lack of communication can lead to misinterpretations of research objectives or questions, complicating collaborative understanding. Without any direct contact, it can be challenging to address any questions or provide clarification to the participants.
The questions selected for the questionnaire (Reference Appendix 1A) intend to investigate teachers' experiences and opinions on parental engagement within the school. The questions asked included multiple-choice tick-box answers, yes-or-no answers, and open-text-box answers to gather both qualitative and quantitative data responses.
Observation was another data collection method used during the research. Observation is a method of collecting data that entails carefully observing, listening, reading, and documenting the behaviour and attributes of phenomena within a specific environment (Hassan, 2022). While at School A, there were opportunities to observe a variety of parental engagement events, community projects, and teacher-parent collaboration strategies encouraged by the school. 
A benefit of utilising observation as a research method is that it provides researchers with a firsthand and direct view of behaviour in real-life settings. By having the capacity to observe the pattern of behaviour within its natural environment, studies have greater ecological validity (Mcloed, 2023). Given that individuals are not subjected to controlled conditions, this approach allows researchers to capture unforced and authentic responses. Body language, facial expressions, and interactions between participants can also be observed, providing rich and detailed data for researchers. Smit and Onwuegbuzie (2018) suggest nonverbal cues can offer insights into emotions, attitudes, and intentions that may not be easily conveyed through verbal communication alone. By analysing body language and facial expressions, researchers can gain a deeper understanding of human behaviour and social dynamics.
A weakness to consider when using observation as a research method is the potential for the observer effect, where the presence of an observer may alter the behaviour of those being observed. Bauernfeind and Olson (1973, p. 271-273) imply that individuals, upon realising their participation in an experiment, may alter their behaviour due to the increased focus and examination from the researchers. Therefore, leading to a discrepancy between the observed behaviour and the natural behaviour of individuals, which can affect the validity and generalisability of the findings. Another potential flaw in observational research is that any findings can be subjective. Researchers may manipulate data to match their predictions if they want to prove their hypothesis or have a preconceived notion of the expected results. (Salvia and Meisel, 1980, p. 261-270). This behaviour is considered unethical and undermines the integrity of the research, which leads to errors or misrepresentations in the research data.
The research concluded by employing a focus group interview as the data collection method, involving pupils from School A. The focus group interview allowed for a more in-depth understanding of the pupils' perspectives and experiences on parental engagement within their school. Focus groups employ group dynamics to elicit collective experiences from individuals who possess similar characteristics. This differs from an interview study, which primarily centres on individuals (GovUK, 2020).
Focus group interviews allow researchers to explore complex topics by sharing personal experiences, opinions, and perspectives. Puchta and Potter (2004) suggest that the interactive nature of focus group interviews encourages participants to engage with each other, build upon ideas, and challenge assumptions, generating new perspectives. The collaborative environment can foster a deeper understanding of the topic at hand and can lead to the discovery of insights that may not have been uncovered through individual interviews or surveys. The dynamic interactions can then lead to the emergence of unique insights and ideas that cannot be discovered through individual interviews or surveys (Smithson, 2000).
A potential limitation to using focus group interviews as a research method is the influence of group dynamics. Within a focus group, certain individuals may dominate or control the conversation or answer more questions, while others may feel less comfortable sharing their thoughts and opinions (Morgan, 2011). Resulting in a lack of representation of viewpoints within the group, ultimately hindering the effectiveness of the decision-making process. Similarly, there is also potential for social desirability bias within focus group interviews. Morgan (1996) explains that participants may be inclined to provide responses that they believe are socially acceptable, align with perceived norms within the group, or suit the narrative that the researcher is seeking. This bias can lead to participants censoring their true thoughts and opinions, resulting in less authentic and diverse responses.
Informal, open-ended questions were asked of the pupils participating in the focus group interview (Reference Appendix 2A). The questioning aimed to create a relaxed and open environment for the pupil group, encouraging honest and detailed responses regarding their experiences and perceptions of parental engagement within their school and at home.
The pupils participating in the focus group interview were selected from a Year 6 class within School A, with six pupils participating in the interview. It is important to note that the small sample size of six pupils may limit the generalisability of the data findings. Additionally, the specific characteristics and experiences of the Year 6 pupils may not fully capture the perspectives of all pupils in School A or beyond. 
Data Presentation and Analysis Methods
The research data will be presented and analysed using methods, including qualitative research, thematic analysis, and data visualisation techniques. These methods will help to identify patterns, trends, and relationships within the data. Additionally, the research findings will be presented to School A to provide feedback and insights that can inform future decision-making and improve the effectiveness of their parental involvement strategies. 
