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Summary/Abstract
This study was intended to explore current literature and reports concerning educational inequality in Wales. By examining how current policies and priorities for the education system are influencing aspects such as funding and teaching and learning in schools, the report will evaluate specific interventions and practice within a school in mid Wales. It was requested by the University of Wales Trinity St David by Miriam Norton for the 17th April, as part of a MA Education module. The investigation was carried out by Lee Chapman, a Teach First participant working as a mathematics teacher in the school investigated within the report. 

The main finding was that, although the vision to end educational inequality nationally was shared within the school, elements such as the funding and curriculum are still limited in regards to offering long term stable support for all disadvantaged students, thus reducing the impact the school is having on closing the gap. This reflects the current findings across Wales, and it was concluded within the report, that a more sustainable solution should be developed within schools to individualise the support for students based on specific needs that differ based on demographics and the context in which students can access opportunities and develop transferrable skills. The recommendations are that the government should be focusing on the purpose of education for learners, and by offering a broader curriculum that integrates communities and unites the population through mutual aspirations to prosper, to ensure students are gaining value from their learning experience that does not necessary come from a grade on a piece of paper. 
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Introduction

In Wales, there are many areas affected by deprivation and per recent figures, 23% of the Welsh population are living in poverty - defined as “having an income below 60% of UK median income” (Welsh Government, 2018). Inequality and deprivation can be measured in different ways, and the level of poverty individuals are in becomes more complicated when children are added into the equation (Dorling, 2014). Whilst poverty is often easy to identify through economic value, the education system recognises that children embarking on their school journey face many more barriers because of their socio-economic background. 

The most common indicator used to demonstrate the number of children living in relative poverty is the number of students that are eligible to receive free school meals (e-FSM). This attainment data can then be compared with students not receiving free school meals (n-FSM). Comparison between standardised test scores and examination results of e-FSM and n-FSM students, provides clear evidence of a gap in achievement and the ability to progress to further study and employment (Egan, 2013). Therefore, reducing the impact that poverty has on achievement in schools has become one of the three main priorities of the Welsh Government Department for Education and Skills (Egan et al, 2014). This aim has influenced changes in policies, the allocation of government funding and teaching practice across schools in Wales.  

Socio-economic disadvantage must be tackled, as lower levels of skills reduces economic productivity and social cohesion whilst increasing the demands on public services; thus, imposing enormous threats to the potential of the Welsh economy (Welsh Government, 2014a). Focus on education policies to raise standards has demonstrated limited impact, and scholars and politicians have debated about where the reformation needs to take place to ensure the most impact: in the school or in the community (Ainscow et al, 2012). However, whilst figures have shown inconsequential progress over the period from 2006-2015 (Fig. 1), case studies from schools have provided evidence that suggests focus on closing the gap has been successful because of different strategies. 

Implementation of academic interventions, community based interventions and dedicated funding have been proven to positively impact progress for e-FSM students in some contexts. The Pupil Deprivation Grant (PDG) funds supports strategies for e-FSM students and schools receive funding based on their percentage of these students to run interventions and provide consistent school experiences for students from disadvantaged backgrounds (Egan et al, 2014).  This has been a controversial source of funding, and its potential as well as limitations will be evaluated to compare whether this is more appropriate than targeting strategies at all students regardless of their socio-economic status. As well as funding, other factors influence the attainment of e-FSM students. Establishing community links and delivering a broad curriculum are necessary to consistently offer enough support and opportunities for all students, especially those from disadvantaged backgrounds. Therefore, regardless of the different grants available, schools should be demonstrating strong plans in relation to their involvement with the community and external stakeholders, as well as the development of teaching and learning policies.  

This report will be investigating literature and reports to capture an understanding of how significant the role of money and socio-economic status is in a student’s educational experience. It will be reviewing some of the findings that are currently influencing government policies and the education system, and how Wales as a country is approaching socio-economic disadvantage in schools to close the gap and impact levels of poverty. Through this, the report will identify key factors that have been tested and endorsed within schools to support educational achievement for e-FSM students. To analyse these techniques and ideas further, a school, which for this report will remain anonymously referred to as ‘School X’, will be critically evaluated to determine how successfully they are implementing concepts supported by current literature. Ideas concerning the PDG; community and family based interventions, and different academic structures will be discussed to exploit the value of different interventions on students’ progress. 












