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My question and title is; ‘The effects of negative support given to a statemented child and their family by a school’

Introduction
The outline of the issue revolves around a family which consists of both parents, two twin teenage children who are having issues with truancy and running away from home, a younger sibling and the main focus on the study is a 10 year old child who has Horner’s Syndrome resulting in hypoglossal and vagal nerve palsies with confirmed laryngeal dysfunction. These complications can lead to the child choking and there being the risk of fluids going into the pharynx with the added risk of aspiration of these fluids. Eating and drinking needs to be monitored, with a list of food that can and cannot eat as well as certain drinks, and drink preparation that needs to be adhered to. All this will attempt to minimise the risk of the child choking or aspirating fluids.
The organisations to be discussed is a primary school in Wales, and the local Education Authority of that area. The school is a large primary school with 15 mainstream classes and 2 special needs units. A head teacher was recently appointed to the school and came into the job with a determination to cut costs, and to make their mark on the school.
A pen picture of myself would describe my role as being the child’s one-to-one Learning Support Assistant (LSA), I had been in the role since he started the school in Nursery, and at the time of this incident, I had supported the child in this role right up to September when he entered year 5 after the summer holidays.

Methodology 
This case study focuses on an individual, and their family, with the methodology using descriptive methods as well as observational from both the writer, child and family involved. As this is an illustrative case study, the writer is able to use personal observations as well observations from those involved. Using this method social and behavioural actions can be examined on a more basic and personal level. The perspective of the child and family concerned, and importantly, the impact of the schools attitude and approach can be described making this approach more holistic.
The writers position in the case study begins on a professional level, as I was the child’s one-to-one for nearly 7 years, and with no warning I was told one morning that I would be taken out of my role and moved from year 5 down to year 1 effective immediately, and another LSA would be taking over watching the child during their eating and drinking times. She would not become his on-to-one, but merely a supervisor during the eating and drinking times. I was moved because, as described by the head teacher that I was ‘the fittest person to be moved’ because other staff within the junior part of the school had health problems that did not allow them to cope with the demands of being in a year one class. The LSA that took my role was not trained in knowledge of the child’s condition and had only sat with the child a couple of times in my absence. I was told by the head teacher not to contact the parents, or talk to the child about it, and that they would contact the parents ‘at some point’ themselves to tell them of the change. I was absolutely devastated as that was my contracted job role, and I had been with the child since they had started part nursery in the school. When I questioned about my contract I was told not to concern myself over it and that I should be reassured that I was still employed. A month after this change, I felt so let down by the school and completely disregarded, that I left for a different job in education. 
I was later contacted by the family for support as they were struggling to get security from the school that their child was safe when in school and that since I had left the care plan had been ignored, despite the  Statement was still in place, but I was not replaced and there was no one-to-one assigned to their child. 

The ethical considerations in this case study are as follows;
· The dignity of the research participant and family should be a prioritised and respected.
· Full consent should be obtained from all the participants prior to the study.
· All the participants should not be in anyway subjected to any harm whatsoever. It is important to ensure the privacy of all the participants and that privacy should be respected all at times.
· Confidentiality is of utmost importance and any data used should have adequate level of protection.
· The aims and objectives should not be exaggerated and deception should not be used to obtain such data.
· All individuals and organisations participating should be treated, and ensured of, their anonymity.
· Communication of any type done in relation to the research should be done with honesty and transparency.
· Any conflicts of interest, affiliations and sources of funding, should be declared as soon as possible and with honesty.
· The respondents should voluntary take part in the case study, and they should be fully aware that they can leave at any stage if they so wish to.