Qualitative data enables a deeper understanding of the experiences and perspectives on parental involvement within School A. Qualitative research is a method of gathering data that does not involve numbers but instead focuses on information such as words, images, and sounds (Punch, 1998). The focus is on investigating subjective experiences, opinions, and attitudes, frequently through the means of observation and interviews. The researcher employs different approaches to gather qualitative data, incorporating techniques such as interviews, direct observations, analysis of artifacts, documents, and cultural records, utilisation of visual materials, and personal experiences (Denzin and Lincoln, 2011). 
Qualitative data can be analysed using thematic analysis. ‘Thematic analysis is a qualitative approach that involves identifying implicit or explicit ideas within the data’ (Braun and Clarke, 2022, pp.77–101). Applying thematic analysis to this research project will help to uncover and understand the underlying themes and patterns present in the findings by systematically coding and categorising the data. Qualitative analysis accommodates ambiguities and contradictions present in the data, thereby mirroring the complexities of social reality (Denscombe, 2010). 
Data visualisation techniques allow for a clear and concise presentation of quantitative data findings, making it easier for stakeholders to interpret and make informed decisions based on the results. Techniques often include various types of charts and graphs, such as bar charts, line graphs, and pie charts. Black (1999) suggests these visual representations help to highlight patterns, trends, and relationships within the data, enabling stakeholders to easily identify key insights. Visual representations can simplify complex data sets, making them more accessible to a wider audience (Rachad Antonius, 2002). By presenting data in a visually appealing and engaging manner, key members of School A are more likely to be captivated and understand the key messages being conveyed from feedback. This can ultimately lead to more effective communication and collaboration among stakeholders, fostering a deeper understanding and alignment towards the decision-making process. 
Ethical considerations
Several ethical measures and considerations were required to conduct the research. These measures include obtaining informed consent from all participants, ensuring their privacy and confidentiality, and minimising any potential harm or discomfort. The participants had the freedom to withdraw at any time and were not obligated to answer questions. An ethics committee reviewed and approved the research ethics from to make sure it complied with professional standards and ethical guidelines (Reference Part 2).
To ensure the participants' anonymity, any personal identifying information was removed and replaced with unique identifiers. Researchers must acknowledge the right to privacy for both institutions and individual participants and must respect their rights to confidentiality and anonymity (BERA, 2018). Additionally, strict procedures were followed to maintain the confidentiality of the collected data. These measures included securely storing the data in password-protected systems, restricting access only to authorised personnel, and destroying any written or physical data concluding the research. The BERA (2018) guidelines advise researchers to adhere to the legal obligations regarding the storage and utilisation of personal data, as outlined in the Data Protection Act (1998) in the UK.
To gain pupil assent, a letter of consent was emailed to School A and distributed to the parents or guardians of the pupil participants (Reference appendix 7). Informed consent was requested and obtained from both the pupils and their parents or guardians, ensuring they were fully aware of the purpose and procedures of the research. Additionally, participants were provided clear explanations about their rights to withdraw from the study at any time without consequences. The United Nations Convention on the Rights of a Child (1989): Articles 12–13 states that children should be able to share thoughts freely and that their views should be respected. Therefore, it is crucial to ensure that the participants in this study are allowed to express their opinions and be heard.
Results / Analysis of results / Discussion
As the researcher, I received no responses were received for the online questionnaire that was distributed to teachers within School A, resulting in a lack of quantitative data (Reference Appendix 1B). However, during a meeting with School A’s elective coordinator, a 2023 School A parental questionnaire that collected 51 responses was received, which provided valuable data (Reference Appendix 1C). The parental questionnaire from School A provided insights into the perspectives and experiences of parents regarding the school's engagement (Reference Appendix 1C). These insights are used to inform future policies and decision-making, with the goal of improving the overall school experience for both pupils and parents.
Data collected from the pupil focus group interview revealed important information regarding pupils' experiences and perceptions of parental involvement. The participating pupils expressed that they felt supported and valued when their parents were actively involved in their education (Reference Appendix 2B). They appreciated when their parents attended school events, helped with homework, and communicated regularly with their teachers (Reference Appendix 2B). The pupils mentioned that their teacher actively encourages and facilitates parental involvement by providing home-learning activities and regularly updating parents on their progress via the School app or Google Classroom; adding that parents are also informed of events and school trips via newsletter or email (Reference Appendix 2B).
Observation of school-led events and parental involvement interventions held within the school highlighted that parent are receptive to School A's efforts to engage them within the school community. Observation of a CYCA parental coffee morning event showed parents actively participating in discussions on school-related topics and out-of-school support strategies (Reference Appendix 4). The parents' involvement and enthusiasm were evident throughout the event, indicating their dedication to supporting their child's academic development and well-being.