Literature Review

Understanding poverty as ‘a relative lack of economic, social, or educational resources which may impede the opportunities of individuals to achieve their full potential’ demonstrates the necessity for leaders to address this social injustice through policies and practice across the education sector (Jones, 2017: 132). There is focus on closing the gap in attainment between e-FSM and n-FSM students in Wales by supporting students in poverty to ensure equal opportunity. This is crucial to raise the amounts of qualified young people within the population, as data demonstrates that students in poverty are less likely to develop key competencies resulting from poor literacy and numerical abilities (Dämmrich & Triventi, 2016). Because their background dictates a strong correlation between results and their social economic status, the gap experienced in educational statistics is now extending to impact industries who cannot cope with the lack of skilled adults seeking employment. Whilst the industrial structure produces a weak demand for skills, the decline in these industries, upon which Wales historical thrived, mean that other opportunities requiring a higher level of transferrable skills, demanded by technological changes, are increasing the productivity gap within Wales (Davies et al., 2011). This shift from an industrial focus incorporating construction and manufacturing towards an expansion of the service sector (Table 1) is necessary to support those in poverty, as those in rural areas have limited access to services such as healthcare and delivery of resources and fuel (ECPNC, 2009).

Education, however, is not the only issue affecting services: government funding has been restricted due to high costs of providing fundamental services and accessible transport (Williams & Doyle, 2016). Whilst the UK is experiencing a strain on funding and the demand for all sectors is high, the government are therefore tasked with the difficult decision on how to tackle multiple issues efficiently. An approach to challenging these detrimental effects to economic development in Wales is to change the determinant of the outcomes: educational attainment (Davies & Parken, 2016). Recognition of the need for more funding to support e-FSM students was demonstrated through the launch of the PDG in 2012, and further support and investment in this programme has continued, with recent emphasis placed on the expansion of this resource (Welsh Government, 2017). Case studies and reviews have ensured that the PDG can be monitored and evaluated, allowing good practice to be shared across schools. 

Guidance on using the PDG has been published by the Welsh Government, and they have promoted that supportive schools using the PDG successfully are ones with strong leadership and provision, in which staff monitor teaching and learning systematically and collaborate with external agencies to create effective partnerships (Welsh Government, 2014b). There is also information available published by companies such as the Sutton Trust, which have compiled popular intervention strategies and evaluated them with regards to cost and impact on disadvantaged students’ educational attainment (EEF, 2018a). Whilst some of the research has extensive evidence to support the potential amounts of progress that can occur with certain strategies, it is argued that not enough schools have implemented low-cost interventions that have the highest impact, and this limits the impact of the PDG (Welsh Government, 2017). Due to decreasing budgets across Local Authorities (LA), schools have suffered losses in which the PDG could be used to sustain budgets and continue strategies rather than innovating new approaches focused on disadvantaged students (Ibid.). Furthermore, this impacts the amount that can be spent to engage with community services and parents within schools. Whilst the PDG can strengthen parental engagement and links with the community, there is a lack of awareness in schools of how to use funding to support these initiatives. This demonstrates a limitation of the grant and its impact on lives of students living in poverty and support from school as well as their lives in their community (Estyn, 2014).

The grant has been implemented to not only tackle educational inequality, but to support wider communities through projects to support disadvantaged students and their families (Clapham, 2014). There is strong evidence that community engagement is a positive use of the PDG, and strengthening these links support the attainment and wellbeing of disadvantaged students (Welsh Government, 2014b; Egan et al, 2014). However, there is minimal substantiation that the grant has maximised its potential to support the expansion and opportunities for communities. Therefore, there will be a separate focus on the way in which active engagement between schools and the local community is successful in closing the gap, regardless of the short-term targeted investments, such as the PDG. 

