Appendices

Appendix A – Ethics Form
APPLICATION FOR ETHICAL APPROVAL
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
SECTION A: About You (Principal Researcher)
	Full Name:
	Angharad David

	Tick all boxes which apply:
	Member of staff:
	☐
	[bookmark: _GoBack]Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	University of Wales Trinity Saint David

	Campus:
	Swansea Campus SA1

	E-mail address:
	1904932@student.uwtsd.ac.uk

	Contact Telephone Number:
	07540973330

	For students:

	Student Number:
	1904932

	Programme of Study:
	PGCE Secondary

	Director of Studies/Supervisor:
	Catherine Morgan



SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☒
	
	

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Catherine Morgan (Module Lead)
	☒	17.12.19



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice
	☒
	UWTSD Research Data Management Policy
	☒

	BERA Guidelines
	☒



SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
· Emotional distress of pupils during lesson and interview.
· Safeguarding issues.
· Pupils right to be anonymous.
· Pupils not understanding work due to lack of immediate scaffolding.

	How will you mitigate the Risk to Participant
· We will conduct the lesson study and interviews in a comfortable setting, where participants can withdraw at any time.
· Participant will always be with other participants and staff.
· Researchers will not use the names of any of the pupils, and will be given different allocated names i.e. such as Pupil A, Pupil B, Pupil C. 
· Scaffolding will be offered during the lesson, but only after the pupil has had the opportunity to attempt the task individually and with a partner first. If the pupil asks for guidance, I will provide support through encouragement and careful questioning, and it will be noted by my research partner during the observation.

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
· Allegations from pupils in the classroom whilst completing the research. 
· Accusation of fabrication or falsification of data. 
· Possible conflict of interest. 
· Possible bias in the recording of data.
	How will you mitigate the Risk to Investigator:
· Professional conduct at all times.
· Researchers to conduct the research in accordance with the university guidelines for conducting research and data collection. 
· Data collected will be justified by the partnership of the lesson study. 


	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
· The need to uphold the good name of the university. 
· Not falsifying any data which could impact the representation and standards.
	How will you mitigate the Risk to University:
· Professional conduct at all times. 
· Researchers to conduct the research in accordance with the university guidelines for conducting research and data collection. 



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	We will have full transparency during the research and lesson studies. During the interview we will check if the pupils are happy to carry on. Following the study, all information will be made available to them if they wish to access it. 

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Letters of consent will be given to pupils and parents two weeks prior to the observation. Pupils will not be studied if we do not have their written consent.

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	At any time, out of free choice participants will be able to withdraw their participation from the research as this is their right. In terms of confidentiality and anonymity, the pupils and the school will not be named. Specifically, pupils will be referred to as Pupil A, Pupil B, Pupil C, Pupil D, Pupil E, and Pupil F and not named at all. The school will also not be named and be referred to as School X. 





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	x
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	Consent forms completed by the parents of participants will include names.  The information collated will be secured adhering to data protection policies and will be destroyed once the research is complete.  Any data collection and storage will adhere to the University’s Research Data Management Policy.

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	N.A


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	Consent forms will be stored in a safe location, in a locked filing cabinet in school. These will then be destroyed after the final examination board has met and agreed the module marks.

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☒
	☐

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	No personal data of the participants will be used.

	List all who will have access to the data generated by the research activity:

	Myself and my Research Partner

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Myself.

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	Research data will not be stored on password protected cloud storage.

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	N.A

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





Appendix B – Observation Schedule Focus Form
 
	
	
	Pupil A
	Pupil B
	Pupil C

	Task 1 – 
	On/off task
	
	
	

	
	Ask peers for help
	
	
	

	
	Asks teachers for help
	
	
	

	
	Offers support to peers
	
	
	

	
	Completes task
	
	
	

	
	Contributes to feedback
	
	
	

	
	Other comments
	
	
	

	Task 2 – 
	On/off task
	
	
	

	
	Ask peers for help
	
	
	

	
	Asks teachers for help
	
	
	

	
	Offers support to peers
	
	
	

	
	Completes task
	
	
	