Findings
The findings of the case study show that despite the family seeking support and reassurance from the school, they have been knocked back and had their concerns disregarded. The mother has had to turn to various policies to prove that her child deserves a one-to-one as per their statement, and that the child has that statement and health care plan in place because of a valid medical condition. The positive relationship between the family and the school has broken down, and this positive relationship would benefit both parties if it was successful as set out in law where there is the requirement that schools incorporate FaCE (Welsh Government, 2016) into their school development plan and their partnership working, which is an area that Estyn (Welsh Government, 2016) would expect to see during their inspections.
The barriers to engagement comes from the schools reluctance to engage and listen to the concerns and fears of the family. This has created a lack of confidence in the school and the staff by the family. They have been made to feel that they have over-reacted to the situation despite their child having a statement of needs since reception class and the needs also being on the Health Care Plan and Individual Learning Plan (ILP). They were not consulted or even told of the change until after their child had returned to school after a half term break. The one-to-one LSA was then placed into a different part of the school and an untrained member of staff was out in their place.
When the family voiced their complaints, it fell on deaf ears. They were told by the head teacher that they were over-reacting and that the SENCO and other staff know what they were doing and they should just accept the decision, and that they couldn’t afford to replace me. Despite this decision would have meant that their child would then not have a one-to-one, and despite it being on the statement that there has to be one, and that the school would receive funding for a one-to-one because of it. The mother has had to quote policies to prove that her child requires the support as set out in his statement. Because of this negative engagement the family had made the decision to take their child out of school for over a month until they were reassured that the needs of the child would be met and they felt safe leaving their child in school, and under the care of a person who not only did they not know, but they knew that the LSA did not know their child and the small peculiarities that make up their child’s condition. When they took their child out of school, they received letters from the school threatening to take action against them unless the child was returned to school as soon as possible. They were threatened with a school Attendance Order, where the Council would send them a request to send evidence of attending school or being home schooled. Home schooling was another aspect that the family considered, and whilst the mum felt confident in most areas, she knew that the best education would come from the school. This would have to be done within 15 days, or the family would face a fine, but on top of that they would receive a fine anyway. They felt very pressured and torn between being forced to make their child go to school and being reassured that their child was safe whilst in the school with the appropriate care and supervision as per their needs, statement and ILP. Despite actively supporting their child’s learning, the school seemed to block this, despite a past positive relationship and involvement by the parents is one of the resources that should be encouraged in regard to the FaCE framework. There was no mention of FaCE in the schools development plans and it was not regarded to in discussions with the school. The mother had to highlight FaCE in order for the school to acknowledge that they should be adhering to the FaCE framework.
The family now feel judged and felt they were being viewed as over reacting and fussy parents. They have had to fight for and argue their case to have the proper provisions provided for their child. They feel that the school does not take their child’s safety and wellbeing seriously and so a level of suspicion and distrust now exists between the family and the school. The father wanted to take their child wants to take their child out of school and has even approached another school to see if they can accommodate their child and the complex medical needs. They were assured that the needs would be met if the move to the school was decided. The mother, whilst wanting to reassurance of support and care, feels that a new school would create social problems for their child as it would mean leaving friendship groups and as the child struggles to make new friends, this would hinder their social development and interactions, and also ability to make new friends as they are quite reserved and not confident. She has also said that they would have to ‘start again’ with the care plan as well as a one-to-one, and as the child is also in year 5, there is only another year left in school until the move onto secondary education and the disruption would be unnecessary if the current school can provide what they are meant to as per the statement. Whilst the school finally conceded and put another LSA into the supervision role, the position of one-to-one for that child was not refilled, despite receiving funding for a person to be in that role. It was also admitted that I was moved simply due to the lack of full time staff and health problems of the other LSAs in the junior section of the school. The family were given reassurances that this matter will be resolved, but have not been given a timescale as to when this will be done.

Conclusion
I learnt that the budget placed onto a school can have dramatic effects on how a school handles the care of those children with a Statement. Despite the school receiving funding from the child’s statement, this disappeared into the school budget, with the consequence being that staff had to take on extra responsibilities. Although in the first instance, if I was not moved from my role, this situation would not have occurred. So the root of the problem stems back to there being no fit and able staff in the junior part of the school that could have moved to year one instead of myself. This is a matter which should have been addressed by the school as to why they staff who cannot perform the tasks required of them.
My recommendation is for the school to be more transparent in their dealings with both staff, parents and its pupils alike. A situation like this could be avoided with the proper planning and organising rather than making a snap decision. Also the school should take time to examine its staffing and the staffs’ ability to carry out the work required, this is never an easy thing to, but keeping staff on who are not able to perform their duties does not benefit the school or the other staff who have to take on extra roles to accommodate them. Another big issue is where the money from the child’s statement is going? If it is not going to pay for a one-to-one as it’s intended, then the money is disappearing into the school budget, and that is certainly not proper use of the funds. The legality of this is an aspect that needs careful examination by the local education authority.
Areas of further research will include the legal aspect of the funds from the statement not being used for a one-to-one, also the school needs to re-evaluate their school development plan, with focus on following the FaCE Framework. A further study into other school across Wales to determine if this is a common occurrence within schools, and if budgets cuts mean that schools have to use funding from children with special needs to balance expenditure, whilst not providing the care that a child needs. The effect of such a sudden change on a child with ALN can also be researched, does their attendance and, or, learning rate change, and does their behaviour or confidence alter due to sudden and dramatic changes.
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Appendix
Page 8 – 9: Consent Form. Parent A
Page 10 – 11: Consent Form. Parent B
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