A school with a community focus is ‘beneficial to communities suffering high socio-economic disadvantage’ (Estyn, 2011: 15). However, whilst case studies from Estyn inspections and current literature evidence the success of community links and their impact on disadvantaged areas, there is a lack of clarity from the Welsh Government on how to develop this community focus (Estyn, 2010). There is also uncertainty about how this focus on engaging external partners, such as families and members of the same LA, will result in improved attainment for disadvantaged students. Reports concerning the PDG have already highlighted the lack of equality across communities and how more rural populations can benefit from schools offering and support and raising awareness of the importance of education to fill gaps in industry and services within the future. To understand how effective community links can be, case studies and examples of successful interventions can support an understanding of the benefits for schools and disadvantaged students. 

Creating a strong collaborative system in which schools connect with the community means that both areas can mutually benefit from sharing facilities and good practice, which allows all learners to access a broader, balanced educational experience (Welsh Assembly Government, 2008). This not only supports the idea that funding such as the PDG can be maximised to impact more than the education sector, but how LA funding can benefit schools by offering facilities and services that some schools have limited access to. In some reports, newly developed schools and colleges have integrated facilities with the intention of sharing these with the community to establish links and broaden the range of opportunities for students (PPIW, 2016). However, this approach is only useful in instances where schools are being renovated or built. Furthermore, it can demonstrate issues such as safeguarding concerns and there is potential for relationships to be jeopardised when there is a conflict of interest and scheduling. Therefore, instances where schools and communities are collaborating through establishing a presence and promoting different projects are more useful for this investigation. One example of a successful support strategy is when senior members of staff visited community centres to engage parents, affecting the levels of support students received at home and raising attainment (DfE, 2015). 

The desired effect for a community focus is to promote the importance of education, and share facilities and a purpose for learners that can result in broadening their learning experiences. With this aim established, School X and their involvement with the community will be evaluated to understand whether their focus in the surrounding area is shaping their learner’s experiences, and impacting socio-economic inequality. As well as a community focus, the principles behind teaching and learning interventions in place within a school are significant factors. Whilst involving the community and using funding to secure support for students can positively impact students, teaching and learning is fundamental in all educational experiences. The PDG and rural communities have limitations based on the differences that schools have based on their access to funding and the accessibility of services and projects due to location. However, teaching and learning may offer solutions that can be implemented nationally, and therefore consistently regardless of discrepancies across schools and LAs.

The curriculum itself is significant for determining how policies and the Welsh Government is encouraging the teaching of key skills that give added value to students’ experiences, and allow equal opportunities for all. Donaldson has pioneered changes to ensure that all students can have an education that focuses on developing students’ well-being and access to a range of opportunities, so that no child is disadvantaged due to poverty (Donaldson, 2015). However, whilst this new approach is still yet to be fully integrated in all schools, it will be necessary to focus on academic interventions that have been put in place for e-FSM students that share this purpose of allowing equal opportunity, until the new curriculum has been fully implemented. Interventions can occur within and outside of the classroom, and there has been significant research evaluating different techniques and their impact. To close the gap, ideas including coaching, mentoring, and offering a relevant and motivating curriculum are used to help develop a range of transferable skills available to e-FSM students to raise their attainment (Estyn, 2012). These elements are all essential in general policies to ensure successful teaching and learning in school. The main way in which schools can focus different ideas to support and monitor this impact on e-FSM students is by data tracking. 