	
	Contributes to feedback 
	
	
	

	
	Other comments
	
	
	

	Task 3 – 
	On/off task
	
	
	

	
	Ask peers for help
	
	
	

	
	Asks teachers for help
	
	
	

	
	Offers support to peers
	
	
	

	
	Completes task
	
	
	

	
	Contributes to feedback 
	
	
	

	
	Other comments
	
	
	

	Task 4 – 
	On/off task
	
	
	

	
	Ask peers for help
	
	
	

	
	Asks teachers for help
	
	
	

	
	Offers support to peers
	
	
	

	
	Completes task
	
	
	

	
	Contributes to feedback 
	
	
	

	
	Other comments
	
	
	












Appendix C – Interview Questions
	Interview Questions
	
	Pupil A
	Pupil B
	Pupil C

	How do you think today’s lesson went?
	
	
	
	

	What did you learn this lesson?
	
	
	
	

	How do you know you learned that?
	
	
	
	

	Were you able to follow the instructions given?
	
	
	
	

	Did you know what you needed to do in order to complete your work?
	Task 1 – 
	
	
	

	
	Task 2 -
	
	
	

	
	Task 3 -
	
	
	

	
	Task 4 -
	
	
	

	At any point, did you find any challenges?

	Task 1 – 
	
	
	

	
	Task 2 -
	
	
	

	
	Task 3 -
	
	
	

	
	Task 4 -
	
	
	

	Do you know what you need to do in order to improve the work you did today?
	
	
	
	

	Any other comments?
	
	
	
	



Appendix D – Reflection Model
s
Appendix E – Observation Notes Lesson 1
	
	
	Pupil A
	Pupil B
	Pupil C

	Task 1 – Pair discussion
	On/off task
	Off
	Off
	Off

	
	Ask peers for help
	N/A
	N/A
	N/A

	
	Asks teachers for help
	N/A
	N/A
	N/A

	
	Offers support to peers
	N/A
	N/A
	N/A

	
	Completes task
	x
	x
	x

	
	Contributes to feedback 
	√
	√
	x

	
	Other comments
	Discusses task, but not for long.
	Discusses task, but not for long.
	Off-task talking mostly 

	Task 2 – PA after class discussion
	On/off task
	On then off
	On then off
	Off

	
	Ask peers for help
	x
	√
	x

	
	Asks teachers for help
	√
	x
	x

	
	Offers support to peers
	x
	x
	x

	
	Completes task
	x
	x
	x

	
	Contributes to feedback 
	√
	√
	x

	
	Other comments
	Asked teacher for clarity. 
Says finding task difficult.
	Tries to distract others after attempting task.
	Off task talking. Tries to work but seems lost.

	Task 3 – PA after mark scheme provided
	On/off task
	On
	On
	Off

	
	Ask peers for help
	√
	√
	X

	
	Asks teachers for help
	√ - checked if were completing task correctly.
	√ - asked what do words in MS mean
	√ - asked same questions as A and B.

	
	Offers support to peers
	√
	X
	X

	
	Completes task
	X - almost
	x
	X

	
	Contributes to feedback
	√
	√
	x

	
	Other comments
	Thinks finished task, but not convinced.
	Quiet
	Didn’t listen to previous questions asked.

	Task 4 – PA after 
MS worked 
through 
on board
	On/off task
	On
	On
	On 

	
	Ask peers for help
	x
	√
	x

	
	Asks teachers for help
	x
	x
	√ - asks if mark given correct.

	
	Offers support to peers
	√
	√
	x

	
	Completes task
	√
	√
	√

	
	Contributes to feedback
	√
	√
	√

	
	Other comments
	Completes instantly. Used mark scheme effectively.
	Quietly working. Used mark scheme effectively
	Quietly working. Used mark scheme reasonably well.


* PA = Peer-assessment    MS = Mark Scheme

Appendix F – Interview Lesson 1 
	Interview Questions
	
	Pupil A
	Pupil B
	Pupil C

	How do you think today’s lesson went?
	
	Good 
	Fine
	No comment

	What did you learn this lesson?
	