The set-up of a pupil-led 'Eco clothes swap shop' by School A effectively developed sustainable fashion practices among pupils, particularly considering the economic demographics of the school. Pupils involved with the swap shop helped set up the clothing displays and tallied the number of clothes exchanged as part of their current maths topic (Reference Appendix 5). The shop provided a platform for parents to exchange their children's used clothes and school uniforms, reducing waste and promoting a circular economy within the school (Reference Appendix 5).
Overall, the data collected shows that teachers in School A frequently organise workshops, interventions, and volunteer opportunities to foster a strong partnership between parents and the school (Reference Appendix 6). The research also indicates that teachers in School A utilise various communication channels, such as newsletters, emails, and various online platforms, to keep parents informed about their child's progress and upcoming school activities (Reference Appendix 4 and 6). 
The efforts made by School A not only encourage parental involvement but also create a sense of community within the school. The research also revealed that teachers in School A actively seek feedback from parents to ensure that their voices are heard, and their opinions are taken into consideration when making decisions about school policies and programmes. Đurišić and Bunijevac (2017) infer that parent develop increased self-assurance in their parental role, demonstrate self-confidence in making school decisions, and engage in more efficient and productive communication with their children regarding academic matters, establishing greater communication with other parents within the school community. These efforts by teachers in School A demonstrate their commitment to ensuring parents are actively engaged in their child's education. By providing multiple avenues for communication and involvement, parents are given the opportunity to stay informed and participate in school activities that support their child's learning and development. These approaches encourage a strong partnership between teachers and parents, creating a collaborative environment where both parties work together to enhance the educational experience for pupils. Goodall and Montgomery (2014) suggest that when parents and teachers work together closely, the child can experience the advantages of a cohesive and encouraging learning environment. Additionally, the active involvement of parents in decision-making processes helps to create a sense of ownership and investment in the school community, leading to increased parent satisfaction and support for the school's initiatives. Supportive school networks facilitate increased parental connectivity and provide additional opportunities for parental engagement, including events and interventions, thereby fostering involvement within the school community (Kelty and Wakabayashi, 2020, p. 1-13).
Conclusions and recommendations
To conclude this study on parental engagement strategies, it has been demonstrated that schools and teachers can implement several effective strategies to increase parental involvement in their children's education. These strategies include regular communication between parents and teachers, providing resources and support for parents to be actively involved in their child's learning, and creating a welcoming and inclusive school environment. Additionally, involving parents in decision-making processes and offering workshops or training sessions on how to support their child's academic progress can also contribute to increased parental engagement. 
The methods of collecting data in this research have shown observation and pupil-focus group interviews to be effective and reliable in understanding the impact of parental involvement within the school environment. These methods have allowed the researcher to gather insights from both the teachers and the pupils themselves, providing a comprehensive view of the benefits and challenges of parental engagement. Ensuring reliable data collection in research is crucial for obtaining accurate and valid results. By using a combination of observation and pupil-focus group interviews, the researcher was able to gather a deeper understanding of the impact of parental involvement on academic progress and well-being.
However, it was also discovered that using an online questionnaire was not as successful in capturing the experiences and perspectives of teachers in the research school, primarily due to a lack of responses. It is important to note that the lack of responses does not necessarily indicate a lack of interest or engagement from the teachers. It could be due to various factors such as technical difficulties, time constraints, or simply a low response rate typically associated with online questionnaires or surveys. In future research, it may be beneficial to explore alternative methods of data collection, such as conducting in-person interviews or focus groups with teachers. These methods may provide a more comprehensive understanding of the teachers' perspectives on parental involvement and allow for a deeper exploration of their experiences and insights.
All the data from this project may not be generalisable to other schools due to the specific characteristics and context of School A. Factors such as the school's size, location, pupil demographics, and policies may influence the results and limit their applicability to different educational settings. Therefore, caution should be exercised when extrapolating these findings to other schools without considering these contextual factors. 
However, the strategies and interventions implemented by School A can be transferable to other schools seeking to enhance parental involvement. These strategies and interventions have been proven effective in increasing parental engagement and can be easily adapted to fit the unique needs and circumstances of different schools. I recommend that School A serve as a valuable resource for other schools looking to strengthen their relationships with parents by sharing their successful practices, such as the ‘Eco swap-shop’ project.
This research project links to the professional networks and communities’ area of professional learning standards. ‘The teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice’ (Welsh Government, 2019). By engaging in research projects, student teachers can connect with other professionals in their field and gain valuable insights from their experiences, preparing for professional practice. 
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