Hi, my name is Benie and today I am going to be discussing the topic of multilingualism and bilingualism. In addition to this I have also demonstrated a task using my chosen language, which is Makaton. Makaton is a form of sign language however is not as in depth as BSL. The purpose of this presentation is to not only demonstrate but also discuss the benefits of multilingualism and bilingualism. Not only will I be discussing the benefits of this, I will also be discussing English as an additional language, brain development, divergent thinking and how these topics link with the early years frameworks and programmes.
[bookmark: bbib49][bookmark: bbib50][bookmark: bbib51][bookmark: bbib52][bookmark: bbib0005][bookmark: bbib0010]Being bilingual means that you can use a second language in addition to of that of your mother tongue, however there is no one definition of bilingual as it can mean different things to different people. For instance, one person may believe they are bilingual because they can speak 2 languages however another person may define a bilingual individual as being someone who cannot only speak 2 languages but also be able to read and write in 2 languages. Multilingual is the ability to use 3 or more languages. By being bilingual and regularly changing between 2 languages demands high cognitive control. Studie’s have identified that bilingualism may act as a protective factor against cognitive decline and dementia. Speaking 2 languages daily, especially in early and middle life stages may have a lasting impact on cognition. According to a increasing volume of research, bilingualism could help prevent cognitive and brain aging. A number of studies have stated that the cognitive performance of older adult bilinguals is more superior than that of monolingual people of the same age, principally in executive functions and cognitive control tasks (Bialystok et al., 2009; Estanga et al., 2017; Ong et al., 2017; Ware et al., 2020). In addition to this, previous studies have portrayed that the onset of dementia in bilinguals compared to monolinguals was delayed by up to 5 years (Alladi et al., 2013; Bialystok et al., 2007).  Some of the benefits of being bilingual or multilingual are the ability to adapt effectively and quickly to unpredictable rules changes in games or activities whereas monolinguals find it harder to adapt. People that are bilingual/multilingual also find it easier to use their logic, problem solve and are better at creative thinking. People who are bilingual/multilingual also perform better in tests and exams, develop strong thinking skills, have increased reading comprehension and can understand mathematical concepts and problems easier. Bilingual people are also more likely to go on to learn additional languages. It is estimated that there are 7000 different languages spoken around the world however 90% of theses languages are used by less than one hundred thousand people, over a million people speak in 150-200 languages and 46 languages have just a single speaker. In the UK 60% of people are multilingual. In Europe, 65% of people are multilingual while some countries actually have more than 1 official language. Worldwide 40% of people are monolingual, this is where only 1 language is spoken, 43% are bilingual, 13% are trilingual, this is where 3 languages are spoken while only 1% are polyglot, this is where 5 languages are spoken fluently. 
English as a additional language is a positive approach in early years settings as there are many children that attend early years settings do not actually speak English as their mother tongue. There are many reasons for this, some children may not have been born in England and have recently moved to England. It may be that English is not the main language that is spoken at home. According to statistics, in state funded nurseries 69.2% of children use English as their first language while 30.4% of the children use a different language as their main language. In state funded primary schools 78.5% of children speak English as their main language whereas 22% of children use a different language to English as their main language. There are 5 stages of English as an additional language with terms of learning that in acquisition, the 1st stage is where you’re new to the language and you are listening to it, practicing and learning vocabulary. Then the 2nd stage is early acquisition is starting to collect words, understanding them and knowing when to use them. The 3rd stage is developing competence is when you have collected thousands of words and using them, putting them together to communicate. The 4th stage is competent where you have more understanding of the language, you are putting more sentences together then the final stage is fluent, this is where you are able to fluently use grammar and use the language structure correctly. This can take up to 10 years dependant on what stage the child is at with their understanding of English and is also dependent upon the child’s learning ability, for example children with special educational needs. This is where Makaton becomes useful as it teaches children how to learn English using signs and cards in a way that is catered to their understanding. However, the first 2 stages are usually quite straightforward as children are hearing English more often during the day however their rate of learning may slow down thereafter, this could be due to different factors, for example moving from 1 key stage to another. In early years settings it is important that we bear in mind the rights of the child under the united nations convention on the rights of the child, for example, article 7 – You have the right to a name and a nationality which they should be granted at birth. It also says that they have a right to – as far as possible – know and be cared for by their parents; and Article 8 – You have the right to an identity and Article 30 - If you come from a minority group you have the right to enjoy your own culture, practice your own religion and use your own language. According to research of scanning newborn baby’s brains newborn babies can distinguish between 2 languages bilinguals keep more of the grey matter suggesting that parts of the brain are further developed than monolinguals brains. There are different areas of our brain which deal with language, 3 of these areas are the auditory cortex is part the brain which processes auditory information then passes information on to the Wernicke’s area, which is where the understanding of our language comes from. The Wernicke’s area of our brain is for production and processing of information, it is the part of the brain that is used and activated when trying to comprehend information. Bilinguals have increased activity within this area.  The Broca’s area of the brain is where information from the Wernicke’s area travels to this area and focuses on the muscles where our speech comes from and produced therefore the Broca’s controls, processes and produces our speech. Bilinguals tend to have more grey matter than monolinguals because they have 2 different languages and are speaking from 2 different areas hence why these areas of the brain are further developed. Then you have the motor cortex which is involved in speech production and speech perception. The production of second language is associated with increased activity in the motor cortex. Again, this is where Makaton becomes useful in supporting children and their brain development because it provides a additional language that is accessible to children of all ages, stages of development and children with additional needs.
One theory regarding bilingualism and divergent thinking is that by using 2 or more languages may increase originality, flexibility, fluency and development of thinking. Research has compared bilinguals and monolinguals on a variety of measures of divergent thinking (Adesope et al, 2010:Kharkhurin 2015). The research is international and cross cultural from Ireland, Russia, Malaysia and elsewhere in eastern Europe, Singapore, Canada, United States, New Zealand and Mexico sampling bilinguals who use English plus German, Greek, Polish, Chinese, Hebrew, Spanish, Russian, Ukrainian, Welsh, Kannada, French or Italian. Most were conducted with children however some recent work was with college students (kharkhurin, 2018). These findings mostly suggest that bilinguals are superior to monolinguals on tests of divergent thinking. Guilford associated the properties of divergent thinking with 4 main characteristics. Those are fluency, the ability to rapidly produce a large number of ideas or solutions to a problem. Flexibility, the capacity to consider a variety of approaches to a problem simultaneously. Elaboration, the ability to think through the details of a idea and carry it out and originality, the tendency to produce ideas different from those of most other people. Play facilitates the development of divergent thinking skills as play allows children to find new ways to problem solve and those children who display more imagination during pretend play tend to be better divergent thinkers as they are able to think differently.
In early years settings it is vital that practitioners provide adequate education to prepare the child for school, this includes EAL. A useful tool for this is Makaton however not all settings provide Makaton. Makaton is especially practical for children with learning disabilities, some of the benefits it offers include better communication abilities, increased self-confidence and strengthens social bonds. Makaton brings a lot of benefits to the lives of young children, underlining how it empowers children to bridge communication gaps and flourish in a world that champions their individuality. Other tools that are useful are comprehension worksheet exercises and guided reading. Recent analysis indicate that compared with comprehension worksheet exercises, guided reading, which includes additional teacher guidance, support and interaction, have a profound effect in assisting year 1 EAL children improve their reading comprehension, accuracy and fluency as this gives children  more modelling and interaction which are necessary to become independent readers.
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