	What makes a good piece of extended writing, and the scale of challenges is the biggest difference
	The challenges faced in Mumbai and London
	How to peer assess work

	How do you know you learned that?
	
	Asked in the plenary how we could improve our work
	Same as Pupil A
	Agree

	Were you able to follow the instructions given?
	
	Yes
	Yes
	Yes

	Did you know what you needed to do in order to complete your work?

	Task 1 – Pair discussion
	No
	No 
	No

	
	Task 2 – PA after class discussion
	Knew what to do, but not how to do it.
	Same as Pupil A
	No

	
	Task 3 – PA after mark scheme provided 
	Yes
	Sort of
	Not really

	
	Task 4 –
PA after 
MS worked 
through 
on board
	Yes
	Yes
	Yes

	At any point, did you find any challenges?

	Task 1 – Pair discussion
	Yes – not sure what to do.
	Yes
	Yes

	
	Task 2 – PA after class discussion
	Not sure if I was doing it right / fair.
	I was just guessing
	Yes – but no idea what 
I was doing.

	
	Task 3 – PA after mark scheme provided
	Much easier. 
	Hard to understand, but knew I was on the right track.
	Still hard to do.
Difficult words in the MS. Had to ask for help.

	
	Task 4 – 
PA after 
MS worked 
through 
on board
	No, knew what to do.
	No trouble
	Still difficult but not 
too bad

	Do you know what you need to do in order to improve the work you did today?
	Asked this to the whole class as the plenary of the lesson as well as in the interview.
	Yes – asked as the 
plenary question.
I could have given more facts and figures and expanded on some of my points.
	Yes – more examples and a more balanced argument.
	Yes – write a conclusion and be more specific when giving examples.

	Any other comments?






	

	Became more confident as the lesson went on.
Didn’t like peer assessing either (as B). Don’t like criticising friends’ work – too personal, not comfortable. MS helped as it’s strict. PA in other subjects different.
	Didn’t like doing peer assessment. Really difficult without the mark scheme to know I was doing it right.
	Worked example would have been even more helpful. 







Appendix G – Seating Plan Lesson 1
[image: ]



Appendix H – Reflection Cycle Lesson 1
	Description – what was observed?
	Task 1 – All pupils briefly discussed the task as requested, but quickly came off task and discussed other matters. Pupil A and Pupil B volunteered suggestions during feedback, but Pupil C did not.
Task 2 – Pupil A and Pupil B were on task to begin but gave up attempting the peer-assessment relatively quickly once they found it challenging. Pupil C gave up far quicker than Pupil A and Pupil B and got distracted by their peers off-task behaviour. Pupil A moaned that they were finding the task difficult, and asked the teacher for clarity but did not use the support given by the teacher. Pupil B asked peers for help, but peers were unable to provide guidance. Pupil B then distracted peers who were trying to work.  
Task 3 – Pupils A and B were much more on task once the mark schemes were provided. Questions from all three pupils were more specifically linked to the mark scheme which possibly showed that their attitude to learning had increased. Pupil A offered support to Pupil B during the task. Pupil A thought they may have finished the task but wasn’t convinced. 
Task 4 – All pupils quietly worked on the task. Pupil C asked for reassurance from the teacher whether the mark they had given was correct as they had little confidence in the task. 

	Reactions – what was the reaction of the pupils?



	Task 1 – During the interview all pupils mentioned that they did not know what they needed to do to complete the task. 
Task 2 – Pupil A and Pupil B knew what to do to complete the task, but found it a challenge to know the steps to do it. Pupil C still did not understand the task.
Task 3 – Pupils found the task much easier once the mark scheme was given out. Pupil B and Pupil C still found the task difficult as the wording of the mark scheme difficult, and Pupil C didn’t feel as though they could use it to complete the task.
Task 4 – All pupils knew what they had to do to complete the task. Pupil C found the task challenging but didn’t find the task too challenging that they didn’t attempt it.  

	Evaluation – WWW – What went well?