Successful schools use data to identify gaps and challenge e-FSM students whose progress needs to be addressed, and offer interventions to improve attainment (DfCSF, 2009). By collaborating quantitative and qualitative information about e-FSM students and their progress, teachers can develop an understanding of how to tailor the curriculum and differentiate teaching towards these individuals. By pairing data tracking with other strategies, there is greater impact on students’ progress as it allows the successful implementation and evaluation of different techniques (EEF, 2018b). Different case studies support this as examples of schools which track wellbeing and academic qualities have ensured schools can refine their target-setting and strategies, and pair students with the correct intervention (Estyn, 2012). Therefore, a reflective approach that considers a range of factors about individual students allows constant refinement and a consistent approach which can be shared amongst teachers sharing the same focus on closing the gap (Learning Wales, 2016).
By reviewing policies, funding and the curriculum through different reports and literature, the aim has been to understand the impact the education system can have on a universal scale, and how Wales is structuring plans to overcome educational disadvantage. Whilst this research highlights the different reasons for changing teaching practice, it is also important to understand how strategies are implemented within schools and the impact of different services. Policies issued across Wales sometimes require devolution to regional bodies, due to the dispersed rural population and diversity of needs between communities across the country (North et al., 2007). Therefore, analysis of schools’ statistics and comparisons of quantitative data demonstrates how effectively policies influence teaching practice, by offering robust evidence of progression in local contexts (Chapman et al, 2012). 




























Methodology

Combining school data and government reports is necessary to understand what information is influencing changes to the education system, and how this is then employed within schools to achieve results. By reviewing the PDG, family and community links and the teaching and learning practice within School X, this report will examine how successful these three areas can be in tackling educational inequality. It will evaluate how successfully empirical evidence from a specific context can inform the future of global decisions and develop strategies further to achieve educational equality. Examining School X in relation to educational policies and the impact they have on educational inequality required structuring and evaluating different interventions and reflecting on both qualitative and quantitative results. 

Three focuses have developed to contribute relevant information and draw conclusions concerning the success of interventions and strategies in line with the Welsh priority to close the gap in attainment with students. The first is the analysis of the PDG and how this is used within School X, and senior members of staff have provided valuable insight and data into the way in which this funding is allocated across the school. There will be evaluation of effects of some specific interventions funded by the PDG for e-FSM students. The second approach to assessing the progress of closing the gap in School X is identifying prominent work with the community because of influential reports and literature. Thirdly, reviewing the work of the Head of Teaching and Learning and the development of the curriculum provided insight into strategies that have been implemented through encountering positive case studies and good practise promoted by Welsh Government and partner schools. By evaluating these three areas and the qualitative aspects in regards to the quantitative data that evidences and supports the strategies in place, conclusions can be drawn about the success of these factors on the progress of e-FSM students.  

The PDG is consistent across Wales, and funding is awarded and monitored against specific criteria that ensures initiatives can be justified and evaluated in appropriate contexts (Jones, 2017). Therefore, the first focus is fundamental for identifying one of the main ways in which Welsh Government has funded and influenced whole-school strategies and connections with schools and external agencies. By evaluating qualitative examples that have been implemented because of shared good practice, the role School X has in the local community and with other partner schools can be assessed in relation to its impact with eFSM students. Communication and shared strategies have been proved to enhance practice across clusters of school, due to demographic similarities, and Estyn highlights the importance of collaboration to support long term goals (Estyn, 2013a). Thus, examining School X and whether they have been successful in improving progress can offer insight into national strategies and how they work in practice within a school context.   



































Findings

School X is a foundation school with 46% of pupils living in the top 20% most deprived areas of Wales (My Local School, 2018). Since February 2018, the school has been ranked in the red support category, which means it is ‘in need of greatest improvement’ and will be closely monitored and receive up to 25 days of support to ensure improvements occur quickly (Wales Online, 2018). Comparing the amount of e-FSM and n-FSM pupils achieving the Level 2 threshold (5 GCSEs from A* to C) in School X with the national averages in Wales shows a distinct gap between the attainment of students (Fig. 2). Whilst the gap has remained for both School X and Wales, with a greater percentage of n-FSM students attaining their Level 2 than e-FSM students in the same cohort, School X has been inconsistent at maintaining or narrowing the gap. The latest data for 2017 shows that the gap between e-FSM and n-FSM students attaining their Level 2 is 6.9% bigger than the average in the LA for the same cohort (Fig. 3). Therefore, there is inconsistency across cohorts when comparing Level 2 statistics against wider communities such as the LA and Wales itself. 