	Task 1 – All pupils mentioned in the interview that they understood the commands given and what they were meant to be doing. It was not the explanation of the instruction that restricted the off-task behaviour.
Task 2 - There were some reasonably good suggestions as to how to peer assess the work, as pupils were familiar with peer assessing work in other subjects.
Task 3 – Pupils were quieter and more on-task once the mark schemes were given out. Questions were directly linked to the wording of the mark schemes which showed that pupils were considering the task in a more thoughtful way than previously.
Task 4 – After completing Task 4 all three pupils were able to contribute feedback by giving a way in which they would improve their work when asked as part of the plenary. This showed that all pupils had successfully taken on board the success criteria.

	Evaluation – EBI – What could have been done better?



	I would cut Task 1 completely as pupils quickly came off task given the little structure given to guide their paired discussion.
During the class discussion, writing pupils’ suggestions on the board may have helped pupils due to cognitive load theory.
Explaining and simplifying the mark scheme as soon as it was provided and asking pupils if they had any questions as a class, may have increased pupil confidence and stopped pupils coming off task so quickly. A worked example would have provided additional scaffolding to help the lower prior attainment level pupils to visualise the process of peer assessing work. 

	Action Plan – What would I do next time?




	Explaining and simplifying the mark scheme as soon as it was provided and asking pupils if they had any questions as a class, may have increased pupil confidence and stopped pupils coming off task so quickly. 
A worked example would have provided additional scaffolding to help the lower prior attainment level pupils to visualise the process of peer assessing work.
In the next research lesson, in an attempt to stop off-task behaviour, pupils will not get the opportunity to discuss their ideas independently with no guidance as was done in this lesson. Instead, the lesson will be more structured and provide far more scaffolding from the beginning of the lesson. Scaffolding will be provided firstly through recapping previously learned vocabulary that will be beneficial for the lesson. Scaffolding will also be provided through drilling new vocabulary to make pupils confident in their use of new words. A short task will be given for pupils to complete in their books using these new words in a sentence. An opportunity will then be given for pupils to discuss the new words in small groups to further familiarise pupils with the new vocabulary. This task is an increase in difficulty form the previous task, as pupils will have to think on their feet. By increasing tasks in difficulty through the lesson, hopefully pupils will be able to complete a challenging task at the end of the lesson independently. 

















Appendix I - Observation Notes Lesson 2
	
	
	Pupil D
	Pupil E
	Pupil F

	Starter – recap last lesson
	On / Off Task
	On
	On
	On

	
	Ask peers for help
	x
	x
	√

	
	Asks teachers for help
	X
	x
	x

	
	Offers support to peers
	x
	x
	x

	
	Completes task
	√
	√
	√

	
	Contributes to feedback
	N/A
	N/A
	N/A

	
	Other comments
	Told to be quiet by teacher
	Told to be quiet by teacher
	Asked friend for answer reassurance 

	Task 1 – Translate paragraph
after drilling new vocab
	On / Off Task
	On
	On
	On

	
	Ask peers for help
	X
	Asked Pupil D for help – what were the pictures
	x

	
	Asks teachers for help
	x
	x
	X

	
	Offers support to peers
	√
	x
	x

	
	Completes task
	√
	√
	√

	
	Contributes to feedback
	√
	x
	X

	
	Other comments
	Confident answers
	Enjoyed drilling
	

	Task 2 - 
Question and answer practice with partner
	On / Off Task
	On 
	Off – not taking part as group of 3
	On

	
	Ask peers for help
	X
	x
	x

	
	Asks teachers for help
	√ - checks meaning of question
	x
	x

	
	Offers support to peers
	√ helps another pupil in group
	x
	X

	
	Completes task
	√
	x
	√

	
	Contributes to feedback
	√
	x
	X

	
	Other comments
	Worked well practicing new vocabulary - enjoying
	Still listened to other 2 pupils in the group
	Worked well practicing new vocabulary - enjoying

	Task 3 -
Write paragraph pros and cons of mobile phone
	On / Off Task
	On
	On
	On

	
	Ask peers for help
	x
	Read Pupil D’s work and asked Pupil D for help.
	X

	
	Asks teachers for help
	x
	√ - asked about tenses - guided to wall display.
	X

	
	Offers support to peers
	√ supported Pupil E
	x
	x

	
	Completes task
	√
	√
	√

	
	Contributes to feedback 
	√
	x
	x

	
	Other comments
	Silently working
	Not writing much but not distracting others. Checks ‘tenses’ help on wall several times.
	Silently working. Checks ‘tenses’ help on the wall twice. 