However, reviewing data collected for KS3 shows more promising results when comparing the gap between attainment of e-FSM and n-FSM students. The number of students reaching their expected level in their core subjects by the end of year 9 shows a much clearer narrowing gap between these groups of students, with the gap smaller than both Wales and the LA for this indicator from 2015 to 2017 (Fig. 4 and Fig. 5). This highlights that School X appear to be closing the gap in KS3 with regards to attainment, however this is not consistent within KS4. By investigating the three areas (the PDG, teaching and learning practice and the role of community) the success of intervention strategies that reflect the attainment statistics can be determined within the school. Whilst data has been collected from public forums such as My Local School and Estyn reports, the PDG documents and other resources from the school itself have been used to inform this report. However, due to confidentiality, these resources were not permitted to be included within this report to protect information concerning staff and pupils. This is one of the ethical considerations within the report, to ensure guidelines have been followed to protect the school and its identity (BERA, 2011). 

School X spent £227,034.50 for the financial year from April 2016 – April 2017, and this money was divided across KS3 and KS4, in the ratio 7:3 respectively. For this report, there will be specific focus on two interventions funded by the PDG and how they have impacted the different groups of students in KS3 and KS4. £57,855 was spent funding one to one support for Literacy and Numeracy; this comprised of interventions focusing on improving students’ attendance, wellbeing and attainment in these areas. Whilst both Key Stages receive funding for this area of development, KS3 receives a significantly larger proportion, and therefore the impact of this intervention will be evaluated for this group of students. In regards to KS4, an external company called Pet-XI were funded to offer maths and english intervention workshops to year 11 students, with the aim of improving their GCSE grades. This cost £22,850 out of the PDG budget. Both interventions will be evaluated to review the impact of these interventions, and whether this is reflected in statistics. 

Across the school, Literacy and Numeracy interventions are in place for students who have been identified as below average in regards to their Mathematics and English abilities. Standardised test scores from the national reading and numeracy tests are systematically evaluated by the Literacy and Numeracy Coordinators, who then issue and plan interventions for those achieving scores under the average threshold. This one to one weekly intervention has been implemented to support underachieving e-FSM students. Both the Literacy and Numeracy Coordinator have held regular meetings and training opportunities to enforce a consistent approach and Scheme of Learning is used across the school. These interventions and structured lessons delivered in KS3 have shown positive improvement in the school’s results: since 2013, School X has shown steady progress in the number of students reaching their expected levels in Mathematics and English (Fig. 6 and Fig. 7). This matches the statistics that show a narrowing gap between the attainment of e-FSM and n-FSM students in KS3 (Fig. 4 and Fig. 5), and therefore can suggest that the PDG funding that results in target Literacy and Numeracy intervention is having a positive impact on this gap. The limitation with this data is that whilst the interventions are helping students improve, they are targeting the full cohort regardless of economic status, and therefore there needs to be a broader focus on offering support to e-FSM students to ensure they have access to opportunities, especially if they are also underachieving. 

With regards to one of the most expensive interventions offered to KS4, PET-XI workshops have been delivered to a mixture of students that are identified as able to achieve a grade C in Maths, yet are currently underachieving. These interventions run over one week for a maximum of 30 students, and in 2017, the School Development Plan (SDP) indicated that there was a strong positive impact, with 84% improving their grade and 16% remaining the same. Whilst these statistics are impressive, the Faculty Development Plan (FDP) for the Mathematics Faculty contained evidence to the contrary. Whilst students did improve their marks by the end of the intervention week, as shown in the SDP, when the students sat their exam in June 2017, the FDP stated that only 2 out of the 30 students improved their grade, and all other students either remained the same or performed worse than their first attempt. Therefore, the lack of clarity in results of what improvement has occurred limits the extent to which the intervention can be deemed successful in supporting e-FSM students, and helping them achieve as well as n-FSM peers. This is in fact reflected in the statistics and thus suggests that interventions such as the one employed by Pet-XI are less purposeful in relation to closing the gap in KS4 at School X.