Appendix J – Interview Lesson 2

	Interview Questions
	
	Pupil D
	Pupil E
	Pupil F

	How do you think today’s lesson went?
	
	Good
	Good
	Good

	What did you learn this lesson?
	
	More verbs and adjectives
	More Welsh words
	Ways people use their phone in Welsh

	How do you know you learned that?
	
	We translated a paragraph and write the ads and dis of having a phone
	/
	We translated a paragraph explaining how people use their mobile phones.

	Were you able to follow the instructions given?
	
	Yes
	Most of the time
	Yes

	Did you know what you needed to do in order to complete your work?

	Starter – Recap
	Yes
	Yes
	Yes

	
	Task 1 – Translate paragraph
	Yes
	Yes, once I knew what the pictures represented.
	Yes

	
	Task 2 – 
Partner Q&A
	Yes
	Yes
	Yes, practice the new words with our partner.

	
	Task 3 – Pros and Cons 
write up
	Yes
	Yes – I asked for help though.
	Yes

	At any point, did you find any challenges?

	Starter – Recap
	No
	No
	No, once I got into it.

	
	Task 1 – Translate paragraph
	No
	No – we had just drilled the new words needed
	Not really

	
	Task 2 – 
Partner Q & A
	No
	No
	No, it was just a chance to practice wasn’t it?

	
	Task 3 – Pros and Cons 
write up
	No
	Yes – I asked for help and teacher guided me to the tenses display on the wall
	Each task had the right amount of support.

	Do you know what you need to do in order to improve the work you did today?
	
	Be less dependent on the vocab book for words I learned ages ago.
	Same as Pupil D
	Same as Pupil D.

	Any other comments?






	

	The lesson got gradually more challenging, but it was the right amount of challenging. 
Tasks went from one-word answers to longer opinion-based tasks.
	The lesson was pitched at the right level for me.
	It was fine!




Appendix K – Seating Plan Lesson 2
[image: ]

Appendix L – Reflection Cycle Lesson 2
	
Description - 
what was observed?

	Starter – Pupils D, E and F were engaged, and all took part and remembered previous vocabulary reasonably well. Pupil F was not very confident in their answer and asked a friend for support.
Task 1 – All pupils were on task throughout. Pupils took advantage of the drilling of new vocabulary that provided scaffolding for the written task. 
Task 2 – Pupils D and F worked well in groups practicing the vocabulary they had learned in a conversational setting. Pupil E did not take part in discussion task.
Task 3 – All pupils on task. Pupils D and F wrote for the duration of time allocated for the task. Pupil E did not write as much but was on task and did not distract others when not writing. Pupil D supported Pupil E.

	
Reactions -
What was the reaction of the pupils?



	Starter – Pupils D, E and F were engaged in the task however Pupil F was not confident in their answer and asked a friend for support.
Task 1 – All pupils were on task. Pupils enjoyed the drilling exercise prior to the task starting, especially Pupil E. Pupil D confidently answered questions asked to whole class. 
Task 2 – Pupils seemed to enjoy the less formal way of learning the new vocabulary.
Task 3 – Pupils worked well throughout and seemed content at the level of challenge. 
Interview – All 3 case pupils said the lesson worked well. 
Pupils felt as though the lesson was pitched at the right level of challenge, and that there was enough support available during each task.
Pupil D noticed that the tasks went from closed one-word answers a the beginning of the lesson to open-ended opinion based, longer length tasks, that built in challenge. 

	
Evaluation – WWW – What went well?