There are some firm links with the community in School X, and the Attendance Officers and Wellbeing Staff work relentlessly to involve members of students’ families and the local community within the school experience. The school has fostered links with the community by engaging in projects supporting charities – for example the students have hosted cake sales and coffee afternoons for families and members of the community. This has allowed students to take on new responsibilities and develop their communication and organisation skills – which are fundamental in preparation for exams. It also has meant the school has built rapport with members of the community and established stronger relationships with families, and parental engagement has improved as a result. What’s more, members of the community have been invited in to speak to students, and this has had a positive impact on aspiration and engagement. One member of Development Bank Cymru from the local area came and spoke to year 9 pupils, and hosted an assembly and workshop which pupils found interesting and purposeful. This was significant for e-FSM students as they had the opportunity to hear about experiences and different career prospects available, which they may not have encountered because of their socio-economic status. 

With regards to the changes in teaching and learning practice, School X has recently implemented changes within the school community because of government publications such as Donaldson’s ‘Successful Futures’ report. This report has demonstrated the way in which teachers should deliver lessons that focus on transferrable skills, such as critical thinking and problem solving, to emphasise the purpose of learning and engage all students to defeat the impact personal circumstances have on educational underachievement (Donaldson, 2015). This has led to the inclusion of new qualifications included within the school curriculum, such as enterprise projects and qualifications in ‘Succeeding with Education Employment and Training’ (SWEET). A total of £10,142.50 was dedicated from the PDG to fund the entry of these exams, and integration of this into teaching practice has affected the school curriculum and teaching practice for the long term. In the SDP, it was identified that 100% of the 40 students entered for the SWEET exam in summer 2017 passed. This has limited impact on statistics such as the Level 2 qualification, as few students achieving this award did not achieve C grades or above in enough subjects to gain their Level 2. However, it does contribute towards the Level 1 threshold (5 GCSEs from A*- G), and for School X, they have decreased the gap between e-FSM and n-FSM to just 3.1%, whereas the national gap between the two groups is 8.9% for 2017 (Fig. 8). Thus, with regards to changes in teaching and the curriculum, School X has developed a way to give students a new qualification and added value to their educational experience, which has resulted in a reduced gap between e-FSM and n-FSM students’ attainment of the Level 1 qualification.

Therefore, investigations within the school have resulted in some interesting findings that, in combination with quantitative data and research into current literature, give an insight into how successful different methods are in closing the gap. The PDG has been used in a variety of ways in the school, and some of the interventions have shown strong progress towards closing the gap in attainment of e-FSM and n-FSM students in KS3. However, some interventions have also shown that they have helped students within a short time frame, yet may have limited effects in the long term. Community links established are providing more experiences and opportunities for e-FSM students that they would not usually be able to access. However, in terms of closing the gap, there is not any quantitative data resulting from these community interventions that show e-FSM students improving their attainment as much as n-FSM students in the same cohort. Furthermore, the teaching and learning framework in School X has also demonstrated some interesting techniques that are focusing on giving e-FSM students added value to their educational experience, and thus the gap between students attaining the Level 1 qualification is narrowing. However, the Level 2 qualification results still show a significant gap between these two groups of students, meaning that the quality of teaching and learning still requires improvement to help e-FSM students achieve C grades, rather than just a pass at GCSE level (a G or above). 


Conclusions

With regards to funding such as the PDG, due to the inconsistency across schools, this grant has diminished potential to increase student attainment of disadvantaged students as there are external factors (such as other financial losses and issues with community links) that reduce its efficiency (Estyn, 2013a; Welsh Government, 2014c; OECD, 2014). When reviewed in School X, there was a lack of clarity about the grant and the way in which it has been used within the SDP. Low awareness of how the PDG is supporting interventions with the aim to reduce the impact of poverty in education shows a lack of consistency with the priorities of Welsh Government, and therefore limits the impact when it is not evaluated and monitored extensively. 

The school has demonstrated ways in which the PDG has been purposefully used, and evaluation of some of the quantitative data gives promising results. For example, in KS3 in 2012 and 2013, the difference in performance of pupils entitled to free school meals and those not entitled to free school meals has been marginally less than the family and national averages (Estyn, 2013b). Additionally, since 2014, the gap has been narrowing between these two groups and therefore there is evidence that the PDG has supported strong interventions that are having a positive impact for e-FSM students. However, this is not consistent in KS4, and short term interventions are not as successful at closing the gap. This is reflected in the literature, as reports have advocated the use of low-cost interventions that can be sustained over long periods of time, instead of expensive interventions that have limited effect in a short space of time (Welsh Government, 2017).  

Community links are regularly forged and strengthened by students and staff, and ensure the school has a significant presence in the LA. Facilities are shared, and the school has become more accessible and approachable to external stakeholders, meaning students have more support when their parents can engage with activities the school arranges. Whilst there is little quantitative data to support the impact community links has made on the school experience for e-FSM students, qualitative observations support the positive effects these links are having. By creating a sense of community and introducing different transferrable skills and career options to students, this has given added value to their school experiences. It has had a positive impact on their levels of aspiration, and broadened their perspective on how to develop new skills and establish contacts with successful members of the community. However, in relation to the government’s aim to close the gap, there is no empirical evidence that the links between School X and the community has directly affected the gap in attainment between e-FSM and n-FSM students. The way in which School X drives their community focus is creating a broaden educational experience for more disadvantaged students, and reports show this is essential for improving their attainment (Estyn, 2011). Yet, in relation to specifically increasing the attainment for e-FSM students, any improvements cannot be directly attributed to this one factor. Therefore, there are limitations when evaluating the efficiency of community links within School X. Firstly, the improvement in attainment for e-FSM students is not consistent, and a clear narrowing of the gap between groups of students is not consistent enough to show a purposeful change across the years (Fig. 2 and Fig. 3). Thus, whilst the community focus has been developing over this time, there is no correlation between this and attainment suggesting that it is effecting these statistics distinctly. 

With regards to teaching and learning, the school has evaluated the curriculum and integrated new subjects and qualifications that offer a motivating school experience to engage e-FSM students, by offering transferrable skills in different contexts (Estyn, 2012). Furthermore, the school does offer interventions to under-achieving students in KS3 to support their numeracy and literacy skills. This is important, as reports have promoted the use of systematic evaluation of data to identify weaknesses and then offer diagnostic teaching and testing to help students progress (DfCSF, 2009). These interventions are largely funded by grants, such as the PDG, and whilst they are having positive impact in School X, the consistency of the quality of intervention is jeopardised by the uncertainty of the amount allocated for each financial year. Therefore, School X has some good quality teaching and learning policies in place that are showing improvement and helping e-FSM students make progress. However, there are limitations with the sustainability of some practices, and there could be further improvements to ensure that all e-FSM students are reaching higher levels of qualifications, such as the Level 2, in which they are achieving higher grades in their GCSEs that allow them more opportunities in further educational programs. 

From the different perspectives in which School X has been examined and evaluated, there are some clear positive strategies that are supporting e-FSM students (and the whole school population as well) in attaining their expected levels in KS3, and GCSE qualifications in KS4. This is achieved through using funding such as the PDG to target and support students through interventions and establishing links with their parents and the community to encourage a strong support network in which students can develop transferrable skills. What’s more, the school is offering new opportunities by welcoming members of the community in to raise aspirations and offer advice and support with career prospects. They also have extended the options available at GCSE to integrate a broader and varied curriculum, engaging e-FSM students and giving them access to a qualification that offers enterprising content to prepare them for work experience. Thus, this has contributed to the increased attainment for e-FSM students gaining their Level 1 qualification, and given them added value in their school experience. However, in regards to the national aims to reduce the impact of poverty on education in Wales, School X are not consistently helping reduce the impact socio-economic disadvantage has on achievement. This is demonstrated by the remaining gap between the achievement of e-FSM students and n-FSM students that is not showing any signs of narrowing consistently whilst school-based interventions are implemented. 

For a school to be successful in closing this gap, they must be constantly monitoring and evaluating all strategies to ensure they are working efficiently, and that all staff are aware and engaged with the purpose of these interventions (National Assembly for Wales, 2015). Whilst School X shows implementation of meaningful strategies that have resulted in quantitative data to suggest an improvement of attainment of e-FSM students in comparison with others in their cohort, this is not a consistent focus across the school. 

