	Starter – Pupils were engaged, and all took part and remembered previous vocabulary reasonably well.
Task 1 – All pupils were on task and needed little support translating the paragraph. Pupils took advantage of the drilling of new vocabulary that provided scaffolding for the written task. All pupils completed the task.
Task 2 – Pupils D and F took part and tried their hardest to use the time productively to familiarise themselves with the new vocabulary. 
Task 3 – All 3 pupils completed the challenging task and proved that they had learned new vocabulary which was the objective of the lesson. All pupils were on task, working quietly throughout. Pupil D felt confident enough in the task to help Pupil E rather than direct their question to the teacher.

	
Evaluation – EBI – what could have been better?



	Starter – Not every pupil took part in the starter activity – it was dependent on where the toy was thrown. Pupil D and Pupil E overly excitable and asked to be quiet by the teacher. Strict expectations need to be explained before an activity that is likely to get lively. 
Task 1 – Pupils could have written down the key words in their books before they were drilled out loud.
Task 2 – Pupil E did not fully partake in the task. As they were a group of 3 the other 2 pupils practiced amongst themselves whilst Pupil E listened.  It would have been better if Pupil E was in a pair so that they would have had to take part.
Task 3 - Pupils admitted they were still reliant on the vocabulary books for previously learned words. Pupil E needed more support from his peers (Pupil D) as they did not practice the new words in Task 3.

	
Action Plan – what would I do next time?



	Keep an engaging starter task such as throwing Mr Urdd toy around the room to ensure everyone is partaking in the lesson.
Pupils could write down key words before they are drilled to ensure they have time to think about them and have something to refer back to afterwards.
Ensure all pupils are taking part in a discussion by restricting groups to 2 people if possible.
Provide sentence starters to pupils with lower prior attainment levels to support further in longer length writing tasks.  






Appendix M – Mark Scheme 1
	Band
	Marks
	Descriptor

	4
	7-8
	Balanced analysis and sophisticated judgement. A range of detailed and elaborated points are made both for an against the statement. Information in the resources and any implications are interpreted and analysed thoroughly and perceptively. Conclusion is justified using a sophisticated chain of reasoning. Meaning is unambiguous. The response has clear purpose, is fluent and logically structured. 

	3
	5-6
	Elaborated analysis and reasoned judgement. A range of elaborated points are made on one side of the argument in detail or both sides of the argument in less detail. Information in the resources is interpreted carefully and used to good effect to support their argument. A valid conclusion is attempted and is based on the evidence. Meaning is clear. The response has purpose, is organised and well structured.

	2
	3-4
	Valid but limited analysis and simple judgement. Valid points are made on one or both ides of the argument but are superficial. A few points are elaborated but lacking in sophistication. There is valid but limited interpretation of information in the resource. Simplistic conclusions. Meaning is generally clear. The response is structured.

	1
	1-2
	Basic analysis. Valid but basic and simplistic points made with little or no elaboration. Meaning may lack clarity in parts. Statements are linked by a basic structure.

	0
	0
	Award 0 marks if the answer is incorrect or wholly irrelevant





Appendix N – Mark Scheme 2

	Marks
	Descriptions

	7-8
	Equal number of points made agreeing and disagreeing. 
A range of detailed and developed points.
Conclusion is explained with reasons. 
Everything is made clear with no guesswork necessary.
Sensibly structured – agree, disagree, conclusion. Links between sections. 

	5-6
	Elaborated analysis and reasoned judgement. 
A range of developed points are made on one side of the argument in detail, or both sides of the argument in less detail. 
Conclusion attempted and is based on the evidence. 
Meaning is clear. Writing is organised.

	3-4
	Valid but limited analysis and simple judgement. 
Points are made on one or both sides of the argument but are not developed.
Simplistic conclusions. Meaning is generally clear. 

	1-2
	Valid but basic and simplistic points made with little or no development. 
Meaning may not be clear in parts.  




Description – what was observed


Reaction – what was the reaction of the pupils?


Evaluation – what went well?


Evaluation – what could have been better?


Action Plan – what would you do next time?


image1.png
Front - Board

[ PupilB ] [ PupilA |





image2.png
Front - Board

[ Pupil A | PupilB ] [ PupilC ]