Recommendations

To support the Welsh vision and priority to narrow the gap in education and opportunities available, schools should ‘focus on pupils’ wider needs, and not just academic attainment’ to ensure success (Welsh Government, 2017). Teaching and learning policies and the links with community still require refining. Data should be systematically diagnosed regularly with a shared intention of targeting e-FSM students, to give them equal opportunities and support in reaching their potential and beyond. There also needs to be consideration into the efficiency of each strategy to determine whether the cost is justified in relation to the impact it will have on students in the long term. With these aims in mind, the report has established three main recommendations for School X to improve their focus on reducing the impact of poverty on educational achievement:

1) All staff should be aware of, and have access to, information on different funding the school receives for e-FSM students (such as the PDG). This should be exploited through the SDP and FDPs, and each faculty should have a member responsible for monitoring the impact of interventions and strategies 
on e-FSM, with specific targets being established and reviewed on a regular basis. There should be access to anonymised information that can support and inform teaching and intervention strategies. 

2) The wellbeing and support staff should be meeting regularly to discuss how work with the community can be developed to increase the support for e-FSM students, and a plan should be integrated into the SDP, with funding being allocated to introduce different opportunities within local communities into students’ learning experience. This has the aim of engaging students through a broader curriculum, and exploiting and sharing resources from the surrounding area establishes a strategy that can emphasise the importance of education to external stakeholders as well as students. 

3) The school should continue to implement their extended curriculum options by making subjects such as enterprise and SWEET available at GCSE. The school should also be looking to give KS3 an insight into a range of subjects by offering learning experiences outside their school routines. There should be a focus on developing a versatile timetable that has accessible options to encourage transferrable skills. This can be achieved by extending the one-year GCSE timetable to offer students more choices of subjects that they will experience over two years, to give them a better perspective on subjects they enjoy. This will also allow teachers to engage students through extra-curriculum opportunities extending beyond the classroom with the extra time, thus establishing links to relatable contexts and further educational options.  

The school has already discussed the role of an e-FSM representative within faculties, however this has yet to be officially enforced. There are also ongoing discussions with the governors to extend the GCSE option blocks from 1 year to 2 or 3. From theories and perspectives found in literature reports combined with statistical and observational evidence within School X, these changes and recommendations could improve the support the school could give to e-FSM students. Therefore, the school could narrow the gap in attainment, and contribute to the Welsh goal in which no child should be limited in their educational journey because of their socio-economic background. 



























Appendices:
Figure 1. The percentage of students in Wales achieving the Level 2 qualification (including English/Welsh and Mathematics) from 2006 to 2017 (source - http://gov.wales/docs/statistics/2017/171206-examination-results-2016-17-en.pdf)
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Table 1.  The percentage of the Welsh population in areas of employment from 1984 to 2007 (Source – ECPN, 2009)
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Figure 7. The percentage of students in School X achieving their expected levels in English in KS3 from 2011 to 2017 (source – My Local School, 2018)
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Figure 8. The percentage of e-FSM and n-FSM students in School X and Wales achieving the Level 1 qualification in KS4 from 2011 to 2017 (source – My Local School, 2018)
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Table 1.1 Changes in the industrial composition of employment

1984 1994 2004 2007
Wales

Primary sector & utities 98 44 27 27
Manufacturing 190 189 149 12.1
Construction 76 67 68 79
Distribution transport etc. 27.1 275 275 269
Business & other services 147 164 192 213
Non-marketed services 218 2.1 288 287
All Sectors 117 1214 1271 1404
73

Primary sector & utities 48 a1 20 20
Manufacturing 205 158 17 10.1
Construction 72 66 69 7.0
Distribution transport etc. 283 287 291 25
Business & other services 173 218 258 273
Non-marketed services 219 240 244 249
All Sectors 25676 26775 30100 31435

Source: UK Commission for Employment and Skils (2009)
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